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CHAPTER ONE: STUDENT / COMMUNITY PROFILE 

DEMOGRAPHIC DATA 
 

1. Community 

 

1a. The community served by the school 

 

Santa Paula High School is located in Santa Paula, California, approximately 15 miles inland from 

Ventura, in the Santa Clara River Valley. The city is surrounded by the peaks of the Los Padres 

National Forest to the north and rolling hills and fertile valleys to the south. The school was 

founded in 1888 as a private academy, with the first graduating class of Santa Paula Union High 

School in 1891. The school underwent some damage due to the Long Beach earthquake and the 

majority of the facilities were rebuilt beginning in 1933 through the Works Progress 

Administration (WPA) of President Franklin Delano Roosevelt’s New Deal. Santa Paula High 

School is Ventura County Historical Landmark number 97.  

 

Santa Paula has a population of approximately 30,000 people and Santa Paula High School, with 

roughly 1,500 students, is the only comprehensive high school in the Santa Paula Union High 

School District. A second school, Renaissance High School, a continuation high school, has an 

enrollment of approximately 120 students. The city’s economic base is largely agricultural as Santa 

Paula is a major producer of citrus products. Agribusiness giants Calavo and Limoneira dominate 

the local industry.  

 

As of the 2009-2010 school year, Santa Paula High School students are approximately 92% 

Hispanic or Latino, six percent white and two percent other ethnicities. Approximately 80% of 

Santa Paula High School students qualify for free or reduced lunch and over 33% of the school’s 

student population are classified as English Language Learners.  

 

1b. Family and Community Trends 

 

Santa Paula is a unique, multi-cultural small town, with an ideal climate and reasonably priced 

housing. It lies in close proximity to many tourist centers, and recreational and cultural activities 

abound. Many of Santa Paula’s Main Street business facades have been preserved and since the 

early 1900s and Santa Paula has been featured in many commercials, television programs and 

movies. The Santa Paula Airport, the oldest operating airfield in Ventura County, is known as The 

Antique Airplane Capital of the World. The Airport Museum, open the first Sunday of every 

month, showcases a treasure-trove of world-famous experimental and antique aircraft. The Union 

Oil Company was founded in Santa Paula in 1890, shortly after the first ―gusher‖ occurred, just 

three miles west of town. The refurbished offices of Unocal are now home to the California Oil 

Museum, as well as the Santa Paula Historical Society and have regularly hosted museum exhibits 

designed by Santa Paula High School students. 

 

Many of the school’s employees live in Santa Paula, and many students’ parents and grandparents 

attended Santa Paula High School when they were young. The small town atmosphere and sense of 

tradition gives Santa Paula High School a unique feeling of community. 
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City of Santa Paula Demographic Characteristics 

2002 Data Provided by UCSB Economic Forecast Project 

 

Employer Rank 
  1. Limoneira Company 

  2. Santa Paula Memorial Hospital 

  3. Saticoy Lemon Association 

  4. Weyerhaeuser Company 

  5. Pool Company Texas, Ltd. 

  6. Torres Labor Contractor 

  7. Bend Pak, Inc. 

  8. Olga Warners 

  9. Calavo Foods 

10. American Residential Services 

 

Population — 29,292  

 Non-Hispanic or Latino: 26.84%  

 Hispanic or Latino: 73.16%  

 Male: 50.58%  

 Female: 49.42% 

Estimated Household Income 

 $34,999 or less: 31.98%  

 $35,000 - $49,999: 16.64%  

 $50,000 - $74,999: 19.40%  

 $75,000 - $99,999: 13.74%  

 $100,000 - $149,000: 10.41%  

 $150,000+: 4.23% 

Owner Occupied Houses: 57.54%  

Renter Occupied Houses: 42.46% 

Est. Medium Owner Occupied Housing Value:  $286,959 

 

1c. State/Federal Mandates 

 

Santa Paula High School continues to make gains in terms of student proficiency on the California 

Standards Tests (CSTs) as well as the percentage of students passing the California High School 

Exit Exam (CAHSEE) in both math and English on the first attempt.  

 

Ensuring that students get the most out of all programs offered requires a competent and highly 

qualified staff, which Santa Paula High School provides. All instructors are teaching within their 

field of expertise in their primary assignments. Examples of exceptions to this would be in elective 

classes. All teachers hold certificates (CLAD, BCLAD, R-142 Authorization, EL Authorization, or 

an SB-395 Certificate) which certify they are culturally aware and that they present differentiated 

lessons to meet the needs of English Learners. Ongoing professional development is provided to 

Estimated Population Age 25+ by Educational 

Attainment 

 Less than 9th grade: 23.29%  

 Some H.S., no diploma: 17.09%  

 H.S. Graduate (or GED): 24.04%  

 Some College, no Degree: 19.68%  

 Associate Degree: 6.08%  

 Bachelor Degree: 6.65%  

 Graduate/Professional Degree: 3.17% 
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ensure that highly effective teaching is occurring in the classroom. From AP to academies, college 

preparatory to SDAIE, special education to English Learners, students are in classes with 

exceptional and highly qualified teachers.   

 

The number of students at Santa Paula High School qualifying for Title I has steadily increased 

over the last six years: during the 2005-2006 school year, 64.9% of the student population qualified 

for Title I. By 2009-2010 that percentage had increased to 80.9%. The percentage of students 

qualifying for Title I is percent is expected to continue to increase, due to the continuing economic 

crisis. 

 

Santa Paula High School follows all required state/federal program mandates and offers student 

services through Title I, Special Education, EIA, and NCLB. Additionally, Santa Paula High 

School’s categorical programs include the following: 

 

 Agricultural Vocational Incentive Grants 

 Arts and Music Block Grant 

 California High School Exit Examination 

 California Peer Assistance & Review 

Program for Teachers (CPARP) 

 California School-Age Families Education 

 Career Technical Education Equipment & 

Supplies 

 Community-Based Tutoring Grants 

 Economic Impact Aid (EIA) 

 Gifted & Talented Education 

 Instructional Materials 

 Lottery: Instructional Materials 

 Health & Human Services Academy 

 Agriculture Academy 

 Professional Development Block Grant 

 Pupil Retention Block Grant 

 School and Library Improvement Block 

Grant 

 School Safety & Violence Prevention, 

Grades 8-12 

 Special Education 

 Supplemental School Counseling Program 

 Targeted Instructional Improvement Block 

Grant 

 Teacher Credentialing Block Grant 

 Teacher Recruitment/Incentives 

 Title I, II, III, IV, V 

 Transportation 

 Vocational Programs 

 Williams Settlement 
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1d. Parent/Community Organizations 

 

To help support the learning taking place in the school, Santa Paula High School partners with 

many community and parent groups. There are a host of groups, but among those the school works 

with regularly include: School Site Council, English Language Advisory Council, Gate Advisory 

Committee, Agricultural and Human Services Academy Advisory Committees, Migrant Parent 

Advisory Committee, Budget Advisory Committee, Wellness Committee, Interact, Rotary, the 

Optimist Club, Kiwanis, Band Boosters, Agriculture and Football parent support groups, and 

reconstituted in the 2008-2009 school year, Parent Teacher Student Association (PTSA). In 

addition, the school partners with PathPoint, which provides a Foster Youth Special Project to help 

students with employment as well as academic guidance and City Impact Parent Project, which 

provides outreach to at-risk children, youth and families.  

 

1e. Community Foundation Programs 

 

Santa Paula High School is connected with two community foundation programs; the Ventura 

County Community Foundation (VCCF) and Santa Paula Education Foundation (SPEF). Both 

foundations offer multiple scholarships to Santa Paula High School Seniors. In Spring 2010, VCCF 

gave a total of $56,000 and SPEF gave $18,475 in scholarships. The money these foundations 

provide is critical in helping students attain their dream of attending college upon graduation. 

 

1f. School/Business Relationships 

 

Santa Paula High School maintains extensive school/business relationships through job shadowing 

and student internships provided by the Agricultural and Human Services Academies. These 

business partners provide an invaluable service for Santa Paula High School students to gain on-

the-job experience and training and to make real-world connections. Santa Paula High School also 

partners with Jewish Family Services, which provides additional counseling for Santa Paula High 

School students.  
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Human Services and Agricultural Academy Internship/Job Shadowing Partners 2009-2010 

Human Services  
Job Shadowing 

Human Services 
Internships 

Health Career 
Internships 

Education 
Internships 

Agricultural 
Internships 

 

 Job Shadowing and Service 

Learning 

Santa Paula Elementary 

School District Child 

Development Center 

 SPESD Special Day Class 

Little Tykes 

 Barbara Webster 

Elementary School 

 Child Development 

Resources: 

 Barbara Webster Head 

Start 

 St. Sebastian Preschool 

 Westside Preschool 

 

 

 Isbell Middle 

School 

 Santa Paula 

Police Dept 

 City Of Santa 

Paula 

 City Of Santa 

Paula, City Hall 

 Building And 

Safety Dept. 

 Law Office Of 

Ben Schuck 

 City Of Santa 

Paula Public 

Works 

 California Oil 

Museum 

 Santa Paula 

Times 

 

 

 Santa Paula 

Clinic West 

 Dr. Hollenback 

DDS 

 Valley Medical 

Group 

 Rite Aid 

 Ventura County 

Medical Center 

 Santa Paula 

Hospital 

 Dr. Sparkuhl 

 Twin Pines 

Health Care 

 Richard 

Yamamoto DDS 

 Dr. Victor 

Contreras 

 Santa Paula 

Medical Clinic 

 Dr. Hara 

Podiatry 

 Westside Family 

Practice 

 Internal 

Medicine 

 CMH Center For 

Family Health 

 Clinicas Del 

Camino Real 

 Dr. Jeff Tubbs  

 

 

 McKevett 

Elementary 

School 

 Isbell Middle 

School 

 Barbara Webster 

 Glen City 

Elementary 

School 

 

 

 Do-Right’s Nursery 

Ornamental Plants, 

Shrubs, & Flowers 

 Limoneira Co.  

Citrus, Avocado, & 

Lemon Assoc & 

Agritourism 

 Associated Insectary  

 Integrated Pest 

Control 

 Fruit Growers 

Laboratory 

 Soil Analysis 

 Heritage Hardware 

 Agriculture Sales & 

Service  

 Ventura County 

Agricultural 

Commissioner  

 Peppercorn Ranch 

 Giacopuzzi Veterinary 

Hospital  

 Veterinary Medicine 

 CALAVO Growers 

 Avocado Growers 

Assoc. 

 Beylik Farms 

 Hansen Trust Faulkner 

Farm 

 Topa Topa 

Flywheelers 

 Antique Gas Engine & 

Tractor Club 

 Laird’s Butcher Shop 

& BBQ  

 Grande Salazar  

 Ole Fashion Country 

Butcher  

 Four Paws Veterinary 

Clinic  
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2. WASC accreditation history 

 

Following the last full Self-Study in 2005, Santa Paula High School received a three year term of 

accreditation with a two-day review. Substantial changes were made as a result of the Self-Study, 

including aligning courses more closely to state standards and the CST blueprints for each test and 

the development of Curriculum Guides and Pacing Calendars by all departments.  

 

In 2008 Santa Paula High School was re-visited and the Visiting Committee confirmed the three 

year progress report stating that ―Santa Paula High School has effectively embedded the critical 

areas of follow-up, cited by the Visiting Committee in 2005, into the school action plan.‖ Santa 

Paula High School received six commendations by the Visiting Committee based on their two-day 

review. 

 

Based on the Visiting Committee’s recommendations, Santa Paula High School has continued to 

make changes, first with the implementation of volunteer collaboration time, developed by the 

teaching staff, and integrating collaboration into the school day beginning in the 2010-2011 school 

year. The focus of teacher collaboration is to develop Professional Learning Communities focused 

on student learning. This year, Data Teams have been created so that departments can work 

together to create and modify common assessments, to analyze the results of those assessments and 

to share best teaching practices and design re-teaching lessons. Teachers are also continuing to 

align curriculum, pacing calendars and quarterly benchmark exams to state standards to improve 

student achievement. 

 

 

3. School purpose and ESLRs 

 

Santa Paula High School has consistently addressed the challenge of academic improvement and 

student achievement. This dedication to student achievement is seen in the school’s mission and 

vision statements. The mission and vision statements provide a foundation and guidance for 

addressing the California State Standards, developing a rigorous and relevant curriculum, attending 

to various learning styles and needs, challenging students academically and physically, creating a 

sense of community and giving all students and staff a sense of purpose and direction.  

 

Santa Paula High School had an opportunity to change the bell schedule for the 2010-2011 school 

year and site administration created a vision statement aligned to its goals of implementing 

collaboration time to foster Professional Learning Communities (PLCs) focused on student 

learning. The school’s mission statement was developed in 2007-2008 and has continually served 

as a focus for school improvement. 

 

During Spring 2010, the entire school staff as well as parents and students, were invited to meet 

and revise the school’s Expected Schoolwide Learning Results (ESLRs). Over the course of several 

months, all stakeholders provided input to create new ESLRs that establish a vision of what traits a 

successful SPHS graduate will possess upon graduation so that they are prepared for their post-

secondary experiences. 
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MISSION STATEMENT 

 
It is the mission of Santa Paula High School to significantly raise student achievement 

and ensure all students pass the California High School Exit Exam, earn a high school 

diploma, and complete the requirements to attend college through a rigorous curriculum 

and safe environment. 

 

VISION STATEMENT 

 
Santa Paula High School is to become a community of professionals working 

collaboratively and using evidence of student learning to drive instruction. 

 

 

 

 

EXPECTED SCHOOLWIDE LEARNING RESULTS 
 

Santa Paula High School Students will be… 

 

Critical Thinkers 
who are able to evaluate, analyze and explain multiple sources of information in 

order to make informed decisions. 

 

Ambitious 
and have pride in their work, confidence in themselves and a desire to reach their 

true potential. 

 

Respectful  
of all regardless of race, ethnicity, gender, sexual orientation or religion. 

 

Decisive  
and able to access resources to resolve academic and personal challenges and 

become life-long, independent learners. 

 

Service – Oriented 
and act as outstanding individuals by contributing to self, family, school and 

community as positive, productive members of the global society. 
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4. Status of the school in terms of student performance including the following (a-h): 

 

Santa Paula High School has achieved significant gains in student performance over the past five 

years, both schoolwide and in all significant subgroups. Schoolwide, the number of students 

considered proficient in English Language Arts (ELA) has increased 16.6% and the number of 

students considered proficient in mathematics has increased 10.1%. Of particular note is the 

increase in ELA proficiency of the English Learner (EL) subgroup from 8.2% proficient in 2006 to 

29.3% in 2010.  Although Santa Paula High School still faces challenges in raising EL students’ 

proficiency percentage to meet the ever increasing Annual Yearly Progress (AYP) targets, the 

school has been successful in steadily moving towards that goal. 

 

Although failing to meet any AYP targets in 2010, Santa Paula High School was nevertheless 

successful in raising student proficiency levels. Students schoolwide, as well as in all significant 

subgroups, raised their ELA proficiency ten percent or more between 2009 and 2010. All students 

also increased their Mathematics proficiency, except the EL subgroup, which experienced a small 

decrease of less than 1%. 

 

In 2010, Santa Paula High School failed to meet its participation goal in ELA. Special Education 

students were given the CAHSEE with modifications by the district. This resulted in the students 

being disqualified for AYP participation and causing the school’s ELA participation numbers to 

fall to 88%, below the 95% participation target. 

 

4a. Is the school a Title I school?  If so, is it schoolwide or targeted assistance? 

 

Santa Paula High School is Title I schoolwide. 

 

4b. Did the school meet Adequate Yearly Progress (AYP) for the past two years?  Is the school 

identified as Program Improvement?  What Year? (eg., PI, 1, 2, 3, 4, etc.). 

 

Although Santa Paula High School has experienced a steady growth of API over the last five years, 

the school failed to meet all AYP criteria for the last two years and is currently in Program 

Improvement, Year One. 

 

 What factor(s) led to not meeting AYP for two consecutive years and/ or led to the program 

improvement status?  For example, participation rate, lack of achievement in reading and/or 

mathematics in one or more subgroups, graduation rate, or lack of progress on API. 

 

Santa Paula High School failed to meet seven of the subgroup criteria in 2009 and twelve of the 

subgroup criteria in 2010. In 2009, all three significant subgroups failed to make their percent 

proficient AYP goals, although the schoolwide mathematics goal was met. In 2010, Santa Paula 

High School failed to meet schoolwide and significant subgroup goals in both ELA and 

mathematics. In addition, in 2010, Santa Paula High School also failed to meet the participation 

target of 95% in 2010 due to Special Education students who were allowed modifications during 

the ELA subsection of their CAHSEE in order to provide them with an opportunity to receive a 

high school diploma rather than a Certificate of Completion.  
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4c. Is the school an II-USP (Immediate Intervention-Underperforming Schools Program, CSR 

(Comprehensive School Reform), and/or HPSG (High Priority Schools Grant, sometimes 

known as AB961).  Year or cohort the school entered the program? 

 

Santa Paula High School is not an II-USP and/or HPSG school. 

 

4d. Is the school part of the Federal Comprehensive School Reform (CSR) program?  Who is the 

current model provider (i.e, America’s Choice, Action Learning Systems, etc.)? 

 

Santa Paula High School is not part of the Federal Comprehensive School Reform program. 

 

4e. Does the school have any outside providers or external evaluators that are currently working 

with the school? 

 

Santa Paula High School has no outside providers or external evaluators currently working with the 

school. 

 

4f. Has the school been through any audit process, such as the state audit (SAIT) or the Red 

Team in the Los Angeles Unified School District? 

 

Santa Paula High School has not been through an audit process such as the SAIT in the past six 

years. 

 

4g. Does the school have either a corrective action plan or joint intervention agreement? 

 

Santa Paula High School does not have a corrective plan or joint intervention agreement. 

 

4h. What are state or federal imposed deadlines for improvement or evidence of growth in 

student achievement for identified subpopulations or the entire school populations? 

 

Santa Paula High School has no state or federal deadlines for improvement or growth as Program 

Improvement, Year One has no mandates except for the usual AYP benchmarks established by the 

federal government. However, if the school can see at least an increase of ten percent in all 

subgroups, then it will not progress into Program Improvement Status, Year Two. 
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5. Enrollment 

 

 
 

SPHS Enrollment 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Total 1639 1616 1576 1594 1524 

 

Santa Paula High School’s enrollment in 2009-2010 was 1524, a decline of 7% over the last five 

years. According to projections, enrollment is predicted to continue to decline over the next few 

years.  This continuing decline in enrollment, combined with the current economic crisis, is making 

it increasingly more challenging to maintain many of the school’s programs. 

 

The large majority of SPHS students are Hispanic, with 92.1% designated Hispanic in 2009-2010, 

an increase of 8.3% over the last five years. During the same period, the White demographic 

subgroup has declined 5.7% and now comprises only 5.6% of the SPHS students. Due to this 

decline, the White demographic subgroup has not been considered statistically significant since 

2007-2008 and is not included in many of the recent demographic disaggregation of test results.  

 

The majority of students at Santa Paula High School have indicated that Spanish is the 

predominate, primary language used at home. Over the last five years, the EL student population at 

Santa Paula High School has nearly doubled and as of the 2009-2010 school year, over one third of 

the school’s students (33.9%) are English Language Learners. The number of students receiving 

Free or Reduced lunch has also significantly increased over the last five years as of the 2009-2010 

school year, over 80% of the school’s students qualify for the program. 

 

Because of the large percentage of students categorized as socioeconomically disadvantaged, Title 

I monies are used schoolwide to support a variety of programs such as Accelerated Reader, 

Accelerated Math, after school tutoring, AVID, field trips, Link Crew, classroom technology 

improvements, Future Freshman Parent Night, counseling support, instructional assistants, 

CAHSEE classes and the Edge Reading Program, among others. 

 

1460
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1500
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1540

1560

1580
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Based on a comparison of incoming freshmen and graduating seniors over the last five years, Santa 

Paula High School loses a significant number of students prior to graduation. For the class of 2009-

2010, 45.2% of the freshmen who enrolled in 2006-2007 did not remain in the school to graduate. 

This decrease in student population is largely due to transfers to Renaissance High School, Vista 

Real Charter School and more recently, students moving out of the area. 

 

5a. Grade Level 
Enrollment by Grade Level 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Grade 9 480 564 522 556 511 

Grade 10 449 380 380 366 417 

Grade 11 350 368 341 310 287 

Grade 12 325 304 333 362 309 

  

5b. Gender 
Enrollment by Gender 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Female 842 828 817 815 789 

Male 797 788 758 779 735 

 

5c. Ethnicity 

 

 
 

SPHS Enrollment by Ethnicity: Numbers 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

American Indian / AK Native 0 1 3 6 6 

Asian 6 4 2 1 11 

Pacific Islander 0 0 0 0 2 

Filipino 1 2 0 1 0 

Hispanic 1373 1324 1288 1376 1403 

African American 4 3 4 5 4 

White 186 148 146 108 85 

Multiple / No Response 69 134 133 97 13 

0
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SPHS Enrollment by Ethnicity: Percent 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

American Indian / AK Native 0.0% 0.1% 0.2% 0.4% 0.4% 

Asian 0.4% 0.2% 0.1% 0.1% 0.7% 

Pacific Islander 0.0% 0.0% 0.0% 0.0% 0.1% 

Filipino 0.1% 0.1% 0.0% 0.1% 0.0% 

Hispanic 83.8% 81.9% 81.7% 86.3% 92.1% 

African American 0.2% 0.2% 0.3% 0.3% 0.3% 

White 11.3% 9.2% 9.3% 6.8% 5.6% 

Multiple / No Response 4.2% 8.3% 8.4% 6.1% 0.9% 

 

5d. Predominate primary languages other than English (e.g., Spanish, Hmong) 

  
Predominate Primary Language: Numbers 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Spanish 870 855 702 817 905 

Other 3 7 1 3 2 

 

During the 2007-2008 school year, Santa Paula High School replaced the Aeries data system with 

Zangle, which uses slightly different methods of calculation for predominate primary language.  

During the 2008-2009 school year, due to increased articulation with feeder schools, SPHS was able 

to obtain the primary language data for incoming ninth graders and this was incorporated into the 

database. A Home and Hospital track and a SHIP track (including seniors who had not passed the 

CAHSEE, as per the Valenzuela Act) were created during the 2008-2009 school year, which 

affected the primary language numbers a bit. Due to the combination of the above factors, the 

number of students actually speaking Spanish as the primary language at home may have been 

higher between 2005-2006 and 2007-2008.  

 

5e. Title I 

 

Santa Paula High School is Title I schoolwide. 

 

5f. Special needs and other programs (e.g., AP, Honors, AVID, Special Education, Migrant 

Education, Indian Education, GATE). 

 
Number of students in special programs 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Migrant Education 296 321 312 345 324 

English Learners 295 439 432 491 593 

Special Education 143 132 131 122 157 

AVID 73 130 117 123 163 

Independent Study 64 28 28 29 16 

GATE 91 115 138 152 116 

AP Courses 85 94 88 97 77* 

Honors Courses 1035 1126 1019 914 443* 

Agriculture Academy 105 112 107 121 98 

Human Services Academy 125 119 145 153 154 
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6. Language Proficiency Numbers  

 

Overall, the number of English Language Learners at Santa Paula High school has steadily 

increased over the past five years and as of the 2009-2010 school year, 33.9% of the student 

population is classified as English Learners. 

 

With over a third of students classified as English Learners, Santa Paula High School has 

implemented a number of programs to help EL students achieve success. These programs include: 

ELD Summer Academy, afterschool EL CAHSEE prep class and a robust offering of Sheltered and 

Specially Designed Academic Instruction in English (SDAIE) classes. These programs have 

proven successful as Santa Paula High School’s EL population has demonstrated significant gains 

in nearly all areas of the CSTs. EL students have also increased their Academic Performance Index 

(API) Growth by 98 points over the last five years. The most impressive gains for EL students at 

Santa Paula High School are in their 10
th

 grade CAHSEE  pass rates which have increased 30% 

over the past five years (from 43% to 76%) in mathematics and 55% (from 14% to 69%) in ELA.  

Although EL students have experienced increased success on the CST, their scores still 

consistently remain below those of other demographic groups. 

 

6a. English Language Learners (EL) 

 

EL students are those students for whom there is a report of a primary language other than English 

on the state-approved Home Language Survey and who, on the basis of the state approved oral 

language (grades K-12) assessment procedures, including literacy (grades 3-12 only), have been 

determined to lack the clearly defined English language skills of listening comprehension, 

speaking, reading, and writing necessary to succeed in the school's regular instructional programs. 

 

 
 

English Language Learners 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

EL Students (Total) 295 439 432 491 517 

EL Students (Percent) 18.0% 27.2% 27.4% 30.1% 33.9% 
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6b. Fluent – English proficient (FEP) 

 

Students whose primary language is other than English and who have met the district criteria for 

determining proficiency in English, i.e., those students who were identified as Fluent English 

Proficient (FEP) on initial identification and students redesignated from Limited-English-Proficient 

(LEP) or English Learner (EL) to FEP. 

 
Students Classified Fluent English Proficient (FEP) 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Fluent English Proficient  121 149 195 232 244 

 

6c. Redesignated FEP (R-FEP) 

 

This report lists the number and percent of students redesignated from EL to FEP status in the past 

five years. 
 

Students Classified Redesignated Fluent English Proficient (R-FEP) 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Redesignated FEP 121 149 193 224 234 

 

 

7. Attendance 

 

It is Santa Paula High School’s policy that students entering the classroom after the bell rings will 

be marked tardy and students arriving to class over 30 minutes late are considered absent and will 

be marked accordingly. The data shows that students are late to first period far more often than any 

other period and as a result, Santa Paula High School has implemented a number of programs to 

reduce first period tardies. These programs include informing students about the importance of 

being on time to class, contacting parents regarding student attendance issues and periodic morning 

―tardy sweeps‖ to encourage students to arrive on time. Many teachers also assign detentions and 

other consequences for tardiness at the classroom level. Although tardiness has decreased recently, 

the data shows that there are still challenges to overcome. 

 

Santa Paula High School’s Average Daily Attendance has remained steady at about 95% for the 

last five years.  The truancy rate as defined by the California Department of Education (CDE) has 

varied between 823 and 1347 students per year with no discernable pattern. Although this number 

seems quite high, the CDE defines truancy as the ―Number of Students with Unexcused Absences 

or Tardy on 3 or More Days (truants)‖. The CDE truancy rate includes both students who would be 

considered ―traditionally‖ truant (unexcused absence from an entire class) and students that have 

simply been tardy three periods in one school year. Thus, a student who has been tardy slightly 

over one half of one percent of the time is considered a truant student. 

 

Santa Paula High School has implemented a number of programs to address truancy. Daily 

automated calls are made to parents of absent or tardy students. Students with truancies or 

excessive tardies are assigned Saturday School. For students who are habitually truant, a School 

Attendance Review Board (SARB) has been implemented. The SARB works closely with the 

Ventura County District Attorney’s office to follow up on habitual students and in extreme cases 

can resort to fines and other legal measures against parents of truant students. The school also 

employs an Outreach Coordinator to work with truant students.  
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As a result of the analysis of truancy data, beginning in the 2010-2011 school year, parents of 

students marked absent in periods one through three who have not been excused by a parent phone 

call or note are being called daily. This allows the school to have conversations with parents about 

the importance of attendance, alert them to potential attendance problems, as well as inform them 

of the proper procedures to clear an absence. 

 

7a. Mobility or Transient Rate 

 

The transient rate of students during the course of the 2009-2010 school year was approximately 

16%.  

 

7b. Average daily rate of attendance  

 
Average Daily Attendance: Percentage 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Average Daily Attendance  95.51% 95.74% 95.29% 95.15% 94.9% 

 

7c. Truancy Rate 

 

The California Department of Education defines the truancy rate as the number of students with an 

unexcused absence or tardy of more than 30 minutes on three or more days.  

 
Truancy: Numbers of Students Considered Truant 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Truancy Rate 823 1217 955 1347 1048 

 

7d. Tardiness Rate 

 
Tardiness: Numbers of Student Tardies by Period 

 2007-2008 2008-2009 2009-2010 

 Number Percent Number Percent Number Percent 

Period 1 14,469 5.1% 15,808 5.5% 12,446 4.5% 

Period 2 4,817 1.7% 3,989 1.4% 3,072 1.1% 

Period 3 4,268 1.5% 3,344 1.2% 2,425 0.9% 

Period 4 4,364 1.5% 4,119 1.4% 3,420 1.2% 

Period 5 6,104 2.2% 3,900 1.4% 3,770 1.4% 

Period 6 4,945 1.7% 4,290 1.5% 3,824 1.4% 

Total 39,373 2.3% 35,450 2.1% 28,957 1.8% 
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8. Suspension and Expulsion Rates (disaggregated) and Crime Statistics 

 

Santa Paula High takes a proactive approach to minimizing classroom disruptions and maintaining 

a safe learning environment. Dress code policies are enforced by security, administration and 

teachers. School rules, academic expectations, and consequences for poor conduct are clearly 

explained at the beginning of the school year in presentations given to freshmen classes by the 

assistant principals and campus security officers.  A student planner is given to every student at the 

beginning of the school year, which outlines expected student conduct and consequences of 

misbehavior. Teachers are asked annually to include a progressive discipline policy in their 

syllabus and all classrooms have a schoolwide discipline chart posted. 

 

Minor disciplinary incidents are dealt with by the classroom teacher through warnings, detentions, 

parent contact and other consequences. More significant incidents are referred to school 

administration and can result in parent conferences, assignment to Saturday School and in the case 

of serious or continued incidents, suspension or recommendation for expulsion. 

 

As of the 2010-2011 school year, Santa Paula High School employs eight Campus Security staff 

members. Six are full-time Campus Security Officers and two are part-time Campus Supervisors. 

The Campus Security Department is responsible for handling a variety of school safety issues, 

including student discipline, investigation of tagging and other vandalism and coordinating with 

local law enforcement officials.  
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Suspensions & Expulsion: Totals 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Suspensions 164 154 328 343 207 

Expulsions 2 7 15 3 13 

 

 
Suspension Details 

 2007-2008 2008-2009 2009-2010 
Related to physical injury to another person. 
E.C.  48900(a)(1) 

64 50 52 

Related to use of force or violence. 
E.C.  48900(a)(2) 

7 28 26 

Related to firearms, knives, explosive devices, etc.  
E.C.   48900(b) 

1 1 5 

Related to possession or sale of controlled substances, 
alcohol, or intoxicants. 
E.C.  48900(c) 

12 45 34 

Related to offering a controlled substance, alcohol or 
intoxicant and furnishing another substance represented 
as the controlled substance, alcohol or intoxicant. 
E.C.  48900(d) 

24 1 1 

Committed or attempted to commit robbery or extortion. 
E.C.  48900(e)  

0 0 2 

Caused or attempted to cause damage to school property 
or private property. 
E.C. 48900(f) 

24 28 12 

Stole or attempted to steal school property or private 
property. 
E.C. 48900(g) 

11 8 10 

Related to possession or use of tobacco products. 
E.C. 48900(h) 

2 0 1 

Committed an obscene act or engaged in habitual profanity 
or vulgarity. 
E.C. 48900(i) 

3 2 5 

Related to possession or sale of drug paraphernalia 
E.C. 48900(j) 

7 1 4 

Related to disruption of school activities or willful defiance. 
E.C. 48900(k) 

158 161 41 

Related to intimidation of a witness. 
E.C. 48900(o) 

0 0 0 

Related to Receiving Stolen Property 
E.C. 48900(l) 

0 0 1 

Related to Sexual Assault / Battery 
E.C. 48900(n) 

0 0 1 

Related to Bullying 
E.C. 48900(r) 

0 0 11 

Related to aiding or abetting the affliction or attempted 
affliction of physical injury. 
E.C. 48900(s) 

0 4 0 

Related to sexual harassment. 
E.C. 48900.2 

6 1 0 

Related to harassment, threats or intimidation of school 
district personnel or pupils 
E.C. 48900.4 

9 12 1 

Related to causing serious injury to another person. 
48915(a) 

0 1 0 

Totals 328 343 207 
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Suspensions: Grade Level 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

9
th

 Grade 78 63 166 231 113 

10
th

 Grade 43 49 59 64 65 

11
th

 Grade 20 27 60 17 14 

12
th

 Grade 23 15 43 31 15 

Totals 164 154 328 343 207 

 

 

 

Expulsion Details 
 2007-2008 2008-2009 2009-2010 

Related to physical injury to another person. 
E.C.  48900(a)(1) 

0 1 2 

Related to firearms, knives, explosive devices, etc.  
E.C.   48900(b) 

8 0 3 

Related to possession or sale of controlled 
substances, alcohol, or intoxicants. 
E.C.  48900(c) 

4 2 5 

Related to offering a controlled substance, alcohol 
or intoxicant and furnishing another substance 
represented as the controlled substance, alcohol or 
intoxicant. 
E.C.  48900(d) 

1 0 0 

Committed or attempted to commit robbery or 
extortion. 
E.C.  48900(e) 

0 0 0 

Related to possession or sale of drug paraphernalia 
E.C. 48900(j) 

1 0 0 

Related to acts of bullying, including bullying 
committed by means of an electronic act. 
E.C. 48900(r) 

0 0 1 

Related to sexual harassment. 
E.C. 48900.2 

0 0 1 

Related to harassment, threats or intimidation of 
school district personnel or pupils 
E.C. 48900.4 

1 0 1 

Totals 15 3 13 
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9. Socioeconomic Status 

 

Large numbers of Santa Paula residents are of considered of low socioeconomic status. Over the 

past few years, the school’s already high percentage of students receiving Free or Reduced Lunch 

has increased significantly and as of 2009-2010, exceeds 80% of total enrollment.  

 

Currently, only 8.5% of the students’ parents have a college degree and 35% never completed high 

school. This affects both the earning potential of many of the parents as well as their ability to 

assist students with schoolwork. 

 

9a. Free/Reduced lunch status 

 

 
 

Free & Reduced Lunch Status 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Free / Reduced Lunch (Number) 1063 1036 1072 1145 1234 

Free / Reduced Lunch (Percent) 64.9% 64.1% 65.7% 71.8% 80.9% 
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9b. Aid to Families with Dependent Children (AFDC) status 

 

 
 

Students with AFDC Status: Numbers & Percent 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Number of Students: AFDC 117 138 162 186 202 

Percent of Students: AFDC 7.4% 8.6% 10% 12% 14% 

 

9c. Parent Education Level 
 

Parent Education Level 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Declined to State 238 156 118 233 130 

Did Not Complete High School 481 466 465 548 360 

High School Graduate 358 409 427 412 247 

Some College 248 271 269 286 201 

BA Degree 93 82 76 80 61 

Masters Degree or Doctorate 32 42 33 27 27 
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10. Description of the safety conditions, cleanliness and adequacy of school faculties. 

 

Santa Paula High School provides a safe, clean environment for learning through facilities 

maintenance and campus supervision. Many of the current school buildings were constructed in 

1937 proving to be somewhat of a challenge; ongoing maintenance is essential to ensure that 

school facilities are safe and in good working condition and continue to provide adequate space for 

students and staff. 

 

Supervision & Safety 

Throughout the day, security officers are strategically placed around campus to assure student 

safety. Campus security officers also conduct periodic tardy sweeps as the need arises and daily 

restroom checks. During lunch, campus security officers are stationed in the cafeteria, entrance 

areas, and common gathering areas to monitor student activities. When students are dismissed at 

the end of the day, campus security officers ensure students either travel to after-school activities or 

leave campus in a safe and orderly manner. 

 

 Many individuals visit the campus as volunteers or to participate in school events. To maintain a 

safe and secure environment, all parents and visitors are required to check in at the school office 

upon arrival, obtain and wear a visitor’s badge, and then return to the school office upon departure. 

 

School Site Safety Plan 

The Comprehensive School Site Safety Plan was developed by Santa Paula High School in 

collaboration with local agencies and the District Office to fulfill Senate Bill 187 requirements. 

Components of this plan include child abuse reporting procedures, disaster response procedures, 

procedures for student’s safe arrival and departure from school, sexual harassment policy, and 

dress code policy. The school’s most current safety plan was reviewed and updated in August 

2008. A staff meeting addressing safety plan components and individual responsibilities associated 

with the school safety plan are held at the beginning of each school year. Beginning in the 2009-

2010 school year, a portable disaster kit replaced the medical kit located in all classrooms. 

Emergency and disaster drills are conducted throughout the school year as required by the state 

mandates. 

 

Facilities Maintenance 

School custodial staff and the district’s maintenance department work together to ensure 

classrooms and campus grounds are well-maintained and kept safe and functioning for students, 

staff, and visitors. Most of Santa Paula High’s repair and maintenance projects are performed by 

the school’s day custodians. Emergency situations are immediately resolved either by the school 

custodians or district maintenance staff, based upon the nature of the situation. Day and evening 

custodians work closely as a team and with the Director of Maintenance and Operations (M&O) 

for routine maintenance, daily custodial duties and preparation for special events. The principal and 

Director of Maintenance and Operations meet once a week to discuss campus cleaning needs and 

safety concerns. Every morning before school begins, the day custodians inspect the school site for 

safety hazards, graffiti, and other conditions that require attention prior to students and staff 

entering school grounds. School safety and cleanliness are the custodians’ highest priority and 

strongly emphasized as a component of their daily tasks. Custodians are trained by M&O’s 

administrators on proper cleaning methods, use of chemicals, and use of equipment. The day 

custodians are responsible for general cleaning of classrooms, cafeteria, office areas, and special 

events preparations. Day custodians follow a daily restroom inspection schedule and clean the 

campus after break and lunch, whereas evening custodians are responsible for cleaning of 
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classrooms. Groundskeepers are dispatched by the district office to perform general maintenance of 

landscaping, sports fields, and other routine grounds maintenance. 

 

Classroom Conditions 

While most classrooms have adequate ventilation and are equipped with portable fans, there are 

concerns about excessive temperatures, particularly in the months of August through October. To 

address this concern, the district has implemented four heat days, beginning in the 2010-2011 school 

year. The proposed Science and Technology building is scheduled to be equipped with air 

conditioning  and the district also initiated a cost study to determine the financial impact of placing 

air conditioning in the existing structures.  

 

 

11. Staff 

 

Staffing levels at Santa Paula High School have remained fairly steady over the past five years with 

the only noticeable trends being a reduction in University Interns and teachers in the BTSA program 

and an increase in teachers with advanced degrees. Both of these are likely a result of decreased 

teacher turnover during the last five years. 

 

11a. Number of certificated staff and classified staff, include number of qualified personnel for 

counseling and other pupil support services and substitutes. 

 
Certificated Staff 

Certificated 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Certificated (Total) 72 74 75 72 70 

Administrators 3 4 4 3 3 

Teachers 63 63 63 61 63 

Pupil Services 6 7 8 8 7 

 

A certificated employee must hold a teaching credential or other certificate, which may include an 

emergency permit or a waiver of the credential requirement. The pupil services category includes 

employees who serve students directly, such as counselors, nurses, or speech specialists. 
 

Teachers by Type of Assignment (Numbers) 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Self-Contained Classroom 0 0 0 0 0 

Subject Area 52 54 53 54 49 

Vocational Education 5 4 3 5 3 

Special Education 7 7 7 6 6 

Other 4 5 20 7 5 

 

Teaching assignments may have many configurations that affect the teacher and full-time equivalent 

counts. For instance, two half-time teachers who team-teach count as two teachers but only one full-

time equivalent, and a teacher who works three-fifths time counts as one teacher but only a 0.6 full-

time equivalent. In addition, teachers with split assignments may be counted in more than one area. 

Therefore the numbers on this table may differ from other teacher counts, such as in the Teachers by 

Ethnicity table. 
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Classified Staff 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Classified (Total) 51 49 52 51 50 

Paraprofessionals 9 10 10 9 9 

Office / Clerical 16 15 17 15 15 

Other 26 24 25 27 26 

 

Classified employees are not required to hold credentials. Paraprofessionals are typically 

instructional aides or library aides. Examples of "Other" include custodians, bus drivers and 

cafeteria workers. 

 

11b. Percent of teachers who have met the highly qualified teachers’ requirements of NCLB. 

 
Percent of Core Classes Taught by NCLB Compliant Teachers 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Percent of Teachers 92% 95% 100% 100% 100% 

 

11c. Number of National Board Certified Teachers. 

 

Santa Paula High School does not employ any National Board Certified Teacher, however there are 

district-level financial incentives should any teacher pursue this certification. 

 

11d. Percent of teachers instructing outside credentialed areas and include an explanation. 

 
Percent of teachers instructing outside credentialed areas 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Number of Teachers 8 7 7 6 6 

Percent of Teachers 12.7% 11.1% 11.1% 9.8% 9.8% 

 

Includes faculty with 18 or more units in a subject area who have been board approved to teach one 

or two periods outside of their credentialed area (i.e. non-core classes and electives). 

 

11e. Number of teachers with emergency permits. 

 
Teacher Credentials: Numbers & Percents 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Emergency Credential (#) 2 1* 2* 0 0 

Emergency Credential (%) 3.2% 1.6%* 3.2%* N/A N/A 

* Emergency Credential due to lack of CLAD only. 

 

11f. Number of advanced degrees. 

 
Number of Teachers with Advanced Degrees 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Masters 14 17 17 20 26 

Doctorate 2 1 1 1 1 
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11g. Years of education within the district and total number of years in education. 

  
Teacher Experience: Years in District & Years in Education 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Years Teaching 12.4 13.2 13.7 13.6 13.1 

Years in District 9.9 10.6 11.0 11.9 9.9 

 

11h. Specialized training / intern programs, e.g., number in CLAD, BTSA or other teacher 

induction programs. 

 
Number of Teachers in specialized programs 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

CLAD All SPHS teachers have CLAD or similar credentials 

BTSA 16 14 12 4 8 

University Interns 5 4 4 3 1 

 

11i. Number of teachers in intern programs 

 
Teachers in Intern Programs: Numbers & Percents 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

University Intern (#) 5 4 4 3 1 

University Intern (%) 7.9% 6.3% 4.8% 6.6% 1.6% 

 

 

11j. Gender (Teacher) 
Teachers: Gender 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Female 31 32 33 34 35 

Male 32 31 30 27 26 

 

11k. Ethnicity (Teachers) 

 
Teachers: Ethnicity 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

American Indian / AK Native 1 1 1 1 1 

Asian 3 3 3 2 4 

Pacific Islander 0 0 0 0 0 

Filipino 0 0 1 1 1 

Hispanic 20 19 18 15 17 

African American 0 0 0 0 0 

White 38 37 37 38 38 

Multiple / No Response 1 3 3 4 0 
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11l. Attendance rates of teachers 

 
Attendance Rate of Teachers 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Sick / Personal 97% 97% 97% 97% 97% 

 

11m. Number and assignment of paraprofessionals who meet the requirements of NCLB. 

 
Paraprofessionals that are NCLB Compliant 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Number of NCLB 
Compliant 

9 9 10 9 10 

Percent of NCLB 
Compliant 

100% 100% 100% 100% 100% 

  

All Santa Paula High School paraprofessionals and instructional aides have passed a written exam, 

meet the NCLB requirement, or have an AA degree or higher.  

 

Four Instructional Aides are placed in various Sheltered and SDAIE content classes, ELD 1, 2 and 

3 and ELD Transitions, the Welcome Center, which houses the school’s Migrant Education 

program and the Educational Services Office. Six Instructional Aides are placed in following 

Special Education classes Modified Curriculum (MC) Social Science, Science, Global Science, 

Math and English, Accommodation (Acc) Health and Global Science, Directed Studies and in 

classes with large numbers of Special Education students including Art 1A, Computer Art 1A and 

Ninth Grade PE. 

 

12. Content of staff development and numbers participating (e.g., programs, activities and 

numbers) 

 

Santa Paula High School has two mandatory staff development days at the start of each school 

year. The majority of staff development activities are focused on increasing student learning and 

proficiency on standards.  

 

Past Professional Development topics have included: 

 

 Curriculum and instruction 

 Checking for understanding 

 Data analysis (ETS and QES) 

 Edusoft training 

 Zangle training 

 Modifying instruction in Core Subject Areas 

 Creation and modification of Pacing Calendars/Curriculum Guides 

 School-wide evaluation of CAHSEE/STAR results 

 Standards-based curriculum design 

 Strategies for working with English Learners 
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Teachers new to the profession and/or new to the high school receive support and guidance from 

school administration and experienced teaching staff. All new teachers are invited to an orientation 

with the principal, assistant principals and the District BTSA Coordinator to review Santa Paula 

High’s policies and procedures. New teacher meetings are held monthly in which classroom 

management strategies, curriculum mapping, grading practices, parent communication and the use 

of technology are discussed. Information is also shared regarding  upcoming events, such as Back 

to School Night, CAHSEE and STAR testing, final exams and other school activities..  

 

The Ventura County Office of Education sponsors GOTAGS - Getting Off to a Good Start - for 

teachers new to the profession and those looking for a refresher in creating policies and procedures 

to facilitate student learning in the classroom and to minimize classroom behavior issues. Santa 

Paula High School’s new teachers are invited to attend the one-day workshop which provides 

helpful strategies to help promote strong classroom management skills to support effective teaching 

practices. The Santa Paula Union High School District supports new teachers in developing their 

teaching skills and earning a Professional Clear Teaching Credential through the district’s 

Beginning Teacher Support and Assessment (BTSA) program. BTSA is designed for first- and 

second-year teachers to receive structured guidance and support from experienced mentor teachers 

over a two-year period. 

 

Between the 2008-2010 school years, teachers new to the profession and/or Santa Paula High 

School received at least one hour each week of individual support from assigned mentor teachers 

through the Certificated Staff Mentor Program (CSMP) grant. Training and assistance is provided 

through modeling lessons, classroom observations and one-on-one activities designed to increase 

student learning through research-based, effective teaching strategies. Mentor Teacher support 

under CSMP was provided as a supplement to BTSA support that new teachers may have been 

concurrently receiving. 

 

Staff members are encouraged to attend workshops and conferences to grow professionally. New 

teachers, experienced teachers, mentor/teacher leaders, administrators and support staff are 

encouraged to participate in workshops sponsored by the Ventura County Office of Education. 

New teachers are supported as they participate in the district’s BTSA Program. (Advancement via 

Individual Determination (AVID) teachers attend professional conferences to gain insight into 

innovative classroom strategies and instructional resources. Advanced Placement teachers attend 

conferences to learn additional strategies to help their students pass the AP Exam. Special 

Education staff participates in local and county sponsored professional training activities 

throughout the school year, including Special Education Support Program (SESP) and Verification 

Process for Special Settings (VPSS) trainings. The EL Committee participates in SIOP Training 

(Sheltered Instruction Observation Protocol) to assist them in creating differentiated lessons to 

meet the needs of English Learners. Classified support staff receives additional job-related training 

from vendors, department supervisors, and district representatives. During the 2009-2010 school 

year, Area Chairs (or designees) attended a series of PLC trainings in preparation for the 

implementation of built in collaboration time in the 2010-2011 school year. The same year, a cross-

disciplinary team of teachers and administrators attended a series of PLC and Response to 

Intervention (RtI) trainings to help guide the school in developing PLCs as well as in creating early 

interventions for struggling students. All certificated and classified staff participate in district-

sponsored training sessions addressing topics such as sexual harassment, sexual molestation and 

ergonomics. 
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13. Student participation in co-curricular activities and extra-curricular activities. 

 

Santa Paula High School has a variety of extracurricular activities including the following: 

 

Associated Student Body (ASB) 

Auto Tech. Club 

California Scholastic Federation (CSF) 

Creative Writing Club 

Cross Club 

Flag Team 

Folkorico 

Future Farmers of America (FFA) 

Interact 

Key Club 

Knowledge Bowl 

Link Crew 

M.E.S.A. 

Mecha 

Migrant Club 

Mock Trial 

National Honor Society (NHS) 

Students Encouraging Social, Political and  

    Environmental Action (SESPEA) 

Theater Team (Drama) 

Baseball  

Boys’ Basketball  

Boys’ Soccer  

Cheerleading 

Football 

Girls’ Basketball 

Girls’ Soccer 

Girls’ Tennis 

Girls’ Volleyball 

Golf 

Softball 

Swimming 

Track & Field 

Wrestling 

 

 

 

 



28 

14. District policies / school financial support 

 

14a. Expenditures per pupil 

 

During the 2009-2010 school year Santa Paula Union High School District spent a total (restricted 

and unrestricted) of $8,745 per student, a decrease of 17% over the last two years. 
 

Expense of Education per Pupil 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Total Restricted & Unrestricted $7,594 $8,777 $10,529 $9,161 $8,745 

 

 

14b. Monies from other funding sources, e.g., Title I, grants, foundations. 

 

In addition to general fund state funding, the Santa Paula Union High School District receives state 

and federal categorical funding for special programs. For the 2010-2011 school year, the District 

received approximately $1,351.56 per student in federal and state funding for the following 

categorical, special education, and support programs: 

 

 

 Agricultural Vocational Incentive Grants 

 Arts and Music Block Grant 

 California High School Exit Examination 

 California Peer Assistance & Review 

Program for Teachers (CPARP) 

 California School-Age Families Education 

 Career Technical Education Equipment & 

Supplies 

 Community-Based Tutoring Grants 

 Economic Impact Aid (EIA) 

 Gifted & Talented Education 

 Instructional Materials 

 Lottery: Instructional Materials 

 Partnership Academies Program 

 Professional Development Block Grant 

 

 Pupil Retention Block Grant 

 School and Library Improvement Block 

Grant 

 School Safety & Violence Prevention, 

Grades 8-12 

 Special Education 

 Supplemental School Counseling Program 

 Targeted Instructional Improvement Block 

Grant 

 Teacher Credentialing Block Grant 

 Teacher Recruitment/Incentives 

 Title I, II, III, IV, V 

 Transportation 

 Vocational Programs 

 Williams Settlement 
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CHAPTER ONE: STUDENT / COMMUNITY PROFILE 

STUDENT PERFORMANCE DATA 
 

1. Academic Performance Index (API) 

 

Santa Paula High School has increased its API Growth over the last five years for all numerically 

significant subgroups. Although all three numerically significant subgroups experienced gains in 

their API Growth in 2010, only the Hispanic subgroup met their API growth target. 
 

 
 

API Growth Report: All Students 
 2006 2007 2008 2009 2010 

API Growth 634 671 682 698 712 

API Base 637 671 682 700 N/A 

Change +1 +34 +11 +16 +12 

 

1a. Past Performance – Growth Target, Growth API.  Has the school met the growth target.  

Have all subgroups met targets. 

 
API Growth Report: Subgroups 

 2006 2007 2008 2009 2010 

Hispanic No Yes Yes Yes Yes 

White Yes Yes No * * 

SED No Yes Yes Yes No 

EL No Yes Yes No No 

    *As of 2009 the White subgroup is no longer numerically significant 
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1b. Current API Growth Report, including subgroups. 

 

 
 

API Growth Report: Hispanic 
 2006 2007 2008 2009 2010 

API Growth 621 657 669 688 704 

API Base 624 657 668 691 N/A 

Change +2 +33 +12 +20 +13 

 

 
 

API Growth Report: White 
 2006 2007 2008 2009 2010 

API Growth 739 772 776 * * 

API Base 734 772 776 * * 

Change +26 +38 +4 * * 

      *As of 2009 the White subgroup is no longer numerically significant 
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API Growth Report: Socioeconomically Disadvantaged 
 2006 2007 2008 2009 2010 

API Growth 604 643 663 686 690 

API Base 609 643 662 687 N/A 

Change -7 +34 +20 +24 +3 

 
 

 
 

API Growth Report: English Learners 
 2006 2007 2008 2009 2010 

API Growth 531 573 624 624 629 

API Base 529 573 623 625 N/A 

Change -13 +44 +51 +1 +4 
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1c. School Ranking and Similar School rankings (at least three years) 

 
 School Ranking and Similar Schools Ranking 

 2006 2007 2008 2009 2010 

Statewide Rank 3 4 4 4 Pending 

Similar Schools Rank 4 7 7 5 Pending 

 

2.  Alternative Schools Accountability Model (ASAM) schools. 

 

The Alternative Schools Accountability Model does not apply to Santa Paula High School. 

     

2a. Show progress on the three identified indicators. 

 

The Alternative Schools Accountability Model does not apply to Santa Paula High School. 
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  3. California Standards Test (CSTs) (Note: Include State Scores and percent of students tested 

for math and for all subjects percent of students not meeting standards.  Identify Strategic 

and Intensive Groups.*) 

 

The CST (California Standards Test) results reveals an overall increase in Advanced and 

Proficient percentages in English Language Arts and a decrease in students scoring at Below and 

Far Below Basic. Mathematics trends are mixed with an overall increase in students testing 

Advanced and Proficient, but also an increase in students testing Below and Far Below Basic. The 

number of students testing Basic has declined. Students have increased their percent Advanced 

and Proficient in all areas of History. With the exception of ninth grade Biology, all areas of 

Science have also increased the number of students testing Advanced and Proficient.  

 

STAR Summary: Students Scoring Advanced or Proficient 
STAR Math 

Subject 2006 2007 2008 2009 2010 
Percent Change 

2006-2010 

Algebra I 15% 13% 16% 20% 13% -2% 

Geometry 13% 9% 14% 14% 17% +4% 

Algebra II 7% 22% 23% 28% 30% +23% 

General Math 6% 4% 5% 14% 0% -6% 

Summative HS Math 14% 35% 42% 42% 70% +56% 

STAR English 

Subject 2006 2007 2008 2009 2010 
Percent Change 

2006-2010 

ELA: 9
th

 Grade 28% 30% 32% 40% 40% +12% 

ELA: 10
th

 Grade 22% 28% 31% 34% 41% +19% 

ELA: 11
th

 Grade 27% 29% 33% 30% 38% +11% 

STAR Science 

Subject 2006 2007 2008 2009 2010 
Percent Change 

2006-2010 

Life Science 17% 26% 27% 33% 35% +18% 

Biology 21% 29% 27% 27% 34% +13% 

Chemistry 28% 36% 26% 32% 52% +24% 

Earth Science 18% 22% 25% 39% 45% +27% 

STAR Social Science 

Subject 2006 2007 2008 2009 2010 
Percent Change 

2006-2010 

World History 26% 27% 27% 31% 42% +16% 

U.S. History 43% 44% 44% 55% 46% +3% 
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*Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported. 
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2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

All Students 15% 13% 16% 20% 12% 

Hispanic 13% 12% 15% 20% 12% 

White 28% 20% 30% 17% 15% 

English Learners 8% 11% 9% 13% 7% 

SED 13% 12% 16% 19% 12% 

Algebra I: All Students 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Advanced 1% 0% 2% 2% 1% 

Proficient 14% 13% 14% 18% 11% 

Basic 27% 35% 30% 20% 26% 

Below Basic 40% 40% 42% 38% 39% 

Far Below Basic 18% 12% 13% 22% 23% 
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* 

*Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported. 
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2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

All Students 13% 9% 14% 14% 17% 

Hispanic 9% 7% 12% 13% 17% 

White 24% 21% 17% 25% 9% 

English Learners 3% 14% 6% 9% 6% 

SED 11% 7% 13% 15% 16% 

Geometry: All Students 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Advanced 1% 0% 4% 1% 2% 

Proficient 12% 9% 10% 13% 15% 

Basic 27% 22% 17% 24% 32% 

Below Basic 45% 50% 49% 42% 38% 

Far Below Basic 16% 19% 19% 20% 13% 



36 

 
 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 
*Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported. 
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2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

All Students 7% 22% 23% 28% 30% 

Hispanic 5% 19% 29% 23% 26% 

White 27% 32% 27% 33% 50% 

English Learners 0% * * 11% 20% 

SED 4% * 20% 27% 26% 

Algebra II: All Students 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Advanced 0% 5% 5% 8% 5% 

Proficient 7% 17% 18% 20% 25% 

Basic 24% 29% 33% 23% 33% 

Below Basic 32% 34% 24% 30% 25% 

Far Below Basic 38% 16% 19% 19% 12% 
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* 

*Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported. 
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2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

All Students 6% 4% 5% 14% 0% 

Hispanic 6% 4% 5% 14% 0% 

White 6% 7% * 17% * 

English Learners 3% 3% 3% * 0% 

SED 5% 4% 6% 17% 0% 

General Math: All Students 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Advanced 0% 0% 2% 7% 0% 

Proficient 6% 4% 3% 7% 0% 

Basic 25% 32% 27% 7% 0% 

Below Basic 49% 41% 46% 33% 29% 

Far Below Basic 20% 23% 22% 47% 71% 
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Summative High School Mathematics: All Students 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Advanced 0% 0% 6% 2% 37% 

Proficient 14% 35% 36% 40% 33% 

Basic 31% 27% 39% 35% 19% 

Below Basic 51% 27% 17% 23% 6% 

Far Below Basic 3% 12% 3% 0% 6% 

*Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported. 
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2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

All Students 14% 35% 42% 42% 70% 

Hispanic 17% 32% 38% 44% 66% 

White * * 55% * * 

English Learners - - - - * 

SED 17% 27% 56% 36% 71% 
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*Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported. 
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English Language Arts, 9th Grade: Proficient & Above 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

All Students 28% 30% 32% 40% 40% 

Hispanic 25% 28% 29% 38% 38% 

White 54% 52% 63% 67% 80% 

English Learners 14% 17% 13% 19% 16% 

SED 22% 25% 28% 36% 36% 

English Language Arts, 9th Grade: All Students 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Advanced 10% 12% 11% 13% 11% 

Proficient 18% 18% 21% 27% 29% 

Basic 31% 30% 30% 29% 28% 

Below Basic 21% 27% 25% 21% 18% 

Far Below Basic 20% 12% 13% 9% 13% 
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*Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported. 
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English Language Arts, 10th Grade: Proficient & Above 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

All Students 22% 28% 31% 34% 41% 

Hispanic 19% 25% 27% 30% 40% 

White 47% 51% 51% 67% 69% 

English Learners 2% 6% 4% 16% 21% 

SED 17% 22% 26% 36% 38% 

English Language Arts, 10th Grade: All Students 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Advanced 7% 9% 12% 13% 16% 

Proficient 15% 19% 19% 21% 25% 

Basic 28% 34% 37% 37% 31% 

Below Basic 25% 24% 22% 14% 14% 

Far Below Basic 24% 14% 10% 16% 14% 
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English Language Arts, 11th Grade: All Students 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Advanced 9% 11% 10% 11% 15% 

Proficient 18% 18% 23% 29% 23% 

Basic 23% 32% 30% 27% 31% 

Below Basic 27% 21% 19% 17% 18% 

Far Below Basic 24% 18% 18% 15% 14% 

*Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported. 
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English Language Arts, 11th Grade (Proficient and Above) 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

All Students 27% 29% 33% 30% 38% 

Hispanic 26% 26% 28% 37% 35% 

White 28% 51% 60% 65% 71% 

English Learners 0% 0% 2% 6% 2% 

SED 23% 23% 27% 36% 31% 
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Life Science: All Students 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Advanced 4% 9% 12% 13% 16% 

Proficient 13% 17% 15% 20% 19% 

Basic 25% 24% 29% 30% 33% 

Below Basic 32% 21% 21% 15% 17% 

Far Below Basic 26% 29% 24% 22% 16% 

*Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported. 
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2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

All Students 17% 26% 27% 33% 35% 

Hispanic 14% 23% 40% 29% 32% 

White 38% 51% 49% 67% 77% 

English Learners 0% 3% 2% 14% 15% 

SED 13% 22% 23% 29% 32% 
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Biology: All Students 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Advanced 4% 8% 8% 9% 9% 

Proficient 17% 21% 19% 18% 25% 

Basic 40% 42% 41% 41% 40% 

Below Basic 28% 18% 20% 19% 15% 

Far Below Basic 11% 12% 13% 13% 12% 

*Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported. 
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2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

All Students 21% 29% 27% 27% 34% 

Hispanic 17% 27% 24% 23% 31% 

White 45% 44% 43% 75% 73% 

English Learners 0% 5% 2% 11% 14% 

SED 15% 24% 25% 24% 31% 
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Chemistry: All Students 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Advanced 4% 13% 5% 4% 14% 

Proficient 24% 23% 21% 28% 38% 

Basic 49% 53% 46% 50% 34% 

Below Basic 15% 9% 17% 13% 11% 

Far Below Basic 7% 3% 10% 4% 3% 

*Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported. 
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Chemistry: Proficient and Above 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

All Students 28% 36% 26% 32% 52% 

Hispanic 31% 36% 22% 27% 47% 

White 8% 35% 45% 45% * 

English Learners * - * 0% * 

SED 29% 32% 23% 25% 42% 
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Earth Science: All Students 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Advanced 4% 6% 6% 14% 14% 

Proficient 14% 16% 19% 25% 31% 

Basic 45% 41% 42% 38% 34% 

Below Basic 24% 19% 17% 13% 14% 

Far Below Basic 13% 18% 16% 9% 7% 

*Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported. 
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Earth Science: Proficient and Above 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

All Students 18% 22% 25% 39% 45% 

Hispanic 18% 19% 22% 38% 44% 

White 35% 48% 59% 57% 75% 

English Learners 7% 14% 12% 24% 27% 

SED 15% 18% 22% 36% 42% 
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World History: All Students 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Advanced 10% 10% 11% 17% 23% 

Proficient 16% 17% 16% 14% 19% 

Basic 30% 27% 28% 25% 23% 

Below Basic 15% 17% 18% 18% 11% 

Far Below Basic 28% 29% 27% 26% 23% 

*Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported. 
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2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

All Students 26% 27% 27% 31% 42% 

Hispanic 23% 25% 23% 27% 40% 

White 48% 46% 50% 77% 85% 

English Learners 1% 6% 3% 15% 23% 

SED 21% 24% 22% 27% 39% 
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United States History: All Students 

 
2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Advanced 18% 23% 24% 26% 28% 

Proficient 25% 21% 20% 29% 18% 

Basic 23% 28% 27% 22% 23% 

Below Basic 19% 17% 14% 8% 13% 

Far Below Basic 14% 11% 15% 15% 19% 

*Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported. 
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2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

All Students 43% 44% 44% 55% 46% 

Hispanic 40% 40% 40% 52% 43% 

White 62% 65% 64% 76% 79% 

English Learners 7% 10% 4% 23% 4% 

SED 36% 37% 38% 51% 38% 
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3a. Multi-year grade (9-11) level scores by proficiency levels: advanced, proficient, basic, below 

basic and far below basic compared. 

 

Disaggregated data for multi-year grade level and proficiency levels can be found in the Appendix. 

 

 

4. CAT 6 [Applicable only to Grades 3 and 7 as of 2005-2006 school year] 

 

Not applicable to SPHS 

 

 

5. California High School Exit Exam (CAHSEE) 

 

The state of California requires students to pass the CAHSEE (California High School Exit Exam) 

in order to receive a high school diploma. Over the past five years, Santa Paula High School has 

increased the tenth grade CAHSEE success rate 14% in the Mathematics subsection and 9% in the 

English Language Arts subsection, with 85% passing the Mathematics subsection and 83% passing 

the ELA subsection in 2009-2010. For students who fail to pass the CAHSEE in the tenth grade, 

Santa Paula High School offers students multiple opportunities to retake the CAHSEE during the 

junior and senior years, and by the end of the senior year the vast majority of students have passed 

the CAHSEE.  The majority of students who have not passed the CAHSEE by their senior year are 

either Special Education students with significant learning disabilities or English Learners.  

 

5a. Grade Level (Schoolwide) and significant sub-population scores (by grade level). 

 

 

 
 

Students Passing CAHSEE: 10th Grade 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Mathematics 71% 69% 78% 74% 85% 

ELA 64% 73% 78% 72% 83% 
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CAHSEE: Percent of Students Passing – Mathematics: 10th Grade 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Hispanic 68% 66% 77% 73% 85% 

White 87% 87% 86% 86% 92% 

EL 43% 33% 63% 58% 76% 

SED 66% 65% 77% 74% 84% 

 

CAHSEE: Percent of Students Passing – ELA: 10th Grade 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Hispanic 61% 71% 77% 70% 83% 

White 87% 91% 84% 86% 83% 

EL 14% 25% 52% 56% 69% 

SED 57% 67% 74% 70% 80% 

 

5b. Number tested and percent of students passing – include multi-year tenth grade scores and 

the progressive numbers of students passing at the 11
th

 and 12
th

 grade levels. 

 
Total Students Needing to Pass ELA and/or Math CAHSEE: 11th Grade 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

11th Grade 
Needing to Pass 
CAHSEE (September) 

122 129 127 74 78 

11th Grade 
Needing to Pass 
CAHSEE 
(June) 

72 84 54 26 35 

 
Total Students Needing to Pass ELA and/or Math CAHSEE: 12th Grade 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

12th Grade 
Needing to Pass 
CAHSEE (September) 

64 56 72 68 37 

12th Grade 
Needing to Pass 
CAHSEE 
(June) 

39 25 25 30 16 

 

Due to second semester grade level changes for 12th graders (redesignation) who are on track for 

graduation and multiple CAHSEE opportunities offered to 11th and 12th graders throughout the 

year, the numbers of students in the 11th and 12th grade needing to pass the CAHSEE may be 

slightly inaccurate. 
CAHSEE: Subtest Scores – ELA (Percent) 

 2005-2006 2006-2007  2007-2008 2008-2009 2009-2010 

10
th

 Grade (March) 64% 73% 78% 72% 83% 

11
th

 Grade (May) - * 88% * - 

11
th

 Grade (October) - 27% 40% 47% - 

11
th

 Grade (November) 21% - - - 56% 

11
th

 Grade (February) - 23% 47% 38% 30% 

11
th

 Grade (March) 25% - - - - 

12
th

 Grade (July) - * * * 15% 

12
th

 Grade (September) 14% - - - - 

12
th

 Grade (October) - 24% 28% 37% - 

12
th

 Grade (February) 21% 23% 29% 33% 14% 

12
th

 Grade (March) - - 16% 6% 7% 

12
th

 Grade (May) - 13% 19% 9% * 
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CAHSEE: Subtest Scores – Mathematics (Percent) 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

10
th

 Grade (March) 71% 69% 79% 74% 85% 

10
th

 Grade (May) - * 63 - - 

11
th

 Grade (October) - 22% 37% 63% - 

11
th

 Grade (November) 31% - - - 61% 

11
th

 Grade (February) - 14% 57% 50% 33% 

11
th

 Grade (March) 35% - - - - 

12
th

 Grade (July) - * * * 58% 

12
th

 Grade (September) 21% - - - - 

12
th

 Grade (October) - 46% 11% 50% - 

12
th

 Grade (February) 9% 37% 59% 50% 23% 

12
th

 Grade (March) - - 36% 46% 23% 

12
th

 Grade (May) - 31% * * * 

 
CAHSEE: Subtest Scores – ELA (Number of Students Tested) 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

10
th

 Grade (March) 426 359 318 294 308 

10
th

 Grade (May) - 4 17 3 3 

11
th

 Grade (October) - 118 80 55 - 

11
th

 Grade (November) 80 - - - 52 

11
th

 Grade (February) - 69 47 26 20 

11
th

 Grade (March) 63 - - - - 

12
th

 Grade (July) - 1 3 5 13 

12
th

 Grade (September) 50 - - - - 

12
th

 Grade (October) - 49 53 35 - 

12
th

 Grade (February) 43 35 21 18 14 

12
th

 Grade (March) - - 25 16 14 

12
th

 Grade (May) - 24 16 11 5 

 

 

CAHSEE: Subtest Scores – Mathematics (Number of Students Tested) 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

10
th

 Grade (March) 422 359 323 298 307 

10
th

 Grade (May) - 5 19 - 1 

11
th

 Grade (October) - 98 89 51 - 

11
th

 Grade (November) 84 - - - 46 

11
th

 Grade (February) - 63 51 22 15 

11
th

 Grade (March) 54 - - - - 

12
th

 Grade (July) - 4 1 2 12 

12
th

 Grade (September) 38 - - - - 

12
th

 Grade (October) - 35 45 34 - 

12
th

 Grade (February) 35 19 22 16 13 

12
th

 Grade (March) - - 25 13 13 

12
th

 Grade (May) - 13 7 10 5 
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5c. Sub-test scores for 10
th

, 11
th

 and 12
th

 grade. 

 

Sub-test CAHSEE scores for 10
th

, 11
th

 and 12
th

 grade can be found in the Appendix. 
 

6. Adequate yearly Progress (AYP).  Show data for all students and numerically significant 

subgroups: annual measurable objectives (AMOs), participation rate, API, and graduation 

rate. 

 

Santa Paula High School met six of the 18 AYP Criteria in 2010, failing to meet the Percent 

Proficient targets schoolwide, with the exception of mathematics, or in any demographic subgroup. 

Santa Paula High School also failed to meet the participation target of 95% in 2010 due to Special 

Education students who were allowed modifications during the ELA subsection of their CAHSEE in 

order to allow them the opportunity to receive a high school diploma rather than a Certificate of 

Completion. This dropped the school’s participation percentages in ELA to below the CDE’s 

mandated 95% participation rate.  

 

Although Santa Paula High School has made steady progress in increasing the percent of students 

proficient in both ELA and mathematics schoolwide and in all subgroups, the rapidly increasing 

AYP targets have outpaced Santa Paula High School’s students’ gains, especially considering the 

significant increase in the number of English Learners the school has experienced over the last five 

years. 
AYP Summary: Criteria Met 

 2006 2007 2008 2009 2010 

Participation ELA: Schoolwide Yes Yes Yes Yes No* 

Participation ELA: Hispanic Yes Yes Yes Yes No* 

Participation ELA: SED Yes Yes Yes Yes No* 

Participation ELA: EL Yes Yes Yes Yes No* 

Participation Mathematics: Schoolwide Yes Yes Yes Yes Yes 

Participation Mathematics: Hispanic Yes Yes Yes Yes Yes 

Participation Mathematics: SED Yes Yes Yes Yes Yes 

Participation Mathematics: EL Yes Yes Yes Yes Yes 

Percent Proficient ELA: Schoolwide Yes Yes Yes No No 

Percent Proficient ELA: Hispanic Yes Yes Yes No No 

Percent Proficient ELA: SED Yes Yes Yes No No 

Percent Proficient ELA: EL No Yes Yes No No 

Percent Proficient Mathematics: Schoolwide Yes Yes Yes Yes No 

Percent Proficient Mathematics: Hispanic Yes Yes Yes No No 

Percent Proficient Mathematics: SED Yes Yes Yes No No 

Percent Proficient Mathematics: EL No Yes Yes No No 

Met API Criteria Yes Yes Yes Yes Yes 

Graduation Rate Yes Yes Yes Yes Pending 
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Participation Rate: English Language Arts 

 
2006 

Target: 95% 
2007 

Target: 95% 
2008 

Target: 95% 
2009 

Target: 95% 
2010 

Target: 95% 

 # % # % # % # % # % 

Schoolwide 432 99% 365 99% 333 97% 298 99% 311 88% 

Hispanic 366 99% 310 99% 285 98% 272 99% 290 88% 

SED 302 99% 256 99% 218 96% 221 99% 249 87% 

EL 98 100% 88 100% 153 99% 117 99% 118 83% 

 
Participation Rate: Mathematics 

 
2006 

Target: 95% 
2007 

Target: 95% 
2008 

Target: 95% 
2009 

Target: 95% 
2010 

Target: 95% 

 # % # % # % # % # % 

Schoolwide 421 98% 365 99% 340 97% 299 99% 342 98% 

Hispanic 361 98% 310 99% 289 98% 273 99% 321 98% 

SED 300 99% 256 99% 222 96% 220 98% 277 98% 

EL 98 100% 88 100% 153 99% 115 99% 139 99% 

 

 

Percent Proficient: English Language Arts 

 
2006 

Target: 22.3% 
2007 

Target: 22.3% 
2008 

Target: 33.4% 
2009 

Target: 44.5% 
2010 

Target: 55.6% 

 # % # % # % # % # % 

Schoolwide 146 36.0% 136 38.9% 133 42.8% 116 40.4% 160 52.6% 

Hispanic 106 30.5% 103 34.6% 106 39.7% 97 37.0% 144 50.9% 

SED 81 28.3% 82 33.5% 71 34.6% 79 36.7% 119 49.0% 

EL 8 8.2% 17 19.8% 38 26.2% 22 19.3% 34 29.3% 

 

 
Percent Proficient: Mathematics 

Mathematics 
2006 

Target: 20.9% 
2007 

Target: 20.9% 
2008 

Target: 32.2% 
2009 

Target: 43.5% 
2010 

Target: 54.8% 

 # % # % # % # % # % 

Schoolwide 143 35.7% 128 36.6% 142 44.8% 127 44.1% 152 45.8% 

Hispanic 109 31.8% 104 34.9% 114 42.1% 106 40.3% 135 43.4% 

SED 83 29.2% 78 31.8% 86 41.1% 87 40.7% 116 43.0% 

EL 16 16.3% 21 24.4% 50 34.5% 28 25.0% 33 24.3% 

 

 
Academic Performance Index (API) 

 2006 2007 2008 2009 2010 

Growth +1 +37 +11 +18 +12 

Growth API 634 671 682 700 712 

 

 
Graduation Rate 

 2006 2007 2008 2009 2010 

Percent Graduating 100% 100% 97.5% 95.0% Pending 
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7. California English Language Development Test (CELDT) assessment results number and 

percent of students at each proficiency level.  
 

Santa Paula High School’s English Learner student population has increased drastically over the 

past five years from 18% in 2005-2006 to over 33% in 2009-2010. This increase impacted all 

proficiency levels (as per the CELDT Assessment Results) although there has been a pronounced 

drop in students testing Advanced on the CELDT. 

 

English Learner Proficiency: 2009-2010

Beginning Early Intermediate Intermediate Early Advanced Advanced

 
 

CELDT Assessment Results 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Number Tested 295 439 432 462 488 

Beginning 4% 11% 7% 6% 5% 

Early Intermediate 8% 11% 12% 14% 10% 

Intermediate 25% 32% 39% 38% 32% 

Early Advanced 37% 30% 37% 37% 45% 

Advanced 26% 15% 6% 5% 8% 
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8. Local assessments, e.g., end of course examinations, district writing. 

 

Santa Paula High School administers quarterly, teacher-designed benchmark exams in all core 

subject areas. The exams are then scanned into an Edusoft database. Teachers have been trained to 

access and interpret the diagnostic reports that are generated by Edusoft and use the data to modify 

their instruction and adjust their pacing calendars and curriculum guides accordingly. Currently, 

there are no uniform standards for exam development (i.e. cumulative, assessing only one quarter’s 

standards taught), so comparison of scores across disciplines is not applicable. However, the 

principal tracks department’s quarterly benchmark scores per test in a Benchmark Report Card, 

which is shared with Area Chairs and teachers as well as District Administration. The Report Card, 

which is intended to assist content area teams in assessing their students’ progress toward mastery 

of the standards, includes the percent proficient on the benchmark compared with the prior year as 

well as a comparison against the prior year’s CST scores. 

 

The implementation of Universal Screening of all students’ reading levels in the first three weeks 

of the 2010-2011 school year indicates that large numbers of Santa Paula high School’s students 

are reading below grade level. This data was distributed to teachers to help them assess their 

students’ abilities and provide differentiated instruction whenever practical. 

 

Since 2008-2009, students with extremely low reading skills have been offered the Autoskills 

program.  As part of Santa Paula High School’s local assessment program, students are tested at the 

beginning and end of the program. This test is in a cloze paragraph form, which measures 

comprehension and language acquisition. During the 2009-2010 school year, 17 students 

participated in the program and on average increased their reading grade level by 2.24. 

 

In the 2010-2011 school year, all Algebra 1 students were Universally Screened in the first weeks 

of school. However, there was not one generic test used and the testing was conducted in individual 

classrooms, making analysis of the results difficult. Regardless, the Math Department committed to 

implementing Universal Screening to ensure proper placement and ultimately, student success. 
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Benchmark Exams: Core Academic Areas 
 2006-2007 2007-2008 2008-2009 2009-2010 

 Q1 Q2 Q3 Q1 Q2 Q3 Q1 Q2 Q3 Q1 Q2 Q3 

English 

ELA Grade 9 √ √ √ √ √ √ √ √ √ √ √ √ 

ELA Grade 9, Honors - - - - - - - - √ √ √ √ 

ELA Grade 10 √ √ √ √ √ √ √ √ √ √ √ √ 

ELA Grade 10, Honors - - - - - - - - √ √ √ √ 

ELA Grade 11 √ √ √ √ √ √ √ √ √ √ √ √ 

Mathematics 

Essential Algebra - - √ - - - - √ √ - - - 

Essential Algebra, SDAIE - - - - - - - √ √ √ √ √ 

Algebra I √ - √ √ √ √ √ √ √ √ √ √ 

Algebra I, Honors - - - - - - √ √ √ √ √ √ 

Algebra I, SDAIE / Sheltered - - - - - - - √ √ √ √ √ 

Algebra 2 √ - √ - √ √ √ √ √ √ √ √ 

Algebra 2, Honors - - - - - - √ √ √ √ √ √ 

Geometry √ - √ √ √ √ √ √ √ √ √ √ 

Geometry, Honors - - √ √ - - √ √ √ √ √ √ 

Geometry, SDAIE - - - - - - - √ √ √ √ √ 

Math Analysis - - - √ √ √ √ √ √ √ √ √ 

Math Analysis, Honors - - - - - - √ √ √ √ √ √ 

Science 

Earth Science √ √ √ √ √ √ √ √ √ √ √ √ 

Earth Science, Honors - - - - - - √ √ √ √ √ √ 

Earth Science, SDAIE / Sheltered - - - - - - - √ √ √ √ √ 

Biology √ √ √ √ √ √ √ √ √ - √ √ 

Biology, Honors - - - - - - √ √ √ - √ √ 

Biology, SDAIE - - - - - - - - - - √ √ 

Chemistry √ √ √ √ √ √ √ √ √ √ √ √ 

Social Science 

World History √ √ √ √ √ √ √ √ √ √ √ √ 

World History, Honors - - - - - - - √ √ √ √ √ 

World History, SDAIE / Sheltered - - - - - - - √ √ √ √ √ 

U.S. History √ √ √ √ √ √ √ √ √ √ √ √ 

U.S. History SDAIE - - √ √ √ √ √ √ √ √ √ √ 

TOTALS 11 8 14 13 13 13 19 26 28 25 28 28 

 

 

9. Results of the diagnostic test found in the 9th grade adopted texts – indicate the number of 

students who are reading above, at or below the 6th grade level. 

 
Grade Level Reading Equivalents: All Grades 

 9th grade 10th grade 11th grade 12th grade 

Grade Equivalent (GE) 6.5 7.0 7.9 8.3 

 

Prior to the 2010-2011 school year, Santa Paula High School did not universally screen all ninth 

grade students to determine their reading level, although many students were tested in their English 

classes. This year all students were tested to determine their reading level. The data gathered shows 

that students entering SPHS are 2.5 grade levels behind their peers nationwide and this gap 

increases to 3.7 grade levels by their senior year. The data also shows that 499 (37.2%) of Santa 

Paula High School students read below the sixth grade level. Part of this can be explained by the 

school’s steady increase in EL students, many of which have very low or no English reading skills.  
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Nevertheless, it is a significant concern for the school and is being addressed through a variety of 

programs.  

 

Beginning in the 2009-10 school year, incoming ninth grade students who are deemed to be most 

―at-risk,‖ meaning they scored below or far below basic on their seventh grade CSTs, had poor 

middle school grades and/or were recommended by their eighth grade teachers, were given a ninth 

grade diagnostic reading test. The Auto Skills Universal Reading Screening is administered to all 

ninth grade students reading below the sixth grade level using the aforementioned criteria. Those 

ninth grade students determined to be reading below the sixth grade level are placed in a double 

blocked Reading/English 9CP class. The reading class uses the EDGE reading curriculum and the 

Auto Skills computer-based reading system to increase student’s reading comprehension. 

 

 

10. College SAT and/or ACT results including number of students taking the exams and 

percentage approved for CSU Early Assessment program. 
 

A number of students participate in the ACT and SAT exams each year. The ACT Composite 

Score has remained fairly constant over the last five years, with relatively minor fluctuations 

despite significant variations in numbers of students taking the exam, from a high in 2008-2009 to 

a low in 2005-2006. SAT scores have also remained fairly constant, although they show a slight 

increase of slightly over 3% over the last five years.   
 

ACT Results 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Students Tested 10 32 23 81 48 

Composite Score 19.9 18.2 19.4 18.4 19.0 

 

The ACT assesses high school students’ general educational development and their ability to 

complete college-level work. The test consists of four multiple choice skill areas, including 

English, mathematics, reading and science. An optional writing test measures skill in planning and 

writing a short essay. 
 

SAT Results 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Students Taking Exam 101 123 94 116 85 

Composite Score 1308 1331 1323 1323 1348 

Critical Reading 444 439 444 439 447 

Mathematics 424 443 444 445 460 

Writing 440 449 435 433 441 

 

In preparation for the SAT, students are encouraged to take the PSAT in the fall of the eleventh 

grade. In 2008-2009 Santa Paula High School gave the PSAT to all juniors. In 2009-2010, all 

Juniors in the Agriculture and Human Services Academies, AVID, Honors classes, AP classes and 

any other student who wanted to take the test were given the PSAT. After receiving the PSAT 

assessment results, teachers and counselors helped students focus on strengths as well as 

weaknesses they will need to address to prepare for the SAT taken in the late eleventh or early 

twelfth grade year.   
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11. Advanced Placement test results, including number of students enrolled in AP courses and 

percentages taking the exams and percentage of students passing exams. 

 

A variety of Advanced Placement courses are offered to Santa Paula High School students. 

Students meeting course prerequisites may enroll in any AP class they wish and classes offered 

reflect student interest. During the 2009-2010 school year, SPHS offered AP courses in Calculus, 

English Language/Composition, English Language/Literature, Spanish Language and US History.  

Of particular note is the school’s consistently high pass rate and enrollment numbers in Spanish 

Language. 

 
Advanced Placement Results 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

AP Exam 
Tests 
Taken 

Percent 
Passed 

Tests 
Taken 

Percent 
Passed 

Tests 
Taken 

Percent 
Passed 

Tests 
Taken 

Percent 
Passed 

Tests 
Taken 

Percent 
Passed 

Total Exams 102 65% 103 40% 88 40% 112 40% 114 52% 

Art: 2D Design 2 0% - - - - - - 1 100% 

Art: 3D Design 1 0% - - - - - - - - 

Art: 
Studio/Drawing 

1 100% - - - - - - - - 

Biology - - - - - - - - 1 100% 

Calculus AB 14 21% 23 9% 14 0% 24 13% 14 14% 

Calculus AB 
Sub 

- - - - - - - - 1 100% 

Calculus BC - - - - - - - - 1 100% 

Economics: 
Macro 

- - - - - - - - 1 0% 

English 
Lang./Comp. 

17 24% 13 46% 19 16% 28 25% 21 57% 

English  
Lit./Comp. 

12 50%  G 29% 17 12% 24 21% 24 33% 

Gov't. & 
Politics: U.S 

- - 1; 40% 4 25% - - - - 

Spanish 
Language 

44 95% 27 67% 21 100% 19 95% 25 96% 

Spanish 
Literature 

2 100% - - - - - - - - 

Statistics - - - - - - - - 6 0% 

U.S. History 9 89% 16 44% 13 62% 17 71% 17 47% 
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12. Number of students meeting University of California A-G requirements; Number enrolled in 

the UC-approved courses. 

 

 
 

Seniors meeting UC a-g Requirements: Numbers & Percent 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Meeting Requirements (#) 55 42 75 95 82 

Meeting Requirements (%) 17.8% 15.4% 28.1% 28.6% 27% 

 

 

Students enrolled in UC-Approved Courses: Number Completed 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Students Enrolled 1142 1115 1075 1160 1056 

Calculated by % enrolled x total students. 
 

 

Students enrolled in UC-Approved Courses: Percent Completed 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Students Enrolled 69.7% 69.0% 68.2% 72% 74% 

 

 
Students Meeting UC a-g Requirements: Gender: Numbers 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Total 55 42 75 76 82 

Female 38 26 52 44 52 

Male 17 16 23 32 30 

 

 

Students Meeting UC a-g Requirements: Gender: Percent 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Total 17% 15.4% 28.1% 30.1% 27% 

Female 23.9% 17.4% 34.9% 27.5% 28.3% 

Male 11.3% 13.0% 19.5% 20.0% 26.2% 
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Students Meeting UC a-g Requirements: Ethnicity (Numbers) 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

American Indian / AK Native N/A N/A N/A N/A N/A 

Asian 2 2 N/A N/A N/A 

Pacific Islander N/A N/A N/A N/A N/A 

Filipino N/A N/A N/A N/A N/A 

Hispanic 44 34 54 88 72 

African American N/A N/A N/A N/A N/A 

White 8 3 11 10 7 

Multiple / No Response 1 3 10 3 3 

 
Students Meeting UC a-g Requirements: Ethnicity (Percentage) 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

American Indian / AK Native N/A N/A N/A N/A N/A 

Asian 100% 100% N/A N/A N/A 

Pacific Islander N/A N/A N/A N/A N/A 

Filipino N/A N/A N/A N/A N/A 

Hispanic 17% 15% 26% 30% 25% 

African American N/A N/A N/A N/A N/A 

White 20% 13% 38% 42% 32% 

Multiple / No Response 7% 14% 29% 60% 100% 

 

 

 
 

Students Eligible for U.C. and C.S.U. Admission 
 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Total Seniors 297 291 307 321 299 

Number of Seniors Eligible 62 74 74 95 82 

Percent of Seniors Eligible 20% 26% 24% 30% 27% 
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13. Number of students taking Algebra by grade level (at least three years of data); specifically 

track the percentage of 9th graders taking a course below the level of Algebra. 

 
Students taking Algebra by Grade Level 

 2006-2007 2007-2008 2008-2009 2009-2010 

9th Grade 190 201 305 261 

10th Grade 111 77 91 83 

11th Grade 33 34 16 26 

12th Grade 6 7 13 11 

08/09 and 09/10 extracted using Year-End Algebra 1 course data from ZANGLE 
06/07 and 07/08 extracted using Year-End Algebra 1 and Algebra 1B course data from AERIES    
 

9th graders taking a course below Algebra: Numbers & Percent 
 2006-2007 2007-2008 2008-2009 2009-2010 

9th Grade (#) 212 152 86 51 

9th Grade (%) 45% 36% 18% 11% 

08/09 and 09/10 extracted using Year-End enrollment, Essential Algebra and Math MC course data 
06/07 and 07/08 extracted using Year-End enrollment, Algebra 1A, Math MC, Math Essentials, Bridge Math, Math 
Exit, Math Accelerated, CAHSEE Math   

 

 

14. Report card analyses percentage of D’s and F’s for last three semesters. 

 
Report Card Analysis by Grade Level: Spring 2009 

 D (one) D (two or more) F (one) F (two or more) 

9
th

 Grade 28% 24% 15% 34% 

10
th

 Grade 33% 29% 26% 24% 

11
th

 Grade 23% 21% 18% 6% 

12
th

 Grade 16% 16% 5% 2% 

 

Report Card Analysis by Grade Level: Fall 2010 
 D (one) D (two or more) F (one) F (two or more) 

9th Grade 24% 27% 19% 33% 

10
th

 Grade 26% 30% 21% 27% 

11
th

 Grade 26% 19% 17% 9% 

12
th

 Grade 22% 22% 15% 5% 

 

Report Card Analysis by Grade Level: Spring 2010 
 D (one) D (two or more) F (one) F (two or more) 

9
th

 Grade 29% 24% 16% 35% 

10
th

 Grade 29% 26% 23% 21% 

11
th

 Grade 25% 23% 20% 7% 

12
th

 Grade 19% 19% 6% 2% 

 
 
 

15. Completion Rates 

 

Santa Paula High School has maintained a graduation rate of over 95% and a dropout rate of less 

than 1% for the last five years.  Although there is a significant decrease in graduating seniors 

compared to entering freshmen, many of our students transfer to other schools such as Renaissance 

High School or Vista Real or move out of the area prior to their senior year. 
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15a. Graduation rates (See AYP or CBEDs data) 

  
Graduation Rates 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Grade 12: Numbers 309 272 267 327 Pending 

Grade 12: Percent 100% 97.5% 95% 97% Pending 

 

15b. Number of entering freshmen compared to exiting seniors. 

 
Comparison of Freshman and Senior Classes: Same Cohort 

 Class of 
2005-2006 

Class of 
2006-2007 

Class of 
2007-2008 

Class of 
2008-2009 

Class of 
2009-2010 

Entering Freshmen 463 468 481 480 564 

Exiting Seniors 325 304 333 362 309 

Difference (#) -138 -164 -148 -118 -255 

Difference (%) -29.8% -35.0% -30.8% -24.6% -45.2% 

 

15c. Dropout Rates 

  
Grade 9-12 1-year Dropout Totals and Rates 

 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Number of Students 0 8 9 6 Pending 

Percent of Students 0.0% 0.5% 0.6% 0.4% Pending 

 

15d. Post-Enrollment data: Admission/Entrance to and performance in post secondary 

education, armed forces, and workforce. 

 
Number of Students Concurrently Enrolled at Ventura College 

Term 2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Fall 81 122 101 108 87 

Spring 135 131 112 156 65 

 

Santa Paula High School students have access to a wide range of resources and programs that help 

to prepare them for college or a career. Partnerships through the UC Office of the President afford 

students the means to attend college campus summer programs designed to enhance skills in core 

content areas as well as explore college life. Detailed program information and applications are 

available in the school’s College and Career Center. 

 

Career Technical Education at Santa Paula High School is available through the two California 

Partnership Academies programs, vocational educational coursework, Regional Occupational 

Programs and Workability. The California Partnership Academies integrate academic studies with 

real work applications and work-based learning experiences through a partnership between 

teachers, parents, students and local businesses and community members. The academy core 

classes integrate career related coursework that prepares students for entry into the career fields of 

either Agriculture or Health and Human Services. Course content is relevant to students’ interests 

and reinforce high academic standards for reading, writing, math and science, regardless of the 

pathway selected.  

 

Vocational education courses comply with state-adopted Career Technical Education Standards 

and are integrated into the student’s four-year academic plan as core curriculum and elective 

courses. Individual student assessment of work readiness skills takes place through end-of-course 
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exams, course-required projects, and on-the job/classroom observation. Community partnerships 

and course instructors provide feedback on student progress following an established schedule 

based on program type. 

 

Regional Occupational Programs (ROP) are offered in partnership with the Ventura County Office 

of Education. A variety of ROP courses are available to help prepare high school students (16 years 

and older) for entry-level employment, upgrading current job skills or obtaining more advanced 

levels of education. Most ROP courses are held at the Camarillo Airport Campus; free bus 

transportation is available.  

 

Workability provides work experience opportunities outside the school day that meet the students’ 

interests and aptitudes while providing real-world job experience prior to graduation. The program 

is available to all students with disabilities who have an Individualized Education Plan.  

 

In addition to providing a wide range of resources and programs that provide valuable experiences 

and preparation for college and career, Santa Paula High School students are allowed to enroll at a 

community college as long as they have a 2.0 grade point average. Many students have been 

concurrently enrolled at Ventura College for a variety of reasons including: remediation, 

enrichment, attending courses not offered at Santa Paula High School such as American Sign 

Language, because their schedules at the high school are impacted or because they are part of the 

Human Services Academy and if not taking ROP their senior year, they are required to take either 

Child Development or Criminal Justice as their capstone class as part of the four year pathway. 

 

In order to generate post-Enrollment data, including admission/entrance to post secondary 

education, the armed forces and/or the workforce, the counseling office, in conjunction with the 

Career Center, go into senior English classes to ask students about their future plans. Students 

complete ―exit surveys‖ indicating what they plan to do after high school: college, military, work, 

marriage etc. Student responses are complied in a spreadsheet. This data is also used to determine 

the number of students accepted into universities. In addition, AVID and the two Academies 

closely monitor their students’ application and acceptance into universities.  
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16. Supplemental data: discipline referrals, extracurricular activities. 

 

Process and Perception Data 

 

 

Student Survey Process 

 

During the Fall 2010 semester the WASC Student Survey was generated through a process of student 

and teacher input, which included the suggestion of possible survey questions. This input was then 

used to generate a 25 question survey divided into three sections: School Environment and Support, 

Personalized Learning Plans and Curriculum and Instruction. This survey was then given to Santa 

Paula High School students during their first period class. Of the 1450 students enrolled, 1263 students 

returned their surveys, approximately 87% of the student body. Previous surveys given to Ninth Grade 

Transitions classes, including Human Services Academy and AVID students, as well as a Twelfth 

Grade Preparedness survey are included in the Appendix. 

 

  

Strengths 

 

The majority of students at Santa Paula High School are satisfied with the school environment and 

support from administration, teachers and staff. 

 

 91% of students feel safe in their classes 

 89% of students feel that they are part of the SPHS Community 

 83% of students enjoy school 

 83% of students feel that teachers make time to help them with their studies 

 81% of students feel comfortable talking to a SPHS teacher or staff member regarding safety or 

personal problems 

 81% of students feel that teachers work hard to make sure that all students are learning 

 

The majority of students feel that the counseling staff at Santa Paula High School has helped them 

choose the classes that are right for them and students are satisfied with their current path of courses. 

 

 78% of students are satisfied with their current path of courses 

 72% of students feel that their counselor has given them help in choosing the right classes 

 

The majority of students at Santa Paula High School feel that the school provides a supportive learning 

environment, faculty clearly communicate classroom policies and goals, and that the school’s 

curriculum adequately prepares students for college or the workforce. 

 

 90% of students feel that Santa Paula High School’s curriculum prepares students for college or 

the workforce 

 90% of students feel that the instructional tools used in their classes are appropriate and help them 

understand the course content 

 86% of students feel that they have opportunities to practice and improve their writing skills 

 83% of students feel that teachers provide a supporting learning environment and that class 

policies and goals are clearly communicated 

 82% of students believe that there are opportunities for leadership experiences at Santa Paula High 

School 
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Areas for Growth 

 

Although the majority of students feel safe in the classroom, 21% of students indicated that they do not 

feel safe while on campus, a significant number. Although Santa Paula High School provides its own 

security force and works closely with the Santa Paula Police Department, student safety and security 

are still challenges. Suggestions to increase campus security have included increased access to 

incoming student records to alert staff to potentially violent students and uniform discipline polices for 

all students. 

 

Over a quarter (28%) of Santa Paula High School students feel that faculty and staff do not respect 

student differences or differences of opinion.  Although this question could be interpreted in a number 

of ways (a student may be of the opinion that there should be no homework, etc.) and no firm 

conclusion can be made from this, it is a question that should be researched and analyzed in more 

detail. 

 

 28% of Santa Paula High School students feel that the faculty and staff do not respect student 

differences and differences of opinion 

 Although only 9% of students do not feel safe in the classroom, 21% of Santa Paula High School 

students do not feel safe on campus 

 

Most students at Santa Paula High School feel that the counseling staff provides appropriate advice 

and treats student questions with respect. However, over 20% of students unhappy with the support 

they have received from the counseling department.  This includes 28% that feel that they have 

received a lack of assistance in choosing the proper classes, 22% that are unsatisfied with their current 

path of classes and 21% that feel that their counselor does not treat their concerns and questions with 

respect. 

 

A significant minority of students also expressed concern that their assignments are not interesting or 

challenging and that there are insufficient opportunities to have learning experiences outside the 

classroom.  Some of this is likely explained by the fact that aside from a few well funded programs 

there is little money available for field trips, consumable materials, or new materials and equipment.  

However, it would be valuable to determine if classes could be enhanced given the current budgetary 

constraints. 

 

 28% of Santa Paula High School students do not feel that they have received adequate help in 

choosing the correct classes 

 27% of students feel that there are inadequate opportunities for learning experiences outside of the 

classroom 

 23% of students feel that their assignments are not interesting or challenging 

 22% of students are not satisfied with the path of courses they are taking 

 21% of students do not feel that the counselors do not treat their concerns and questions with 

respect 
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Summary of Findings 

 

A large majority of students feel included in the Santa Paula High School community and feel that the 

faculty and staff are truly interested in their success. Students also feel that the school and teachers are 

clear in their expectations and that the instructional materials used in their classes are appropriate, 

although a significant minority feel that lessons are not interesting or challenging enough and could be 

enhanced by increasing the opportunities for learning experiences outside the classroom. A majority of 

students also feel that Santa Paula High School adequately prepares them for college or the workforce.  

Although generally satisfied with the counseling they receive, some students have concerns regarding 

the assistance they are given regarding class decisions and their current path of courses as well as the 

attention that counselors give students’ questions and concerns. 
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Parent Survey Process 

 

During the Fall 2010 semester, the WASC Parent Survey was generated through a process of Focus 

Group and Parent and Student Home Group input, including the suggestion of questions. This input 

was then used to generate a 25 question survey divided into five sections: Teachers & Staff, 

Communication, Curriculum, School Environment, School Goals and Resources. These surveys were 

distributed to parents on Back-to-School Night. In an attempt to gather additional parent input, a 

second round of surveys was sent home with students later in the semester. In total 628 surveys were 

returned representing 41% of Santa Paula High School parents.   

 

 

Strengths 

 

By a large margin, parents feel that teachers have high expectations of their students, design lessons 

and activities that keep students interested in their classes and are available to help students with their 

work after school and at other times. 

 

 92% of parents feel that teachers keep students interested and involved in their studies 

 92% of parents feel that teachers are available to help students after school 

 92% of parents feel that teachers have high expectations for students 

 

Parents feel that Santa Paula High School keeps them well informed through newsletters, email and the 

school website. Most parents are also aware of how to obtain information regarding student’s grades 

and progress from the school. 

 

 92% of parents feel that they are well informed of school activities through newsletters and other 

means of communication 

 88% of parents are aware of how to get school information including grades, current progress in 

their classes and graduation status 

 

Over 90% of parents feel that students have appropriate access to curriculum and the school is 

succeeding in preparing students for college and the workplace. 

 

 92% of parents feel that their students have access to the school’s curriculum. 

 91% of parents feel that the school is successfully preparing students for college or the workplace. 

 

A large majority of parents feel that the school provides a variety of extracurricular activities for 

students. 

 

 97% of parents feel that there are a variety of extracurricular activities available for students. 

 

Over 90% of parents feel that Santa Paula High School’s goals are clearly focused on student learning 

and it is the school’s highest priority. 

 

 93% of parents feel that Santa Paula High School’s highest priority is student learning.  

 92% of parents feel that the school’s purpose and goals are clear and directed toward student 

learning. 
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Most parents are aware that students have access to Zangle Student Connect, Santa Paula High 

School’s online database of student attendance, records and additional information. All students have 

access through computers located in the library, College and Career Center, computer labs and 

classrooms. Many students also have access from home computers. 

 

 90% of parents are aware that their students have access to Zangle Student Connect 

 

 

Areas for Growth 

 

A significant percentage of parents indicated that they do not feel that teachers and counselors contact 

them promptly regarding student progress, concerns or questions. It is not uncommon for families to 

move and not inform the school of the changes, making it impossible to contact the parents.  

 

 25% of parents do not feel that teachers contact parents regarding their student’s progress or 

concerns about their student 

 20% of parents do not feel that teachers and counselors return calls or emails promptly 

 

Although, for the most part, parents are satisfied with parent/school communication, over 20% stated 

that they were not aware of the various after school resources and programs available to help their 

student succeed. A significant minority of parents do not feel that parents or the community are 

involved in working together with the school to help solve the problems facing the school. Some 

parents also indicated that it is difficult to schedule an appointment or phone conference with a 

counselor. 

 

 21% of parents are unaware of the afterschool programs and resources available to help their 

student succeed 

 18% of parents do not feel that parents or the community are involved in helping Santa Paula High 

School solve school issues 

 18% of parents feel that it is difficult to schedule an appointment or phone conference with a 

counselor 

 

A number of parents had concerns regarding school safety and environment. Most parents felt that 

Santa Paula High School is a safe, clean and orderly environment, but approximately one in five 

parents disagreed. 

 

 20% of parents did not feel that Santa Paula High School is a safe place to be (although contrary 

to that statement, only 15% stated that their students did not feel safe at the school) 

 19% of parents do not feel that Santa Paula High School is a safe, clean and orderly environment 

 

Nearly 20% of parents indicated that they do not have access to Zangle Parent Connect.  Many families 

of Santa Paula High School students do not have computers or an Internet connection at home and 

many parents do not have access to computers or the Internet at work. As Zangle requires a computer 

and Internet connection, these parents would only be able to access the program though public 

computer, such as those at the local library.  10% of parents were unaware that their students had 

access to Zangle. 

 

 18% of parents do not have access to Zangle Parent Connect 

 10% of parents are unaware that all students have access to Zangle Student Connect 
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Summary of Findings 

 

Most parents are satisfied with the teachers at Santa Paula High School, although there are concerns 

with teacher and counselor communications. Some of this can be explained by language issues, but it is 

still an issue that should be considered. Some parents do know how to get information regarding their 

student’s grades and progress, and feel that the school provides satisfactory communications of school 

policies, events and other matters, although informing parents of after school resources and programs 

could be improved. Over 90% of parents feel that the school is properly preparing students for college 

or the workplace and feel that their student has access to the appropriate classes as indicated in their 

personal education plan. Parents are quite pleased with the variety of extracurricular activities provided 

by the school, but some feel that school safety could be improved. A significant minority of parents do 

not have access to Zangle Parent Connect, although this may be due to issues outside of the school’s 

control. Some parents also appear to be unaware that all students have access to the Zangle system at 

school.  
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Teacher Survey Process 

 

During the Fall 2010 semester, Santa Paula High School Focus Groups proposed questions to the 

WASC Coordinator to be included on the WASC Teacher Survey. These questions were then used to 

generate a 58 question survey that was given to all teachers later in the semester. 

 

While this process was effective in including all certificated staff in the process, it had the unforeseen 

consequence of surveying the general population of teachers on very specific topics that some of 

teachers are not familiar with, and thus the results for some of the questions related to the details of a 

specific department (Counseling, Special Education, etc.)  may not be accurate. 

 

 

Strengths 

 

Nearly all teachers at Santa Paula High School indicate that their lessons are rigorous, have clear 

objectives, and adhere to the state standards. Over 90% of teachers stated that their curriculum includes 

real-world knowledge and applications that will assist students with future employment. A majority of 

teachers use their Pacing Calendars to plan lessons and a large majority of teachers check for 

understanding during content delivery. Most teachers require their students to use higher order 

cognitive skills. 

 

 98% of teachers check for understanding during content delivery either frequently or sometimes. 

 98% of teachers feel that their lessons adhere to the state standards 

 96% of teachers feel that their lessons are rigorous 

 95% of teachers often require their students to use higher order cognitive skills 

 94% of teachers include real world projects and assignments in their curriculum 

 93% of teachers use their subject’s pacing calendar to plan lessons and guide their instruction 

 91% of teachers feel that students understand the learning objective of their lessons 

 

 

Areas of Growth 

 

Only 8% of teachers include ―community involvement‖ in the form of guest speakers, field trips, etc. 

more than three times a month, and only 16% actively seek community based activities more than 

three times a month. The primary reason for this is the limited funding available to teachers to conduct 

such activities. In fact, the 8% of teachers responding that they do include frequent community 

involvement components corresponds closely to the percent of teachers involved in special programs 

such as AVID and the Human Services and Agricultural Academies that receive significant additional 

funding. 

 

Over four out of five teachers systematically teach sentence, paragraph and essay writing less than 

three times a month and less than 50% assign original written works such as sentence, paragraph and 

essay writing less than three times a month. These numbers appear low, but a breakdown of the core 

subjects shows that 50% of English teachers systematically teach these topics. (it must be noted that 

many of the students have extremely low or non-existent English skills and are in remedial classes 

designed to teach them basic vocabulary and reading skills), while no math teachers systematically 

teach these topics.   
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Most teachers have less than three contacts per month with parents (emails, phone calls, etc.). This 

reinforces the results from the parent survey results that show a concern regarding contact between 

teachers and parents. 

 

Over half the teachers at Santa Paula High School do not feel that their students commonly self-assess 

in their classes. However, this question was somewhat vague without giving a definition of what would 

be considered ―self assessment‖ and it is difficult to draw any firm conclusion from this response. This 

may be something to be analyzed in more detail in the future in more detail. 

 

A small majority of teachers do not assign activities that require the use of the school library. On the 

surface this may appear to be a significant concern, but with readily available access to the Internet for 

research purposes, the physical library is not the primary source of information for research papers and 

similar assignments.  

 

Santa Paula High School has implemented benchmark exams in all core classes. However, 44% of 

teachers do not feel that the benchmarks are valuable tools to assess students’ progress towards 

mastery of the California Content Standards. This is a concern, as a great deal of effort and resources 

have been made available to develop these exams and process the resulting data. It would be 

worthwhile to determine both why teachers do not feel the benchmark exams are a valuable tool in 

assessing the California Content Standards and also to see if teachers consider the benchmarks a 

valuable tool for other purposes (determining the topics that students are having difficulty with and 

modifying their instruction, etc.). 

 

 92% of teachers employ community involvement in the form of guest speakers, field trips and 

other community based activities less than three times a month 

 84% of teachers actively seek local resources to assist with curriculum endeavors less than three 

times a month 

 81% of teachers systematically teach sentence, paragraph and essay writing less than three times a 

month 

 70% of teachers contact parents through letters, phone calls, emails, etc. less than three times per 

month 

 54% of teachers assign original written works such as sentence, paragraph and essay writing less 

than three times a month 

 52% of teachers feel that their students rarely or never self assess in their classes. 

 52% of teachers rarely or never assign student activities that require the use of the library and 

library resources 

 44% of teachers do not feel that Santa Paula High School’s quarterly benchmarks are valuable 

tools to assess student progress towards mastery of the California Content Standards 

 

 

Summary of Findings 

 

While it is difficult to draw firm conclusions from the teacher survey, it does highlight a number of 

areas that warrant additional research. The school needs to determine the frequency that teachers that 

are expected to assign English assignments using skills such as proper spelling, grammar and 

paragraph construction such as term papers, essays and research papers.  In addition, it should be 

determined which classes and/or subjects should be assigning advanced English assignments. The 

ability to research a topic is an important skill, and it is important that students are being adequately 

trained in this skill. Although the survey indicates that students are not using the school library to 
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research their assignments, further inquiry needs to be carried out to determine if they are learning the 

appropriate skills using alternative research methods such as the Internet or public library. A minority 

of teachers do not feel that the benchmark exams are a valuable tool to assess student progress in 

regards to the California Content Standards. Additional research needs to be done to determine why 

they do not feel that the benchmark exams are valuable in this regard. It should also be determined if 

teachers find the benchmarks valuable for other purposes. 

 

Communication between certificated staff (counselors and teachers) and parents appears to be a 

concern on both the Parent and Teacher Surveys. The communication issues need to be analyzed in 

more detail to determine what parents would consider appropriate communication and how to make 

improvements. Santa Paula High School should also determine which specific issues each 

demographic group has to determine the best way to resolve the specific issue. 
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Ninth Grade Transitions Survey Process 

 

Each semester, the Ninth Grade Transitions students are surveyed as to their opinions about the 

effectiveness of the course in meeting its goals. This process has been done each semester since the 

class begun in the 2006-2007 school year, although for brevity, only results of the surveys for the 

2009-2010 school year are included in the Appendix. 

 

Strengths 

 

A significant percentage of students responded on the Ninth Grade Transitions Survey and 

Understanding an understanding of their options after high school, requirements for completing high 

school and the requirements for attending a four year university. 

 

 92% of 9
th

 grade transitions students clearly understand the graduation requirements of Santa 

Paula High School 

 82% of 9
th

 grade transitions students feel that Santa Paula High School prepares them to attend 

college immediately after graduation 

 83% of 9
th

 grade transitions students understand the A-G requirements needed to enter a four year 

university immediately after graduation 

 78% of 9
th

 grade transitions students know what their options are after high school 

 86% of 9
th

 grade transitions students know how to write a resume 

 

Areas for Growth 

 

Although students indicated on the Ninth Grade Transitions Survey and understanding of high school 

and college requirements, students indicated a lack of knowledge concerning resources available to 

them. 

 

 64% of 9th grade transitions students know how to ask teachers, counselors and other staff 

members for letters of recommendation 

 49% of 9th grade transitions students understand were to go to apply for financial aid including 

federal scholarships and loans 

 59% of 9th grade transitions students feel that they have been taught where to look for a job. 

 

Summary of Findings 

 

Although qualitative data as to the success of the Ninth Grade Transitions course in meeting its goals 

of increasing student achievement is difficult to isolate, the quantitative data is overwhelmingly 

positive. Santa Paula High School feels that the course is an important intervention and while there is 

always room for improvement, should be continued . 
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CHAPTER TWO: STUDENT COMMUNITY PROFILE 

OVERALL SUMMARY FROM ANALYSIS PROFILE DATA 
 

IMPLICATIONS OF DATA WITH RESPECT TO STUDENT PERFORMANCE 
 

Over the past five years, there has been an overall trend of increasing student 

achievement at Santa Paula High School evidenced by the school’s Academic 

Performance Index (API) growth for all numerically significant subgroups, 

including an impressive 51 point increase by English Learners to their API 

growth in 2008. There are many reasons for this upward trend including a focus 

on standards-based instruction through the use of Curriculum Guides and Pacing 

Calendars, which has led to an increase in common assessments, as well as 

extensive training in student performance data analysis. It is evident that Santa 

Paula High School has built a solid foundation for student achievement and has 

continued to build on that foundation every year.  
 

In 2009, the school met its API growth target for all groups except ELs. In the 

same year, the school met its Adequate Yearly Progress (AYP) target schoolwide 

in mathematics, but did not meet its target for each of the three subgroups English 

Learners, Socioeconomically Disadvantaged (SED) and Hispanic. In 2009, the 

school did also did not meet its AYP target in English Language Arts schoolwide 

or in any of its three subgroups. In 2010, the school did not meet the API growth 

target for its EL and SED subgroups. English Learners had an API growth target 

of nine points and grew by four points and SED had a growth target of six points 

and grew by three points. During the same year, the school did not meet the AYP 

target schoolwide for mathematics or English Language Arts or in any of the 

subgroups. 
 

Upon closer examination of individual subgroup’s performances on the 

California Standards Tests (CAHSEE, STAR), it is clear that the overall numbers 

of students passing the CAHSEE on the initial attempt and the numbers of 

students scoring Proficient and Advanced on the CSTs needs to be increased. Of 

particular note are Santa Paula High School’s ninth graders, who are not finding 

success in the classroom in terms of grades and on the CSTs. While overall 

progress is important, Santa Paula High School is dedicated to critically 

addressing four key areas for improvement based on the analysis of student 

performance data. 

 

Critical Academic Need 1: English Learners 

 

In order to close the achievement gap for English Learners, Santa Paula High 

School needs to improve English Learner performance as measured by the 

California Standardized Tests (CAHSEE, STAR), focusing on increasing the 

initial pass rate on the CAHSEE and increasing the number of students Proficient 

or Advanced on the English Language Arts and mathematics CSTs. Emphasis 

should be placed on the AYP goal for STAR as well as progression in CELDT 

level, leading to RFEP and FEP status. 

ESLRs: Ambitious, Critical Thinkers, Decisive, Service-Oriented 

 

EVIDENCE  NOTES 
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Evidence: 

 

State and Federal Accountability Data  

 

 EL students have consistently not met AYP goals and as a group they 

remain below average. 

 Percentages of ELs enrolled have increased from 18.1% in 2005-2006 to 

33% of the entire student population in 2009-2010. 

 Despite the significant gain of 78 points in the school’s API score from 

634 in 2006 to 712 in 2010, the data reveals that the EL student subgroup 

did not meet the AYP growth targets two out of the last four years (2009 

and 2010).  

 EL students consistently fail to meet proficiency targets for AYP. In 2010, 

60% of ninth graders, 59% of tenth graders, and 62% of eleventh graders 

failed to meet proficiency targets on the English Language Arts CSTs. 

The AYP growth target was 55.6%. 

 

CAHSEE Data 

 

 While the school’s EL population performs better on the CAHSEE than 

the CSTs, they are still the lowest scoring subgroup on the CAHSEE. In 

the 2009-2010 school year, 76% of ELs passed the math portion of the 

CAHSEE while the total school population was at an 85% passing rate. 

On the English Language Arts (ELA) portion of the CAHSEE, 65% of 

ELs passed while 83% of the total school population passed. 

 While the percent of EL students passing the CAHSEE on the first try in 

mathematics increased by 18% between the 2008-2009 and 2009-2010 

school years and the  percent of EL students passing the CAHSEE on the 

first try in English Language Arts during the same years saw a 10% 

increase, ELs are still the lowest performing subgroup on the CAHSEE. 

 

CST Data 

 

 In the 2009-2010 school year, EL proficiencies in English Language Arts 

were as follows: ninth graders scored 16% Proficient (versus 40% of the 

total student population), in the tenth grade 21% were Proficient (versus 

41% of the total student population) and in eleventh grade, the number of 

EL students scoring Proficient was only 2% (versus 38% of the total 

student population). 

 In 2009 and 2010, the English Learner subgroup did not meet its percent 

proficient criteria for AYP in English Language Arts and mathematics. 

 In 2010, 52.6% of students schoolwide were Proficient or Advanced on 

the ELA CST exam versus only 29.3% of the English Learner population. 

For math, schoolwide student performance indicated that 45.8% were 

Proficient or Advanced while English Learners had 24.3% Proficient or 

Advanced. Twenty seven percent of ELs scored Proficient or Advanced 

on the 2010 Earth Science CST compared to 45% schoolwide. In addition, 

EVIDENCE  NOTES 

 

 

 

 

Chapter One AYP Data 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chapter One CAHSEE 

Data 

 

 

 

 

 

 

 

 

 

 

 

 

Chapter One CST 

Data 

 

 

 

 

 

 

 

 

 

 

 

 



77 

14% of ELs scored Proficient or Advanced on the 2010 Biology CST 

compared to 34% of students schoolwide. In history/social science, 23% 

of ELs scored Proficient or Advanced on the 2010 World History CST 

compared to 42% schoolwide, while in U.S. History 4% of ELs scored 

Proficient or above while 46% scored Proficient schoolwide. 

 In science, only 24% of ELs scored Proficient on the 2009 Earth Science 

CST compared to 38% of the Hispanic subgroup (86% of student 

population). In addition, only 11% of ELs scored Proficient on the 2009 

Biology CST compared to 23% of Hispanics. 

 In history/social science, 23% of ELs scored Proficient on the 2010 World 

History CST compared to 40% of Hispanics. The disparity was even 

greater on the US History CST with ELs’ scores 39% below their 

Hispanic counterparts. 

 

CELDT Data 

 

 ELs need to show a higher increase from one year to the next on the 

CELDT. Although there was an 8% increase in students scoring Early 

Advanced between 2008-2009 and 2009-2010, this was the largest 

increase in CELDT levels from one year to the next since the 7% increase 

between the 2005-2006 and 2006-2007 school years.  

 In 2010, ELs increased their API score by 4 points but failed to meet their 

API target of 634. They also failed to meet the AYP target of 55.6% in 

2010 for English Language Arts, scoring 29.3% Proficient compared to 

52.6% Proficient schoolwide. The group also failed to meet the 

mathematics target of 54.8% in 2010, scoring 24.3% Proficient compared 

to 45.8% schoolwide. 

 

Critical Academic Need 2: Reading and Writing 

 

Santa Paula High School needs to increase the practice of reading and writing 

across the curriculum, including in non-core classes, as measured by student 

performance on the California Standardized Tests, college and Advanced 

Placement tests. This should result in increasing initial pass rates on the English 

Language Arts CAHSEE and increasing the number of Proficient or Advanced 

students on the English Language Arts CSTs. Emphasis should be placed on 

increasing the number of students reading at grade level, students’ ability to read 

expository text and developing essay writing skills. In addition, there should be 

an increase seen in AP exam passing rates and an increase in college placement 

English scores. 

 

ESLRs: Ambitious, Critical Thinkers, Decisive, Service-Oriented 
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Evidence:  

 

State and Federal Accountability Data  

 

 On average, Santa Paula High School students read three years below 

their grade level as evidenced in the universal screening data. 

 In both the 2008-2009 and 2009-2010 school years, Santa Paula High 

School did not meet its percent proficient criteria for AYP in English 

Language Arts schoolwide or in any subgroup.  

 

CAHSEE Data 

 

 In the 2009-2010 school year, on the writing portion of the CAHSEE, 

tenth grade students scored an average of 1.5 out of a possible 4. This is a 

significant drop from the previous years. In both the 2007-2008 and 2008-

2009 school years, the writing score was a 2.4. In the 2009-2010 school 

year, tenth grade students scored an average of 55% on the CAHSEE 

strand Writing: Correct Writing Strategies. This signifies a drop in the 

average score of 11% from the 2008-2009 school year. 

 

CST Data 

 

 English Language Arts scores have remained relatively steady if students 

are tracked per cohort (i.e. following one graduating class through each 

year of testing).  

o Cohort 1 Example: In 2006, ninth graders had 28% 

Proficient/Advanced, the next year, in 2007 as tenth graders, the 

same cohort scored 28% Proficient/Advanced and in 2008 as 

eleventh graders, 23% scored Proficient/Advanced. 

o Cohort 2 Example: In 2008, ninth graders had 33% 

Proficient/Advanced, the next year, in 2009 as tenth graders, the 

same cohort scored 34% Proficient/Advanced and in 2010 as 

eleventh graders, 38% scored Proficient/Advanced. 

 In the 2009-2010 school year, 60% of ninth grade students, 59% of tenth 

grade students and 62% of eleventh grade students did not score 

Proficient or Advanced on the English Language Arts CST. 

 Ninth grade English Language Arts CST proficiency levels have not 

increased over the last two years (2008-2009 and 2009-2010) remaining at 

40% Proficient or Advanced. 

 Eleventh grade English Language Arts CST proficiency levels have 

decreased over the last two years for the school’s three significant 

subgroups. English Learners’ percent proficient fell from 6% in 2008-

2009 to 2% in 2009-2010. Socioeconomically Disadvantaged students’ 

proficiency rates decreased from 36% in 2008-2009 to 31% in 2009-2010. 

Hispanic students’ percent proficient fell from 37% in 2008-2009 to 35% 

in 2009-2010. 
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 In the 2008-2009 school year, Santa Paula High School increased the 

number of students Proficient or Advanced on the English Language CST 

to 40.4%, but failed to reach the English Language Arts AYP target of 

44.5% Proficient or above. 

 In the 2009-2010 school year, Santa Paula High School continued to 

increase the number of students Proficient or Advanced on the English 

Language Arts CST to 52.6%, but again failed to reach the English 

Language Arts AYP target of 55.6% Proficient or above. 

 

AP Data 

 

 There has been a range of AP English Language and Composition 

enrollment numbers and passing rates, largely due to the fact that three 

different teachers have taught the course in the past five years. From the 

2005-2006 to 2009-2010 school years, students taking the AP English 

Language and Composition test range from 17 to 28 with a passing rate 

between 16% to 57%. 

 AP English Literature and Composition has also had a wide range of 

enrollment numbers and passing rates. From the 2005-2006 to 2009-2010 

school years, students taking the AP English Literature and Composition 

test range from 12 to 24 with a passing rate between 12% to 50%. 

 

College Entrance Test Data 

 

 Small gains were made between the 2008-2009 and 2009-2010 school 

years with student scores in Critical Reading and Writing on the SAT. 

However, with the range between 439-437, Santa Paula High School 

students’ SAT scores are consistently below the national average value of 

500.  

 

Critical Academic Need 3: Mathematics 

 

Santa Paula High School needs to improve student performance in mathematics 

as measured by the California Standardized Tests (CAHSEE, STAR), college and 

Advanced Placement tests. This should result in an increase in the initial pass 

rate on the Math CAHSEE and an increase in the number of students moving 

from Far Below Basic and Basic to Proficient or Advanced on Mathematics 

CSTs. Emphasis should be placed on students taking Algebra 1. In addition, there 

should be an increase seen in AP exam passing rates and an increase in college 

placement mathematics scores. 

 

ESLRs: Ambitious, Critical Thinkers, Decisive, Service-Oriented 
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Evidence:  

 

State and Federal Accountability Data  

 

 In the 2008-2009 school year, Santa Paula High School met its 

schoolwide AYP percent proficient criteria in mathematics but not in any 

significant subgroups. 

 In the 2009-2010 school year, the mathematics proficiency goal was not 

met schoolwide or by any subgroup.  

 

CAHSEE Data 

 

 CASHEE Math scores for tenth grade students decreased 4% from 2008 

to 2009. Algebra CST and CAHSEE Math scores have contributed to the 

school not meeting its AYP targets. 

 In the 2009-2010 school year, 16 twelfth grade students (5% of class) 

failed to pass the CAHSEE. 

 

CST Data 

 

 In  2010 12% of students taking the Algebra 1 CST scored Proficient or 

Advanced while in the previous year it was 20% Proficient or Advanced. 

 In 2010, students taking the General Mathematics CST had 0% of 

students score Proficient or Advanced, thus 100% scored Below or Far 

Below Basic. 

 Between 2005 and 2009 there was a 17% increase in students scoring Far 

Below Basic in Algebra 1 and in the 2009-2010 school year, 62% of 

Algebra 1 students scored Below or Far Below Basic on the Algebra CST. 

Although Santa Paula High School met its AYP target in mathematics for 

the 2008-2009 school year, 55.9 % of SPHS students failed to score 

Proficient or Advanced on mathematics CSTs.  

 Although decreasing, there are still a large number of Santa Paula High 

School students taking tests/courses below Algebra. For example, in the 

2009-2010 school year, 11% of ninth grade students took courses below 

Algebra 1.   

 Although the General Math and Algebra 1 scores have remained steady in 

the Proficient/Advanced categories, both General Math and Algebra 1 

Below Basic/Far Below Basic scores have increased. 
 Although the percent of students who score Below or Far Below Basic in 

Geometry and Algebra 2 has decreased significantly since the 2006-2007 

school year, in 2009-2010, 51% of students taking the Geometry CST 

scored Below or Far Below Basic and 37% of students taking the Algebra 

2 CST scored Below or Far Below Basic. 

 Student performance on mathematics CSTs have varied over the last five 

years with all subgroups struggling to reach proficiency. For example, in 

2009-2010 Algebra 1 scores of students not Proficient on the CSTs were: 

Hispanic 88%, EL 93%, SED 88%. Geometry scores of students not 

Proficient on the CSTs were: Hispanic 83%, EL 94%, SED 84%. 
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 Algebra 1 decreased proficiency on the CST over the past five years 

moving from 15% in 2005-2006 to 12% in 2009-2010 and failed to reach 

the AYP mathematics target of 54.3% in 2010. Geometry increased 

proficiency on the CST over the past five years moving from 13% to 17%, 

but failed to reach the mathematics AYP  target of 54.3% in 2010. 

Algebra 2 significantly increased proficiency on the CST over the past 

five years moving from 7% to 30% but failed to reach the mathematics 

target of 54.3% in 2010. 

 

AP Data 

 

 There has been a range of AP Calculus enrollment numbers and passing 

rates. From the 2005-2006 to 2009-2010 school years, students taking the 

AP Calculus test range from 14 to 24 with a passing rate between 0% to 

21%. 

 

College Entrance Test Data 

 

 Although between 2006 and 2010, mathematics scores on the SAT have 

increased from 443-460, they remain below the national average of 500. 

 

Critical Academic Need 4: Ninth Grade Students 

 

Santa Paula High School needs to improve the performance of ninth grade 

students in the classroom as measured by discipline records, grades and the 

California Standardized Tests. This should result in decreasing the numbers of 

students receiving Ds and Fs, and should close the achievement gap by 

increasing students’ performance on the California Standardized Tests (CSTs), 

focusing on moving the students from Basic or Far Below Basic to Proficient or 

Advanced.  

 

ESLRs: Ambitious, Critical Thinkers, Decisive, Respectful, Service-Oriented 

 

Evidence:  

 

State and Federal Accountability Data  

 

 In 2009, ninth graders did not meet their percent proficient criteria for 

AYP in English Language Arts. 60% of ninth grade students did not 

achieve proficiency on the English Language Arts CST. 

 In the 2010-2011 school year, ninth grade students showed an average 6.5 

grade reading level in the universal screening data. 
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CST Data 

 

 From 2006-2010 there has been an increase in the number of ninth graders 

scoring Far Below or Below Basic on the Algebra 1 CST. In 2006, 44% 

scored Below or Far Below Basic and in 2010, 62% scored Below or Far 

Below Basic.  

 Although the Geometry (there are many Geometry Honors students in 

ninth grade) and Earth Science CSTs have remained steady, ninth grade 

EL students’ scores for English Language Arts do not reflect as large an 

increase as is seen in other grades and only 21% score higher than Below 

Basic in General Math. 
 

GPA, Discipline and Graduation Data 

 

 Ninth grade Ds and Fs are consistently higher than those in grades ten 

through twelve. In the 2009-2010 school year, 52% of the freshman class 

had one or more Fs in the fall semester and 51% in the spring semester. In 

same school year, 51% of the freshman class had one or more Ds in the 

fall semester and 53% in the spring semester. From Spring 2009 to Spring 

2010, ninth grade students with two or more Fs increased 2% and ninth 

grade students with one or more D grades increased 1%. 

 There were 113 ninth grade suspensions for the 2009-2010 school year, 

which made up 55% of all suspensions for the year. 

 Although there was an improvement in the number of students graduating 

with their cohort for the class of 2010 ,there was still a 45% attrition rate 

between their freshman year in 2007-2008 entering with 564 students and 

the class of 2010 graduating 309 students.    

 

Important Questions Raised by Analysis of Student Data  

 

 How does the school decrease the number of ninth grade Ds and Fs?  

 How does the school increase the number of ELs passing the CAHSEE on 

the initial attempt? 

 What options does the school need to explore to support Algebra 1 

students? 

 If Reading/Writing is a Critical Academic Need, what is everybody going 

to do to help teach reading and writing? 

 What does the school need to know about what support exists for students 

who are not finding success (receiving passing grades) in their classes? 

 What does it really look like for ELs at Santa Paula High School? 
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CHAPTER THREE: PROGRESS SINCE LAST FULL SELF-STUDY 

 

CHANGES IN THE SCHOOL/DISTRICT SINCE LAST FULL SELF-STUDY 

 

Demographics/Student Population 

 

 The numbers of students receiving Free or Reduced Lunch has increased 

16% between the years 2005 and 2010. As of the 2009-2010 school year, 

80.9% of students receive Free or Reduced Lunch.  

 The estimated median household income in Santa Paula is $53,654 in 

comparison with the county average of $97,197 and the state average of 

$62,254.  

 The number of homeless students in the 2009-2010 school year was 135. 

 Santa Paula High School has seen an increase in the number of English 

Learners in the past six years. Between the 2005-2006 and 2009-2010 

school year, the numbers of ELs has increased from 18.0% to 33.9%. 

 Santa Paula High School is facing declining enrollment. Santa Paula High 

School’s enrollment was 1524 in 2009-2010, a decline of about 7% over 

the last five years.  

 As of the 2008-2009 school year, the White subgroup became statistically 

insignificant, declining from 11.3% in 2005-2006 to 5.6% in 2009-2010.  

 

Governance 

 

 The Santa Paula Union High School District has seen three long-time 

board members retire since the 2004-2005 visit. 

 Santa Paula High School has had a high turnover rate in administration, 

with five different assistant principals since the 2004-2005 visit. 

 In 2006-2007 and 2007-2008, Santa Paula High School employed a Dean 

of Discipline. This position was eliminated due to the removal of funding. 

 One of the assistant principals was assigned as principal beginning in the 

2007-2008 school year. 

 Santa Paula High School had a Director of Program Improvement in 

2007-2008. 

 

Personnel 

 

 In the past six years, the Math Department has sustained the highest 

turnover rate of any department on campus. More recently, however, the 

number of new teachers in that department has declined. The Special 

Education Department has also maintained a high turnover rate in the past 

six years. 

 The number of Interns and teachers on Emergency Permits has decreased 

over the past six years. As of the 2010-2011 school year, Santa Paula 

High School does not have any teachers working on an Intern or 

Emergency permit. 
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 As of the 2009-2010 school year, Santa Paula High School boasts an 

impressive 99.6% of its teachers deemed as Highly Qualified according to 

federal statutes. 

 Since the 2008-2009 school year, Santa Paula High School has employed 

an Outreach Coordinator. 

 In 2007-2008, Santa Paula High School employed a Math Coach, who 

was given one period per day to work with members of the Math 

Department. The position was eliminated in the 2008-2009 school year 

due to funding. 

 Beginning with the 2007-2008 school year, the district has provided 

funding and a prep period for an on-site BTSA Coordinator. 

 In 2008, The Santa Paula Union High School District hired a district level 

Technology Director. 

 Beginning in the 2006-2007 school year, a Big Brother/Big Sister Site 

Coordinator was placed on campus and as of the 2010-2011 school year 

oversees the largest group of mentors to date, with 198 Santa Paula High 

School students participating in the program. 

 

Curriculum 

 

 In an effort to align curriculum to California State Content Standards and 

the CAHSEE and CST blueprints, as well as foster dialogue about best 

practices and to facilitate the creation of common assessments, all 

subjects (core and elective) have been required to create Curriculum 

Guides and Pacing Calendars using a uniform template since the 2007-

2008 school year.  

 The implementation of Curriculum Guides and Pacing Calendars have 

also allowed for more cross-curricular lessons and projects in the 

Agricultural and Human Services Academies and in the Special Education 

Department. 

 In the 2005-2006 school year, the Language! Reading program was 

implemented for struggling readers. Due to its more elementary school 

approach, which did not seem to be received well by Santa Paula High 

School students, this class was replaced in the 2009-2010 school year with 

a new Reading class, which doubled blocks the most ―at-risk‖ ninth grade 

students in Reading and English 9 and uses the AutoSkills and Edge 

Reading Curriculum. An extra section of this intervention was added in 

the 2010-2011 school year.  

 Beginning in the 2009-2010 school year, Santa Paula High School 

implemented a new credit recovery program called Cyber High. This 

program is certified as UC approved and meets a-g requirements.  

 CAHSEE Prep classes were added in 2005-2006. Struggling students are 

identified via test results (CST, CAHSEE) and scheduled into classes 

prior to taking tenth grade exams. These classes are in addition to the 

students’ grade level math and English classes. Math and English 

CAHSEE classes use multiple curricular programs aligned to CAHSEE 

standards.  
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 In the 2009-2010 school year, Santa Paula High School made a concerted 

effort to address increased EL student enrollment on campus and to 

address the achievement gap. In addition to double blocked English 

classes and SDAIE classes (classes for students with CELDT scores of 

three or four) in science, math, and history/social science for all EL 

students, SPHS increased the number of math SDAIE classes and added 

Sheltered classes for students with CELDT levels one and two in science, 

math, and history/social science.  

 In the 2005-2006 school year, SPHS implemented Collaborative Teaching 

within the Special Education Department, placing special education 

students into full inclusion classrooms in science, history/social science, 

and in 2010-2011, English. Full inclusion classrooms are team taught by 

regular and special education teachers working in conjunction to modify 

the curriculum to better meet special education students’ needs. 
 

Assessment 
 

 Santa Paula High School teachers are increasingly developing and 

administering common assessments aside from the quarterly benchmark 

exams. Some departments, namely math and history/social science, are 

forerunners in this regard. Biology classes have been administering 

common assessments for the last three years and Earth Science classes for 

the last year. Other departments are in the process of developing common 

unit assessments.  

 Since 2007-2008, all core areas are required to develop and administer 

common quarterly benchmark exams. Test results are scanned by the 

Educational Services Office into Edusoft, an information database where 

teachers can access benchmark and state test results, run diagnostic 

reports and create re-teaching lessons and assessments. 

 Professional development training was provided by QES and Edusoft in 

the 2008-2009 and 2009-2010 school years. This training focused on the 

use of data to drive instruction. The Math and English Departments have 

spent additional time with these consultants to refine their Curriculum 

Guides and Pacing Calendars and to observe modeling lessons. 

 Beginning in the 2010-2011 school year, Santa Paula High School has 

purchased Intel-Assess, which gives teachers access to a test bank of 

standards-based, Bloom’s identified assessment questions, to facilitate the 

revision and creation of common and benchmark assessments. 
 

Technology 
 

 A major shift in technology occurred in the 2008-2009 school year when 

Santa Paula High School moved from Aeries and implemented Zangle as 

the school’s student information system/database. The same year teachers 

were required to take online attendance as well as use the online 

gradebook in order to take advantage of Student/Parent Connect, which 

provides each with access to teacher’s grade books in order to monitor 

student progress in their courses as well as provide up-to-date transcripts 

and results on state assessments (CAHSEE and CST). 
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 Zangle Student/Parent Connect was implemented in the 2009-2010 school 

year. 

 In the 2006-2007 school year, the Sanford educational database system 

was replaced by Edusoft, a more user-friendly teacher resource regarding 

student demographic and assessment data. 

 Many new computers have been installed across campus: 

 In the 2008-2009 school year, half of Santa Paula High School 

teachers received new computers, complete with upgraded 

software. The other half received new computers in the 2009-2010 

school year.  

 In the 2008-2009 school year, a computer lab was created for use 

by ELD, special education and reading intervention teachers 

where students use the online reading diagnostic AutoSkills to 

assess grade level reading and supplement traditional curriculum 

for struggling readers.  

 In the 2008-2009 school year, ten student computers in the 

College and Career Center were replaced. In the 2009-2010 school 

year, the Computer Literacy classroom had all 35 student 

computers replaced. In Summer 2010, the school computer lab 

was upgraded and student computers were replaced. In addition, 

the Computer Art classroom had all 35 student computer replaced 

and the school library had ten student computers replaced as well 

as the four Accelerated Reader computers. 

 While student and teacher computers have been replaced, computer labs 

for use by all teachers has declined from three in 2009-2010 to one as of 

the 2010-2011 school year. 

 In the 2006-2007 school year, the History/Social Science Department 

wrote and received a technology grant providing LCD projectors for each 

member in the department. 

 In the 2006-2007 school year, an English teacher wrote a technology grant 

and received a mobile laptop lab, complete with wireless Internet access. 

Upon the teacher’s retirement at the end of the 2009 school year, one of 

the history/social science teachers applied for, and received, use of the lab 

for the Ninth Grade Transitions classes. 

 Due to a commitment to technology, site administration has provided 

LCD projectors to any teacher who requests one.  

 Beginning in the 2009-2010 school year, site administration purchased 

document cameras for every teacher in the Math, Science and Special 

Education Departments to enhance their instruction. The Science 

Department alone has seven and teachers use them several times a week 

to deliver lessons.  

 In Summer 2010, seven LCD projectors were mounted in the 300 building 

classrooms. The district has initiated a cost analysis regarding mounting 

the remainder of the classroom projectors and this remains a priority for 

site administration. 
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 In the 2009-2010 school year, Santa Paula High School reconvened the 

Technology Committee to update its technology plan, discuss the 

effective integration of technology on campus and to explore solutions to 

technology issues and challenges. 
 

School Culture 
 

 The newly revived PTA began in the 2008-09 school year and has held 

registration drives, parent information meetings and helped fundraise for 

Grad Night and has generally increased parent involvement on campus. 

 Since the 2007-2008 school year, student recognition assemblies and 

luncheons have been held honoring students who have excelled in 

attendance or academics, or even just raised their GPA by .5%.  

 In Spring 2009, a school-wide carnival was held in celebration of student 

success on the STAR exam the prior year.  

 In the 2009-2010 school year, Cardinal Corner was implemented in the 

copy room to celebrate student and staff successes and personal 

accomplishments as well as keep them informed about upcoming events.  

 Beginning in the 2009-2010 school year, Santa Paula High School teacher 

and staff members of the month have been posted in the administration 

building hall to honor their dedication to students and the school. 

 The administration building hall contains displays that celebrate student 

successes, from high SAT scores, to the numbers of students accepted into 

colleges as well as student generated posters displaying the new ESLRs. 

 Since the 2005-2006 school year, Santa Paula High School has offered 

Link Crew, a peer support program that ―links‖ every freshman with an 

upperclassman for support. Between the 2009-2011 school years, the 

school increased the number of sections offered from one to two.  

 Since the 2006-2007 school year, Link Crew has hosted a freshman 

orientation, as well as a ―tailgate party‖ before the first home football 

game to encourage school spirit and a ―Cookie Cram‖ for students before 

final exams.  

 Santa Paula High School has consistently benefitted from the presence of 

outside agencies on campus that provide needed social/mental support for 

struggling students. In the 2009-2010 school year, these services included 

El Concilio, Clinicas, Convivir and Jewish Family Services. 
 

Communication 
 

 Since the 2007-2008 school year, the principal distributes, through email 

and the school website, a weekly ―State of the School‖ to all staff, district 

administration and board members. With this email, stakeholders receive 

a monthly calendar of events and meetings taking place on campus, 

information about what is going on during the upcoming week as well as 

celebrations of successes, reflection about struggles in education, goals, 

etc. 

 Since the 2007-2008 school year, the principal distributes the ―Principal’s 

Newsletter‖ to parents and staff quarterly. They are also posted on the 

school’s website. 
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 Since the 2009-2010 school year, the principal has held a weekly ―Coffee 

with the Principal‖ for parents and the community. 

 Blackboard Connect was implemented in the 2005-2006 school year and 

allows call outs to student’s homes regarding attendance or upcoming 

events, including Back to School Night, PTA meetings, CAHSEE and 

STAR testing. 

 Beginning in the 2010-2011 school year, teachers have the ability to use 

Blackboard Connect for Teachers to communicate with parents about 

students’ performance in classes. 

 In the 2008-2009 school year, the PTA was revived and has helped open 

the lines of communication between the school and community by 

offering a forum for parents to discuss their concerns and support their 

student’s learning. 

 Since the 2004-2005 school year, Santa Paula High School’s Union, local 

AFT #4044 has expanded its own website with blogs, photos, faculty web 

page links, downloadable forms, etc. As of the 2010-2011 school year, 

this site serves as the high school’s official website and students in the 

Web Design class regularly update and add new features to the site. 

 In the 2005-2006 school year, each of the Human Services Academy 

brochures were translated into Spanish. 

 Beginning in the 2008-2009 school year, the Migrant Program has 

published a quarterly newsletter. 

 Beginning in the 2009-2010 school year, Santa Paula High School began 

distribution of Zangle Parent Connect usernames and passwords at Back 

to School Night. Zangle Parent Connect provides parents with access to 

teacher’s grade books so they can better monitor their progress. 

 Counselors conference with all students who are on the D and F list 

quarterly and parents are notified of D/F progress reports by mail and 

phone communication. 

 In order to boost AP enrollment, beginning in the 2009-2010 school year, 

students who were deemed as having ―AP Potential‖ by the College 

Board were informed of their ―AP Potential‖ through a parent letter sent 

home. The information was also sent to departments and used by the 

counseling department during registration to encourage students to 

challenge themselves with rigorous coursework the following year. 

 Santa Paula High School was a Chamber of Commerce Education 

Committee participant regarding unification during the 2009-2010 school 

year. 

 The District publishes a quarterly newsletter entitled ―Steps and Beyond,‖ 

which highlights Santa Paula High School’s achievements as well as 

informs the community about happenings in the district. The newsletter is 

inserted in the local newspaper (The Santa Paula Times), and is available 

for viewing on the district website. 
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Professional Development 

 

 Using the weekly collaboration time to implement PLC/Data Teams is a 

sustained schoolwide focus for professional development during the 2010-

2011 school year. PLC/Data Teams focus on creating and revising 

common assessments and using the data from those assessments to design 

reteaching lessons. 

 In the 2009-2010 school year, Area Chairs participated in a three day 

workshop on PLC/Data teams sponsored by the Ventura County Office of 

Education as part of site administration’s vision of implementing PLCs as 

a school improvement model and in preparation for the weekly 

collaboration time beginning in the 2010-2011 school year. 

 In the 2009-2010 school year, RtI
2
 was made a priority in regards to 

professional development. A team of teachers and administrators attended 

a year-long RtI
2
/PLC professional development series and have met to 

discuss learnings from the seminars as well as the success of existing 

interventions while identifying the need for additional means of support 

for struggling students. In addition, the goals and purpose of RtI
2
were 

outlined and presented at faculty meetings and through the ―State of the 

School‖ as was Santa Paula High School’s RtI
2 

pyramid of interventions. 

 Beginning in the 2008-2009 school year, seven teachers participated in the 

Verification Process for Special Settings (VPSS) which made them 

compliant with No Child Left Behind legislation and deemed ―Highly 

Qualified‖ to teach core academic subjects in special settings. Santa Paula 

High School continues to send Special Education teachers to these 

trainings. 

 Since the 2008-2009 school year, Santa Paula High School has sent its 

new teachers to the county GOTAGS (Getting off to a Good Start) 

workshop to promote strong classroom management skills. 

 In the 2009-2010 school year, AVID workshops and conferences were 

offered to all teachers in an effort to become a demonstration school. 

 The EL/SIOP Committee has increasingly participated in SIOP training 

over the past few years to support the school’s commitment to its EL 

program and population. 

 In the 2008-2009 school year, two English Department members received 

Expository Reading and Writing Curriculum (ERWC) training, who 

brought back the training materials to the department. In the 2010-2011 

school year, the entire English Department attended ERWC training. 

 The Early Assessment essay has been administered in the junior year since 

the 2006-2007 school year. If the students also take the additional EAP 

questions on the math and English CSTs, they may waive the college 

placement tests in those subjects. 
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Additional Changes 

 

Only one year after eliminating a 3x3 block schedule, in the 2005-2006 school 

year Santa Paula High School changed its bell schedule from a modified block to 

a traditional six period day with an extended day in order to satisfy an agreement 

with the California Department of Education regarding a shortage of instructional 

minutes in the 2005-2006 school year. The 2010-2011 school year will be the 

first year the school is not held to the former schedule and additional minutes. 

However, the district has offered to pay teachers for the extended day to allow for 

weekly collaboration. 

 

In 2009, the Santa Paula voters approved a 39 million dollar bond measure that 

was designed to fund construction of new athletic fields, a new Science and 

Technology building and upgrades of existing structures. Unfortunately, due to 

the reduction in home prices, the bond’s value has decreased and the plans are not 

as ambitious as they once were. The football field is set to be renovated 

beginning in 2011, but other construction has been delayed. 

 

In the 2009-2010 school year, the Chamber of Commerce Education Committee 

submitted a proposal for unification of the elementary and high school districts. 

Unification has been broached several times over the course of many years, with 

neither district wanting to initiate it. The proposal was submitted to the Ventura 

County Office of Education, where it received approval, and later to the state, 

requesting the idea be put on the ballot for a vote by Santa Paula residents. There 

has been much opposition from some of the smaller districts who were allowed to 

opt out, leaving the Santa Paula Elementary and Santa Paula Union High School 

districts as the two that would unify. It remains to be seen what the fate of the 

proposal will be, but it is certainly a contentious issue that could have a 

potentially profound impact on Santa Paula High School in the years to come. 
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PROGRESS ON ACTION PLAN RECOMMENDATIONS 

 

Santa Paula High School’s Action Plan is currently the school’s Single Plan for 

Student Achievement and the implementation and monitoring of this plan has 

evolved over time through management.  

 

Santa Paula High School completed its last full, WASC Self- Study in the 2004-

2005 school year. At the time the report was written, the school’s Action Plan 

included four goals. These four goals included: 

 

1. Increase feeder school articulation. 

2. Create an organized, easily accessible, and comprehensive source of 

correct data to accurately assess the effectiveness of school programs 

and student progress. 

3. Increase the number and variety of Vocational Education Classes.  

4. Collaboration time built into school day. 

 

 

After the completion of the 2005 visit, the Visiting Committee made six 

recommendations, which the school incorporated into its revised Action Plan. 

The recommendations were as follows:  
 

1. The school leadership and staff examine all course offerings to ensure 

that they are aligned with the state standards, that Power Standards for 

each course have been identified and that all students are involved in a 

rigorous, challenging curriculum that prepares them to meet the 

expectations of higher education and the world of work. 

2. The school leadership and staff review the elements of the school’s 

ESLRs, Site Action Plan, District Action Plan, and the Curriculum 

Audit Action Plan to produce a focus for school improvement that will 

be uniformly implemented by all staff members. 

3. The school leadership team and staff develop and administer common 

assessments on a regular basis that measure student achievement of the 

standards in all core academic subject areas and use the results to 

modify instruction. 

4. The school and district leadership and staff examine strategies to 

provide sustained staff development, support and time for teachers to 

collaborate to align their courses with the state standards, to develop 

common assessments, to collect, evaluate and understand data 

(demographic, process, performance) to direct school improvements 

efforts and to implement effective instructional strategies that 

encourage higher order thinking skills for all students in all classes. 

5. The school leadership team and staff develop and implement strategies 

to ensure ongoing dialogue and increased interaction among site 

administration, staff, parents, students, district office administration and 

feeder schools in understanding and supporting the school’s learning 

expectations for all students. 
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6. The school leadership team, staff and students collaborate to support 

schoolwide high expectations for all students, expand enrichment 

opportunities, increase the recognition and celebration of 

accomplishments and empower students and staff in the decision 

making process. 
 

The goal of increasing feeder school articulation has not been fully met due to 

various factors. First, there are five separate feeder districts. Additionally, there 

has been a lack of articulation at the district level between the Santa Paula 

Elementary School District (SPESD) and the Santa Paula Union High School 

District, due to their administrative turnover, Program Improvement Status and 

economic distress within SPESD. That being said, there has been some 

articulation, largely between site administration and counseling. 
 

Increasing the number and variety of Vocational Education courses at Santa 

Paula High School has proven challenging due to API/AYP mandates that have 

led to an increase of interventions within the school day. Funding for 

Vocational Education throughout the State of California and in the district has 

been limited. 

 

After the 2005 WASC visit, Santa Paula High School received a three year 

term of accreditation with a two day review, which required an update and 

progress report on the full Self-Study Recommendations. In 2008, during the 

three year revisit, the WASC Visiting Committee commended Santa Paula 

High School in addressing its original Action Plan while attending to issues 

that had arisen, providing a more relevant and cohesive plan to address student 

achievement. After the 2008 three year revisit, Santa Paula High School was 

granted an additional three years of accreditation and the Visiting Committee 

again left the school with six ―priority areas for ongoing improvement.‖ Many 

of these overlap with the Goals listed in the Final Action Plan after the six year 

visit. The 2008 priority areas were as follows: 

 

1. Standards-Aligned Curriculum Guides, Pacing Calendars, and Benchmark 

Assessments 

 

Some departments at Santa Paula High School reviewed their curriculum 

to enhance instructional alignment to the state standards. Their curriculum 

guides, pacing calendars, and benchmark assessments are supporting 

effective teaching and learning in those departments that have supported 

this process. For continual improvement, all core and elective departments 

need to strengthen and refine their curriculum guides, pacing calendars, 

and benchmark assessments. 

 

2. Schoolwide Implementation of Key Instructional Strategies 

 

Students at Santa Paula High School appreciate the opportunities they 

have in class to be actively engaged in the learning process through 

hands-on activities, projects, laboratory activities, and class discussion 
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and debates. Teachers who regularly embed active learning strategies 

within the daily instruction have successfully engaged students in 

rigorous, standards-based learning. Increased collaboration among 

teachers to share best practices for actively engaging students in the 

learning process could enhance the implementation of these effective 

strategies in all classes. This would develop a greater consistency for 

student learning and support raising student achievement among all 

students. 

 

3. Achievement Gap 

 

The school’s efforts to raise student achievement, particularly on the 

CAHSEE, has resulted in a significant increase in performance both 

schoolwide and among subgroups as is evidenced both API and AYP. The 

school has also made a start at closing the achievement gap for English 

Learners whose gains on the API exceeded the gains of other subgroups. 

However, the API and AYP results, in general, show a pattern of a 

widening achievement gap as the greatest gains in the last two years have 

been achieved in the White subgroup resulting in a larger achievement 

gap. Stated succinctly, all students have improved, but the lower 

achieving subgroups (Hispanic, low-income, and students in special 

education) have not improved at the same rate as the higher achieving 

White subgroup. 

 

The next step for Santa Paula High School is to continue to focus on 

improving student achievement while simultaneously focusing intently on 

narrowing the achievement gap among Hispanic students, students with 

economic disadvantages and students in special education, while 

maintaining the focus and support for English Learners. 

 

4. Student Class Advancement 

 

The school has begun a new class, Freshman Transitions, to help support 

a successful start and completion of high school. In addition, there are 

credit recovery programs, such as the Bridge Program and Extended Day, 

that can help students who do not have sufficient credits advance to the 

next grade level. This policy of linking class status to credit completion 

can provide an early warning and motivation for students who are not on 

track to graduate with their class. During the first two years of this policy 

the number of freshmen who did not advance to sophomore status has 

been approximately 100 each year which is a significant increase from 

prior years. It will be important to carefully monitor these students and the 

programs serving them to see if there is a positive impact. 
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5. AP Program 

 

Enrollment patterns and testing results for Advanced Placement classes 

indicate that while the number of students enrolled in AP courses has 

increased from 76 in 2004-2005 to 96 in 2006-2007, the total number of 

tests taken has dropped by approximately 50%. In addition, student 

performance on AP tests varies considerably across years and tests. The 

program would benefit from a careful review, including access, pre-AP 

support, course availability and community college options, test 

preparation, and areas for expansion, such as AP Spanish Literature. 

 

6. Evaluation of Initiatives 

 

The administration, faculty and staff have supported the implementation 

of a number of thoughtful initiatives to support student learning. The 

school needs to develop an on-going process to monitor student 

performance on a frequent basis and to use this information to continue to 

refine its initiatives.  

 

Progress on the 2008 Visiting Committee’s priority areas are listed below: 

 

1. Standards-Aligned Curriculum Guides, Pacing Calendars, and Benchmark 

Assessments. 

 

Santa Paula High School has made great strides in the creation and use of 

standards-aligned Curriculum Guides, Pacing Calendars and benchmark 

assessments to improve curriculum and assessment, resulting in increased student 

achievement.  

 

In order to implement common assessments, a common curriculum has to exist. 

Santa Paula High School’s focus on the creation of Curriculum Guides and 

Pacing Calendars has facilitated the implementation of common assessments, 

both quarterly and, in many subjects, chapter and unit assessments. One struggle 

in progressing as quickly as the school would like in this regard has been the lack 

of time built into the school day for teachers to collaborate to design the common 

assessments. One of the reasons is that Santa Paula High School has been ―paying 

back‖ instructional minutes due to a deficiency in the 2004-2005 school year. It is 

due to the creativity and willingness on the part of teachers who created a 

schedule in which they ―banked‖ extra, unpaid minutes each school day to create 

a monthly collaboration day.  

 

The 2010-2011 school year is the first year the school is not held to the former 

schedule and additional minutes. However, the district is paying teachers for the 

extended day to allow for weekly collaboration. Its fate is uncertain, but the hope 

is that collaboration time will become a priority.  

 

With the addition of weekly collaboration beginning in the 2010-2011 school 

year, teachers are being provided time to facilitate the process of refining their 
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Curriculum Guides/Pacing Calendars and further developing quarterly 

benchmark and other assessments. Despite the lack of built in collaboration time 

until this year, Santa Paula High School has already made great strides in 

implementing this goal. 

 

 In the 2005-2006 school year, Santa Paula High School used the Sanford 

system to administer quarterly benchmark exams. This system was 

replaced by the more user-friendly Edusoft in the 2006-2007 school year, 

which has allowed teachers not only to administer benchmark exams, but 

interpret student’s scores and begin to design re-teaching lessons.  

 Beginning in the 2010-2011 school year, teachers have access to Intel-

Assess, a standards-aligned database of exam questions to help them 

create more authentic assessments and promote the creation of common 

assessments in addition to the quarterly benchmark exams. 

 Since the 2009-2010 school year, all courses within the core departments 

have administered quarterly benchmarks. Standardization of benchmark 

exams (i.e. making all benchmarks progressive in their coverage of 

material- quarter, semester, etc.) began in the 2010-2011 school year and 

will assist the school in comparing results across disciplines.  

 All core academic areas, administer common quarterly benchmark exams 

and many departments use these exams to refine their instruction. Santa 

Paula High School is also working toward increasing the use of other 

common assessments in all academic areas. 

 The History/Social Science and Math Departments currently administer 

common assessments aside from the quarterly benchmark exams. 

 With weekly collaboration, time is now available to further develop 

common assessments and use the results of those assessments to 

consistently modify instruction by developing collective strategies to 

address deficiencies in student performance. 

 The Special Education Department has created specialized benchmark 

exams for the Special Education science and social science classes. 
 

 2. Schoolwide Implementation of Key Instructional Strategies. 
 

Santa Paula High School fully supports professional development and provides 

opportunities for staff members to expand their knowledge and skills in various 

ways. Many teachers involved in different programs (AVID, EL) have received 

specific training and professional development days have consistently highlighted 

effective instructional strategies. Santa Paula High School would benefit, 

however, from a sustained, schoolwide focus on a few key instructional strategies 

related directly to its identified critical academic needs.  
 

 Key instructional strategies have been implemented during professional 

development days at the start of the school year and, in certain 

departments, namely math and English, continued the training throughout 

the year.  
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 In the 2005-2006 school year, the Ventura County Office of 

Education introduced teachers to Pacing Calendars as a means to 

align curriculum to the standards as well as create common 

assessments. 

 In the 2007-2008 school year, QES worked with teachers on 

curriculum and instructional strategies. ETS worked with teachers 

on forming Data Teams and pulling essential data to understand 

student learning. 

 In the 2008-2009 school year, Edusoft trained teachers on how to 

pull and use data from common and benchmark assessments to 

better understand student learning. QES provided training on 

applying logic numbers and standards in non-core classes and 

QES provided training on checking for understanding to ensure 

learning.  

 In the 2009-2010 school year, site administration provided training 

in and an overview of the RtI
2 

process. Edusoft trained teachers on 

how to pull and use data from common and benchmark 

assessments to better understand student learning and to use the 

Teacher Tools component to design re-teaching lessons. QES 

provided training on critical thinking, rigor and raising the bar in 

the classroom. AutoSkills provided training on the AutoSkills 

program to improve reading and math.  

 In the 2010-2011 school year, Santa Paula High School has again 

partnered with the Ventura County Office of Education to 

implement PLC Data Teams, where teachers in content specific 

teams create common assessments, analyze the data from those 

assessments then design re-teaching lessons to ensure mastery of 

the content. 

 Beginning in the 2010-2011 school year, time is available to consistently 

modify instruction and develop effective instructional strategies to address 

any deficiencies in student performance. 

 Site administration provides substitutes during the school day for staff 

when necessary to collaborate on curriculum and instruction.  

 The Math Department meets regularly in subject-specific groups to 

discuss lessons, results of common assessments and instructional 

strategies. 

 In the 2009-2010 school year, BTSA classes were hosted on-site as a 

means to support the instructional strategies and training taking place in 

the Induction classes. Due to budget cuts, the school has been placed in a 

new cohort, which includes Ventura Unified School District, who is 

hosting the classes for the 2010-2011 school year.  

 The EL/SIOP Committee introduced some popular strategies to teachers 

at a faculty meeting in the 2009-2010 school year. 

 The EL/SIOP Committee has increasingly met between 2008 and 2011 to 

discuss effective Sheltered and SDAIE teaching strategies as well as 

received SIOP training. 
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 AVID strategies are in use by all AVID teachers and a few were 

introduced to faculty at a staff meeting in the 2009 school year. In 

addition, an AVID strategies workshop was offered to all teachers in the 

2009-2010 school year. Over the past four years, 25% of Santa Paula 

High School teachers have become ―AVID trained.‖ 

 The Math Department has had two or three members attend the California 

Math Conference (CMC) each year, bringing back invaluable techniques 

to share. Recognizing the validity of these professional conferences, the 

entire Math Department participated in the 2009-2010 CMC at which 

seminar selection emphasized specific mathematical instructional 

strategies and techniques. 

 In the Summer of 2010, the entire Math Department committed to a two-

day, county sponsored, private math seminar specifically tailored to target 

Santa Paula High School’s Algebra 1 and EL students. The seminar 

emphasized instructional strategies designed to help make connections 

through hands-on activities, including the use of technology.  

 Beginning in the 2008-2009 school year, Saturday School teachers 

implemented CAHSEE and STAR released test questions as part of the 

curriculum to support the instruction and assessment taking place during 

the school day. 

 

3. Achievement Gap  
 

Santa Paula High School currently has three subgroups; EL, SED and 

Hispanic, many of which are the same students. As of 2009 the White 

subgroup is no longer numerically significant and in the past six years, special 

education students have never been a numerically significant subgroup. Santa 

Paula High School has worked very hard to decrease the achievement gap 

between ELs and the other subgroups and as a result has continually seen an 

upward trend in student progress. While this progress is applauded, it is clear 

that there needs to be a continued focus on the school’s subgroups: EL, SED 

and Hispanic to continue the gains the school has already made.  
 

 The achievement gap is narrowing between subgroups on the CAHSEE. 

The biggest gains have been seen in the EL and SED subgroups. 

 There has been an increase in CST scores of all subgroups and grades 

across all curricula since 2005. 

 CST scores show solid improvement of EL scores. Hispanic is the 

school’s only demographic group now (aside from EL and SED, which 

include many of the same students). Compared to the baseline ―average‖ 

student, the gap between the ―average‖ student and the three demographic 

groups is getting smaller. 

 The Hispanic vs. ―Average‖ achievement gap has improved noticeably. In 

2006 the API growth gap was 13 points and in 2010 the gap was 8 points.  

 The SED subgroup has significantly closed the gap during the same 

period, from a gap of 30 points in 2006 to a gap of 22 points in 2010.   
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 The EL subgroup has also improved, with a gap of 103 in 2006 to a gap of 

83 in 2010.  The Percentages of EL students scoring Proficient and 

Advanced on the CSTs have increased significantly in the last five years 

for nearly every subject. 

 Beginning in the 2010-2011 school year, the CELDT was administered by 

teachers in the hopes of more effectively redesignating the school’s EL 

population. 

 In the 2009-2010 school year, Santa Paula High School made a concerted 

effort to address the increase in EL student enrollment on campus and to 

address the achievement gap with this population. In addition to double 

blocked English classes and SDAIE classes (classes for students with 

CELDT scores of three or four) in science, math and history/social 

science for all EL students, SPHS increased the number of math SDAIE 

classes and added Sheltered classes for students with CELDT levels one 

and two in science, math and history/social science.  

 The EL/SIOP Committee has increasingly met between 2008 and 2011 to 

discuss effective Sheltered and SDAIE teaching strategies as well as 

receive SIOP training. 

 In the 2009-2010 school year, teachers were given access, through 

Zangle, to all programs (Free/Reduced lunch, special education, EL) that 

their students qualify for in the hopes that it can be used as a tool to help 

deliver instruction relevant to their students’ academic, as well as social 

and emotional, needs. 

 The RtI
2
 Leadership Team received ongoing Professional Development 

since the 2009-2010 school year and has held follow-up meetings to 

determine next steps for universal screening and the implementation of 

other RtI
2
interventions.  

 The Ninth Grade Transitions class directly addresses key reasons why 

students struggle in school. By asking students to create a ten-year plan 

for their lives, it is the school’s intent that the students will see the value 

in working hard in high school to achieve those goals.  

 In the 2010-2011 school year, all students were given a reading level 

assessment test using the Accelerated Reader program during their 

English classes to universally screen student’s reading levels and help the 

English teachers support student’s reading at their current level. Those 

students who fell more than two grade levels below grade level on the 

initial assessment were given a second assessment via the AutoSkills 

Reading diagnostic to determine if a Tier Two intervention was necessary. 

Students’ reading levels have been provided to all staff.  

 The new Reading class, implemented in the 2009-2010 school year, gives 

entry level, progress monitoring and summative assessments using the 

AutoSkills program. The data is being monitored by both the Reading 

teacher and site administration regarding student’s reading levels, and 

therefore, the success of the program as an intervention. The initial data is 

promising and during the 2010-2011 school year, the school is running 

two sections of this course. 
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 In the 2010-2011 school year, a math diagnostic was given to Algebra 1, 

Essential Algebra and CAHSEE Math students to determine proficiency 

levels and weaknesses that will need to be addressed in their curriculum, 

or whether the student is in need of a Tier Two intervention. 

 Various after school tutoring programs have evolved and changed over 

the last six years; however, in the 2010-2011 school year, there was 

refinement to the program to increase its impact and value to students.  As 

part of the revised after school tutoring program, a math teacher is present 

at every after school tutoring session.   

 The school site administration and faculty seriously considered creating 

tutoring built into the school day to support struggling students beginning 

in the 2010-2011 school year, but after having just finishing ―paying 

back‖ minutes, the district was concerned that those minutes would not 

count as instructional time and therefore removed that bell schedule as an 

option. 

 

4. Student Class Advancement  

 

In the 2007-2008 school year, Santa Paula High School implemented a policy 

linking class status to credit completion as an early warning and motivation 

for students who are at risk for on time graduation. In addition to this policy, 

the school has implemented several interventions to address the concern of 

class advancement, particularly for freshmen. Despite these actions, student 

advancement, particularly with the freshman class, remains a critical 

academic need.  

 

 The Link Crew program was implemented in the 2006-2007 school year 

to help support each freshman as studies show the freshman year to be 

crucial to success in high school and ultimately on-time graduation. 

 RtI
2 

training has helped administration and staff to identify students in 

need of intervention(s) to help them succeed and advance with their class. 

 Beginning in the 2010-2011 school year, diagnostic testing in math and 

English will be conducted to pre-assess student’s levels and determine 

intervention groups so that they can receive structured support to help 

them succeed.  

 Counseling meets with struggling students who are on the list of students 

with two or more Ds and Fs quarterly. 

 Beginning in the 2010-2011 school year, an Algebra 1 intervention class 

was implemented, which double enrolled ―at risk‖ students into an 

Algebra 1 and an intervention support class at the same time. 

 Various after school tutoring programs have evolved and changed over 

the last six years; however, in the 2010-2011 school year, there was 

refinement to the program to increase its impact and value to students.  As 

part of the revised after school tutoring program, a math teacher is present 

at every after school tutoring session.   
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 The school site administration and faculty seriously considered creating 

tutoring built into the school day for students beginning in the 2010-2011 

school year, but after having just finishing ―paying back‖ minutes, the 

district was concerned that those minutes would not count as instructional 

time and therefore removed that bell schedule as an option. 

 The Ninth Grade Transitions class curriculum directly addresses key 

reasons why students struggle or drop out of school—lack of goals, lack 

of study skills, etc. 

 Over the past few years, Santa Paula High School has seen an expansion 

in the number of teachers with AVID training, which can help students be 

successful in their classes, even if not enrolled in the AVID program. 

 Beginning in the 2009-2010 school year, Santa Paula High School 

implemented a new credit recovery program called Cyber High. This 

program is certified as UC approved and meets a-g requirements.  

 CAHSEE Prep classes were added in 2005-2006. Struggling students are 

identified via test results (CST, CAHSEE) and scheduled into classes 

prior to taking tenth grade exams. These classes are in addition to their 

grade level English and math classes. 

 The district has continued to offer traditional summer school and summer 

EL and Advancement Academies despite funding cuts. Summer school 

will be eliminated for 2011, however. 

 SPHS athletics has supported the retention policy by declaring all credit 

deficient athletes ineligible for athletic competition. 

 As an incentive, students in the class of 2012 and all subsequent classes 

will be required to maintain a cumulative 2.0 GPA in order to participate 

in the graduation ceremony their senior year. 

 

5. AP Program  

 

Over the past several years, Santa Paula high School’s AP student numbers 

have remained relatively steady with approximately 100 students taking AP 

exams each year with a pass rate of 40%. Due to some incorrect data at the 

time of the three year revisit, it appeared that many students enrolled in AP 

courses were not taking the exams in the Spring, but when looking at the 

number of students enrolled in the AP classes at the time of the test, the data 

shows that the majority of students take the AP exam for the class they are 

enrolled in. In fact, many teachers require this.  

 

Although the numbers of students enrolling in AP programs has remained 

steady, there are many more students capable of finding success in AP 

courses who need to be challenged. Santa Paula High School will be 

revisiting the concept of Vertical Teams to strengthen the AP program 

beginning in the 2010-2011 school year through the PLC/Data Teams 

process, which will hopefully result in more thorough student preparation and 

therefore participation, which will prepare students for both college 

acceptance and college-level work.  
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 Beginning in the 2007-08 school year, all Santa Paula High School AP 

courses have been approved via the AP College Board’s Course Audit 

process.  

 The number of AP classes offered has remained relatively steady and 

students who want to take an exam in courses not offered at the school are 

allowed to do so. 

 The percent of students passing their AP exams passed increased from 40% 

in 2008-2009 to 52% in 2009-2010. 

 The History/Social Science Department collaborates and has held Vertical 

Teams meetings, twice in the 2005-2006 school year and once in the 2008-

2009 school year, to develop a more cohesive Honors/AP curriculum and 

promote student success. AP US History has been one of the more consistent 

AP programs at the school in terms of scores and the number of students 

taking the US History exam has increased from 9 in 2005-2006 to 17 in 

2009-2010.  

 The English Language and Composition course has had three different 

teachers over the course of the past four years, which has contributed to the 

varied scores. However, the number of students passing the AP English 

Language and exam has increased from 24% in 2005-2006 to 57% in 2009-

2010 and the number of students enrolled has also increased from 17 in 

2005-2006 to a high of 28 in 2008-2009. 

 The number of students taking the AP English Literature and Composition 

exam has increased from 12 in 2005-2006 to 24 in 2009-2010.  

 AP Spanish Language has had consistently high pass rates for students 

taking the AP exam. 

 In 2009-2010, students took AP exams in Biology, Calculus AB Sub, 

Calculus BC, Economics: Macro and Statistics for the first time in the last 

five years. 

 Although the academies are designed to support ―at-risk‖ students (SED, 

attendance, behavior, grades, etc.), several of Santa Paula High School’s top 

students are enrolled in the programs as they meet the appropriate criteria. 

The academies’ strict scheduling requirements continue to impact the 

number of students taking AP classes because only five students may be 

released to take courses outside of the designated bloc with their cohort. If 

students desire to take more than one AP course, they are forced to drop their 

academy. 

 In 2010, the Science Department asked feeder schools to identify students 

with the maturity and math/science skills to start a cohort of freshmen in 

Chemistry for the 2010-2011 school year so that by their junior year, these 

students will have met the prerequisites for AP Biology and AP Chemistry.  

In 2010-2011, Santa Paula High School will survey Chemistry students to 

find out which AP courses students are most interested in, in an effort to 

have enough students enroll so that the district will run a section of AP 

science. 

 In order to boost AP enrollment, beginning in the 2009-2010 school year, 

students who were deemed as having ―AP Potential‖ by the College Board 

were informed of their ―AP Potential‖ through a parent letter sent home. The 

information was also sent to departments to solicit help encouraging students 
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to challenge themselves with rigorous coursework the following year. 

Counseling also used the information to encourage students to enroll in AP 

classes during the registration process. 

 

6. Evaluation of Initiatives 

 

Santa Paula High School has implemented several initiatives aimed at 

increasing student achievement and these initiatives have been successful as 

performance data continues to improve. With some of the more recent 

interventions, it will be important to continue to carefully monitor the data to 

determine the effectiveness of the initiatives.  

 

 The principal monitors departments to ensure that each course has up-to-

date Curriculum Guides, Pacing Calendars and quarterly benchmark 

assessments. 

 In the 2005-2006 school year, Santa Paula High School used the Sanford 

system to administer quarterly benchmark exams. This system was 

replaced by the more user-friendly Edusoft in the 2006-2007 school year, 

which has allowed teachers not only to administer benchmark exams, but 

interpret student’s scores and begin to design re-teaching lessons. Since 

the 2009-2010 school year, all courses within the core departments have 

administered quarterly benchmarks. Some objective evaluation of the 

benchmark assessments has occurred, although formatting discrepancies 

have limited the usefulness of conclusions across disciplines. Therefore, 

beginning in the 2010-2011 school year, standardization of benchmark 

exams (i.e. making all benchmarks progressive in their coverage of 

material- quarter, semester, etc.) will assist the school in comparing 

results across disciplines. Results of quarterly benchmarks are discussed 

at Area Chair meetings and within departments during PLC/Data Teams 

Collaboration. 

 Since the implementation of the Ninth Grade Transitions course in the 

2006-2007 school year, students have been surveyed each semester the 

class has been offered regarding their impressions of the class and what 

they have learned. These surveys have been monitored both by teachers 

and administration to help determine the classes’ effectiveness. Although 

the quantitative data has been fairly difficult to isolate, the qualitative data 

suggests the class is having a positive impact on the way students view 

high school, college and the world of work. Based on the results of this 

data, information about the course as an intervention was shared with the 

staff in the 2010-2011 school year in order to promote school-wide 

support of the strategies used in the course and an understanding of the 

course’s place in the school’s RtI
2 

pyramid of interventions. 

 Santa Paula High School adopted the Zangle student data system in the 

2008-2009 school year to more efficiently track student data. This 

database allows campus staff, students and parents to look at teacher 

grade books, attendance, behavior, transcripts and state test scores. The 

Zangle database also allows test scores, grades, demographic information, 

special programs, course scheduling, academic history and discipline 
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information to be compiled and pulled en masse via custom made queries 

that are used to assess the success of programs and other interventions. 

 The new Reading class, implemented in the 2009-2010 school year, gives 

entry level, progress monitoring and summative assessments using the 

AutoSkills program and the data is being monitored by both the Reading 

teacher and site administration regarding student’s reading levels, and 

therefore, the success of the program as an intervention. The initial data is 

promising and during the 2010-2011 school year, the school is running 

two sections of this course. 

 As a result of the site’s focus on RtI
2
, in Fall 2010, all students took a 

reading level assessment test using the Accelerated Reader program 

during their English classes to universally screen student’s reading levels 

and help the English teachers support student’s reading at their current 

level. Those students who fall more than two grade levels below grade 

level on the initial assessment will be given a second assessment via the 

AutoSkills Reading diagnostic to determine if a Tier Two intervention is 

necessary. This information will be provided to staff.  

 In Fall 2010, all Algebra 1, Essential Algebra and CAHSEE students took 

a math diagnostic given to determine proficiency levels and weaknesses 

that will need to be addressed in their curriculum, or whether the student 

is in need of a Tier Two intervention. 

 In the 2010-2011 school year, Santa Paula High School began using 

Naviance, a student interest database that is being used by the Ninth 

Grade Transitions teachers, the Human Services Academy, counselors and 

the College and Career Center to track student progress toward their ten-

year plan as well as a-g requirements, college and career exploration and 

to assist students in consolidating college applications via the electronic 

uploading of transcripts. 

 Link Crew is periodically evaluated by the teacher and site administration 

to determine its effectiveness.  

 The effectiveness of Santa Paula High School’s after-school tutoring 

program was evaluated, leading to restructuring of the program in 2010-

2011. 

 The evaluation of the CAHSEE interventions led to one additional 

CAHSEE test prep day beginning in 2009-10, immediately prior to the 

tenth grade CAHSEE. 

 Teachers are using Special Education students’ assessment data to place 

them in the appropriate classes (MC, ACC, College Preparatory with 

support/collaboration, College Preparatory with monitoring). 
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IMPLEMENTATION AND MONITORING OF THE SCHOOLWIDE ACTION PLAN 

 

 

The schoolwide action plan was created as a response to the 2005 WASC 

Visiting Committee’s recommendations and was designed to target the school’s 

specific needs. Since the 2007-2008 school year, the action plan has been updated 

and revised through the Single School Plan for Student Achievement (SPSA).  

The SPSA is the document created to ensure the implementation and monitoring 

of the schoolwide action plan established after the last full WASC visitation and 

all subsequent additions to the plan. 

 

The SPSA is developed in conjunction with the School Site Council, Area Chairs, 

faculty, district administration and the school board. The SPSA contains all state 

accountability requirements, including California state testing requirements, 

California High School Exit Exam requirements, the Academic Performance 

Index requirement (API), and the federal Adequate Yearly Progress requirement 

(AYP), as well as how Santa Paula High School is going to address each one. 

The Technology Plan, the District Action Plan, the school mission and vision and 

the ESLRs are all considered so that all these plans are uniformly implemented 

through the SPSA. 

 

After the SPSA is developed through the School Site Council, which is required 

to develop and approve the plan, it is shared and feedback is solicited through the 

Area Chairs in the monthly Area Chair meetings. Area Chairs are asked to take 

the SPSA back to their departments for review and input. The plan is presented to 

the district administration regularly through weekly district cabinet meetings and 

the principal’s end of the year evaluation is based on the progress towards the 

goals outlined on the plan. The plan is presented to the Board of Trustees through 

regularly scheduled board meetings and is approved by the Board of Trustees. At 

the beginning and throughout each year, the principal updates the School Site 

Council, faculty, district, and school board on progress toward achieving both the 

state and federal goals outlined in the plan.  

 

In the 2007-2008 school year, the third year revisit report was prepared by the 

WASC Coordinator and administration with input from Area Chairs, Program 

Coordinators and other leadership personnel. As a result of the revisit, the Single 

School Plan for Student Achievement was updated and incorporated the 

recommendations of the WASC Visiting Committee as well as adding newly 

established goals determined through the examination of student performance 

data. 

 

In addition to the SPSA, each year an “Outcomes” report is prepared and 

presented to the school board highlighting Santa Paula High School’s 

achievements and challenges. Beginning in the 2010-2011 school year, site 

administration has committed to aligning the format of the “Outcomes” report to 

mirror the annual updates recommended by WASC to focus on continual 

improvement.  
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Santa Paula High School has been diligent in addressing WASC areas of focus 

from both the full, six year Self-Study and three year revisit, as well as self-

identified areas of need. The emphasis on continual growth and improvement is 

evident in the changes and interventions, which have been implemented at the 

school. Given the data presented in Chapters One and Three, it is apparent that 

Santa Paula High School is increasingly making progress with regards to student 

achievement, while simultaneously addressing areas of need. And while the 

school celebrates its continual upward trends/growth, it also recognizes that there 

is always room for improvement. Santa Paula High School strives to continually 

increase student achievement, while addressing those students who are 

struggling, as is evidenced in Chapters Four and Five. 
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CHAPTER  FOUR 

 FOCUS GROUP A 

 

A1. Vision and Purpose: The school has a clearly stated vision or purpose 

based on its student needs, current educational research and the 

belief that all students can achieve at high academic levels. 

Supported by the governing board and the central administration, 

the school’s purpose is defined further by expected schoolwide 

learning results and the academic standards. 

Mission Statement: It is the mission of Santa Paula High School to 

significantly raise student achievement and ensure all students pass the 

California High School Exit Exam, earn a high school diploma, and complete 

the requirements to attend college through a rigorous curriculum and safe 

environment. 

 

Vision Statement: Santa Paula High School is to become a community of 

professionals working collaboratively and using evidence of student learning 

to drive instruction. 

 

Santa Paula High School’s purpose is clearly outlined by its mission to 

significantly raise student achievement. Student achievement at Santa Paula 

High School is defined as high levels of student learning as measured by the 

California High School Exit Exam (CAHSEE), California Standards Tests 

(CST), benchmark and common assessments, Advanced Placement (AP) 

testing, Practice Scholastic Aptitude Test (PSAT), Scholastic Aptitude Test 

(SAT), completion of A-G requirements, successful completion of required 

courses and credits and graduation rates. Attesting to the school’s 

commitment to its mission, 93% of parents polled in the WASC Parent 

Survey Strongly Agreed or Agreed that Santa Paula High School’s highest 

priority is student learning. 

 

Santa Paula High School’s mission and vision statements were developed to 

address the challenges of academic improvement and student achievement. 

The mission statement was last revisited in the 2007-2008 school year, prior 

to the three-year WASC revisit in March of 2008. The mission statement was 

the confirmation of the increasing academic focus and accountability related 

to the No Child Left Behind (NCLB) Act. The vision statement, established 

by the principal in the 2009-2010 school year, supports the implementation 

and growth of Professional Learning Communities (PLCs). Santa Paula High 

School PLCs are designed to look at student performance data with the 

purpose of informing teachers’ instruction to ensure student mastery of the 

standards. The Santa Paula High School mission and vision are in line with 

the Santa Paula Union High School District’s mission and goals and are 

supported by the governing board and central office.  
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Santa Paula High School’s mission, to increase student achievement, is 

understood and valued by all staff. On the WASC Teacher Survey, 84% of 

teachers Strongly Agreed or Agreed that Santa Paula High School is an 

orderly place that nurtures student learning. In addition, 82% of teachers 

surveyed Strongly Agreed or Agreed that the culture at Santa Paula High 

School is focused on continued school improvement. Increased student 

achievement drives the Single Plan for Student Achievement (SPSA) and is 

the focus behind the development of Curriculum Guides and Pacing 

Calendars, targeted professional development and the purchase of technology 

resources. The fact that Santa Paula High School has shown tremendous 

growth in both the Academic Performance Index (API) and in making 

Adequate Yearly Progress (AYP) reflects the commitment the school has 

made to the mission of increasing student achievement. To support this, on 

the WASC Parent Survey, 92% of parents polled Strongly Agreed or Agreed 

that Santa Paula High School’s purpose and goals are clear and directed 

towards student learning.  

 

Santa Paula High School monitors progress towards increasing student 

learning through the SPSA. Using state and federal student achievement data 

as well as classroom-based common and benchmark assessments, 

administration and staff have discussed both short and long term goals to 

drive the SPSA. Some of the measurable results in the past six years include 

new course offerings, such as Ninth Grade Transitions, CAHSEE preparation 

courses, reading and math intervention courses and a revised collaborative 

bell schedule. 

 

Santa Paula High School’s purpose is further defined by a commitment to 

teaching the California Content Standards. Based on current educational 

research, the Santa Paula High School faculty has begun the process of 

developing a Professional Learning Community focused on student mastery 

of the state standards as measured by common and benchmark assessments, 

CAHSEE and CST data. All courses at Santa Paula High School have 

developed Curriculum Guides and Pacing Calendars that are aligned to the 

state standards. Both formative and summative assessment data are examined 

regularly and used to make instructional decisions.  

 

In Spring 2010, all Santa Paula High School stakeholders began the process 

of revising the Expected Schoolwide Learning Results (ESLRs). Meetings 

were held with certificated and classified staff, parent and student groups to 

draft ESLRs that would establish what it is the school wanted its graduates to 

know and be able to do upon graduation. Ideas for new ESLRs were 

compiled on posters and members of each stakeholder group voted for their 

top preferences. The results were tallied; the top 11 were selected and 

parents, students and staff were asked to select five. The top five were 

chosen, reworded to fit the acronym CARDS and the new ESLRs were 

created.  
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The acronym CARDS was chosen to help students and faculty remember the 

ESLRs. The ESLRs are visible in all classrooms and around the campus. The 

ESLRs are included in the Course Guide, on course syllabi and in student 

planners. Individual teachers have taken time to address the ESLRs in their 

classrooms. Grade level assemblies were also held at the beginning of the 

2010-2011 school year to introduce the new ESLRs. A student-generated 

video was shown to each grade level assembly. ESLR posters were 

distributed to teachers and offices around campus and a display case in the 

main office is dedicated to the ESLRs. The principal frequently makes the 

ESLRs a focus of his State of the School weekly address. The ESLRs are 

displayed on the school website and are presented in the Principal's Quarterly 

Newsletter that is mailed to all parents. ESLRs were translated into Spanish 

and given to all Spanish and English Language Development (ELD) teachers. 

The Spanish language ESLRs were also presented at Santa Paula High 

School’s annual Title One meeting and at an English Language Advisory 

Committee (ELAC) and District English Language Advisory Committee 

(DELAC) meeting. To support the attainment of the ESLRs, 80% of Santa 

Paula High School teachers polled on the Teacher Survey stated that they 

incorporate ESLRs into their lesson plans. 

 

With the introduction of the new ESLRs, the concept of increasing student 

achievement has been expanded to include student achievement beyond 

graduation. 90% of the students polled on the WASC Student Survey 

Strongly Agreed or Agreed that the Santa Paula High School curriculum 

prepares them for experiences after high school including college and the 

workforce. Santa Paula High School teachers have committed themselves to 

incorporating the ESLRs into their curriculum and modeling and preparing 

students to think critically beyond high school through a rigorous curriculum 

by helping them become... 
 

Critical Thinkers 

To develop every student’s ability to actively and skillfully conceptualize, 

apply, analyze, synthesize and evaluate information to arrive at their 

individual opinions and decisions. 
 

Ambitious 

To reach their full potential by building confidence in them through 

leadership groups, academies, programs, athletics and academics. 
 

Respectful 

To become tolerant and respectful adults through the establishment of an all 

inclusive school culture modeled by students and staff. 
 

Decisive 

To be decisive in resolving academic and personal challenges in and beyond 

high school by providing them with the technological tools and 

understanding to succeed in the 21st century. 
 

Service Oriented 

To instill in students a commitment to service beyond themselves through 

service oriented groups, clubs and academies.   
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A2. Governance: The governing board (a) has policies and bylaws that 

are aligned with the school’s purpose and support the achievement of 

the expected schoolwide learning results and academic standards 

based on data-driven instructional decisions for the school; (b) 

delegates implementation of these policies to the professional staff; 

and (c) monitors results regularly and approves the single school-

wide action plan and its relationship to the Local Educational 

Agency (LEA) plan. 
 

Alignment of Board Policies with the Site’s Mission  

 

The governing board supports the school administration and staff in 

implementing Santa Paula High School’s mission and vision, a standards-

based curriculum and the Expected Schoolwide Learning Results. Each year 

the Single School Plan for Student Achievement (SPSA) is aligned to the 

Local Educational Agency (LEA) Plan and submitted to the district for 

approval by the school board. The Santa Paula High School board policies are 

aligned with the school’s mission and vision and provide the structure 

necessary to carry out the school’s purpose. The school board members and 

the superintendent reiterate the importance of working toward a common 

purpose through the Local Educational Agency Plan, the Single Plan for 

Student Achievement, district goals, a standards-based curriculum and the 

Expected School Wide Learning results. 

 

Delegation of Policies 

 

The governing board approves all policies and bylaws that are implemented 

in the day-to-day operation of the school. Copies of the Uniform Complaint 

Procedures (UCP) are located on the school’s website in English and Spanish 

and the forms are located in the principal’s office and at the district office. All 

board policies are communicated and provided in writing to school sites and 

referenced regularly by site administration for clarification, decision making 

and when developing the SPSA. The board delegates the responsibility of 

implementing the policies to site administration. 

 

The district office administration and the governing board encourage a focus 

on shared decision making. Weekly district cabinet meetings take place with 

site principals, district office administration, the Director of Information 

Technology, the Director of Maintenance and Operations (M&O) and the 

Director of Educational Services. Having only one comprehensive high 

school, the district office administration and the governing board have 

allowed Santa Paula High School autonomy that encourages site-based 

decision-making. The site-based leadership structure is clearly geared toward 

collaborative decision-making. The principal meets weekly with assistant 

principals as well as the site cabinet, which includes site administration, the 

Activities Director, Athletic Director, Director of Information Technology, 

Chief of Security and the Director of M&O. In addition, the principal meets 

monthly with Area Chairs to implement decisions focused on academic 

achievement. 
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The board meets at least once a month and all board meetings are compliant 

with the Brown Act. Agendas are posted, minutes are kept and speakers are 

always allowed to address the board. The agenda is posted in the school’s 

main office and to further enhance communication, staff members receive 

board briefs after each meeting. Special meetings and study sessions are held 

to discuss circumstances that arise, such as budget study workshops and 

unification of the elementary and high school districts. 

 

The local newspaper (The Santa Paula Times) frequently reports on board 

meetings to the community. The certificated employees bargaining unit, the 

American Federation of Teachers (AFT) and the classified employees 

bargaining unit for classified employees, California School Employees 

Association (CSEA), regularly send representatives to board meetings where 

they give a brief report. The principal also reports on the progress of the 

school at each board meeting. At the opening board meeting of the school 

year, data from all statewide assessments is shared. 

 

Monitoring of Results 

 

Prior to the beginning of each academic school year, the Santa Paula Union 

High School Board of Trustees reviews and revises the district goals based on 

current student achievement data (CAHSEE, CST, API and AYP). These 

goals are then incorporated into the district Local Educational Agency (LEA) 

Plan. From the district goals and the LEA Plan, Santa Paula High School 

develops a Single Plan for Student Achievement (SPSA). The SPSA is 

developed through the School Site Council and SMART (Specific, 

Measurable, Attainable, Realistic, and Timely) goals are established based on 

data. The SPSA is monitored by the site and the School Site Council and 

progress on the goals and objectives are reported to both the district at weekly 

cabinet meetings and the board during monthly board meetings. 

 

A3. Leadership and Staff: Based on student achievement data, the school 

leadership and staff make decisions and initiate activities that focus 

on all students achieving the expected school-wide learning results 

and academic standards. The school leadership and staff annually 

monitor and refine the single school-wide action plan based on 

analysis of data to ensure alignment with student needs. 

 

The use of student performance data to assess programs and to determine the 

allocation of resources is a consistent practice at Santa Paula High School. 

Site administration annually shares local, state and federal achievement data, 

including CST, CAHSEE and CELDT scores, with district office 

administration and the governing board during the first school board meeting 

of the year and with the staff during the first staff meeting of the year. 

Student achievement data is also shared with the Parent Teacher Association 

(PTA), Chamber of Commerce Education Committee, of which Santa Paula 

High School is a member, School Site Council and at Back to School Night 

and Future Freshmen Parent Night. In addition, student recognition 

assemblies and luncheons have been implemented each semester to reward 
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students who are achieving academically as indicated by a grade point 

average (GPA) of 3.0 or higher or are improving academically as indicated by 

a .5 increase in their GPA. The school also holds quarterly rallies to celebrate 

student success and at the end of every school year holds UC Success Night 

for students accepted into the University of California system and Senior 

Awards Night to recognize students who have received scholarships and 

other awards. 

 

The Single Plan for Student Achievement (SPSA) guides all decisions at 

Santa Paula High School and is monitored through the School Site Council 

(SSC) and through site and district level cabinet meetings. The certificated 

staff is provided a copy of the plan, the plan is discussed at Area Chair 

Meetings and the plan is posted on the school website. Santa Paula teachers 

and staff members are encouraged to participate as members of the School 

Site Council, which monitors and refines the plan based on data. A portion of 

all School Site Council meetings is set aside for the review of progress 

toward SPSA goals and tasks established in the plan. Throughout the year, 

the principal brings data to the School Site Council. This includes discipline 

data (referrals, suspensions and expulsions), enrollment data, truancy data, 

academic data (including PSAT results), quarter and semester grade data and 

state testing data (including CAHSEE passage rates). In the spring, the 

School Site Council continues to review progress on the plan and the 

principal makes recommendations to the council regarding changes to the 

plan for the following year. The SSC members discuss changes, provide input 

and make recommendations for revisions to the plan. In the fall, the principal 

presents state and federal data (API and AYP data) to the School Site Council 

and the school plan is updated to reflect these changes. It is then presented to 

the school board for approval. 

 

The school leadership and staff have been decisive in creating a culture 

focused on student achievement. For several years, teachers developed their 

own bell schedule to ―bank‖ minutes in order to provide an unpaid, monthly 

Teacher Collaboration Day. In the 2010-2011 school year, however, 

encouraged by the principal, the district provided teachers 30 hours of built in 

collaboration time to develop Professional Learning Communities focused on 

student learning through the use of data. 

 

The newly revised Expected Schoolwide Learning Results have been 

emphasized both inside and outside the classroom. In addition, the creation of 

Curriculum Guides, Pacing Calendars and quarterly benchmarks have 

fostered the implementation of a standards-based curriculum to ensure that 

instruction and the assessment of student learning is based on proficiency of 

the standards. This focus has resulted in a steady increase in API scores and 

attainment of AYP benchmarks for the past five years. Curriculum Guides, 

Pacing Calendars and benchmark assessments are regularly analyzed and 

updated by departments and 93% of teachers surveyed stated that they use 

subject pacing calendars and lesson planning to guide their instruction. 

Curriculum Guides and Pacing Calendars are submitted annually to 

administration and are on file in the principal's office. Additionally, 
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departments in the core content areas began creating benchmark exams 

beginning in 2005, which were later mandated with the new principal in 

2008. Currently, benchmark exams are regularly revisited and revised and are 

housed in the Educational Services Office. Benchmark and other assessments 

are also incorporated into Pacing Calendars. The steady increase in the API 

since the last WASC visit can be attributed to an increased emphasis on 

curriculum-standards alignment as assessed through benchmark exams and 

the California Standards Tests (CSTs). On the Teacher Survey, 83% of 

teachers polled stated that they use the results of assessments to modify their 

curriculum and instruction and 86% stated that they adjust their pacing for 

each class based on its ability. 

 

Since the previous WASC visitation, Santa Paula High School has 

implemented many thoughtful decisions and initiatives based on data and 

current educational research. All decisions and initiatives are in line with the 

four areas of critical need including increased proficiency in mathematics, 

increased proficiency in English, closing the achievement gap for English 

Learners and improving the performance of ninth grade students. 

 

 

Mathematics 

 

Beginning in the 2010-2011 school year, Santa Paula High School instituted 

the After School Homework Center staffed by at least one Highly Qualified 

math teacher to provide tutoring in math and other subjects. Students who 

attend the After School Homework Center have access to computers, books 

and can opt to take Accelerated Reading (AR) tests as a part of course 

requirements. Athletic tutoring was implemented in 2009-2010 but was not 

funded for the 2010-2011 school year. However, several coaches offer a one-

hour study hall prior to practice during the season. 

 

Santa Paula High School has developed a double-blocked Algebra 

intervention program for at-risk students. Students were selected for this 

intervention if they failed the Essentials Algebra or Algebra 1 course the 

previous school year. A diagnostic Algebra Readiness Assessment was given 

to students at the beginning of the year to assess their placement. The 

intervention class uses the College Preparatory Math (CPM) curriculum that 

places an emphasis on small group and hands on learning. In the second hour, 

the Algebra 1 Intervention students use the McDougal Littel curriculum, 

common Pacing Calendar and assessments as other Algebra 1 College 

Preparatory classes on campus. 
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Reading and Writing 

 

Santa Paula High School has implemented CAHSEE intervention classes for 

students during the school day. Eleventh and twelfth grade students who have 

not passed the California High School Exit Exam are placed into the class. 

The selected curriculum targets areas of weakness through the use of the 

CAHSEE San Diego Office of Education Curriculum, CAHSEE on Target 

curriculum from UC Davis and the online CAHSEE Revolution.  

 

Beginning in the 2010-2011 school year, Santa Paula High School universally 

screens all students’ reading levels using a diagnostic assessment in the 

Accelerated Reading program. Universal screening is also used to identify 

students reading below grade level who may benefit from a Tier Two RtI
2
 

Intervention, the school’s double-blocked Reading Intervention/English 9 

class. All English teachers require Accelerated Reader points as part of their 

curriculum.  

 

Santa Paula High School uses the online AutoSkills Academy of Reading 

Program as both a diagnostic and a remediation tool within the Reading 

courses, English Language Development courses and Special Education 

courses.  

 

English Learners 

 

Over the past few years, Santa Paula High School has increased the offerings 

of Sheltered classes in the four core areas in addition to the SDAIE courses 

that exist. English Learners’ CELDT scores determine placement into 

College Preparatory, SDAIE or Sheltered courses. CELDT levels one to two 

students are placed in Sheltered classes, CELDT levels three to four are 

placed into SDAIE classes and CELDT level fives are placed into College 

Preparatory courses. Exceptions to this occur when there are conflicts with 

the Master Schedule that prevent the proper placement.  

 

In the 2009-2010 school year, Santa Paula High School provided a one day 

CAHSEE ―Boot Camp‖ in English and Math for all tenth grade students, 

including English Learners, prior to the tenth grade CAHSEE administration. 

Due to its success and based on feedback from teachers and students, there 

will be a two-day ―Boot Camp‖ during the 2010-2011 school year prior to the 

exam. To support student success on the CAHSEE, the WASC Teacher 

Survey indicates that 70% of English and math teachers incorporate 

CAHSEE focus standards released questions and/or CAHSEE prep into their 

regular classes.  
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Ninth Grade 
 

Santa Paula High School has implemented the Ninth Grade Transitions class 

to bridge the transition from middle school to high school and to provide 

ninth grade students with tools for succeeding in high school and beyond. 

Ninth Grade Transitions also introduces students to the UC a-g requirements 

and college and career exploration.  

 

In the 2009-2010 school year, Santa Paula High School developed a double- 

blocked Reading/English program for all incoming ninth grade students 

reading below the fourth grade level. Student placement is based on teacher 

recommendation and seventh grade English CST scores. This determination 

is made the spring, prior to enrollment in the intervention. These 

recommendations are verified in the fall through universal screening and 

eighth grade CST scores. The course uses the Edge Reading Curriculum in 

conjunction with the online AutoSkills Academy of Reading Language 

Acquisition Program.   

  

Santa Paula High School has also developed an Algebra Essentials course for 

incoming freshmen students lacking the necessary, fundamental skills for 

Algebra CP. The Algebra Essentials curriculum uses a McDougal Littel pre-

algebra text along with various supplementary materials and/or programs also 

used in CAHSEE Intervention classes.  
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A4. Leadership and Staff: A qualified staff facilitates achievement of the 

academic standards and the expected school-wide learning results 

through a system of preparation, induction, and ongoing professional 

development. 

Santa Paula High School has a highly professional and dedicated staff. 

Individual teachers, teams of teachers, entire departments and other 

interdisciplinary groups of teachers work together on site, attend courses and 

workshops and work toward advanced degrees on an ongoing basis. These 

professional growth activities are directly tied to SPSA goals and lead to 

improved practices in the classroom. The governing board and the district 

office administration have consistently supported ongoing professional 

growth opportunities through Title II and other categorical funding, 

committee organization, providing release time, hiring consultants and paying 

for conference attendance. This funding has allowed for the following 

professional development: 

 Response to Intervention conferences (RtI2) and training 

 Professional Learning Community (PLC) conferences and training 

 Verification Process for Special Settings (VPSS) certification training 

 Migrant Education conferences and training  

 AVID conferences and training  

 California Partnership Academy conferences 

 AP conferences  

 California Mathematics Counsel (CMC) 

 Math AB 475 training: focused on Algebra 1 and teaching mathematics 

to English Learners at Santa Paula High School 

 California Science Teacher Association (CSTA) Conference  

 English and Science Department articulation meetings with Ventura 

College 

 Biotechnology training and seminars at Moorpark College  

 Union Oil Museum articulation.  

 Special Education Local Plan Area training (SELPA) 

 Expository Reading and Writing Curriculum (ERWC) 

 South Coast Writing Project (SCWRiP) 

 State mandated School Security Officer Training 

 Gangs, drugs and weapons training 

 Self-defense training 

 Report writing training 

 Emergency situation training 

 Conflict Resolution Mediation training for counselors 

 AB 75 (Tier II Administrative Credential) classes 

 Association of California School Administrators Principal’s Academy 

 ACSA Curriculum and Instruction Academy 

 ACSA Categorical Programs Academy 

 Central office trainings, including Zangle and California Longitudinal 

Pupil Achievement Data System (CALPADS) trainings 

 Sheltered Instruction Observation Protocol (SIOP) –Instructional Rounds 
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In addition, administration has implemented targeted, site-based professional 

development. This is seen in the two Professional Development Days at the 

start of the school year, through full-day Sheltered Immersion Observation 

protocol (SIOP) workshops, in weekly State of the School addresses by the 

principal, which address various educational topics all focused on developing 

professionally as a staff, monthly faculty meetings and in weekly ―The 

Master Teacher‖ informational pamphlets distributed to teachers. 

Beginning in the 2009 school year, all full time Santa Paula High School 

teachers have been deemed as NCLB ―Highly Qualified‖ and hold a 

minimum of an intern or preliminary credential in their primary area of 

instruction. Santa Paula High School employs a district level BTSA 

Coordinator for the purpose of facilitating the process of induction and 

preparation for all general and special education teachers needing to clear 

their credential. To support induction, as a means to create well-prepared 

teachers and professional development, the Santa Paula Union High School 

District requires participation in the BTSA program as a condition of 

employment for all newly hired teachers in need of clearing a credential. 

Santa Paula High School provides all teachers participating in the BTSA 

program with an onsite Support Provider from the Santa Paula High School 

faculty, in the same content area. 

At the beginning of each school year teachers new to Santa Paula High 

School are invited to attend ―Getting Off to A Good Start‖ (GOTAGS) 

training sponsored by the Ventura County Office of Education. In this one-

day workshop, teachers learn classroom management strategies and 

organizational skills to help them successfully begin their first year of 

teaching. 

To support first year teachers and teachers new to the district, Santa Paula 

High School holds monthly lunchtime New Teacher Meetings. The meetings 

are led by the principal and the District BTSA Coordinator. Meetings are 

designed to provide new teachers with support and information to make their 

first year at Santa Paula High School a successful one. 

In the 2008-2009 and 2009-2010 school years, Santa Paula High School 

provided all teachers new to the district and new to the profession (three years 

of teaching experience or less) with a mentor teacher who met regularly with 

them and supported them during the school year. This support was provided 

in addition to support through BTSA that teachers may have been receiving at 

the same time. These positions were funded through the Certificated Staff 

Mentoring Program (CSMP) grant, which was eliminated in the 2010-2011 

school year to due budget cuts. 

The Santa Paula Union High School District also provides the Peer 

Assistance and Review (PAR) Program. The Santa Paula Union High School 

District will provide funding for a mentor to any teacher who has been placed 

on an improvement plan through administrative evaluation. 
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A5. Leadership and Staff: Leadership and staff are involved in ongoing 

research or data-based correlated professional development that 

focuses on identified student learning needs. 

Beginning in the 2010-2011 school year, the Santa Paula Union High School 

District has provided 30 hours of collaboration time for faculty to develop 

Professional Learning Communities and implement Data Teams, which 

analyze data to drive standards-based instruction and learning. To support this 

process, in the 2009-2010 school year, Santa Paula High School provided 

training for all Area Chairs (or a representative from each department) in 

PLCs and Data Teams through the Ventura County Office of Education.  

Santa Paula High School begins each new school year with two Professional 

Development days for faculty. The first day provides an overview of the past 

school year and focuses on a review of state data with discussion of new 

benchmarks, programs and plans. The second day consists of technical 

training on current, research-based, newly implemented programs such as the 

Zangle Student Information System, Edusoft and Intel-Assess assessment 

analysis and creation systems, respectively, and professional development 

centered on improving instruction and student learning. Professional 

development to start the school year is an ongoing event. 

Between the 2005-2006 and 2006-2007 school years, Educational Testing 

Service (ETS) trained Santa Paula High School teachers to analyze and 

interpret data from both formative and summative assessments. From 2005 to 

2010, the educational consulting group Quality Educational Services (QES) 

provided professional development to English and Math teachers, specifically 

focusing on using data to develop Curriculum Guides and Pacing Calendars. 

In the 2010-2011 school year, Santa Paula High School contracted with the 

Ventura County Office of Education (VCOE) to provide training and support 

to develop a Professional Learning Community focused on the use of data. 

 

In addition, Santa Paula High School staff is involved in ongoing research-

based professional development tied directly to the school’s critical areas of 

need. Since the 2009-2010 school year, Santa Paula High School has sent a 

team of administrators and staff members to the research-based Response to 

Intervention and Instruction (RtI
2
) conferences and trainings at the Ventura 

County Office of Education. The RtI
2
 team has met outside of the 

conferences/trainings to review the implementation of interventions on the 

Santa Paula High School campus and their work led to the development of a 

new math intervention for the 2010-2011 school year as well as an expansion 

of the school’s reading intervention. The team will continue to 

analyze/discuss the interventions the school provides, including monitoring of 

their effectiveness and how they relate to the identified Critical Academic 

Needs. 
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Many teachers have received training in specific technology to assist their 

students. Teachers within the English and Special Education Departments 

have been engaged in ongoing training in the online AutoSkills Academy of 

Reading Program, which addresses the need of increasing reading fluency. 

Teachers have been trained to use the program in conjunction with 

longitudinal data to determine student progress and success with the program. 

Teachers in both core and non core areas have also been trained in the use of 

the Edusoft data system. Teachers in all core areas use data they have 

collected through the Edusoft program to make instructional decisions and 

design re-teaching assessments. 
 

In 2009 Santa Paula High School created a ninth grade reading intervention 

for incoming students reading below grade level. This intervention was 

created based on the ongoing research and professional development 

presented by the Ventura County Office of Education through their RtI
2
 

workshops and conferences. In 2010, Santa Paula High School expanded the 

intervention by providing another section in the master schedule and created a 

parallel intervention for ninth graders below grade level in Algebra 1.  
 

In the 2010-2011 school year, counselors and the Ninth Grade Transitions 

teachers attended Naviance training and began to implement the program. 

This year, Santa Paula High School students are beginning to use Naviance to 

create an individualized four year academic plan. In the Ninth Grade 

Transitions class, students take learning style, career interest and personality 

inventories using the Naviance program to create a ten- year career plan. In 

subsequent years, with the help of their teacher and counselor, students will 

be able to build on and modify their personalized learning plans. Students 

will also be able to track their college applications creating a more accurate 

source of data for the school not only for college applicants but also 

acceptance.  
 

A6. Resources: The human, material, physical, and financial resources 

are sufficient and utilized effectively and appropriately in 

accordance with the legal intent of the program(s) to support 

students in accomplishing the academic standards and the expected 

schoolwide learning results. 

All decisions related to the implementation of the SPSA require the allocation 

of human, material, physical and financial resources. Santa Paula High 

School has been careful to focus the use of course sections, teacher time, 

collaboration time, faculty meetings, out of class time and curricular 

materials on those areas of greatest importance, based on the assessment of 

student performance data. The governing board and district administration 

have supported program changes by providing encouragement and additional 

resources when the site presents student achievement data and an 

implementation plan that is aligned with the Single School Plan and current 

needs. In particular, district and site administration have shown tremendous 

support for RtI2 interventions based on data, including providing time to 

implement PLCs as well as intervention classes. 
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The Santa Paula Union High School District effectively and appropriately 

uses its human, material, physical and financial resources in accordance with 

the legal intent of programs to support student learning. This is evident by 

technology improvements (computer labs, installation of classroom LCD 

projectors and document cameras, student response devices and student 

computers), the implementation of the Zangle student information program, 

which increases school to parent communication, student support programs 

(tutoring, CAHSEE prep workshops), collaboration, current, standard aligned 

textbooks, etc. Resource allocation decisions are made at the district level 

with input from site administration.  

The Santa Paula Union High School District asks the principal to develop a 

list of priorities and needs based on categorical allotments to each site 

annually. Site administration, in conjunction with the School Site Council and 

Area Chairs, determines priorities and needs and provides the list to the 

Director of Educational Services. A district-level budget is developed to 

address each site’s (Santa Paula High School and Renaissance High School, 

the district’s continuation school) needs while implementing the district’s 

mission and vision. 

The responsibility of developing budgets, procuring annual audits, 

monitoring accounting practices and handling of institutional funds is the 

purview of the district office. Due to the unique historical structure of the 

campus, some facilities are in need of upgrades and improvements, in order 

to better accommodate departmental (Science/Physical Education) needs in 

creating a positive learning environment. In 2009, the residents of the City of 

Santa Paula passed a 39 million dollar bond to upgrade school facilities in the 

district. Construction is set to begin in March 2011 on a state of the art 

athletic facility. Plans have also been completed for the construction of a 

science and technology building to replace the 500s area adjacent to Fifth and 

Santa Paula Streets. However, construction is pending the sale of all school 

bonds. In general, the campus is safe, functional and well-maintained. On the 

WASC Teacher Survey, 84% of teachers Strongly Agreed or Agreed that 

Santa Paula High School is a clean and safe school. On the WASC Parent 

Survey, 81% of parents Strongly Agreed or Agreed that Santa Paula High 

School has a clean and safe, orderly environment. 

The Santa Paula Union High School District has incorporated procedures for 

acquiring and maintaining adequate instructional materials and equipment. 

Teacher textbook requests are made to the Area Chair who secures approval 

from administration and then gives the requests to the librarian. The Santa 

Paula Union High School District has incorporated on-line technology work 

orders and requisition forms that enable staff to properly follow procedures in 

obtaining instructional materials and equipment. Given the current status of 

the state budget, long-range plans are not realistic; however current resources 

are adequately distributed to support student achievement. 

Funding for each department to purchase basic classroom supplies is 

allocated from the principal’s budget based on the number of students and 
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sections. In accordance with the Single Plan for Student Achievement, the 

site allocates categorical funding both from the state and federal government 

to supplement the instructional program, including schoolwide Title I monies 

for English Learners, Title II monies for professional growth and 

development and various other categorical programs and grant funding. 

Donations from parents and community members are a regular occurrence 

and supplement district funding. For example, in Fall 2010, two prominent 

Santa Paula businesses, Limoneira and Garman’s Irish Pub each contributed 

$10,000 to the Santa Paula High School Physical Education Department and 

Athletics Program. The funds are being used to refurbish the weight room, 

which will be used by the Physical Education Department and sports teams. 

Each year in May, Santa Paula High School holds Senior Awards Night. Top 

graduating seniors are acknowledged and scholarships and awards are 

provided by community members, businesses and service organizations. In 

2010, over 100 Santa Paula High School seniors received $200,000 in 

scholarships and awards. These scholarships and awards provide students 

with the help they need to fulfill the Expected Schoolwide Learning Results 

as they move into colleges, trade schools and the workforce. 

 

Areas of Strength 

 
1. Santa Paula High School has a clearly stated, coherent mission and vision 

supported by the school board and district policies, which drive all 

curricular and instructional goals 
 

2. The school’s mission and vision are based on student needs and are 

congruent with current research and practices, state frameworks and a 

belief that all students can learn. 
 

3. Curricular and instructional goals are based on the school’s vision of 

desired student learning results. 
 

4. Santa Paula High School has a functioning governance structure, with clear 

lines of authority and responsibility. 
 

5. Santa Paula High School leadership work together to shape and promote 

the culture of the school; celebrating excellence, improvement and learning 

and make sound decisions to ensure that established academic standards 

are achieved. 
 

6. Santa Paula High School’s professional development design is focused on 

improving student learning and achievement of the academic standards 

through the assessment of student performance data. This fosters a 

community of learners and the district and site recognize the critical 

importance of ongoing improvement. 
 

7. Santa Paula High School’s allocations of resources grow out of a 

systematic focus on learning and continued assessment of results. 
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Areas for Growth 

 

1. Santa Paula High School needs to increase the systematic review and 

revision of educational policies and procedures by all members of the 

school community. 

 

2. Santa Paula High School needs to increase district office support of 

curricular and instructional goals so that decision-making involves all 

stakeholders. 

 

3. While classified staff is always invited to participate in schoolwide 

professional growth activities; there are few, if any, activities designed 

specifically for their needs.  

 

4. Santa Paula High School can continue to increase the participation of all 

stakeholders in a formalized governance system for increased collaborative 

decision making. 

 

5. Santa Paula High School needs to increase the focus of the school’s 

purpose as outlined in the Expected Schoolwide Learning Results. Santa 

Paula High School leadership need to work together to ensure that 

established Expected Schoolwide Learning Results are achieved through 

the use academic standards. 

 

6. Santa Paula High School can increase the number of parents participating 

in the school’s governance so that the school can increase the regular 

monitoring of learning results and the Single Plan for Student Achievement 

by all stakeholders. 

 

7. Translating board agendas and minutes would be an avenue for increasing 

parent participation. 
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CHAPTER FOUR 

 FOCUS GROUP B 

 

B1. All students participate in a rigorous, relevant, and coherent 

standards-based curriculum that supports the achievement of the 

academic standards and the expected school wide learning results. 

Through standards-based learning (i.e., what is taught and how it is 

taught), these are accomplished. 

The Santa Paula High School curriculum is rigorous, relevant, coherent and 

standards-based. Additionally, the school’s curriculum supports student 

attainment of the ESLRs in various ways in each department. There are an 

array of courses offered that address varied student needs ranging from 

Advanced Placement to SDAIE and Sheltered courses to Modified 

Curriculum to intervention. The range of course offerings at Santa Paula High 

School is reflected in the WASC Parent Survey in that 92% of parents 

surveyed believe that their students have equal access to curriculum 

appropriate to their abilities and personal learning plans.  

 

Validating the existence of a rigorous curriculum, 94% of teachers surveyed 

indicated that they provide critical thinking opportunities to promote a 

rigorous curriculum, while 96% of teachers indicated their lessons are 

rigorous in either instruction or learning. 

 

Attesting to the relevance of the school’s curriculum, 73% of students 

responded favorably (Strongly Agreed or Agreed) on the WASC Survey 

when asked about opportunities for learning experiences outside the 

classroom that relate to what they are learning inside the classroom. 76% of 

students surveyed agreed that assignments are interesting and challenging and 

90% of students surveyed believed that the curriculum they are taught is 

preparing them for college and/or the workforce. When surveyed, 91% of 

parents indicated that the school is preparing their students for college and/or 

the workplace. Comparatively, 95% of teachers agreed that their curriculum 

included projects related to real-world applications and knowledge and 91% 

indicated that their curriculum included real-world knowledge and 

applications specific to future employment. 

 

In order to maintain a coherent, standards-based curriculum, all courses at 

Santa Paula High School have Curriculum Guides and Pacing Calendars, 

which are updated annually. These reflect California Content Standards and 

CST alignment as well as indicate means to assess student progress. On the 

WASC Teacher Survey, 93% of teachers surveyed agreed that they use their 

subject’s Pacing Calendar to plan instruction. 
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Career Technical Education 
 

Agricultural Science Academy 

 

The Agricultural Science Academy follows a rigorous, four-year pathway 

that allows students to meet high school graduation requirements as well as 

CSU/UC entrance requirements to help students plan for their future 

academic and career goals. The Agriculture program promotes strong 

academics as well as career development preparation.  

 

The Agriculture program is open to all incoming ninth graders who must 

follow the four-year pathway in order to meet the minimum requirements of 

the program. The program uses various recruitment techniques such as 

visitation to the local feeder schools, student led presentations and invitations 

to incoming students and their parents to high school orientations. As 

students technically are not enrolled in the academy until their sophomore 

year, students entering the tenth grade apply to the Agricultural Science 

Academy through parent permission, counselor recommendation and teacher 

approval. The process allows students who are interested in continuing in the 

program to participate in the prescribed pathway which is designed to assist 

students in preparing for their academic and career goals after high school. 

 

Courses in the Agriculture program provide standards-based instruction that 

integrate technical and academic content necessary for career preparation and 

success. These standards are focused on the ―learn by doing‖ philosophy that 

engages students in rigorous, problem solving, thought-provoking, real-

world, application-based instruction. The Agriculture program has been 

working on revising its Curriculum Guides and Pacing Calendars to 

encompass all of the components of the Agriculture program in order to 

increase student achievement levels in core academic and Career Technical 

Education courses. The Agricultural Academy Lead Teacher continually 

monitors curriculum development, modernization of instructional facilities 

and grant funding in order to provide students with the best educational 

experience they can receive. 

 

The Agriculture program serves as a guide to developing relevant and 

coherent knowledge and awareness on the importance of California 

agriculture. The four vital components of the Agriculture program include: 

Future Farmers of America (FFA), Supervised Agriculture Experience 

Program (SAE), work experience (job shadowing, internships, work 

experience and hands-on entrepreneurship projects) and classroom 

instruction. The Agriculture program relies heavily on educational activities 

outside of class to make instruction relevant, including visits to agriculture 

colleges, touring agricultural industries, providing guest speakers, 

participating in career development events and conducting an effective SAE 

program. 
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The Agriculture program has maintained some of the highest standards of 

achievement using many facets of instruction as well as assessment. The 

Agriculture program holds the strongest and most comprehensive youth 

leadership development program available within California’s entire 

education system. The vast array of opportunities and activities available for 

students in the Agriculture program include community service, personal 

growth, leadership development and hands-on experiences. The integration 

between academics and hands-on learning provide students with 

opportunities to develop personal and career goals not just in agriculture, but 

in all career pathways. The Agriculture program is supported through 

community and industry partners who provide job-shadowing opportunities, 

internships, instructional supplies, industry tours and valuable 

recommendations in order to direct the program. 

 

Human Services Academy 

 

The Human Services Academy provides relevant, coherent, real world 

preparation for a specific career path. The academy uses the Naviance and 

Bridges career inventory programs, both of which indicate a high demand in 

the public service and health fields, as does the Occupational Outlook 

Handbook. Research by the California Partnership Academy (CPA) has 

found that students enrolled in academies have achieved above average 

success rates with students at-risk in academics and attendance, as well as 

college admissions. 

 

The Human Services Academy is open to all students who meet the 

application requirements. Applications for the ninth grade Introduction to 

Human Services pre-academy class must be completed and signed by parents. 

Students enrolled in Introduction to Human Services and who need additional 

classes in reading and math will not have room in their schedule. Child 

Development and Care is limited to 38 sophomores. If more students apply, 

they are placed on a waiting list. For the past three years, spaces were 

available due to students moving or deciding not to continue with the 

academy program their sophomore year. In the 2010-2011 school year, all 

students on the waiting list have been accepted into the academy program. 

Students can add the academy program by requesting the class with the Lead 

Teacher. Their request is then processed through the Guidance Office. 

Students who wish to leave the academy program can do so after a meeting 

with their parents, Academy Team Teachers and counselor.  

 

In order to provide relevant, real world applications of course content, the 

Human Services sophomores participate in three hours of job shadowing and 

16 hours of service learning, where they take a skill they have learned in the 

Child Development class and create and present thematic preschool lesson 

plans to elementary students. The Human Services juniors participate in 

internships at one site approximately six hours a week for 13 weeks first 

semester then switch mentors/sites and continue interning six hours a week 

for 15 weeks second semester. These internships total roughly 150 hours of 

real world experience. 
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Curriculum Guides and Pacing Calendars have been developed for 

Introduction to Human Services, Child Development and Internships 

(Elementary Teacher Aide, Health Careers and Human Services). Career 

Technical Education standards are integrated throughout Human Services 

Academy classes, however, the classes also work with core-area teachers to 

integrate assignments. Articulating with Health classes, freshmen students 

write an essay entitled ―Fitness for Health‖ as well as give oral presentations 

on first aid. Ninth grade students also create PowerPoint presentations on 

various government agencies. A number of sophomore activities integrate 

Human Services topics with other disciplines, including a research paper on 

birth defects, writing a child observation paper and a children’s book about 

zoo animals as well as using technology to develop a photo album on sea 

animals. Junior academy students integrate with English by writing university 

personal statements and two reflection papers per month that are matched 

with state frameworks and relate to academy internships. These papers are 

critiqued and re-written until they are deemed acceptable. Juniors also learn 

80 technical vocabulary words that are used in their chosen field.  In addition, 

they write professional cover letters, resumes and ―Thank You‖ letters as well 

as completing job applications. 

 

In order to address the ESLRs, Human Services students are required to use 

critical thinking skills when completing projects like menus and lesson plans 

and during on-the-job training. Students are encouraged to be ambitious 

through the guest speakers who are brought in to present to the classes as well 

as through field trips. The program also rewards students with certificates and 

certifications in first aid. Human Services students learn the importance of 

respect during the Sex Education and Stages of Development units of study 

as well as through interaction with mentors. Students must be decisive in 

meeting the Human Services Academy requirements, creating/choosing their 

four year pathway and interacting with a CSU counselor. Students in the 

Human Services Academy are led to be service-oriented through their 

participation with the City of Santa Paula Community Services sponsored 

Halloween Carnival and Easter/Earth Day Event, CarFit for senior citizens to 

raise awareness of car safety, the City of Santa Paula Public Works sponsored 

Santa Paula Beautiful and Slip and Trip program, Academy Link, annual 

cookbook fundraiser and countless other community service opportunities 

students volunteer for. 

 

Non-Academy Career Technical Education 

 

Technology classes are open to all students and have a large percentage of 

English Learners and Special Education students with a variety of different 

learning modalities. To accommodate, lessons are presented both verbally 

and in printed form. In addition, detailed multimedia instructions are 

available on the school web site (http://www.sphs.net), which is very 

beneficial to EL and SPED students who have difficulty with written 

instructions. 
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The California Career Technical Education (CTE) Standards, provided by the 

California Department of Education, are also used by the non-academy CTE 

classes. The Financial Math Applications standards are well defined. 

 

Computer Literacy and Multimedia and Web Design are integrated and 

although they can be taken in any sequence, it is recommended that students 

take them in that order. Since there are distinct CTE pathways, technology 

content is not explicitly integrated with Agriculture, Automotive or Human 

Service classes. 

 

In addition to teaching the standards, technology classes address the ESLRs 

in various ways. Students are required to be critical thinkers while developing 

documents and programming web pages. Both require the creation of a 

document and a critical analysis and debugging of programming (much more 

than Office documents) until they work correctly. Development and 

maintenance of the school website will become more student-centered as 

students learn the appropriate techniques, thus displaying pride in their work. 

Students in all technology classes use the Internet and other resources to 

solve academic problems. 

 

English Language Arts 
 

In order to meet the diverse needs of Santa Paula High School students, the 

English Department offers a set of leveled courses in each grade, in addition 

to intervention classes and an English Language Development (ELD) 

program for students who are not fluent in English. Students who register for 

Honors or Advanced Placement (AP) courses are required to secure teacher 

recommendation, which takes GPA, CST and Accelerated Reader (AR) 

reading level into account. The double-blocked Reading class is designed for 

incoming ninth graders who scored Far Below Basic on their CST. The 

CAHSEE English class is only for students who have failed the CAHSEE or 

are identified as ―at risk‖ for failing the CAHSEE by their ninth grade CST 

scores. The ELD program is designed to meet the range of English Learners’ 

needs from the newcomer stage to transitioning into the mainstream 

classroom. Students are placed in the appropriate ELD classes through use of 

a modified diagnostic exam from the textbook materials. 

 

The textbooks and Curriculum Guides used in College Preparatory, Honors 

and AP classes are aligned to the California Language Arts Content Standards 

by grade level. Teachers supplement the texts with novels that are approved 

by the school board and divided into grade level guidelines based on reading 

level difficulty and complexity of literary or abstract concepts. The 

intervention classes (Reading, CASHEE and ELD) use textbooks and 

materials approved by the California State Board of Education to teach the 

standards identified and targeted for the intervention. The ELD classes utilize 

a text that incorporates both ELD skill level and ELA concept standards. 

Student work analyzed by the department indicates a correlation to either a 

reading or writing standard, if not both. All English classes use and follow a 

Pacing Calendar. 
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Common assessments administered by the department are aligned to grade 

level Language Arts Standards, including those identified as ―focus 

standards‖ based on either CST or CAHSEE data depending on the grade 

level. Quarterly benchmarks are administered to the ninth, tenth and eleventh 

grade classes at the ends of the first, second, and third quarters. 

 

Lessons and curricula taught in all English classes address the critical 

thinking aspect of the ESLRs, however English teachers acknowledge that the 

instruction in critical thinking is implicit rather than explicit. To promote 

critical thinking, 93% of the teachers require higher levels of Bloom’s 

Taxonomy thought processes in their coursework. It is the department’s hope 

that by setting a high expectation for independent reading, the students will 

develop and demonstrate ambition in reaching this requirement. Respect for 

people of all races and cultures is taught through the use of diverse reading 

materials that address a variety of conflicts and injustices that are discussed in 

class with an emphasis on sensitivity, awareness, appropriate terminology and 

open- mindedness. On the WASC Teacher Survey, 72% of the English 

Department teachers stated they allow or encourage students to be decisive in 

the reflection on and correction of their assignments. 

 

The English Department has adopted new textbooks within the last ten years 

so the nonfiction reading selections are reasonably modern and up to date. 

With regard to cross-curricular content, the ninth and tenth grade curriculum 

incorporates both fiction and nonfiction selections that address specific 

historical events and scientific discoveries and the eleventh and twelfth grade 

standards lend themselves to examining historical aspects in literature. In 

addition, the Academies have fostered cross-curricular collaboration in the 

Academy English/US History classes (i.e. CP US History Ag and Eleventh 

Grade English Ag). The curriculum used in the ELD classes incorporates 

math, history and science lessons, materials and concepts in order to teach 

multiple subject areas in conjunction with teaching English as a second 

language. In order to create integration among the core subjects, the English 

Department developed and distributed the Mr. TIMS handout to all content 

areas. The handout included a template for essay formatting and a standard 

grading rubric that could be used for an essay written for any subject matter. 

This handout has been explicitly integrated into the Ninth Grade Transitions 

classes to support what is being taught in English classes. 

 

Within the department, coherence is addressed by revision of Curriculum 

Guides and benchmarks through collaborative analysis of CST and previous 

years’ benchmark data. English teachers discuss diagnostic and formative 

assessments in order to develop and revise relevant benchmarks, Curriculum 

Guides and Pacing Calendars based on current instructional practices and 

student performance trends. In addition, the department uses reading level 

screening via the Accelerated Reading and AutoSkills Academy of Reading 

programs to inform curriculum development, lesson planning and student 

placement. As a result of the organization of the master schedule and 

placement procedures, Curriculum Guides and lessons for each level ensure 

maximum comprehension and retention of material. With the implementation 
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of the collaborative classes, which support mainstreamed special education 

students into the regular education program, greater emphasis is placed on 

differentiation of instruction between the course levels to provide coherent 

instruction for all students. 

 

According to analysis of student work and lesson plans, the English 

Department ensures rigor through the application of appropriate Bloom’s 

level instruction and assignments. The AP and Honors classes require more 

frequent evaluation, synthesis and application thought processes than the CP 

and Special Education collaborative classes, which focus more heavily on 

application, analysis and comprehension levels. That being said, 93% of the 

English teachers surveyed responded favorably when asked if they require 

students to use higher order cognitive skills. The intervention and ELD 

classes generally restrict the instruction and assignments to comprehension 

and knowledge level since the student fluency in English or reading level is 

not high enough to give them access to grade level Language Arts 

applications (apply, analyze, synthesize and evaluate). 

 

In order to provide a relevant curriculum, the English Department 

consistently provides nonfiction and expository reading selections and real 

world, standards-based assignments, such as analyzing functional and 

workplace documents, writing personal statements, developing resumes and 

completing job applications. 

 

In addition, all students enrolled in an English class read at least one core 

novel in each grade level and complete multiple step writing tasks and 

projects that are aligned to the grade level writing applications, writing 

strategies and technology requirement standards. 

 

In order to address the reading Critical Academic Need, educational research 

indicating the necessity of independent reading, and the state requirement 

listed under Reading 2.0 of the twelfth grade ELA Standards indicating that 

two million words be read annually by all twelfth graders, the department has 

adopted a progressive and consistent Accelerated Reader policy/requirement. 

In the past, the English teachers were given a recommended amount of points 

to require but it was not consistent or comprehensive. Beginning in 2010, 

every student at Santa Paula High School must complete AR points based on 

their grade level as 10% of their grade in their English class. Quarterly grade 

level AR point requirements are as follows: Ninth: 10 points, Tenth: 15 

points, Eleventh: 20 points and Twelfth: 25 points.  

 

History/Social Science  
 

The History/Social Science Department offers a wide range of courses to 

meet varied student needs, including Modified Curriculum (MC), 

Collaborative, Sheltered, SDAIE, College Preparatory, Honors and Advanced 

Placement (AP). In addition to the state-mandated courses of World History, 

US History, Government and Economics, the department also hosts the 

school’s Ninth Grade Transitions course, an intervention designed to ease the 
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transition to high school, teach study skills and have students create a ten year 

plan for their lives in order to instill in them the value of education and doing 

well in high school. In all History/Social Science courses, the curriculum is 

rigorous, relevant, coherent and standards-based.  

 

The History/Social Science Department feels that students are allowed access 

to all courses offered, however, there are prerequisites (grade in prior class, 

CST scores and teacher recommendation) for Honors and AP due to their 

rigor. However, a student may petition to enroll in advanced courses if they 

feel they can perform at the level expected of the class. Student interest 

dictates the AP courses offered at Santa Paula High School. Unfortunately, 

the number of student requests for AP Government and Economics has not 

been sufficient to create sections for these classes in several years. 

 

In order to best meet the needs of the school’s English Learners, these 

students are placed in Sheltered classes if they score a one or two on the 

CELDT and in SDAIE classes if they score a three or four. Due to scheduling 

constraints, sometimes the levels are mixed and on occasion there have been 

a few non-English Learners in the classes, but every effort is made to prevent 

this from occurring. It is because of English Learners’ unique needs that these 

classes are not open to all students and the differentiation between course 

levels in the department assists teachers in meeting student needs.  

 

All History/Social Science Honors and Advanced Placement classes require 

some form of research project, whether a formal research paper in World and 

US History, or research for the tenth grade World History Academy 

California Oil Museum Exhibit Project. Students in Honors and AP courses 

write more frequently than in College Preparatory, Sheltered and SDAIE 

courses. In addition, Advanced Placement students write both Free Response 

and Document Based Questions in preparation for the AP Exam in May of 

each year. Although infrequent, Vertical Teams meetings in the department 

have ensured that a rigorous, vertically aligned curriculum exists. These 

meetings have shaped course requirements and policies as well as provided 

common strategies to support student success in these challenging classes. It 

is the hope that since collaboration time has been provided, more frequent 

Vertical Teams meetings will take place.  

 

All courses require students to analyze primary sources and maps as teachers 

employ critical thinking opportunities in their classes as 100% of teachers in 

the department indicated on the WASC Teacher Survey that they require their 

students to use higher order thinking skills. In addition, assignments show the 

use of critical thinking and higher order thinking skills. 

 

When surveyed, 70% of teachers in the department indicated that they 

Strongly Agreed and 30% Agreed that their lessons are rigorous. In addition, 

critical thinking strategies were seen in 70% of the department’s classrooms 

that were observed. The accomplishment of a rigorous curriculum is attested 

by the department’s annual CST scores, often some of the highest of any 

department in the school. AP US History has also been one of the more 
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successful AP courses in terms of the percentages of students passing the 

exam. 

 

In order to maintain a relevant curriculum, 100% of teachers in the 

department Strongly Agree or Agree that they choose to revise their 

curriculum and assignments. According to 90% of teachers, the curriculum in 

the department includes real world knowledge and applications for future 

employment. In addition, to maintain a coherent curriculum, all subjects 

create common Curriculum Guides and Pacing Calendars and 90% of 

teachers surveyed in the department stated that they use their Pacing Calendar 

in lesson planning and to guide their instruction. The adherence to a common 

Pacing Calendar has also fostered the use of common unit assessments, in 

addition to the quarterly benchmarks, in CP World and US History.  

 

The majority of courses in the History/Social Science Department require 

students to read and review current event articles to connect their learning in 

the classes to the present day making the content more meaningful as well as 

encouraging students to become involved and concerned citizens. Current 

Events are assigned in the following courses: SDAIE, CP and Honors World 

History, CP US History, SDAIE and CP Government and CP Economics.  

 

In addition, students are given opportunities to show their creative talents and 

to make the curriculum more meaningful through individual, cooperative 

learning and multimedia projects as is indicated by 100% of teachers 

surveyed. Samples of student projects assigned in the department include: 

French Revolution Storybook and World War I Scrapbook for World History, 

Changing Culture in the Roaring Twenties Project, Depression Era 

Newspaper and Current Issues projects in US History, a Virtual Stock 

Exchange Project, Political Cartoon Project and Personal Finance Project for 

Economics and a Political Party Project in Government.  

 

The Ninth Grade Transitions class requires students to take career interest 

surveys, research colleges that they might attend to receive the training to 

meet their future goals and provides college field trips to help motivate 

students. This course is directly connected to the student’s lives and goals and 

is held in high regard by students as is indicated on the survey they take at the 

conclusion of the class. 

 

The Ninth Grade Transitions teacher integrates study skills that were 

suggested by staff members before the class’ inception, including teaching 

how to write a five paragraph essay using the English Language Art 

Department’s ―Mr. TIMS‖ writing model/rubric and also collaborates 

frequently with the Link class/teacher to support student success. 

 

To further the relevance of the history curriculum with that of students’ other 

classes, Economics teachers incorporate math skills in assignments and 

assessments, US History teachers incorporate relevant pieces of literature 

where applicable to augment course content and all History/Social Science 

courses integrate reading and writing into their curriculum.  
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There is planned and systematic integration among various disciplines in 

History/Social Science Academy courses taught. These include integrated 

projects and the emphasis of curriculum and skills specific to the academy 

focus. For example, the United States History course integrates English 

standards with Agriculture and English standards and Human Services 

through standards-aligned writing projects, such as the creation of a World 

War II children’s book that align to each academy’s focus, as well as field 

trips. The Academy Economics class also implements integrated projects 

with each academy’s focus.  

 

All College Preparatory, Honors and Advanced Placement texts are 

standards-aligned. SDAIE World and US texts are not as they are written at a 

level more accessible to English Learners, but teachers supplement with 

standards-based materials. 

 

All core classes and contents in the History/Social Science Department have 

defined academic standards and 100% of department members surveyed 

indicate their lessons are aligned to the standards.  Many states have different 

version of standards for Freshman Transitions courses, and while some have 

been referenced as the school’s Ninth Grade Transitions course has been 

continually reviewed and revised, there are no set of standards to which the 

course prescribes. Santa Paula High School created the Ninth Grade 

Transitions curriculum to meet the needs of its students and to achieve its 

own set of goals. Much research and analysis has been done regarding the 

success of Santa Paula High School’s Ninth Grade Transitions course and the 

student surveys taken at the end of each semester indicate that the class is 

well liked by the students and is achieving many of its goals. 

 

All History/Social Science content courses have a standards-based 

Curriculum Guide/Pacing Calendar, including the STAR blueprint alignment. 

CP World History and US History common assessments and quarterly 

benchmarks are standards-aligned (standards addressed are indicated above 

each test question) and the assessments also incorporate released STAR 

questions. 

 

All History/Social Science teachers have the ESLRs placed in their syllabi 

and in their classroom and incorporate them in a variety of ways in the 

History/Social Science curriculum. When applicable, students are reminded 

of the ESLRs and 80% of the department’s teachers indicated that their 

lessons incorporate elements of the ESLRs. Strategies to promote critical 

thinking in the History/Social Science classroom include primary source 

analysis, debates, simulations, research and writing assignments. To promote 

ambitious students, the department encourages them to do their best, put in 

their all in all classes. This can be seen through the assignment of effort and 

creativity grades in projects and in student presentations that many classes 

require. Not only do teachers promote respectful classrooms by 

communicating and posting expectations, but most History/Social Science 

courses, by nature, discuss events where people have been discriminated 

against due to race, ethnicity, gender, sexual orientation or religion. These 
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events provide multiple opportunities to teach about tolerance and encourage 

students to be respectful in their daily lives. Students are asked to be decisive 

through varied assignments where they access multiple resources and are 

encouraged to be lifelong learners. In regards to creating service-oriented 

students, several department members are club advisors and coaches and as 

such encourage active participation in campus and community events. 

Government teachers encourage students to work at polling places on 

Election Day, some require community service and others offer extra credit 

for students to attend School Board or City Council Meetings. Some projects, 

namely those in US History, focus on tackling current issues and ask that 

students find a way to make a change in their world. 

 

Mathematics 
 

There are a wide range of courses provided in the Math Department, from 

Algebra Essentials to AP Calculus. Various strategies are used to ensure all 

students have access to the standards through course offerings at various 

levels and through differentiation techniques. The College Preparatory 

Mathematics (CPM) Curriculum is used in the Algebra Intervention class and 

the entire department applies RtI
2 

strategies and methodology to common 

assessments, benchmarks and diagnostic tests. AVID strategies are used for 

note taking. The CAHSEE review courses use curricula from the UC Davis 

and San Diego County Offices of Education as well as the CASHEE 

Revolution computer software to prepare at risk students to pass the 

CAHSEE test and graduate.  

 

Department policies provide accessibility for all students. Students are 

recommended to the next level class if they have the academic pre-requisite 

fulfilled, which is C- or better. All classes are open to all students when 

passing the academic requirement. In order to provide increased rigor in the 

Honors classes, grade of D is not allowed (an A-B-C-F scale is used). In 

addition, a diagnostic readiness test in all Algebra 1 and Algebra 2 classes is 

given the first week of school to verify level placement, make adjustments 

where needed and identify pre-requisite skills that need to be re-taught.  

 

The math content taught is standards aligned and is aligned with the STAR 

test as well as other topics for enrichment. All classes have defined academic 

standards, including Algebra Essentials, which uses the Algebra 1 standards. 

In addition, all courses have a standards-based Curriculum Guide using the 

STAR blueprint alignment. This is reinforced by the fact 98% of teachers 

surveyed Strongly Agreed or Agreed that their lessons are aligned to the 

California State Standards. To ensure all standards are covered before STAR 

testing, a Pacing Calendar was developed using STAR testing dates. 

According to the WASC Teacher Survey the Pacing Calendar is used by 90% 

of the math teachers and 82% of math teachers Strongly Agreed or Agreed 

that they monitor student progress toward achievement of the standards.  
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The ESLRs are incorporated in daily Math activities. They are placed in 

syllabi and posted in classrooms. The strategies the department uses to 

promote the ESLRs include the: problem solving (word problems), test taking 

strategies and AVID strategies which promote critical thinking. Critical 

thinking strategies were observed in 73% percent of math classes during 

WASC classroom observations. In addition, observers noted 53% percent of 

the classes encouraged ambition. The department enforces respectful 

classrooms, teaches a unit on honesty and includes cooperative learning 

activities, which teach how to work together with a respectful attitude. To 

validate this, respectful strategies were noted in 53% percent of the 

classrooms observed.  Decisiveness is taught with open-ended projects in 

curricula that are completed at home or outside of school. Half of the classes 

observed included these strategies. Lastly, service learning opportunities are 

provided when classes write letters to military service members for holidays, 

think-pair-share and participate in peer tutoring/collaborative learning during 

classroom instruction. 

 

The Math Department uses recently adopted and relevant textbooks, which 

are all standards-aligned. Supplementary materials include workbooks, note 

taking guides and electronic books for students and teaching support 

materials for teachers such as PowerPoints, DVDs, a test generator and 

electronic planners. 

 

Common unit assessments are used coherently in all subjects and levels. 

Sheltered, SDAIE and CP classes use the same assessments. Honors classes 

enhance the CP assessments by adding more challenging, in-depth and 

critical- thinking problems. AP Calculus uses AP released test questions in 

their assessments and assignments. 

 

The Math Department integrates its content with several disciplines. Word 

problems include reading and comprehension skills. Math journals and letter 

writing about math problems provide opportunities for practicing writing 

skills. The Trigonometry class includes science concepts in their Roller 

Coaster Project. Algebra 2 classes assign a Math/History Project. A Drinking 

and Driving Exponential Decay Project is executed in Statistics and ties into 

Health. ―Math Aerobics‖ is used to teach graphing in Geometry and Algebra 

1 classes, which relates to Physical Education. Geometry classes create 

symmetrical art projects as they learn construction techniques and Geometry 

vocabulary. Algebra 1 Honors classes are assigned math marketing reports 

surrounding cell phone usage, focusing on business and entrepreneurial 

concepts found in Economics. Algebra 1 CP and Honors students perform 

cooperative graphing for prediction projects mimicking medical diagnoses. 

Many of these integrated assignments and projects have real world 

applications, as is indicated by 80% of math teachers.  

 

Math teachers have weekly meetings based on subject teams and vertical 

teams; they also meet as an entire department to collaborate and address 

departmental issues and decisions concerning curriculum. 
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The Math Department is rigorously preparing students by using quarterly 

benchmark-testing and standards-based tests created from programs such as 

Intel-Assess. Trigonometry, Pre-Calculus and Calculus are using the 

publisher’s test generator software since Intel-Assess does not address these 

levels. Using research-based RtI
2
 strategies, student assessment data is used 

as a tool to identify each student’s weaknesses in order to remediate and 

restructure instruction. The Math Department meets regularly to analyze the 

assessment data that is acquired by teachers as well as quarterly benchmark 

data that is disaggregated in Edusoft.  

 

The department offers a rigorous curriculum with Honors and AP courses, 

Algebra 1, Algebra 2, as well as hosts the school’s MESA club. In these 

courses, emphasis is placed on students’ utilization of higher order Bloom’s 

Taxonomy levels and students have the opportunity to use higher order 

cognitive skills in 100% of the math classes offered according to the WASC 

Teacher Survey. Critical thinking skills are a necessity as students apply 

increasingly higher level mathematical skills to problem solving applications. 

Additionally, 100% of math teachers surveyed Strongly Agreed or Agreed 

that their lessons are rigorous either in instruction or learning.  

 

Physical Education 
 

The Physical Education Department strongly believes students are provided 

with opportunities to improve personal health and overall wellness through a 

variety of simple yet vigorous activities. Students are met with physical and 

mental challenges that develop strong character skills and a solid work ethic 

through constant individual and team oriented challenges and competitions. 

Students are met with systematic routines/procedures and provided 

opportunities to improve upon and accomplish established personal goals.  

 

Department policies focus on student safety, full inclusion and equal 

opportunities in a non-discriminatory manner. Currently all ninth and tenth 

grade students are required to enroll in two years of Physical Education (PE). 

Prior to students advancing to PE 10, students must first meet and pass PE 9 

course requirements. If a student fails to pass the state mandated Physical 

Fitness Gram during their ninth grade year, they are required to retest during 

PE 10. Physical Education has also been offered over the summer as a 

makeup class for students who fail during the school year and as an 

enrichment class for both current students and incoming freshmen. Two 

Athletics courses (males/females) are offered for students participating in 

varsity sports programs.  

 

Most content taught in Physical Education class and physical activities 

conducted are aligned to the California State Content Standards as well as the 

state frameworks. Although some activities are also considered enrichment 

opportunities, a major area of focus includes preparation for the state 

mandated Physical Fitness Gram for all students in PE 9 and those who are in 

PE 10 who did not meet the requirements during their time in PE 9. 
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Educational research currently used to enhance and provide a viable and 

meaningful instructional PE program includes the use of the State Fitness 

Gram as a standard level of fitness students need to attain. Curriculum Guides 

and daily lessons follow state mandates. The PE Department also uses 

Quarterly Fitness Assessments based on California state guidelines/standards. 

 

Given the highly defined California State Content Standards, current budget 

and facility availability and limitations, some challenges arise for the Physical 

Education Department. Currently students are required to pass five out of the 

six state-mandated physical fitness tests in PE 9 and PE 10. The state 

mandates that students be enrolled in grades 11 and 12 if they do not meet 

this requirement. The Santa Paula Union High School District School Board 

currently exempts some cases students from this requirement. For example, 

students currently enrolled in band class or college PE receive Physical 

Education credit at the high school. The PE Department would like to ensure 

that all students participate in classes that are rigorous and aligned to the 

California State Content Standards. 

 

The Physical Education content integrates knowledge and skills with other 

disciplines such as Health, Math, Science and English. For example, students 

are required to take written tests involving anatomical composition as well as 

read and write in some activities. Health components are greatly integrated 

throughout most activities as well. Overall wellness concepts are practiced 

and discussed extensively on a daily basis. ESLRs have also been included in 

class syllabi and have been discussed with all students throughout the 

academic year. 

 

Science 
 

The Science Department provides rigorous, relevant, and coherent standards-

based curricula through its course offerings in Global Science, Health, 

Biology, Chemistry and Physics. Defined academic standards are listed in the 

Curriculum Guide and Pacing Calendar for each science subject and level. 

Textbooks used for these courses are current and standards-aligned. 

Instructors administer common assessments and quarterly benchmark exams 

in these courses as well. However, according to the WASC Teacher Survey 

and despite testing constraints, 100% of science instructors are willing to 

adjust pacing to meet the needs of their students.  

 

In courses required for high school graduation, the department accommodates 

a variety of student proficiencies by offering Sheltered, SDAIE, Modified 

Curriculum, College Preparatory Collaborative, College Preparatory or 

Honors level courses. Student placement is determined by prerequisites for 

the course. If a student desires, he/she may request a change in course 

designation in order to better meet his/her academic need and ability. In order 

to provide rigor, no D grades are assigned in science Honors courses (these 

courses use an A, B, C and F grading scale). In addition to the traditional 

science courses, the department also offers AP Biology, AP Chemistry, 

Senior Chemistry, Zoology CP, Physiology CP and Scientific Research. 
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However, for the last several years, the department has not had enough 

students register for an AP class to have sections created on the master 

schedule. In response, the department abandoned traditional course-

sequencing by recruiting thirty-four freshmen volunteers to enroll in 

Chemistry beginning in the 2010-2011 school year. In two more years, the 

department hopes to have a cohort large enough to schedule an AP Chemistry 

course. 

 

Students enrolled in Honors courses experience curricula that have greater 

depth in comparison to their College Preparatory equivalents. Projects are 

more inquiry based or open-ended.  Laboratory activities may be more 

complex or require students to extend their analysis. Expository texts used are 

at high school reading level or higher. Discussions and Socratic questioning 

are techniques that instructors use in Honors courses to foster critical 

thinking. Students are also asked to analyze real-world problems and suggest 

solutions based on research. 

 

In CP courses, students still are exposed to rigorous curricula found in 

Honors courses that require them to analyze, synthesize and evaluate 

material, but they are guided through this process with scaffolding by the 

instructor. Additionally, although CP students still do primary source 

research, their assignments are more structured or defined in scope. To 

provide relevance, instructors tie in material with real-world examples or 

problems. 

 

Science supports math through scientific applications of graphing; calculating 

averages, means, modes, percentages; solving equations using algebra, 

trigonometry, or calculus; balancing equations and converting units. Science 

instructors teach these concepts, giving students context and 80% provide 

real-world relevance. The department also supports language arts through 

reading and writing requirements in courses. 66% of science instructors 

require students to read expository texts in addition to their textbook. 

Integration of both math and language arts provides science curricula that is 

of greater depth and interest to students. 90% of students stated that they 

found the instructional materials provided by their instructors helped them 

understand the course content. 

 

The Science Department supports the ESLRs in several ways. Through 

laboratory investigations, research projects, discussions and debates, 89% of 

science instructors help nurture critical thinkers. By eliminating D grades in 

Honors courses, the department encourages students to be ambitious and not 

settle for doing just the minimum. Lastly, students are provided the context in 

which to have meaningful discussions about the scientific basis of race, 

gender, sexual orientation and disabilities in order to have respect for others 

different from themselves. 
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Spanish 
 

The Spanish Department ensures access to the content by its use of a 

Diagnostic Placement Exam that includes a listening section with Audio CD 

support in the Audio Program, interview questions to assess speaking skills 

and a scoring rubric to help determine proper placement. This initial 

placement exam is administered by the Spanish teachers in the spring to 

future freshmen enrolled at Isbell Middle School, the primary feeder school. 

The department also utilizes a student questionnaire at the beginning of the 

school year to help teachers and counselors verify that students are placed at 

the correct level. In addition, students must earn a C or better in the lower 

levels in order to move to a higher level. If they do not meet the requirement 

they must repeat the class before advancing to the next level.  

 

The Spanish Department adheres to department-generated Curriculum Guides 

and Pacing Calendars created for each subject that are aligned to the state 

standards and textbooks used. 

 

In every Spanish class, students develop a better command of Spanish and 

increase their level of proficiency in communication, comparison, 

connections and cultures. Nuevas Vistas for example, is a two-level Spanish 

text designed for U.S.-born students who have grown up with Spanish as a 

home language, as well as for advanced native English-speaking students. 

The program reflects activities that are student-centered, communicative and 

utilize proficiency-based language-learning materials. The program also 

includes a variety of literature and presents authentic language in context and 

provides cultural perspectives and addresses all four basic language skills; 

reading, writing, listening and speaking. 
 

The emphasis in the Spanish courses is for students to develop a more 

standardized level of Spanish while students still embrace the Spanish they 

speak. They develop knowledge of Spanish-speaking countries, people and 

culture through historical essays and literature. As in any other language 

class, the school’s Spanish classes aim to provide a rich and supportive 

environment in which learners are not discouraged about what they do not 

know yet, but are instead fully encouraged to participate in both oral and 

written activities in order to develop their formal Spanish-language skills. 
 

Teachers engage students with challenging questions and topics and also aim 

to develop a sense of community learning in which they can all assist each 

other in discovering a new world through the Spanish language, different 

learning experiences and a variety of media. The textbooks consist of reading 

selections supported by instructional activities that prepare students for the 

upcoming reading by pointing out specific literary devices, or by offering a 

reading strategy and other pre-reading organizers. The curriculum used in the 

Spanish Department also challenges students with rich interdisciplinary 

content, such as literature, art and history. 
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Santa Paula High School’s Spanish program emphasizes the importance of 

being bilingual by encouraging them to read in Spanish, even if it only 

reading magazines or the sports page of Spanish-language newspapers. 

Teachers also stress the importance of interacting with the language in other 

contexts, for example by participating in community programs, attending 

films or renting videos in Spanish, going to a museum exhibiting Spanish 

culture related materials, watching television programs in Spanish or listening 

to Spanish radio stations. 
 

Students with Spanish speaking skills fall within a broad spectrum, from 

strong listening skills to varying degrees of speaking, reading and writing 

skills. In order to meet the needs of the students across that spectrum, 

teachers require that students read a variety of expository and narrative 

selections from both their textbook and supplementary materials. Teachers 

support vocabulary development with targeted vocabulary presentation and 

practice. Students receive instruction that highlights difficult and challenging 

concepts in addition to being required to perform oral presentations and 

develop their writing skills with ongoing process-writing assignments. 

Beginning in 2010, the department adopted a progressive and challenging 

Accelerated Reader (AR) reading requirement and grading standard. 

 

The ESLRs are promoted daily in numerous ways. For example, throughout 

the year, students read encyclopedias, research on the Internet, create Venn 

Diagrams, perform interviews that highlight career advantages for bilingual 

professionals and complete other activities that encourage students to be 

ambitious, access multiple materials and make informed decisions about 

career options, thus connecting their learning to real-life situations. Students 

are exposed to activities that guide them in using higher-order critical 

thinking skills to interpret and evaluate reading selections. The textbooks lead 

students to connect their learning to the community in which they live and 

help them see the relationship between language, community and career. 

 

In order to provide a rigorous curriculum, students must earn a C or better in 

the lower level courses in order to move to a higher level. If a student’s 

placement assessment indicates a higher level of ability than the course they 

enrolled in, they are automatically advanced to the appropriate level. This 

ensures that students do not regress. 

 

The Spanish Language Advanced Placement course is intended to be 

equivalent to the introductory course at college-level institutions. Students are 

exposed to many venues of listening, including hearing lectures by educated 

native speakers and watching movies intended for consumption in the country 

where Spanish is the spoken language. Students are also challenged to convey 

their ideas and opinions in speaking and writing with a control of basic 

grammar. AP Spanish students are required to read novels and complete 

activities/exercises for those novels that span Bloom’s levels. Moreover, they 

are expected to provide a sample of oral discourse based on a variety of 

stimuli. Exercises include oral presentations, skits and conversations that 

reflect real-world issues. Data shows that over 90% of the students who enroll 
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in AP Spanish Language course pass the AP Exam, the highest passing rate 

of any AP exam. 

 

Special Education 
 

All special education students are working towards grade level standards. The 

following terms explain how they are moved towards those standards: 

Specialized Academic Instruction (SAI) is working towards grade level 

standards as defined by department Curriculum Guides. Full inclusion is 

working at grade level standards with supports both in and out of the 

classroom. Textbooks used are current and aligned with the state standards. 

Supplemental materials are often used to help enhance the learning process. 

Students have access to after school tutoring as well as additional help from 

the special education teacher and in-class instructional aides. 

 

Though many special education students are reading, writing and performing 

well below grade level, they are provided with a variety of learning choices, 

with additional supports from the classroom teacher, classroom aide(s), the 

special education counselor, school psychologist and speech and language 

therapist. A network of support to help students achieve a higher level of 

learning is critical in helping these students reach their IEP goals. This 

support is reflected in the WASC Student Survey whereby 81% of students 

feel that the teachers work hard to make sure they are all learning and 90% 

believe that the instructional materials used in class are very helpful in 

making the material presented easier to understand. 92% of parents believe 

that the teachers hold high expectations for student learning and offer equal 

access to curriculum that is appropriate to their abilities and individual 

education plans. 

 

Additionally, special education students are provided real life applications 

through the Workability Program, which is a transitional program to prepare 

students for life after high school by providing students with job skills and 

training. In addition, the Workability Program Coordinator recommends 

elective courses that provide real world applications in which they have an 

interest. 

 

Co-Taught Classes with Special Education Teacher (Collaboration)  
(Collaborative English, Science and History/Social Science) 

 

Many special education students are placed in general education English, 

Science and History/Social Science classes that are co-taught by a special 

education teacher. These students use grade level curriculum and materials, 

are required to complete class-assigned projects, daily homework 

assignments and are expected to perform academically as indicated by their 

IEP. Students take grade level tests, quizzes and benchmarks with 

accommodations. The curriculum is not modified in any way. The only 

difference between these classes and the regular CP classes is that special 

education students have accommodations or modifications as specified by 

their IEPs. Students also take the appropriate grade level CST. 
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Accommodated Curriculum Taught by Special Education Teachers Only 

(ACC Math and Science/Health) 

 

Students who are considered ―Below Basic‖ and are unable to access grade 

level math and science/health curriculum are placed in a highly structured, 

more individualized learning environment than other special education 

students. These students use grade level curriculum and materials with 

modifications according to their individual academic needs. Students 

participate in the CST and CAHSEE tests with accommodations as prescribed 

in their IEPs. 

 

In ACC Math, the textbooks used are the same as those used in the general 

education classroom and the Algebra courses follow a Curriculum Guide and 

Pacing Calendar that is aligned to state standards and specific to grade level 

materials. Support materials are modified to a third to sixth grade reading 

level according to the individual academic needs of the students. Students 

take chapter tests, quizzes and are assigned homework designed to review 

and strengthen skill sets. Students work in small, homogeneous or 

heterogeneous groups to solve a variety of relevant, standards-based math 

problems. Technology, including computers, the AutoSkills Academy of 

Reading Program, Accelerated Math and United Streaming video clips are 

used to present lessons in ways that appeal to multiple modalities. 

 

 In ACC Science/Health, student assignments and projects are standards-

based and follow the general education Curriculum Guide. Class pacing is 

adjusted according to the class’ needs. The content of tests and quizzes is at 

grade level, but the readability of the test or quiz is below grade level. Access 

to this curriculum is presented in a variety of ways so all students in this 

environment are able to understand the material at their learning level. 

Expectations are high as the students are given much more individualized 

instruction and assistance from classroom aides, and classroom instruction is 

at a rate that allows extra processing time.  

 

Modified Curriculum Classes Taught by Special Education Teachers Only 

(MC English, Math, Science/Health and History/Social Science) 

 

Students who are considered ―Far Below‖ or ―Below Basic‖ and are unable to 

access grade level curriculum are placed in a more self contained 

environment. Textbooks are standards based with the curriculum and 

materials having been modified to approximately a third to sixth grade 

reading level. Access to this curriculum is presented in a variety of ways so 

all students in this environment are able to understand the material at their 

learning level. Using the student’s IEP as a means of understanding their 

learning style, level of understanding, disability, etc., helps drive the 

curriculum and instruction. Expectations are high as the students are given 

more individualized attention and assistance from classroom aides and 

material is presented at a rate to allow extra processing time. Some projects 

from the general education History/Social Science department have been 

modified for students in History/Social Science MC.  In order to help increase 
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reading levels, students use the online AutoSkills Academy of Reading 

program on a regular basis as well as the Accelerated Reader program. 

Regular progress reporting is performed by the teachers. Students participate 

in the CST as well as take the CAHSEE. All students have accommodations 

and some have modifications that are specified in their IEPs. Students 

enrolled in MC are still working towards grade level standards and can access 

the core curriculum through their accommodations and modifications. 

 

Visual and Performing Arts 
 

All Visual and Performing Arts classes are open to students to fulfill their 

elective or UC a–g requirement. Instrumental Music and Jazz Band have one 

year class prerequisites and Ceramics is offered to juniors and seniors. All 

other classes are open to grades nine through twelve without any 

prerequisites. Art II and AP Studio Art classes require Art I or other prior Art 

classes and a teacher recommendation.  

 

All of the Visual and Performing Art Department courses have Curriculum 

Guides and Pacing Calendars that include lessons that are developed based on 

the California State Visual, Music and Theater Standards. The Visual and 

Performing Art Department encourages students daily to be ambitious, 

respectful, decisive, and service-oriented and points out the benefits that they 

will gain in return. Critical thinking in the arts is evaluated and researched 

through art history and the elements and principles of art. Art and music 

students are expected to be ambitious in the course of completing open-ended 

assignments that provide opportunity to create highly motivated and 

meaningful expressive art and music. Teachers create class rules based on 

respectfulness where students learn by helping each other in a safe learning 

environment. Exposure to problem solving skills and projects help students 

become independent learners. Art students create service-oriented projects 

such as posters for school musical performances, for the city of Santa Paula 

for local events and functions and programs for student art shows and 

graduation. 

 

The Visual and Performing Art Department uses state and national 

publications as well as school and scholastic arts magazines to research and 

stay on top of current art events, movements and trends. Curriculum research 

is also gathered through art museum site visits, web based lessons and articles 

and research from the California and National Art Education Associations. 

The Visual and Performing Art Department is able to integrate with language 

arts through reading and writing assignments, math by using shapes, (i.e. 

geometry and the calculation of precise measurements), science through 

science themed projects (i.e. environmental issues) using analytical thinking 

and history/social science by providing period and background knowledge for 

art and music history. 
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Visual Arts 
 

The heterogeneous make up of art classes allows all students to receive the 

same assignment but assignments may be modified according to student 

ability or IEPs. Advanced students are given challenging and more advanced 

level assignments. 
 

The art class teachers set due dates for student work and check on students’ 

progress daily by using a variety of methods. Students compete in local, state 

and nationwide art competitions including the Ventura County Fair and a 

Student Art Show at the Santa Paula California Oil Museum. Students are 

awarded prizes and have their artwork displayed in the California Oil 

Museum for seven weeks. Also students are encouraged to do better than 

their last project regardless of their skill level in order to build a body of 

work, or portfolio. 
 

Performing Arts 

The music program offers three levels of classes. The Beginning Percussion 

class is an ―open‖ enrollment instructional class designed for the student 

interested in learning about fine arts in the area of music. It is not designed to 

be a performance level class. Band is an ―open‖ enrollment class available to 

all students. The initial level can vary significantly from little or no 

experience to years of training. The Concert Band is a performance level 

class and has open enrollment. The Jazz Band is an advanced performance 

level class and is an ―audition only‖ group designed for the more advanced 

and experienced music student. Students audition at the beginning of the year 

for initial chair and part placement. Based on the initial audition students are 

placed on individual parts dictated by the needs of the music. 
 

The music program uses an array of music literature covering various styles 

of historical works and popular music. There is no standard repertory list 

mandated by the State of California. However, Southern California School 

Band and Orchestra Association (SCSBOA) and California Band Directors 

Association (CBDA) and the Texas Music Repertory List all have published 

repertory lists of graded music. These lists are used referentially in the 

selection of music literature each year. The repertory list is used for the 

selection of music for festival competition. The festival lists also assures that 

the literature selected is multi-cultural and historically broad.  
 

Student projects are assigned in segments and each segment broadly 

addresses the California Content Standards in Fine Arts and Music. Study is 

not limited to repertoire. Each segment includes a pedagogical unit such as 

scales, arpeggios and rhythm. Progress and development of skill is checked 

daily and with summative performance tests. Students receive feedback from 

a variety of sources including the teacher, judges and clinicians. 

 

The Music program as a whole is very active. It offers 25-40 performances a 

year in and around the community.  These public performances galvanize the 

students to embrace the high standards and expectations of the music 

program. 
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B2. All students have access to the school’s entire program and 

assistance with a personal learning plan to prepare them for the 

pursuit of their academic, personal and school-to-career goals. 

 

Access to the School Program to Fulfill Personal Goals 
 

All students at Santa Paula High School have access to all course offerings. 

Based on diagnostic assessment results in math and reading, students may be 

placed into an intervention course. Those students who need language support 

are placed into Sheltered or SDAIE courses. SDAIE Courses use the same 

Curriculum Guides and standards as the College Preparatory courses and 

have been approved as meeting University of California A-G requirements. 

The school provides a variety of a-g approved courses that meet the 

requirements for admission to a UC or CSU. Within the course offerings are 

leveled classes designed to meet the academic needs of the diverse population 

at Santa Paula High School. Students have access to remediation through the 

Reading Intervention in English and Algebra Essentials in math.  

 

There are CP and Honors courses in the four core subjects as well as AP 

classes in select subjects. Teachers make recommendations for students, and 

students are required to get a teacher’s signature to move into an Honors or 

AP class. For example, if a student wishes to take AP US History, they need 

to get a teacher recommendation from the World History teacher. Once the 

teacher(s) sign the registration forms, counselors input the courses into the 

computer for scheduling. It is the school’s procedure that if a parent wants his 

or her student to take an Honors or AP class and they did not receive a 

teacher recommendation, the school will allow the student to take the course 

and then monitor the progress of the student.  

 

In addition to the ELD classes that are part of the English Department’s 

course offerings, Santa Paula High School now offers Sheltered and SDAIE 

classes in many core classes for students who score between one and four on 

the CELDT. The school also continues to provide Special Education 

Collaboration classes in the English, History/Social Science and Science 

Departments. In addition, the school has also created CAHSEE English and 

CAHSEE Math classes within the school day for students who have failed the 

CAHSEE or are identified as being at risk to fail the exam based on CST 

scores and transcripts. Santa Paula High School also offers a variety of 

elective classes as well as the Human Services and Agriculture Academies. 

 

To further meet students’ academic goals, Santa Paula High School has 

instituted programs such as Link Crew, AVID, Cyber High and the Migrant 

PASS program. The Link program, along with clubs (especially FFA, Key 

Club, Interact and MESA), teams, band and sports support students in 

creating and achieving their personal goals and the newly revised ESLRs. 

AVID, ROP, the two academies, the Workability and Migrant Programs and 

the Ninth Grade Transitions course, focus on guiding students through the 

process of creating and reaching their career goals. The Career Center also 

provides access to information and opportunities in the area of school-to-
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career achievement through workshops, career day presentations, testing 

opportunities and the issuance of work permits. 

 

Personal Learning Plans: Assistance and Monitoring 

 

In the past, the four-year pathways/personal learning plans for students were 

developed during the registration period, which takes place second semester 

each year. All students are monitored to ensure on-time graduation; therefore, 

counseling staff analyzed transcripts each semester, or more often as needed, 

to determine progress toward this goal. Students were then given the 

opportunity to discuss their interests and change their learning plan based on 

their changing interests. It was generally not until the junior year that an 

official Credit Check Form was used to further analyze credit deficiencies 

and determine a plan for credit recovery or alternate placement. Counselors 

also met with students throughout the course of the school year based on need 

and parent/student request. 

 

Recognizing the need to provide more consistent follow-up for all students, 

starting in the Fall of the 2010-2011 school year, counselors have scheduled 

times during the first, second and third quarters to conduct an academic 

review with students. Counselors are reviewing and documenting this visit on 

an Academic Review Form. A copy of this form is kept in the counseling 

office, another given to the student and another is mailed home to be 

reviewed by parents/guardians. This form will be revisited and updated 

during each subsequent visit that is scheduled throughout a student’s high 

school career. Counselors include parents in meetings with the student 

whenever possible and address any questions or concerns parents express 

outside the meeting. The Academic Review Form is used for all students. 

Special education students will have their form amended based on their IEPs. 

In addition, students with a diagnosed disability that impacts learning are 

given a 504 Plan to assist them with accommodations in the classroom. 

 

Since the inception of the Ninth Grade Transitions course, all ninth grade 

students enrolled in Transitions have created a ten year plan as part of their 

coursework. The students take the plan home, discuss with parents/guardians 

and get a parent signature. Using the newly implemented Naviance program, 

this plan will be reviewed and merged with students’ personalized learning 

plan outlined in the Academic Review Form. 

 

Counselors, teachers and the College and Career Center Technician 

encourage students to participate in clubs, sports and other extra-curricular 

activities for both college applications and the personal growth that is 

provided through those activities. The importance of participating in 

extracurricular activities is heavily stressed during the registration process 

every year (including eighth grade) and during the parent meetings such as 

Future Freshman Night. 
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Students who indicate that they are aiming to complete the UC a-g 

requirements are counseled to make sure they are on track to complete those 

requirements. The school’s UCSB/MESA Outreach Coordinator also 

analyzes all MESA students’ transcripts and other students who have the 

potential of meeting a-g requirements. She then meets with those students and 

provides information and monitors their progress toward the completion of 

the academic and testing requirements.  

 

The Agricultural and Human Services Academy students have a structured 

four-year pathway dictated by the California Partnership Academies grant in 

conjunction with Santa Paula High School course offerings. One counselor is 

assigned specifically to each academy and its students and work closely with 

the Academy Teams and students to support and monitor student progress. 

AVID students also have one counselor assigned specifically to them and she 

works closely with those students. 

 

B3. Upon completion of the high school program, students will be able to 

meet all the requirements of graduation. 
 

To earn a Santa Paula Union High School District diploma and be eligible to 

participate in the graduation ceremony, students must earn 230 credits, pass 

the California High School Exit Exam (CAHSEE), maintain a 2.0 GPA, 

complete one year of Algebra and the Ninth Grade Transitions course or its 

equivalent (Introduction to Human Services or AVID 1, both of which 

incorporate Ninth Grade Transitions curriculum). Students understand what is 

expected to graduate through annual counseling presentations during 

registration as well as through individual meetings with their counselors. 

Graduation requirements are also printed in the student planners purchased by 

the school. 

 

Students continuing at Santa Paula High School but who begin fall semester 

deficient 20 credits or more are designated as retained, or ―redesignated.‖ For 

example, in the fall, a sophomore with 40 credits or less is redesignated a 

freshman, a junior with 100 credits or less is redesignated as a sophomore and 

a senior with160 credits or less is designated as a junior. Retained/ 

redesignated students are listed as being in the lower grade level in the 

yearbook, on their ID card, on class rosters and on scheduling documents. 

Redesignation affects their ability to receive an off-campus lunch pass as well 

as their participation in class rallies and assemblies. The retained status is 

removed when the student has earned the appropriate number of credits. 

 

Records indicate that Santa Paula High school has an average graduation rate 

of 97.4% from 2006-2009. The school’s average dropout rate for the same 

period is 0.5%. To lessen the need for remediation and to prevent dropouts, 

the school requires all ninth grade students to take the Transitions course. 
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Meeting Graduation Requirements 
 

At the start of each school year, counselors review all student transcripts to 

verify they have earned the minimum required credits to move up to the next 

grade level. Sophomores must have 40 credits, juniors must have 100 and 

seniors must have 160. Students are given a cushion of 20 credits in the 

sophomore and junior year because of the potential of completing two classes 

in summer school and because if they have passed all classes up to that point, 

they are actually ten credits ahead of what they need to graduate. Seniors are 

given a ten credit cushion because of the Cyber High Recovery program 

offered on campus and the potential of taking a community college course for 

high school credit. Santa Paula High School students are allowed to enroll at 

a community college as long as they have a 2.0 grade point average. Students 

have been consistently concurrently enrolled at Ventura College for 

remediation or enrichment (to take courses not offered at Santa Paula High 

School such as American Sign Language).  

 

Santa Paula High School offers the following academic courses and pathways 

for students who are deficient in any graduation requirement or deemed ―at 

risk‖ in order to make them eligible to meet graduation requirements: English 

and Math CAHSEE preparation classes, a double blocked Reading 

Intervention class, a double blocked Math Intervention class, summer school 

remediation for regular, ELD and special education students, Cyber High 

credit recovery program, Independent Studies, Home and Hospital, the 

Migrant Education PASS (Portable Assisted Sequenced Study) Program and 

Renaissance Continuation High School. 

 

CAHSEE Preparation Courses 
Students who do not pass or who are at risk of not passing the CAHSEE 

are placed into courses during the school day to help prepare them for 

taking the next test. The teachers work with the students to help hone the 

specific skills needed to pass the exam. 

 

Reading Intervention 
Students who score Far Below Basic on their seventh grade English 

Language Arts CST are placed in the Reading Intervention course as 

freshmen. This course is double blocked with an English 9 CP course and 

is taught by the same instructor so the students have two hours a day with 

the same teacher who is aware of their deficiencies in reading and writing. 

 

Math Intervention 
Students who score Far Below Basic on their seventh grade math CST are 

placed in an Essentials Algebra class to help boost the students’ basic 

math skills before moving on to take Algebra 1. Beginning in the 2010-

2011 school year, the school began a double blocked class for students 

who failed the Essentials class as freshmen. They are with the same 

teacher for two periods and working on Algebra skills. 
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Summer School Remediation 
Counselors place students into summer school classes if they have failed 

core classes needed for graduation. Students can take up to two classes 

during the summer. Unfortunately, due to budget constraints, the summer 

school program has been reduced in the last two years and will be further 

reduced and/or eliminated for 2011.  
 

 ELD Summer School- A separate summer program called the EL 

Academy is offered to students enrolled in ELD classes in order to 

accelerate their progress toward learning English as well as provide an 

opportunity to earn credits. These classes are offered to current Santa 

Paula High School students as well as incoming freshmen.  

 

 Special Education Summer School- Special education students are 

offered summer classes if designated in their IEP. The special 

education counselor makes certain that all students who are in MC are 

placed into the summer school classes with MC teachers. 
 

Cyber High Credit Recovery 

Adult Education used to be a way for seniors to make up credits they 

were missing. However, the adult education program was closed due to 

budget cuts. Beginning in the 2009-2010 school year, Cyber High was 

purchased for use as an online credit recovery program. A Santa Paula 

High School teacher acts as a facilitator and assists students in making 

progress toward successful course completion. This teacher is available in 

a computer lab setting for students three times a week.  
 

Independent Studies 
Independent Study is available for students who are experiencing 

difficulty finding success within the traditional school day. 

Recommendations to the program are made by a committee consisting of 

counselors and an assistant principal after a counselor has acquired 

parental consent. At this time, the school district has Independent Study 

students complete their program online using Cyber High. Students 

enrolled in the program report to a computer lab supervised by a 

credentialed teacher at Renaissance High School and complete 

coursework via the Internet. 
 

Special Education Independent Studies 
Students who qualify for Special Education and are recommended for 

Independent Study are assigned a special education teacher who works 

with them outside the school day to complete the necessary coursework. 

 

Home and Hospital 
The Home and Hospital program is designed for students who cannot 

attend school on campus due to an injury or illness. The students are 

enrolled in the program by a physician’s recommendation. Once 

recommended, an assistant principal assigns the student a certificated 

teacher who goes to the student’s home five hours a week to meet with 

the student, provide work/feedback and monitor their progress. 
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The Migrant Education PASS Program 

The PASS program provided through Migrant Education provides 

students who qualify for services with a specialized credit 

recovery/completion program. Students are recommended to the PASS 

program by the EL/Migrant Coordinator and a counselor. Once a student 

is enrolled, they sign a contract for the number of credits they will be 

attempting and the time frame they have to complete the course. Each 

course in the PASS program is broken into five books, worth one credit 

each. The student must complete the course within the time equivalent of 

one semester. During that time, the student is required to complete two 

hours per week of supervised work time with the EL/Migrant 

Coordinator. Once the student completes the five books, they have two 

chances to pass the exam (on the computer or hand written) with a score 

of 60% or higher. The credits are pass/fail and many of the courses 

offered meet the a-g requirements. Many of the courses are available in 

Spanish as well as English. 

 

Renaissance High School 

Students are referred to the Santa Paula Union High School District’s 

alternative education program at Renaissance Continuation High School 

if they are 16 years or older and are not making appropriate progress 

toward graduation (deficient 40 credits or more). Due to the small class 

size at Renaissance, space is limited and there are always more students 

waiting to attend than can be accommodated. This is the reason the other 

credit recovery options that Santa Paula High School provides are so 

important. 

 

In addition to multiple credit recovery programs, the school provides the 

following support programs to help ensure on-time graduation: an after-

school Homework Center staffed with Highly Qualified and content specific 

teachers, Human Services and Agricultural Academies, AVID, Homeless 

Outreach, Cal-Safe, Saturday School, CAHSEE Saturday, after school and 

summer classes and continuous progress monitoring through the counseling 

program via the Academic Review form, Student Study Team meetings and 

IEP/504 reviews. 

 

Homework Help 
A Homework Center is offered to all students in the library four days a 

week with Highly Qualified teachers. At least one math instructor is 

always in the library each day. In addition, students are encouraged by 

their teachers and counselors to ask for specific help from teachers if 

needed. Santa Paula High School teachers make a concerted effort to be 

available before school, after school and at lunch and break for students 

who need extra help or have additional questions. Eighty-two percent of 

students surveyed indicated that teachers make time to help them with 

their coursework. Similarly, on the WASC Parent Survey, 92% of parents 

Strongly Agreed or Agreed that teachers are available after school for 

students who need help with their homework. 
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Human Services/Agricultural Academies 
There are two academies on campus. Human Services is designed for 

students who want to pursue a career working in the Health and Human 

Services fields after high school; for example, medical careers, teaching 

and law enforcement. The Agricultural Academy is designed for students 

who want to work in the area of Agriculture after high school or who 

want to be a part of the Future Farmers of America Program to gain 

leadership and public speaking skills. The students are grouped in three 

academic classes in the sophomore and junior years, plus an academy 

course. In the senior year, they have at least one class together. The 

students in the academy have a counselor that works specifically with 

them and monitors their progress towards graduation and eligibility for 

the university, a hallmark of the academy programs. Both academies 

provide the students with opportunities to participate in internships to 

give them a real world view of what the careers look like. 

 

AVID  
The purpose of AVID is to assist students who have between a 2.0-3.0 

GPA in preparation for college. The program focuses on the necessary 

skills to be successful in college including time management and note-

taking. AVID also provides peer tutors for students who are struggling 

with academics. AVID students have a counselor who works specifically 

with them to make sure they are taking the proper classes and tests needed 

for college admission and assists them with college applications. 

 

Homeless Outreach 
Santa Paula High School’s Outreach Coordinator is currently working 

with the school’s homeless population; 185 students qualify for services 

as of the 2010-2011 school year. The assistance provided by Santa Paula 

High School includes: school supplies (backpacks, binders, pencils, 

paper, etc.), PE clothes, school clothing assistance (Target/Kmart), bus 

tokens for transportation to and from school, Computer Camp (computer 

training/laptops/printers for students), dance tickets, cap and gown for 

seniors, senior shirts/sweaters, prom dresses, test fees (i.e. SAT, ACT, AP 

exams), community resources (shelter locations, food banks, 

mental/health services) and additional counseling services. 

 

Cal-SAFE 
Cal-SAFE is a teen parenting program that provides services to teens with 

children in order to address attendance and behavior problems, tutoring in 

academics and the promotion of healthy choices and life skills both in and 

outside of school. The Cal-SAFE Coordinator reviews grades quarterly 

and meets with students weekly to monitor their progress. In addition, 

Santa Paula High School and Renaissance High School students enrolled 

in the program receive daycare services from 7:30-3:30 Monday through 

Friday and during any school activity. Daycare is also provided for 

students on Independent Study who need study and homework time. 

Social workers monitor the child and review expectations and progress 

with the teen parent. 
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Saturday School 
Saturday School is assigned primarily for students who need to clear 

unexcused absences and for teachers to use as a disciplinary tool when a 

student misbehaves in class or neglects to complete assignments. 

However, some teachers have begun accepting late work that was 

completed during Saturday School and signed off by the instructor. 

Teachers and counselors also recommend Saturday School to students 

who have Ds or Fs as a way to catch up on their assignments. 

 

Saturday CAHSEE 
A CAHSEE preparation workshop is offered the Saturday before the test 

for eleventh and twelfth graders who have not passed one or both portions 

of the test. The workshop is taught by a Math or English teacher and 

offers review techniques, strategies and an opportunity to review for the 

test. 

 

After School EL CAHSEE 
Within the last four years, Santa Paula High School has, on two 

occasions, offered an after school class to English Learners who did not 

have a CAHSEE preparation class during the school day due to master 

scheduling constraints. The class was taught by a certificated teacher and 

used the same curricular materials as the class offered during the school 

day. The school is offering the class again in Spring 2011. 

 

Summer CAHSEE Classes for Non-Graduates 
Students who have not passed the CAHSEE and are no longer enrolled at 

the high school are offered summer CASHEE preparation classes to help 

them complete the last requirement in order to receive a diploma. These 

classes are offered to students for three years after their initial graduation 

date.  

 

Student Study Team 
Student Study Team meetings are an effective way to bring together all 

resources to support students having difficulties in the classroom. The 

SST process is a general education function. A problem-solving approach 

is used to assist students who are not progressing satisfactorily. If a 

disability is suspected at any time, the team determines if a 504 Plan or 

referral to Special Education is necessary. 

 

It is clear that Santa Paula High School takes seriously its commitment to 

student achievement through the myriad of programs it offers. Upon 

graduation, the school also monitors the student population to help evaluate 

its success regarding student achievement of the academic standards and the 

ESLRs in preparation for post-secondary education and the workforce. 

 

Prior to graduation, the counseling staff, in conjunction with the College and 

Career Center technician, visit senior classes to ask students about their future 

plans. Students complete an exit survey indicating what they plan to do after 

high school: college, military, work, marriage etc.  Student responses are 
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complied in a spreadsheet; the data is then used to determine the number of 

students accepted into universities as well as monitor students’ post-

secondary plans. Additionally, the Agricultural and Human Services 

Academy Lead Teachers and Counselors as well as the Senior AVID 

Teacher, Coordinator and Counselor monitor their students’ acceptance into 

universities. 

 
Areas of Strength 

 

1. Santa Paula High School offers challenging and rigorous learning 

experiences for all students. 

 

2. Core classes are offered in multiple levels to provide access to all students 

including English Learners and Special Education students. 

 

3. All classes have Curriculum Guides and Pacing Calendars aligned to 

California Content Standards and 93% of teachers follow them. 

 

4. All departments provide relevance across the curriculum by integrating 

concepts from multiple subject areas into activities and assignments. 

 

5. Santa Paula High School offers students two specific School to Career 

pathways through the Human Services and Agricultural Academies. 

 

6. Santa Paula High School offers students multiple pathways to graduation, 

alternatives to traditional education and a variety of remediation options to 

aid students who are at risk for dropping out. 

 

7. Santa Paula High School offers a variety of support systems to aid students 

in reaching graduation, achieving their personal learning goals and the 

ESLRs.  

 

Areas for Growth 

 

1. Santa Paula High School would benefit from an increase in common 

curriculum and assessments in all core and elective classes. 

 

2. Although many courses integrate concepts from other subject areas, Santa 

Paula High School should increase cross curricular, collaborative 

activities and assignments. 
 

3. Santa Paula High School needs to implement, monitor and review the 

success of the Academic Review Form to establish and monitor students’ 

personal learning plans. 

 

4. Santa Paula High School students would benefit from an increase in and 

variety of, elective choices/offerings including Career Technical classes 

and ROP as well as access to online curriculum for support and 

enrichment.  
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5. Santa Paula High School teachers need to improve the consistent and 

explicit instruction of the newly adopted ESLRs through conscious 

inclusion of the ESLRs in curricular planning. 

 

6. Santa Paula High School needs to create a system to create a 

comprehensive system for gathering information on the success of 

students after graduation. 
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CHAPTER FOUR 

 FOCUS GROUP C 

 

C1. To achieve the academic standards and the expected schoolwide 

learning results, all students are involved in challenging learning 

experiences.  

At Santa Paula High School, the teachers’ focus is to facilitate student 

achievement in both California Content Standards and Expected Schoolwide 

Learning Results (ESLRs) by providing learning experiences that are 

relevant, rigorous and challenging. To verify how this is being achieved, 

several sources of evidence were gathered from all stakeholders. In Home 

Groups, certificated staff provided information on the use and frequency of 

instructional strategies across different courses within departments. 

Classroom observation data was compiled based on structured 15-minute 

observations of Santa Paula High School teachers using a well-designed 

classroom observation tool to quantify data. Both certificated and classified 

staff members representing all Focus Groups conducted the observations. 

Students, parents and teachers were also surveyed to determine the 

effectiveness of classroom instruction at Santa Paula High School. 

 

Expectations for Standards-Based Instruction 
 

At the start of each school year, all students attend a grade level assembly 

where school expectations are reviewed and academic performance data 

(based on CSTs) is presented. In the 2010-2011 school year, the revised 

ESLRs were reviewed at the grade level assemblies as well. Teachers post the 

California Content Standards and ESLRs in their classrooms and 88% of 

teachers surveyed stated that they incorporate elements of the ESLRs in their 

lessons. Within the core areas, this ranges from a low of 80% in English to a 

high of 90% in math. Also within the core areas, 100% of the teachers 

responded on the Teacher Survey that their courses are aligned to state 

standards. When students were questioned on their general understanding of 

the standards and expected performance levels, 83% Strongly Agreed or 

Agreed that they were aware of the learning goals in each of their classes. 

This is supported by the presence of standards-based Curriculum Guides and 

Pacing Calendars and for all courses and quarterly benchmark assessments 

for the core classes.  

 

Students know beforehand the standards and expected performance levels in 

all of their classes. Students receive a syllabus for each course at the 

beginning of the school year which includes a course description, grading 

procedures, behavioral expectations and progressive discipline policies. Of 

students surveyed, 83% stated that their teachers have clearly communicated 

course outlines, grading methods and test requirements. In order to better 

monitor performance, students and parents have access to Zangle 

Student/Parent Connect, a web-based program that allows both students and 

parents to access reports on grades, attendance and behavior in their classes. 
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It is important for students to know what is expected prior to assessment of 

the standards. From the students surveyed, 80% express that they know the 

expectations for upcoming tests. To clarify expectations on assignments, 80% 

of teachers show students samples of the work prior to assigning it and 66 % 

provide a rubric in advance of scoring the assignment. Overall, 83% of 

teachers stated that they use rubrics to score writing and other assignments. 

Furthermore, 90% of students find instructional materials (textbooks, graphic 

organizers, PowerPoints, notes, videos, etc.) to be useful tools for helping to 

understand the course content. As a result, 81% of students agree that 

teachers work hard to ensure all students are learning. Students also find that 

their learning environment is supportive, with 81% of students agreeing that 

there is a teacher or some other adult on campus who tells them when they do 

a good job in achieving a learning goal. 

 

Tiered Differentiation 

 

Students are scheduled into classes where they are likely to have the most 

success. Criteria considered for placement include: CELDT scores for ELD 

levels, special education identification, teacher recommendation, success in 

prior courses, Spanish language assessment, CST results and the AP Potential 

analysis distributed by the College Board using PSAT results and student 

interest. Tiered course selections for students at Santa Paula High School 

include: Advanced Placement (AP), Honors (H), College Preparatory (CP), 

English Learners (ELD, Sheltered, SDAIE), Special Education (Collaborative 

classes taught by core content and special education teachers in the same 

classroom, Accommodated Curriculum and Modified Curriculum classes 

taught by special education teachers only) and Intervention classes (CAHSEE 

Math, CAHSEE English, double-blocked Reading and double-blocked 

Algebra 1 Interventions and Essentials Algebra). 

 

Classroom instruction is differentiated across course levels by utilizing 

appropriate instructional strategies. For example, in English, Advanced 

Placement English courses have more independent practice and require more 

application level thinking (Bloom’s Taxonomy) and extensive written 

responses than CP English courses. Examples of departmental differentiated 

instructional strategies across course levels are presented below. 

 

Differentiation Across Course Levels 

 

English 

Advanced Placement 

More independent practice than CP level and requires application level 

thinking and extensive written responses. 

 

Honors 

In ninth grade Honors classes, the Schaffer paragraph writing structure is 

used. There is more independent practice than in CP. 
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College Preparatory 

CP classes require application, analysis and comprehension level thinking 

and responses, include more guided practice than in H and use graphic 

organizers and visual aids. 

 

SDAIE/Sheltered 

N/A 

 

Special Education 

Collaborative courses have a special education collaborative teacher who 

provides instructional supports to access general education curriculum in the 

regular education classroom. This is different than a Modified Curriculum 

course. 

 

Interventions 

ELD 1, 2 and 3. The length and complexity of writing tasks and reading 

selections increases through the course levels and the grading scales/ 

expectations also increase. 

 

History/Social Science 

Advanced Placement 

Multilevel grouping in essay writing. Frequent, formal writing assignments. 

 

Honors 

Community-based project in Academy World History H and a formal 

research paper in non-academy World History H. 

 

College Preparatory 

Tiered assignments, paired grouping, multiple approaches to content, study 

guides, note-taking aides/organizers. 

 

SDAIE/Sheltered 

Modified scaffolded Cornell notes, student generated visuals, graphic 

organizers, tiered assignments, multiple approaches to content. 

 

Special Education 

Collaborative courses have a special education collaborative teacher who 

provides instructional supports to access general education curriculum in the 

regular education classroom. This is different than a Modified Curriculum 

course. 

 

Interventions 

N/A 
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Math 

Advanced Placement 

AP Calculus uses more open-ended assessment questions where students 

have to derive methods to solve problems rather than choosing a correct 

multiple choice answer. Problems are more challenging and the class is 

taught at a much faster pace than H or CP in order to prepare students for the 

exam in May. 

 

Honors 

Students receive more complex and challenging problems. The pacing is 

faster than in CP courses. More word problems are given. Students are 

expected to explain their reasoning. 

 

College Preparatory 

Students receive more guided practice and have fewer word problems. In 

Geometry, proofs are scaffolded using cloze techniques. Simpler problems 

are given and fewer fractions are used in the problems. 

 

SDAIE/Sheltered 

Pacing is slower in SDAIE Math courses. The same curriculum guide is 

followed as CP. More use of small groups. More vocabulary instructional 

support is given. Key terms are highlighted on handouts and worksheets. 

 

Special Education 

Modified Curriculum is available for all special education students and they 

receive more individualized instruction. This is across all core content areas. 

 

Interventions 

Students use more manipulatives. Students are given fewer problems to solve. 

The curriculum is more inquiry- based for the Algebra Intervention. 

Explanations are written in small group settings. 

 

Science 

Advanced Placement 

N/A 

 

Honors 

More in depth application, analysis and evaluation using facts to support 

opinions. Higher level of reading material. More essay type written 

responses. More open ended questioning. 

 

College Preparatory 

Some application and analysis. More guided practice with concept maps. 

 

SDAIE/Sheltered 

More emphasis on academic and functional vocabulary. 
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Special Education 

College Preparatory courses have a Special Education Collaborative teacher 

who provides instructional supports for students to access the general 

education classroom. This is different than a Modified Curriculum course. 

 

Interventions 

N/A 

 

Spanish 

Advanced Placement 

College-level; higher-order thinking activities, including team and individual 

projects that may involve conducting person-to-person interviews, oral 

presentations, additional readings, Internet and library research. 

 

Honors 

Intermediate context; emphasis on listening comprehension, reading, writing, 

speaking and culture. 

 

College Preparatory 

Simplified context; emphasis on listening comprehension, reading, writing, 

speaking and culture. 

 

SDAIE/Sheltered 

N/A 

 

Special Education 

N/A 

 

Interventions 

N/A 

 

Career Technical Education, Physical Education and Visual and Performing 

Arts 

 

Career Technical Education, Physical Education and Visual and Performing 

Arts courses do not have multiple course levels, so differentiation exists both 

between courses and within the classroom itself. For example, students take 

either a standard Physical Education course or an Athletics course if enrolled 

in a varsity sport. However, student athletes who take the Athletics course 

receive a faster pace of instruction than in the PE course. It is more intense 

and they are working toward improving strength, endurance, speed, power 

and agility in order to prepare them for competition.  
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Differentiated Instruction within the Classroom 

 

All content areas utilize the state standards and frameworks to determine 

curricular content. Teachers throughout all departments use a variety of 

instructional strategies and 87% of teachers surveyed indicated that they 

differentiate their instruction. According to the classroom observation data, 

various EL strategies are used across all disciplines. Strategies that were used 

in 68 out of 162 observations included: cues, questions, advanced organizers 

and/or accessing prior knowledge. Other EL strategies such as summarizing, 

think-aloud and graphic organizers were used a majority of the time.  

 

During classroom observations, a common differentiation strategy used was 

flexible grouping; students spent 30% of their time in student learning 

groups. However, departments use other types of strategies as well. 

 

The CTE Department frequently utilizes flexible grouping, multiple 

approaches to content and instruction in different modalities. 

 

Within the English Department, ability-level grouping, tiered graphic 

organizers and sentence-framing are strategies that are used within 

Intervention and CP courses to differentiate instruction. In these courses, the 

frequency with which the strategy is used varies depending on the teacher. 

For example, some teachers within the Intervention and CP courses do not 

use these strategies at all, while others use them with great frequency. These 

strategies are not used in English Honors or AP courses. 

 

In World History, US History and American Government, the History/Social 

Science Department uses differentiation strategies such as tiered assignments, 

flexible grouping and multiple approaches to content in both SDAIE and CP 

courses. Honors and AP courses approach material in greater depth and 

demand more analysis by students. Economics courses use flexible grouping. 

World History teachers use differentiation strategies on a weekly basis within 

the classroom, whereas US History, American Government and Economics 

teachers use them on a bimonthly basis. 

 

In the Math Department, differentiation of a lesson occurs through the use of 

skills-based grouping strategies. This strategy is used on a daily basis in 

Intervention, Sheltered and SDAIE courses as opposed to a bimonthly or 

monthly basis in higher-level courses. 

 

The Science Department uses multiple approaches to design and deliver 

instructional material that include qualitative as well as quantitative analysis 

of content, flexible grouping, tiered assignments and adjusted pacing to 

match class aptitude in Global Science and Biology courses across all levels. 

Junior and senior level science courses (Physiology, Zoology, and Chemistry) 

differentiate within the classroom. Students are placed in flexible groups and 

engage in multiple approaches to the content. Science courses use 

differentiation strategies on either a daily or weekly basis. 
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Two of the three instructors in the Physical Education department utilize 

multiple approaches to material, flexible groupings and instruction in 

different modalities to differentiate on a daily basis. 

 

Spanish instructors use tiered assignments and flexible groupings on a weekly 

basis to differentiate instruction. 

 

In the Special Education Department’s Modified Curriculum courses, 

teachers provide multiple approaches to material daily, flexible grouping, 

instruction in different modalities or tiered assignments.  

 

On a daily basis, Visual and Performing Arts teachers use multiple 

approaches and modalities to aid students in mastering the material. This 

includes the use of flexible grouping and tiered assignments. 

 

Differentiation of instruction is occurring across all disciplines at Santa Paula 

High School. The Schoolwide Differentiation Analysis describes instructional 

strategies used across course levels and shows that students receive 

scaffolding and other instructional supports appropriate to their course and 

individual abilities. Instructors across course levels are thoughtful in their 

choices of instructional strategies, sometimes using whole group activities 

and discussions, flexible grouping, progressively challenging activities on the 

Bloom’s Taxonomy spectrum as well as concept and graphic organizers.  

 

The impact of the use of differentiated strategies on student learning can be 

correlated to improvements in student success on state assessments. Santa 

Paula High School has shown tremendous growth in achievement on the 

California Standards Tests in all core areas. The state assessment data, 

benchmark assessment data and other forms of assessment allow for analysis 

of student performance relative to the learning goals. In Data 

Teams/Professional Learning Communities, teachers are being given the 

opportunity to discuss student performance relative to the content standards 

and create plans to re-teach the information. In the Algebra 1 and 

Reading/English 9 double-blocked interventions, pre-assessments provide 

information about student performance relative to each learning goal. This 

impacts student learning because students have the opportunity to move out 

of the Algebra or Reading intervention based on the comparison of the results 

of summative assessments versus pre-assessments. 
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C2. All teachers use a variety of strategies and resources, including 

technology and experiences beyond the textbook and the classroom, 

that actively engage students, emphasize higher order thinking skills, 

and help them succeed at high levels.  
 

Teacher Preparation 
 

Teachers at Santa Paula High School are current in the instructional content 

taught and research-based instructional methodologies. A testament to this is 

that since the 2008-2009 school year, 90% of teachers are teaching within 

their subject area (and those who are not are have been board approved to 

teach non-core classes and electives). In the 2008-2009 school year, 21 hold 

advanced degrees, that number increasing to 26 in 2009-2010. Additionally, 

100 % are CLAD or BCLAD certified, which provides certification that 

teachers are current in their pedagogical content knowledge and use of 

research-based strategies. Staff is actively encouraged by site administration 

to continue their professional development through additional coursework, 

seminars and conferences. Over the past two years, Santa Paula High School 

staff has engaged in a variety of professional development activities to remain 

current in the understanding of instructional strategies and teachers have 

attended professional development that enhances and supports instruction. 

The following is a list of conferences attended that train teachers explicitly in 

strategies to be embedded in the instructional content that is taught.  

 SIOP Training offered through Ventura County Office of Education 

(VCOE) 

 AVID Conferences and Trainings 

 AP conferences 

 California Mathematics Counsel (CMC) 

 Ventura County Ed Center Math teacher seminar 

 California Science Teaching Association (CSTA) Conference 

SIOP trainings were developed to ensure that there is high quality instruction 

for all English Learners. Throughout the school year, EL teachers receive 

SIOP training from the Ventura County Office of Education. The focus of 

SIOP trainings is to help teachers develop students’ language skills in the 

areas of reading, writing, listening and speaking. Similarly, AVID trainings 

support teachers in the AVID program at Santa Paula High School. Through 

attendance at AVID trainings and the AVID Conference, teachers learn how 

to teach through the use of Cornell Notes, Socratic Seminars, Interactive 

Notebooks and AVID Tutorials. These strategies are used throughout the 

AVID classes and in some additional classes at Santa Paula High School. 

 

Other content specific, district-funded conferences and seminars/workshops 

include AP Conferences, the California Math Counsel, the VCOE Math 

Seminar and CSTA conference. Each of these conferences provides training 

on specific instructional strategies to be embedded in the content areas. The 

CSTA and CMC emphasize an inquiry-based model of instruction that 

supports increased use of flexible grouping and application oriented curricula. 
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As teachers receive more professional development, this increases their 

ability to work as coaches for students to facilitate learning for all. It is 

apparent that teachers at Santa Paula High School are well trained and 

implement current research-based knowledge. From the evidence in the 

WASC Teacher and Student Surveys as well as the classroom observations, 

the majority of Santa Paula High School students are actively engaged in 

learning and participate in whole group discussions. However, to remain 

current regarding best instructional practices, Santa Paula High School 

continues to provide relevant professional development for teachers to 

increase effective instruction. 

 

Site administration has also invited experts from the Ventura County Office 

of Education (VCOE), ETS (Educational Testing Service), and QES (Quality 

Educational Services) for professional development and trainers from 

Edusoft, Zangle, AutoSkills and Intel-Assess to teach the use of specific 

programs to Santa Paula staff. These trainings have enabled staff to stay 

current in learning how technology may be used to support better teaching 

methodologies. For example, a teacher using the assessment programs Intel-

Assess or Edusoft can utilize the feedback and item analysis components to 

identify areas where students are having conceptualization problems. These 

problems can then be targeted with re-teaching. These two programs can also 

be used to create assessment materials and handouts. In the 2009-2010 school 

year, Area Chairs attended a series of workshops on developing Professional 

Learning Communities. This year, with the introduction of the new bell 

schedule with built-in collaboration time, departments meet on a regular basis 

to analyze data, discuss best teaching practices and share the wealth of 

knowledge gathered from professional development. 

 

Teaching Methodologies 
 

In order to develop instruction that is relevant to the students, teachers at 

Santa Paula High School utilize best teaching practices to access prior 

knowledge and facilitate learning. The departments and techniques they use 

are as follows:  

 

CTE 

Pretesting, oral questioning, paragraph writing, one-on-one student 

assistance, demonstrations, lecture, reading, problem-solving, hands-on 

projects. 

 

English Language Arts 

Accelerated Reader placement tests, KWL, diary entries, anticipation guides, 

quick writes, entrance/exit cards, diagnostic tests, word association, cloze 

paragraphs. 

 

 

History/Social Science 

KWL, journal questions/sponge Activities, pre-tests, class discussions, 

anticipation guides, review questions incorporated into unit tests. 
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Math 

Formal Diagnostic tests, MDTP (Mathematics Diagnostic Testing Project, 

which has developed an Algebra Readiness Diagnostic Test used by the 

Algebra 1 Intervention teacher), warm-ups, entrance/exit cards, whiteboard 

assessment, Accelerated Math tests, student response units. 

 

Physical Education 

Pre/post physical fitness test/scores (quarterly), weightlifting logs (monitor 

improvement throughout the year), formative/summative assessments given 

throughout various units, review prior knowledge and incorporate similar 

movement patterns in various activities.    

 

Science 

Anticipatory questions, warm-ups, student response units, revisit prior 

material, word-splash, pre-reading, tie-ins with culture/subject matter, current 

events. 

 

Special Education 

TAPPLE questioning, review of IEP record, pre-writes, KWL, interviews 

with student/teacher/parent, questionnaires, formal and informal assessments. 

 

Visual and Performing Arts 

Skills assessment project, review prior material. 

 

To shape instruction that is both relevant and rigorous, all departments have 

designed and implemented Curriculum Guides and Pacing Calendars. 98% of 

teachers surveyed in all departments state that they are utilizing lessons that 

are aligned to state standards. Additionally, 96% of teachers agree that these 

lessons are rigorous. Even though common pacing is important in meeting 

critical benchmarks, 86% of teachers make some adjustments in pacing for 

each class to improve instruction for their students. 95% of teachers revise 

their curriculum based on student feedback, assessment results or for general 

improvement.  

 

Based on classroom observations, discourse within the classroom tends to 

frequently be whole class discussion, however 43% of the time it involves 

student/teacher interaction. Only 26% of the time was discourse one-way, 

solely by the teacher.  
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Challenging Experiences 

 

The varied instructional strategies teachers employ are having a positive 

effect in the classroom. Not only do 76% of students think that assignments 

are interesting and challenging, but 83% of them think that teachers provide 

both a welcoming and supportive environment. Students feel challenged 

because of the varied learning experiences they encounter throughout their 

classes. In Art, for example, advanced students are given more challenging 

projects and are asked to demonstrate their knowledge. In CTE courses, more 

open-ended assignments are used and students are challenged to integrate 

writing, art and science in reflective essays/writing. A targeted emphasis has 

been placed on increasing the use of independent reading in English 

Language Arts classes and progressive Accelerated Reader points are now 

required to encourage this. Writing assignments in math, physical education, 

science and history/social science classes help students to incorporate 

research skills to conduct research projects, construct information in lab 

investigations and communicate information via technology presentations. 

This is further supported by classroom visits during which observers rated 

65% of students as exhibiting high engagement in the lessons whereas only 

7% of the students showed low engagement. Santa Paula High School’s goal 

is to challenge its students academically and address the Expected 

Schoolwide Learning Results. To try and challenge and expand their 

students’ skills, 94% of teachers surveyed ask students to apply, analyze, 

synthesize, or evaluate material. Also, 81% of teachers allow students to have 

the opportunity to participate in open-ended inquiry-based activities in the 

classroom. Additionally, critical thinking strategies were seen in 70% of 

classroom observations. Departmental instructional activities, projects and 

assignments that a student may engage in are further described below: 

 

CTE 

Open-ended assignments provide ambitious and creative products such as 

HTML, audio projects, video projects, Excel, PowerPoint;  students must 

think critically to analyze and solve problems; integration of writing, art, and 

science with reflection papers, resumes, booklets, research papers, lesson 

plans. 

 

English Language Arts 

Reading core novels; Accelerated Reader points required at each grade level; 

writing tasks that require the application of specific strategies; evaluation, 

synthesis and application expected of students, especially in Honors and AP 

classes. 

 

History/Social Science 

Research projects; current events; writing using ―Mr. TIMS‖ writing model; 

primary source analysis; map analysis; questioning requiring student analysis, 

synthesis and evaluation; cooperative learning; articulation with English 

Language Arts in some courses, vertical teaming to ensure progressively 

challenging assignments. 
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Math 

Journaling, letter writing; critical thinking skills that involve all aspects of 

Bloom’s taxonomy from comprehension to application, analysis, synthesis 

and evaluation; research projects. 

 

Physical Education 

Formative/summative assessments done throughout various units; some 

activities involving reading and writing to complete assignments   

 

Science 

Laboratory investigations requiring analysis, synthesis, and evaluation; some 

open-ended inquiry activities; hypothesis testing; re-teaching standards when 

proficiency is not demonstrated; checking for understanding; research 

projects and presentations to improve reading, writing, and oral skills; 

supplementary readings; analysis of real-life situations 

 

Special Education 

Accelerated Reader; writing using rubrics; research projects; labs; current 

events; reading core novels; questioning requiring student analysis, synthesis 

and evaluation; cooperative learning. 

 

Visual and Performing Arts 

Open-ended assignments provide ambitious and creative art; advanced 

students are given more challenging projects; integrate many assignments 

with language arts and social science; portfolios 

 

Technology 

 

Instructors in every core department and in many elective subjects are using 

current technology to assist students in mastering material for their subject 

area. Any instructor who has asked the principal for an LCD projector has 

received one. All teachers in CTE, History/Social Science, Math, Science and 

Special Education currently have media projectors. In the English Language 

Arts department, five of the 14 teachers have a projector. This technology 

accommodates those students who are visual learners through the use of 

PowerPoint presentations and video streaming. Students sometimes utilize the 

projectors to share their own projects through presentations. Additionally, 

math, science, special education and some elective instructors utilize 

document cameras to present material, demonstrate lab activities, show 

student samples or review material. Furthermore, students can share 

information with other students through the use of the cameras.  

 

Some instructors in English (1), math (1), history/social science (2) and 

science (4) have a class set of student responder devices with software that is 

used to provide immediate assessments of student knowledge, conduct 

surveys or collect classroom data for laboratory activities. One teacher in 

English and one teacher in Science also utilize a MOBI writing tablet to aid 

in instruction. In the English Department, one teacher uses a Promethean 

board to support instructional delivery. The English Language Arts, 
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History/Social Science, Math, Science and Special Education Departments 

have access to different specialized software that is used to augment 

classroom instruction. 

 

Some examples of departmental uses of technology include: 

 Career Technical Education – Bridges, Naviance, California Career 

Zone 

 English Language Arts - AutoSkills, Accelerated Reader, Edge 

online tools 

 History/Social Science - Naviance 

 Math - Accelerated Math, CAHSEE Revolution Prep, Geogebra, 

Geometer’s Sketchpad, National Council of Teachers of Mathematics 

Illuminations  

 Science - Neo Science tutorials, Accelerated Reader 

 Special Education - AutoSkills, Accelerated Reader, SELPA 

transition website 

 Visual and Performing Arts - Accelerated Reader 

 

Within the context of instructor use of technology is the expectation that 

students at Santa Paula High School will also utilize technology to assist 

them in mastering subject matter. Based on survey results, 68% of teachers 

require that students use technology to complete assignments. As information 

has become more accessible to students from home, only 48% of teachers 

currently rely on the school library as the primary resource for students. In 

addition, the Ninth Grade Transitions class, in which every ninth grader is 

enrolled, uses laptop computers for word processing, research and to 

complete online career interest surveys. The English Department requires 

students to take Accelerated Reader tests and to submit work that has been 

word processed. English, History/Social Science and Science students may 

complete projects that require word processing, creating and presenting 

PowerPoints and conducting online research. Furthermore, science students 

collect data for labs using student response, LoggerPro units with various 

types of probeware, or use basic technology such as microscopes and digital 

balances. Science and math students have an opportunity to use online 

resources that accompany their texts, such as self-quizzes, flashcards, 

animated tutorials, and audio copies of text. Students enrolled in computer 

technology classes create Word documents, Excel projects, PowerPoints and 

other projects incorporating audiovisual components. In art classes, student-

created projects are saved to school-hosted online accounts. Students also use 

the Internet as a research tool to access information and learn how to 

manipulate digital imagery. Thus, throughout the course of a day, each 

student is interfacing with technology and using it to assist in his/her own 

learning. 
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Real World Experiences  
 

At Santa Paula High School, there are many opportunities for students to take 

what they have learned in the classroom and apply it to real situations. 

Students have experiences, activities and resources that link them to the real 

world and also have opportunities for job shadowing and participation in 

community projects. 97% of teachers surveys state that they incorporate real 

world knowledge or applications into their curriculum and 73% of students 

agree that they have been provided opportunities to relate outside experience 

to the classroom. Because these opportunities are incorporated into the school 

day and are offered through a variety of departments, all students benefit. 

Examples of real world learning experiences related to the instructional 

program at Santa Paula High School include: 

 

Agricultural/Human Services Academies 

The Agricultural Academy and Human Services Academies require job-

shadowing, internships and community service for all students completing the 

program. Job shadowing occurs in the junior and senior years. There is also a 

community service requirement. In order to prepare for internships and job-

shadowing, students attend field trips to businesses/organizations in the 

Human Services and Agriculture fields. Students go on college tours and 

receive information at the colleges specific to these fields of study. They also 

interact with guest speakers from these same professions. These experiences 

are unique to the Agricultural and Human Services Academies. All students 

in each academy follow a four-year pathway which includes CTE and core 

courses that emphasize either agriculture or human services standards, as 

outlined by the California Partnership Academies Grant. 

 

AVID 

The AVID program takes students on college tours and invites guest speakers 

and local professionals to address students. 

 

History/Social Science 

In some History/Social Science classes, there is a community service 

requirement. Students in American Government can earn extra credit by 

attending school board and/or city council meetings as they learn about civics 

in their community. They also have the opportunity to work as election poll 

workers. As part of their World History course requirements, both Human 

Services and Agricultural Academy sophomores create annual historical 

exhibits at the California Oil Museum. Economics classes regularly host 

guest speakers from business colleges (SBCC, FIDM, Cordon Bleu, ITT). 

Other classes bring in guest speakers from the community. The majority of 

History/Social Science classes require current events. 

 

 

 

 

 

 

EVIDENCE  NOTES 

 

WASC Teacher 

Survey, Home Group 

Data 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



175 

Math 

In Math courses, teachers incorporate real world applications of mathematics 

into their curriculum and instruction. Through the use of USA Today graphs, 

current events, word problems using factual information and reality-based 

projects, students have the opportunity to situate mathematical knowledge in 

a real world context. 

 

Science 

All science students attend a yearly assembly hosted by the Alliance for 

Climate Education (ACE). Students are encouraged in their science classes to 

get involved in changing their environment. Field trips are designed to 

enhance the learning in Biology and Zoology classes and help to provide a 

real world context. In the 2009-2010 school year, students in Global Science 

and Biology classes had the opportunity to spend three days at a Science 

Camp in the Santa Monica Mountains. A curricular program was designed for 

the field trip that targeted the California Biology and Earth Science content 

standards. 

 

Visual and Performing Arts 

Students who excel or express interest in their elective Art courses have the 

opportunity to participate in competitions, which are open and offered to all 

students. Competitions include the Las Medellas Art Show and the Ventura 

County Fair. Student work is also used for community publicity projects such 

as fairs, shows, parades and other publications. Band students compete in 

parades and festivals around the state and participate in musicals and 

entertainment for school and city functions. 

 

Yearbook 

Students in the yearbook class learn to use graphic design programs to 

assemble the yearbook, a publication that is distributed to students, faculty 

and community members. The programs that are used are in yearbook include 

Adobe Photoshop and InDesign. These programs are widely used in graphic 

arts businesses and in professional publication design businesses, journalism 

etc. Students use skills such as feature article writing, captions and personal 

profiles, acquiring journalistic skills. They conduct interviews and take 

pictures at school and community events, sell business ads to the community 

and create a widely distributed publication that has received recognition. 
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Areas of Strength 

 

1. Standards-based Curriculum Guides and Pacing Calendars ensure 

instruction is sequenced and relevant. 

 

2. Collaboration time built into the school day permits staff to improve 

teaching practices. 

 

3. Instructor use of technology provides students with multiple approaches to 

curriculum and supports different learning modalities. 

 

4. Community partnerships and involvement provide students with 

opportunities for real-world experiences. 

 

5. Collaborative grouping allows students to experience peer-to-peer learning. 

 

6. The special education/core content collaborative instruction model 

provides mainstream access for special education students in core classes. 

 

7. Strong professional development promotes best teaching practices. 

 

8. Inquiry activities offered in courses fosters critical thinking skills. 

 

9. Differentiated instruction is clearly evident across course levels, providing 

students with instruction most appropriate to their needs. 

 

Areas for Growth 

 

1. While differentiation strategies clearly exist among course levels, all 

instructors need to use differentiation strategies within their classrooms. 

 

2. Inquiry activities should be incorporated as a norm in all courses. 

 

3. More teachers across all disciplines should incorporate connections to the 

real world in their courses. 

 

4. Santa Paula High School should provide more opportunities for students to 

actively use technology. 
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CHAPTER FOUR 

 FOCUS GROUP D 

 

D1. The school uses professionally acceptable assessments to collect, 

disaggregate, analyze and report student performance data to the 

parents and other shareholders of the community. 

Santa Paula High School has developed a variety of professional assessment 

methods that, combined with standardized test results (CST, CAHSEE, 

CELDT, AP, etc.), provide the staff and other stakeholders with a solid 

foundation of data. It is apparent that the Santa Paula High School 

community feels that assessment is integral to the success and achievement of 

students. As a result, there is a consistent effort to embed assessment data in 

all decision-making. The principal presents CST and CAHSEE disaggregated 

student performance data by subgroups at the start of the school year to the 

Santa Paula Union High School District Board of Trustees as well as staff. 

Quarterly, the principal presents a Benchmark Proficiency Report Card to all 

staff, Area Chairs and district administration, which details the percent of 

students Proficient or Advanced on each of the benchmarks given and 

compares the data to prior years’ benchmark and to CST scores. A detailed 

Item Analysis for each student in a teacher’s class is provided to each 

department for use in collaboration. The School Site Council, made up of all 

stakeholders, reads and offers suggestions for improving and changing 

elements described in the Single Plan for Student Achievement (SPSA), 

which is based on student performance data. During the WASC process, 

Parent Home Groups also had the opportunity to review student performance 

data.  

 

Benchmark exams are given quarterly in all core areas and the results of these 

exams are analyzed using Edusoft and utilized to further refine standards-

based course content, design re-teaching lessons and/or future assessments. 

The program allows teachers to analyze results in a variety of ways, 

providing disaggregation by content standard strands. In addition, Key Data 

Systems is a company that Santa Paula High School uses to analyze API and 

AYP scores prior to their release. 

 

Santa Paula High School uses various types of communication to report 

grades and test scores to parents.  Programs such as Parent Connect and 

Teacher Connect are used to report student’s classroom performance. 

Additionally, progress reports are given to all students every five weeks so 

parents can monitor their child’s performance. The school also mails home 

CST scores, CELDT scores and CAHSEE results. These results are 

accompanied with a detailed explanation so that parents understand what the 

scores mean. Santa Paula High School also makes available, through Parent 

and Student Connect, access to student performance and assessment data. 
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All core departments use the Edusoft program to collect and disaggregate the 

results of student achievement on benchmarks. Individual teachers and 

departments systematically analyze these results to enhance and modify their 

instructional techniques during time spent in Data Teams/PLCs. RtI
2
 

strategies are implemented and applied that help inform the design and 

delivery of student intervention programs and/or necessary differentiation 

lessons. Beginning in the 2010-2011 school year, data analysis is spreading 

beyond core and academic disciplines to include elective teacher professional 

development training on the use and application of Edusoft data analysis in 

elective courses.  

 

Both formal and informal data on student achievement is gathered. 

Diagnostic assessments are formally administered to determine student 

reading and math levels. The most informative formal data on student 

achievement that is collected is benchmark data. Benchmarks are 

continuously refined and administered to students in the core content areas. 

This formal data assesses student performance relative to the California State 

Content Standards. This data is routinely collected and analyzed in Data 

Teams/PLCs where the data is utilized to identify appropriate strategies and 

activities for re-teaching. 

 

For example, beginning in the 2010-2011 school year, the Accelerated 

Reader Diagnostic Test is being used to universally screen all students to 

determine their reading levels. This year, all students, except MC special 

education students, were tested during the first three weeks of school to 

gather information regarding their reading levels. Incoming freshmen with 

reading skills below the fifth grade level, who are identified by their CST 

scores and recommendations by their eighth grade teachers, are placed into 

the reading intervention class. Students who have tested ―Far Below‖ their 

grade equivalent reading level are re-tested using the AutoSkills Academy of 

Reading assessment and if the deficiency is confirmed a specific reading 

intervention program is used or a new intervention plan is developed for 

them. Each quarter, students are re-evaluated and if they have improved their 

reading level, they are moved out of the class and new students needing 

reading assistance are enrolled. Similarly, students with low skills in 

mathematics were placed in the math intervention using formal assessment 

results from the California Standards Test and teacher recommendation based 

on performance. Students were placed in either Essentials Algebra (a pre-

algebra course) or the Algebra 1 double-blocked intervention. In the Algebra 

1 intervention course, an Algebra Readiness Diagnostic Test, created by the 

Math Diagnostic Testing Project (MDTP), is administered as a formal 

assessment to determine students’ algebra readiness relative to the California 

State Content Standards. 

 

Student performance data is collected for English Learners through the 

California English Language Development Test (CELDT) that is given 

annually at the beginning of the school year. Using CELDT data, students are 

then given the appropriate academic support services. The EL counselor 

ensures proper course placement based on CELDT data.  The EL 
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Coordinator, ELD Teachers and EL/SIOP Committee are also involved in the 

process.  

 

The EL/SIOP Committee, which is composed of administrators, teachers and 

counselors, meets on a monthly basis. This committee constantly monitors 

and evaluates the EL program by reviewing EL services, data results and 

instructional teaching methods to increase EL success. When CELDT test 

results are released by the state at the beginning of the spring semester, the 

EL Coordinator analyzes the data. The EL/SIOP, ELAC, DELAC and 

Migrant Advisory Committees also review CELDT data. 

 

The EL/Migrant Coordinator begins the process of screening out potential re-

designated ELs based on their current CELDT scores and other district 

criteria, which include: CST scores, GPA, Teacher Evaluation and Parent 

Consultation. In the spring, the EL/SIOP Committee reviews all ELs who 

may need to be redesignated. Furthermore, the EL Coordinator writes an 

―End-of-the-Year EL Report‖ displaying EL students’ performance results 

that determine where strengths lie and where improvements need to occur. 

This information is then reported to the school board, site and district 

administration, the EL/SIOP Committee and Santa Paula High School staff. 

In addition, EL data is reported to the community and faculty through the 

School Academic Report Card (SARC), the District’s annual ―Outcomes‖ 

publication and on the CDE website. All EL outcomes are disseminated to all 

teachers in both hardcopy and online via Zangle and Edusoft. 

 

Standardized tests are also important methods of collecting student data. Test 

data is analyzed and curriculum is adjusted according to students needs. The 

math department, for instance, takes CST data and revises future curriculum 

calendars to allow for additional time allotments to teach assessed standards. 

When analyzing areas of strength and weakness based on CST data, the 

department has implemented global shifts of entire chapters and/or units in 

order to better address problematic standards prior to state testing. 

History/Social Science has also used CST results to modify the curriculum, 

placing more emphasis and time on content where students typically have 

trouble. When applicable, AP, Honors, intervention math and reading 

intervention students have been placed in appropriate classes as a result of 

student performances on the CSTs. 

 

CAHSEE results are also collected and analyzed by the Math and English 

Language Arts Departments as well as by administration. Students who fail to 

pass either portion (math or English) of the CAHSEE are enrolled in an 

appropriate CAHSEE class for additional help. This class is in addition to 

their core math/English Language Arts class. Beginning in the 2009-2010 

school year, after-school CAHSEE classes were offered for EL students and 

Saturday classes were made available for all students. Due to budget issues 

and infrequent student participation, it is uncertain if the CAHSEE classes 

outside the school day will continue for the 2011-2012 school year. In the 

2009-2010 school year, a one-day, in-school, CAHSEE boot camp class was 

offered to all tenth graders prior to the exam, and based on student feedback 
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about the positive value of this class, a two-day CAHSEE prep class will be 

offered in the 2010-2011 school year. 
 

Individual CAHSEE and CST scores are mailed home. Academic Yearly 

Performance (AYP) and CST scores are also published in the local 

newspaper. Although not an assessment tool itself, Zangle is used by all 

faculty members to record and calculate grades. These detailed records are 

securely reported to parents and students online so that they can monitor, on a 

regular basis, overall academic performance, credits, GPA, completion of 

daily assignments and attendance.  
 

Opportunities to take the ACT, PSAT, SAT and AP exams are offered to 

Santa Paula High School students. Performance data from these exams is 

used by the school. The school and AP teachers receive an analysis of student 

performance of each exam from the College Board. Performance on AP 

exams is analyzed by teachers and used to adjust teaching strategies to ensure 

increased student success. 
 

Santa Paula High School is not part of a unified school district. Nevertheless, 

Santa Paula High School attempts to articulate with the high school’s feeder 

schools in order to obtain student performance data to appropriately place 

incoming students. In addition, departments including mathematics and 

foreign language, and programs such as AVID and Summer Advancement 

Academy (formerly Summer Algebra Academy) make efforts to work with 

the feeder schools to ensure proper placement of incoming freshmen. The 

Human Services and Agriculture Academies also articulate with the local 

feeder schools by providing presentations that inform students of academy 

program requirements and student resources. The Associated Student Body 

(ASB) articulates with feeder schools to help generate future leadership and 

club participants. Administration articulates with the administration from 

feeder schools so that student needs are addressed. Feeder schools share 

information about incoming ninth graders and other pertinent issues. The 

Special Education Department articulates with feeder schools to gather 

information about incoming special needs students and the Guidance 

Department articulates and meets with all eighth graders, incoming ninth 

graders, regarding their prospective first year at Santa Paula High School. 
 

D2: Teachers employ a variety of assessment strategies to evaluate 

student learning. Students and teachers use these findings to modify 

the teaching/learning process for the enhancement of the education 

progress of every student. 
 

Teachers at Santa Paula High School utilize a variety of student assessment 

strategies to evaluate student learning. The WASC Teacher Survey indicates 

that 99% of the faculty continually check for understanding during content 

delivery. Eighty three percent of teachers stated that they use assessment 

results to modify curriculum and instruction. As well, progress monitoring 

assessments are said to be used in the 81% of Santa Paula High School 

classrooms. These informal assessment techniques vary from subject to 

subject, and classroom to classroom as stated in the following: 
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Career Technical Education 

 

The Career Technical Education Department consists of two academies (the 

Agricultural Science Academy and Human Services Academy), Technology 

and Automotive. A wide variety of assessment strategies are in place. 

Teachers use hands on projects, exams, reports and student demonstrations to 

evaluate student learning. The variety of assessment strategies allows 

students to demonstrate knowledge not just by receiving information, but by 

interpreting and relating the information to their own knowledge and 

experiences. The use of different types of assessments provides students the 

opportunity to learn problem-solving and critical thinking skills. Technology 

teachers continually monitor and update teaching and assessment methods to 

keep up with current trends. The technology program uses custom made 

lessons combining both standard paper instructions and detailed online 

multimedia, which is largely used by the new Multimedia and Web Design 

course. 

 

Human Services Academy 

 

Human Service Academy courses use a variety of assessment tools. 

Individual and small learning group assessments are strategies utilized in 

these courses. Traditional techniques, including teacher-generated test 

materials, are reviewed, adapted and revised to meet course objectives. 

 

During job shadowing and internship experiences, students gain knowledge 

by actively participating and creatively producing and performing (i.e. 

creating bulletin boards, performing puppet shows, etc.). Juniors produce 

portfolios with samples of student work integrating academic assignments 

with the work environment. Results often prompt reorganizing and 

developing creative instructional activities linked to real-world content. Self-

evaluation and peer assessment are used for the children’s book and flannel 

board stories. The Academy Team continually assesses the program to 

enhance academic instruction and with career exploration activities. 

 

Agricultural Academy 

 

The Agricultural Academy utilizes a variety of assessments in order to 

evaluate student achievement. Students learn through presentations, work 

experience, leadership opportunities and community involvement. Students 

maintain a portfolio of their work experience and other projects. This allows 

students to conduct their own self-evaluation. Students are also assessed 

through written assignments and group discussion. Students must 

demonstrate their knowledge by completing hands-on projects, portfolios and 

through internships. 
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English Language Arts 

 

The English Department uses the quarterly benchmarks as the most formal 

assessment. The benchmarks are created based on the standards taught during 

each quarter. Benchmark exam results are used to modify future tests, 

Curriculum Guides, in the areas of grade level focus standards, unit 

organization and core materials used by teachers as well as Pacing Calendars. 

The benchmarks are rewritten when student scores indicate that the material 

on the assessment is not properly aligned to the Curriculum Guide, the level 

of difficulty is not appropriate or there are readability issues with the 

selections or questions.  

 

In addition to the quarterly benchmarks, English teachers utilize summative 

tests for reading selections and novels. The tests are either generated by the 

textbook software, the teacher or other educational source material depending 

on preference and availability. English teachers use varied reading selections 

and materials to teach the same literary devices, terms and analysis 

techniques. Other formal assessments used by the English Department 

include Accelerated Reader tests, essays, projects, portfolios and 

presentations. The outcomes of these assessments are used to adjust pacing, 

presentation of materials and instruction. To support this, 64% of the teachers 

in the department surveyed state that they use the results of their assessments 

to modify their instruction. 

 

On the WASC Teacher Survey, 79% of the teachers in the English 

Department stated that they use progress-monitoring assessments during the 

course of a lesson. Examples of the progress monitoring strategies used by 

the English teachers include: exit cards, journals, daily assignment checks 

and checking for understanding, including electronic response devices. Such 

informal data on student achievement is routinely gathered and the English 

teachers use these informal assessments to modify instruction and pacing. 

Individual types of assessments are not the sole measure of evaluation for a 

given student but are held in balance with other assessments in order to give a 

complete picture of a student’s educational progress towards mastery of the 

state standards associated with the particular course. 

 

English Language Development (ELD)  

 

The placement exam for ELD 1, 2, 3 and English Transitions is administered 

to incoming freshmen during summer school and to new registrants. Students 

are registered in an appropriate class, based on their performance on the 

exam, which consists of 50 multiple choice questions and a writing prompt 

that is taken from released CAHSEE prompts. The placement tests are end-

of-book exams from textbooks of the first three English levels. The results are 

analyzed based on a matrix and a rubric. 

 

 

 

 

EVIDENCE  NOTES 

 

English Department 

Benchmark Data, 

English Department 

Meeting Minutes, 

English Department 

Curriculum Guides 

and Pacing 

Calendars 

 

 

English Summative 

Tests, English WASC 

Teacher Survey, AR 

Tests, Student Work 

Samples 

 

 

 

 

 

 

 

English WASC 

Teacher Survey, AR 

Tests, Student Work 

Samples 

 

 

 

 

 

 

 

 

 

 

EL Placement Exam 

and Rubric, End of 

Book Exams 

 

 

 

 

 

 

 

 



185 

Within the school year, each ELD level is formally and regularly assessed 

using textbook-generated exams. Each textbook unit is broken into chapters. 

The teachers administer formative assessments at the end of the chapter and 

summative assessments at the end of the unit, in addition to mid-book exams 

and end-of-book exams. The results of these assessments are used to re-

evaluate student placement and to determine pacing or re-teaching. In ELD 1, 

the assessment results dictate student grouping and the intensity of 

Instructional Aide assistance. In addition to chapter and unit exams, ELD 

classes are required to complete unit projects that always include speaking 

and listening standards/strategies as well as a writing component. These unit 

projects are scored using a rubric created from textbook materials and teacher 

input. Ultimately, ELD students are formally assessed using the CELDT and 

the English CST. Santa Paula High School’s ELD curriculum was 

strategically chosen to build English language writing, speaking and listening 

abilities. 

 

Additionally, ELD students are informally assessed using the textbook CD-

ROM and the AutoSkills program. The activities on the CD-ROM act as a 

chapter review allowing teachers to identify concepts and vocabulary that 

students have not mastered through the individualized reports generated by 

the software. The AutoSkills program guides students through phonics, 

phonemic awareness and reading comprehension activities. It also provides 

the teacher and student with detailed information related to students’ progress 

in each area, levels and topics of mastery, as well as areas in which the 

student is struggling. 

 

ELD teachers also employ traditional informal assessments such as choral 

response, shadow reading, individual whiteboards, verbal query, checking for 

understanding and teacher observations to modify immediate instruction and 

adjust pacing or delivery to meet student needs. Since each level of ELD is a 

singleton course, there are no common assessments. 

 

Foreign Language 

 

In CP Spanish courses, since the same textbook is used at all levels, common 

assessments are implemented. Textbook exams are used and sometimes 

teacher-modified. In Honors courses, the department uses textbook designed 

exams as well teacher developed quizzes to frequently evaluate student 

mastery of the standards. Informal assessments such as exit cards and think-

pair-share are utilized as well. Summative assessments include unit exams, 

unit projects and portfolios. Additionally, each instructor uses a 

comprehensive final exam to assess the students’ mastery of the standards. 

However, passing the final exam does not determine whether the student 

advances to the next level of Spanish; the student’s overall performance 

throughout the year is the basis for advancement. 

 

The results of the assessments lead to re-teaching and re-addressing un-

mastered concepts. Assessment accommodations and modifications are 

implemented as necessary for special-needs students. 

EVIDENCE  NOTES 

 

Textbook Generated 

Exams, End of Book 

Exams, ELD Rubrics, 

CELDT and CST 

Data 

 

 

 

 

 

 

 

 

 

Textbook CDs, 

AutoSkills Data 

 

 

 

 

 

 

 

 

Home Group Data 

 

 

 

 

 

 

 

Textbook Exams, 

Comprehensive Final 

Exams, Student 

Portfolios and 

Projects 

 

 

 

 

 

 

 

Home Group Data 

 

 



186 

History/Social Science  

 

The History/Social Science Department utilizes a variety of formative and 

summative assessments. Some strategies include: chapter quizzes, unit tests, 

quarterly benchmark exams, various projects, homework, classwork, 

essay/short answer responses, journals/warm-ups, checking for understanding 

and assorted review games to re-teach concepts. Journals/Warm-ups are used 

are used on a daily basis in many classes to assess material previously taught 

and to apply new concepts. In several classes, students are given the 

opportunity to correct their errors for half credit the day after a unit test. 

History/Social Science has common unit assessments in College Preparatory 

United States History and College Preparatory World History. These 

assessments contain ten review questions so that material previously taught is 

not forgotten. In addition, many classes use common projects. All courses, 

except United States History Advanced Placement, administer quarterly 

benchmark exams. The common assessments and benchmark exams 

incorporate STAR-released questions. In preparation for the Advanced 

Placement exam in May, AP US History students are frequently assessed 

through quizzes, multiple choice, free response and document based essay 

questions. 

 

Other forms of assessment utilized by the department include research papers 

in Ninth Grade Transitions, World History Honors, AP United States History, 

Government and Economics. Student-generated PowerPoint presentations are 

also assigned. These are either individual or group based. Student assessment 

projects range from investigative and analytical to artistic and expressive. 

95% of the history/social science teachers surveyed stated that their 

curriculum includes projects related to real-world applications and 

knowledge. Simulations are one example of making real-world connections. 

The Social Science Department uses simulations to ascertain student 

understanding of specific events prior to teaching the event and so the 

students can better understand the event. Simulations are used to assess 

student understanding of specific events in history such as the 1929 stock 

market crash, the French Revolution and World War I. Debates are yet 

another assessment vehicle utilized in history/social science classes. 

Historically these have included topics such as immigration, taxes, federal 

spending, and the military’s ―Don’t Ask Don’t Tell‖ policy. Other debates 

center on historical events, for example: the decision to drop the A-bomb, 

women’s suffrage and Vietnam War. In order to assess student learning, exit 

cards are used in some classes after viewing videos. Some teachers 

administer weekly vocabulary assessments based on history and SAT words 

as well as state and world nations map assessments. 
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Mathematics  

 

Diagnostic exams are utilized at the beginning of the school year in all 

Algebra 1 and 2 courses to verify appropriate classroom placement and to 

determine areas of student need (so as to potentially re-visit material) as well 

as strengths (to determine the necessity to increase the classes’ rigor). In the 

2010-2011 school year, an Algebra 1 Universal Screening assessment was 

implemented. In addition, Edusoft data resulting from quarterly benchmarks 

are analyzed by all department members. Particular attention is given to areas 

of weakness. 

 

The Math Department uses a wide variety of assessment strategies. 

Standards-based common chapter assessments are utilized throughout all 

mathematics disciplines from Essential Algebra courses up through Algebra 

II. The department utilizes lunch-time and after-school collaboration time to 

meet in subject data teams to collaborate about common assessment results. 

Results are analyzed, discussed and ultimately used to adjust and modify 

instruction, which is attested by the WASC Teacher Survey, indicating that 

100% of the math teachers use the results of assessments to modify 

curriculum and instruction. In addition, math teachers collaborate and openly 

demonstrate, discuss and share strategies, often times utilizing a front-loading 

technique in which math teachers share various instructional strategies prior 

to a unit’s commencement. 

 

Additionally, according to the Teacher Survey 100% of the math teachers at 

Santa Paula High School use progress monitoring assessments during lesson 

delivery. Individual math teachers employ a variety of daily formative 

assessment strategies, including exit cards, individual student whiteboards, 

equity stick questioning and student response devices to check for 

understanding, quizzes, verbal query, teacher observations, individual and 

teams of students working problems at the board and homework. Summative 

assessments include: portfolios, journals, projects (both individual and group) 

and presentations (posters, PowerPoints, oral and group). 

 

Physical Education  

 

Santa Paula High School’s Physical Education Department uses a variety of 

assessment strategies. These include pre and post fitness testing, which 

occurs on a quarterly basis. To help students prepare for assessments, 

physical education students are required to perform fitness testing 

components, which incorporate various rigorous physical activity elements. 

In addition, freshman physical education students are given summative 

assessments at the end of each unit, usually in the form of a written exam. 

 

Prior to the administration of the state mandated physical fitness testing in the 

spring semester, physical education teachers analyze the previous assessment 

data to identify any areas of need. Preliminary fitness benchmark testing 

occurs three to four times a year and the assessment results guide the 

department’s instructional design and activity choice. In previous years, the 
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analysis showed that the two areas in which students needed to improve were 

upper body strength and cardiovascular endurance. As a result, additional 

activities that include these components are currently being introduced into 

the physical education program. 

 

Science  

 

According to the WASC Teacher Survey, 89% of the science teachers at 

Santa Paula High School monitor student progress towards the achievement 

of the standards. Teachers in the science department employ a variety of 

assessment strategies to do this. These include informal, progress monitoring 

as well as formal assessments. Informal, formative assessments or progress 

monitoring, involve checking for understanding during class instruction. 

Strategies used include: tiered questioning, exit cards or short quizzes that 

allow teachers to assess student levels of understanding. In addition, progress 

monitoring assessments such as published worksheet activities, rubrics for 

models and laboratory activities, electronic student response systems, review 

games, debates and quizzes allow teachers to determine the students’ progress 

towards mastery of standards. Formal assessments (unit tests and quarterly 

benchmark exams) are used summatively. 

 

89% of science teachers surveyed indicate that they use the results of 

assessments to modify curriculum and instruction. Formal assessments are 

common for a given subject and the results are recorded using either Scantron 

or Edusoft. The data are reviewed and evaluated to determine deficiencies in 

content understanding. This allows teachers to develop re-teaching activities 

using differentiation strategies.  

 

Special Education 

 

The Special Education Department at Santa Paula High School uses various 

assessment strategies in order to support students. Curriculum Based 

Measurements (CBMs), brief exercises using materials drawn directly from 

the student’s IEP, are used to see how well the students obtain and retain 

information presented to them in class. If a student struggles with a CBM, the 

teacher will decide if the instruction or materials need to be modified. Daily 

student observations are also used as an assessment strategy. 

 

State test scores such as the CSTs, CAHSEE and CELDT that point toward 

individual student achievement of standards are also analyzed. State 

standardized test scores are used to determine student class placement so that 

students have access to the best possible educational for their needs. In 

addition, when students are due for a triennial review, they are administered 

normative based assessments for cognitive abilities and academic skills. 

Triennial review data is used to determine special education eligibility as well 

as placement. 
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Visual and Performing Arts 

 

The Visual and Performing Arts Department uses a variety of assessment 

strategies to monitor, modify and enhance student learning. At the beginning 

of the year, all students are assessed to determine their prior knowledge and 

skill levels by working on an open-ended assignment with minimal 

restrictions. The department has developed rubrics that are used in Fine Arts 

courses to assess student ability for different hands-on projects.  

 

Assessment strategies used in the Fine Arts Department also include more 

traditional methods. Tests, quizzes, practice exercises and homework are 

given on a regular basis to monitor and assess individual student’s progress 

toward goals and expectations. These assessment methods are modified for 

Special Education students based on their needs and IEPs. 

 

In each of the Art Classes (Art 1, Drawing, Commercial Art, Computer Art, 

and Ceramics), assignments and projects are continuously modified 

throughout the year using a holistic approach. Fine Arts teachers often find it 

most effective to modify and evaluate assignments during, or immediately 

following the assignment. These modifications are implemented to enhance 

the concepts and skills taught in succeeding projects, end of the year final 

projects and the projects that will be given the following year. Fine Art 

teachers also enhance and modify their students’ education through 

observation and evaluation of skill-builder assignments. These observations 

are used by the teachers to assess student learning as the student increases 

their skill level. 
 

 The Music Program also uses a variety of assessment strategies to monitor, 

modify and enhance student learning. At the beginning of the year, all 

students complete a background questionnaire and perform an audition to 

determine their prior knowledge and skill levels. Music is a practicum; 

therefore, assessments are done on a daily basis as the student develops 

proficiency. Periodic tests are given progressively throughout each unit, 

which contains both a literature and pedagogic segment. At each test cycle, if 

the student is deemed proficient they pass the assessment. If not, they are 

assigned remedial work to bring them up to the expected performance level. 

Section leaders assist in this remediation. 
 

D3: The school with the support of the district and community has an 

assessment and monitoring system to determine student progress 

toward achievement of the academic standards and the expected 

school wide learning results. 
 

Because the Santa Paula Union High School District is comprised of one 

comprehensive high school of approximately 1400 students and one 

continuation high school of 120 students, there is a focused and clear line of 

support from the district to the site. The Santa Paula Union High School 

District supports the allocation of funds, monitoring of interventions and use 

of assessment data to make educational decisions.  
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Site administration, working with the support of the district, has implemented 

tools and programs to monitor student progress toward achievement of the 

California State Content Standards and the ESLRs.  Santa Paula High School 

monitors progress on the ESLRs through the Cardinal Code of Conduct, 

academy requirements, graduation rates, a-g completion rates, community 

service participation, club participation and events and college acceptance 

rates, to name just a few. Monitoring student achievement is a schoolwide 

priority at Santa Paula High and occurs at all levels, from data analysis by 

teachers and administration to individual student assessment at the classroom 

level. A variety of simple yet comprehensive schoolwide monitoring 

programs are utilized to assess student learning, gather data and make 

educational decisions at Santa Paula High School. 

 

Curriculum Guides, Pacing Calendars and Benchmarks  

 

Beginning in 2005, Santa Paula High School began moving toward a more 

comprehensive curriculum aligned with the California State Content 

Standards. With this focus, departments began collaborating to develop 

Curriculum Guides and Pacing Calendars that ensure students are delivered 

the appropriate standards-aligned curriculum. At the same time, benchmarks 

were created to assess student progress toward mastery of the standards and 

the Edusoft Assessment Management System, a standards-based assessment 

tool, was purchased to help teachers and administration collect and analyze 

student benchmark performance data to improve classroom instruction and 

student performance. Although some departments and disciplines were 

beginning to implement more standards-aligned curriculum and assessment, it 

was not until 2007, when the new principal required Curriculum Guides and 

Pacing Calendars, that all courses created them. The principal also required 

quarterly benchmark assessments in all core areas in the same year. 

Beginning in the 2010-2011 school year, elective teachers are beginning the 

process of collaborating with data to create benchmark assessments. In 

addition to the quarterly benchmarks, many departments are utilizing 

common assessments in the form of chapter quizzes, unit tests and projects. 

In this way, Santa Paula High School teachers and administration have 

created a comprehensive system that allows them to continually assess 

student progress and utilize assessment results to drive instructional 

decisions. 

 

Core departments continue to strive to create representative and 

comprehensive tests in which student knowledge acquisition can be attained 

easily, with certainty and with the intent of guiding the re-teaching, re-

learning and continual re-evaluation of student knowledge gains. As a way to 

encourage and support the use of formative assessment to drive educational 

practice, Santa Paula High School purchased the Intel-Assess on-line 

program for the 2010-2011 school year to enhance and improve both 

common and benchmark assessments. Benchmark and common assessments 

written in Intel-Assess are developed specifically to measure student mastery 

of the standards. The program offers test bank items in English Language 

Arts, History/Social Science, Math and Science. The program provides 
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multiple choice, constructed response, embedded error and "paired passage" 

items. The items are written to the rigor and style of the CSTs and all items 

are classified by Bloom's Taxonomy levels. A unique feature is that the 

program links assessment to intervention with a Rationale Document in 

which the incorrect responses of every multiple choice item are explained to 

uncover common student misconceptions. The Intel-Assess on-line program 

is compatible with Edusoft and enhances the ability of Santa Paula High 

School teachers to develop standards-based assessments that are a true 

measure of student learning.  

 

California Partnership Academies 

 

Santa Paula High School hosts two award winning California Partnership 

Academies, which function as schools within the school. The Agricultural 

and Human Service Academies each have strong monitoring and assessment 

components for the students enrolled in their programs. Additionally, the 

school’s service ESLR is a required element in both. Academy Teams, 

consisting of the Lead Teacher, other academy teachers, counselors and 

administrators, meet on a regular basis to monitor student progress in both 

their blocked academy classes and non-academy classes. If a student is 

having difficulty succeeding, the Academy Team determines the appropriate 

support needed. 

 

After every grading period, the Human Services Academy Lead Teacher 

creates a spreadsheet that includes the classes, and grades for all academy 

students. If a student is falling short in the ambitious ESLR and is earning a D 

or F in any class, the Academy Team discusses the student’s progress and 

then the Academy Counselor meets individually with each student and 

assigns Saturday School and/or after school tutoring. The student’s parents 

are also notified. Students attend tutoring until the next grading period or 

their grades are re-assessed by the Academy Team. 

 

The Agricultural Academy utilizes the partnerships created through the 

internship/job shadow program, the Agriculture Advisory Committee and the 

FFA parent support group to help assess the agriculture program. The input 

that the partnerships provide allow the program to assess students’ 

performance by recognizing the strengths and weaknesses of the program, 

reviewing curriculum and providing valuable recommendations in order to 

make the necessary improvements to best meet the students’ needs. The 

ESLR’s of decisiveness, respect and service are emphasized in the 

Agricultural Academy. 

 

Advancement via Individual Determination (AVID) 

 

Advancement via Individual Determination (AVID) is a comprehensive 

program with a mission to close the achievement gap by preparing all 

students for college and success in a global society. The program targets 

students who are considered academically ―in the middle.‖ The ESLRs of 

ambition, decisiveness and critical thinking are accentuated in the 
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program. AVID students are carefully monitored and evaluated all four years 

on their progress toward the completion of the UC a-g college requirements 

as they move through the program. The AVID program takes students step-

by-step through the university enrollment process, assists them in filling out 

their applications, applying for financial aid and scholarships and preparing 

students for college placement examinations. In the AVID classes 

themselves, students are monitored on their participation in tutorials, on their 

participation in community service opportunities and on other assignments 

that are given in classes that focus on reading/writing, collaboration, 

teamwork and inquiry. Ninth grade AVID students are tutored by Link 

Leaders trained in AVID tutoring techniques. 

 

Students in the AVID program are assigned an "AVID-trained" counselor 

who works one-on-one to monitor the students in the program. The counselor 

helps to examine student transcripts and develop a plan for their high school 

years and beyond. The counselor is instrumental in monitoring and 

encouraging students to take higher level Honors and Advanced Placement 

courses. All data regarding AVID at Santa Paula High School is gathered and 

maintained through the AVID Data Entry System annually. 

 

English Language Development  

 

The English Learner population at Santa Paula High School has continued to 

grow over the last decade. In the 2009-2010 school year, the EL population 

stood at 512 students, comprising 33.9% of the total student body. As a result, 

an extensive and comprehensive program has been established at Santa Paula 

High School to closely monitors the progress of English Learners to support 

their success.  

 

The Educational Services Office, school administration, the EL/Migrant 

Coordinator and the Counseling Department continuously collaborate to 

ensure proper placement and interventions are provided to students based on 

their English Language ability as measured through the CELDT. Initial 

placement for newly enrolled EL students consists of a diagnostic test 

utilizing the CELDT and the Milestones diagnostic testing provided as part of 

the ELD curriculum. Once placed, counselors evaluate students’ progress to 

ensure proper class placement through quarterly/semester grades. In addition, 

teacher feedback is utilized to monitor the progress of EL students. Test 

Scores (CELDT, CST and CAHSEE), teacher evaluations and grades 

determine the reclassification of EL students. Furthermore, Educational 

Services holds monthly EL/SIOP Committee meetings to monitor, implement 

and adapt instruction/intervention methods to improve and implement an 

effective English Learner Program. EL/SIOP meetings are attended by 

administrators, EL teachers, the EL/Migrant Coordinator and other personnel. 

 

EL students at Santa Paula High School are provided a systematic English 

Language Development program based on their CELDT scores. This program 

enrolls students with limited English skills into intensive double-blocked 

ELD 1, ELD 2 and ELD 3 language classes to increase students’ English 
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abilities and increase academic achievement throughout all classes. For those 

EL students in mainstreamed classes, and to help teachers tailor assessments 

to better assist EL students in achieving success, the school provides 

information regarding current CELDT scores to each teacher.  
 

A variety of programs have been developed to assist EL students to achieve 

success. Santa Paula High School offers a summer English Learners 

Academy for EL students. The target population is ELD 1 and ELD 2 

students.  Instructional Aides have also been provided to assist EL students in 

SDAIE, Sheltered and core classes. Instructional Aides help EL students in 

all areas of their education in these classes. A bilingual counselor has been 

assigned to all EL students and provides additional counseling support to 

ensure that they stay on track for graduation, assist with parent teacher 

communication and any other educational related issue. 
 

In order to monitor the migrant population, the EL/Migrant Coordinator 

works with students individually as well as with the counseling department, 

which monitors each student quarterly to supplement interventions. 

Resources for migrant students are prioritized by the EL/Migrant Coordinator 

based on students’ academic needs as defined by their CELDT, CST and 

CASHEE scores. Although not an EL program per se, about one quarter of 

Santa Paula High School EL students are also classified as migrant students. 

Migrant students who are experiencing difficulty in their classes are offered 

extra tutorial hours (after school and summer tutoring) and if they are 

deficient in credits are enrolled in the PASS program that enables students to 

recover credits needed for graduation. 
 

Link Crew 
 

A variety of assessments including grade point average, reading grade level 

and standardized test scores show that Santa Paula High School ninth graders 

often have difficulty achieving success and reaching the required academic 

standards in their first year of high school. As a result of this data analysis, 

Santa Paula High School has allocated resources to help incoming ninth 

graders succeed. 
 

Both state and district data confirms many freshmen struggle during their first 

year of high school and are at risk of failing multiple classes, which 

jeopardizes timely progress toward graduation. To combat this, Santa Paula 

High School implemented the Link Crew Program in 2006. Link Crew is a 

transitional program that supports incoming freshmen by pairing them with 

successful, upperclassmen who act as peer mentors. When the program 

began, there were 22 juniors and seniors participating as Link Leaders. The 

following year, enrollment in the Link Crew class increased to 38, to 45 in 

2008 and to 62 in 2009, primarily due to the additional section provided in 

the master schedule. In the 2010-2011 school year, there are 65 students 

enrolled in the Link classes. The Link Crew program was expanded during 

the 2009-2010 school year when Human Services Academy juniors and 

seniors were trained to become Link Leaders and support freshmen entering 

the Human Services Academy.  
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Link Crew Leaders, under the supervision of the Link Crew Coordinator, 

monitor their freshmen throughout the year. ESLRs of respect, ambition and 

service are first and foremost. Link Leaders are required to contact their 

freshmen at least once a month, but many Link Crew Leaders make contact 

on a more frequent basis. These contacts can include classroom visits, lunch 

or after school meetings, emails or phone calls. Link leaders make periodic 

contacts with their freshman’s teachers to further monitor their grades and 

classroom behavior. In some cases, the Link Crew Leader will make contact 

with the freshman’s parent to better support his or her success. A log is kept 

of all contacts between Link Crew Leaders and freshmen. The Link Crew 

curriculum is focused on the needs of new ninth graders, and as these needs 

can change over the years, the Link Crew curriculum changes with them to 

best serve Santa Paula High School students. 

 

CAHSEE 

 

Beginning with the CAHSEE graduation requirement in 2005, Santa Paula 

High School implemented CAHSEE Math and English interventions within 

the regular school day to ensure all students pass the Exit Exam. Santa Paula 

High School eleventh and twelfth grade students who have failed to pass the 

California High School Exit Exam are placed into the class, which targets 

areas of deficiency through the use of the CAHSEE on Target curriculum 

from UC Davis and the online CAHSEE Revolution.  

 

The CAHSEE test is given to all tenth graders in March and is also offered to 

eleventh and twelfth graders multiple times throughout the school year, per 

the state. After scores are shared with students, parents, faculty and 

administration, the Math and English Departments analyze the CAHSEE data 

to develop strategic reviews and revise the CAHSEE curriculum for Math and 

English courses as well as the intervention CAHSEE courses.  

 

D4: The assessment of student achievement in relation to the academic 

standards and the expected schoolwide learning results drives the 

school’s program, its regular evaluation and improvement, and the 

allocation and usage of resources. 

 

Santa Paula High School understands the importance of using the assessment 

of achievement data as a tool to measure student learning and to modify 

instruction. Santa Paula High School uses both formative and summative 

assessment data to drive educational decisions. The Santa Paula High School 

curriculum is tied directly to the California Content Standards, as evidenced 

in each courses’ Curriculum Guide and Pacing Calendar. Additionally, 

formative and summative assessments are written to the standards. All data 

collected from the common, benchmark, state, and federal tests are used to 

evaluate student learning, advocate for programs and design new or improve 

upon existing programs.  

 

By analyzing data gathered through assessment methods, Santa Paula High 

School determines how to allocate the school’s resources to better serve 
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students and raise student achievement. Indicators of student success are 

reviewed regularly as part of the school program and culture. Additionally, 

the review of student achievement data is frequently shared with all 

stakeholders. 

 

Communication Regarding Student Achievement Data 

 

An annual review of student achievement data occurs during the District 

Advance, which takes place every August and serves as a preview of the 

school program for the upcoming school year. The Advance consists of site 

principals and district administration. Discussion centers on all aspects of 

student data, including school enrollment numbers, the master schedule, the 

previous year’s attendance rates, graduation rates and the number of students 

graduating who meet the a-g requirements. The District Advance analyzes 

special populations’ achievement data including special education, English 

Language and socio-economically disadvantaged students. The site principal 

communicates the overall school plan for the upcoming year and uses the 

assessment of the prior year’s data to drive the school program for the 

following year.  

 

At the first school board meeting of the year, the Santa Paula High School 

principal makes a presentation focused on the released CST scores and the 

API and AYP results. The principal reports to the board and district personnel 

the school planning efforts based on state and federal mandates. 

 

During the first day back for teachers, the first of two Professional 

Development Days, the principal makes a presentation to the school faculty 

focused on the released CST scores and the API and AYP results. Reports on 

the CST are disseminated to Area Chairs and individual teachers. Data is 

provided through the Edusoft program for the examination of overall student 

performance by teacher and course. 

 

During fall grade level assemblies, the principal makes a presentation to 

students focused on the released CST scores and the API and AYP results. 

Students are shown schoolwide results and the overall scores are interpreted 

and discussed. Students are also reminded about Zangle Student Connect and 

are encouraged to monitor their own progress for each course online. 

 

In September, a Back to School Night is held for parents where the principal 

again makes a presentation focused on the released CST scores and the API 

and AYP results. Parents are shown schoolwide results and overall scores are 

interpreted. Parents are also introduced and/or reminded about the Zangle 

Data system and are given an explanation of how they can access information 

on their student’s progress in each of their courses. Counselors are equipped 

to distribute the Zangle usernames and passwords, so that interested parents 

can receive their passwords and gain immediate access. 

 

Monthly meetings of various stakeholders are held throughout the year to 

help evaluate programs and explore how to improve them. For example, in 
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School Site Council Meetings, students, parents, classified staff, certificated 

staff and school administration create and approve the Single Plan for Student 

Achievement and assess progress on plan goals. The ELAC/DELAC 

meetings include the EL/Migrant Coordinator, parents, site and district 

administration. The ELAC /DELAC Advisory Committees assess the 

progress of the English Language Development program in relation to the 

Single School Plan. An ELAC Advisory Committee parent also sits on the 

School Site Council. The EL/Migrant Coordinator provides reports to parents 

through the ELAC and DELAC meetings, the annual Title I meeting and the 

annual EL Parent Conference held every November. The EL/Migrant 

Coordinator also meets regularly with district and site administration and 

with faculty through the monthly EL/SIOP meetings to support and monitor 

the EL and Migrant Programs.  

 

In the spring, administration reviews, using student achievement data, 

assesses the school’s overall program through the School Site Council and 

Area Chair Meetings and makes recommendations to the district as to 

priorities for the next school year. The district works with site administration 

to allocate resources for following year that impact the development of the 

master schedule, which occurs over several months. 

 

Throughout the course of the year, Santa Paula High School provides timely 

and appropriate reports on student assessments and progress. Parents are 

mailed reports on student progress in coursework every five weeks. The 

School Accountability Report Card (SARC) is mailed home each year along 

with California Standardized Test results. Parents are also mailed quarterly 

Principal Newsletters to keep them abreast of the school’s program. In the 

2009-2010 school year, Santa Paula High School made several reports to the 

Santa Paula Chamber of Commerce Education Committee on the school’s 

API and AYP, graduation rates, dropout rates, UC a-g completion rate and 

overall school performance. 

 

Using Assessment to Drive the School’s Program  

 

Over the course of the school year assessment data are collected from various 

sources, evaluated and used to drive, modify, or provide full scale 

interventions to improve the educational experiences of Santa Paula High 

School Students.  

The Accelerated Reader Program 

To address the need for students to access literature and to address students 

reading below grade level, the Accelerated Reader program is used by the 

English Department as a component of a student’s course grade, as well as 

schoolwide to determine individual, independent reading levels. Beginning 

the 2010-2011 school year, all regular education and mainstreamed special 

education students were universally screened (one of the components of RtI
2
) 

utilizing the AR program. Non-mainstreamed ACC and MC students were 

tested using AutoSkills. All students were tested during the first three weeks 
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of school which allowed Santa Paula High School to assess students’ reading 

levels. This data was then used to determine placement into RtI
2 

interventions 

and to inform classroom instruction. Students will be retested at the end of 

the school year to determine individual progress. The universal screening of 

reading levels provides Santa Paula High School with a way to monitor 

student progress towards the content standards, graduation and attainment of 

the ESLRs. 
 

In order to support the school’s identified need in Reading, beginning in the 

2010-2011 school year, the English Department has mandated that all 

teachers have an Accelerated Reader requirement in their courses. All 

students taking College Preparatory (CP) and Honors English courses must 

read outside of class and take assessments on what they have read using 

Accelerated Reading testing center located in the school library. This 

comprehensive assessment program targets the need for Santa Paula High 

School students to increase their reading ability as determined by the 

universal screening of all students.  
 

The Accelerated Reading program is used to continually assess students and 

monitor their progress on reading mastery. The Accelerated Reading 

Coordinator monitors the program and communicates with both faculty and 

administration on the success of the program and areas for improvement. 
 

Math Interventions  
 

Since 2004, Santa Paula High School has partnered with UCSB and the UC 

Office of the President to provide a strategic summer math intervention. The 

academy focuses on understanding the University of California’s a-g 

requirements, career exploration, and the mathematics necessary to qualify 

for enrollment. Discussions of classes needed to be eligible for university 

enrollment occur as well as an actual college tour. Enrollment in past years 

has exceeded 100 incoming freshman students. Budget limitations held 

enrollment to 60 students for the 2010 summer program. Longitudinal data is 

collected by UCSB and provided to Santa Paula High School on the overall 

effectiveness of the Summer Advancement Academy. Santa Paula High 

School also collects data and tracks student success after their participation in 

the Academy. An assessment of the data shows that students who participate 

in the Advancement Academy (formerly known as the Summer Algebra 

Academy) consistently out perform their peers in the successful completion 

of Algebra 1, have a higher GPA and have higher retention rates.  

 

Ninth grade students entering Santa Paula High School Far Below Basic in 

math are at risk of failing Algebra 1. Although the school has always offered 

a lower-level Algebra course, Algebra Essentials in the 2010-2011 school 

year is different in that it targets only ninth grade students needing intensive 

intervention to prepare them for Algebra 1. Incoming ninth grade students are 

assessed to determine which course is best suited for the student. 

Qualification criteria utilized include ―Far Below Basic‖ scoring on the CST, 

feeder school teacher recommendation and/or poor performance on Algebra 

Readiness Diagnostic Test.  

EVIDENCE  NOTES 

 

 

 

 

 

 

 

English Department 

Syllabi and 

Curriculum Guides, 

AR Reports 

 

 

 

 

 

 

 

 

 

 

 

 

Summer Advancement 

Academy Curriculum, 

Enrollment and Data 

 

 

 

 

 

 

 

 

 

 

 

 

 

Algebra Essentials 

Curriculum, Algebra 

Essentials Student 

Data 

 

 

 

 

 



198 

Additionally, in 2010-2011 Santa Paula High School has allocated resources 

to develop a double-blocked Algebra intervention program for tenth grade 

students. A diagnostic Algebra readiness assessment was given to students at 

the beginning of the year to verify their proper placement. The intervention 

class uses the College Preparatory Math (CPM) curriculum with small group 

and hands-on learning. In the second hour, the Algebra 1 Intervention 

students use the McDougal Littel curriculum, common pacing calendar and 

assessments as other Algebra 1 College Preparatory classes on campus. 

Student progress on mastery of Algebra 1 standards are monitored by the 

intervention teacher. At the end of each semester, the intervention teacher, 

Math Area Chair and administration evaluate the individual students’ 

progress and their need for the intervention is reassessed.  

 

English Interventions 

 

In the 2009-2010 school year, Santa Paula High School developed a double-

blocked Reading/English program for all incoming ninth grade students 

reading below the fourth grade level. Students are identified in the spring 

through teacher recommendations and seventh grade English CST scores. In 

the fall these recommendations are verified through universal screening and 

eighth grade CST scores. The intervention course uses the Edge Reading 

Curriculum in conjunction with the AutoSkills Academy of Reading, 

computer-based language acquisition program. Student progress toward an 

increase in grade equivalent reading levels is monitored by the intervention 

teacher utilizing AutoSkills. At the end of each semester, the reading teacher, 

English Area Chair and administration examine student reading level data 

and their need for the intervention is reassessed.  

 

In 2010, 15% of tenth grade students failed to pass the math portion of the 

CAHSEE and 17% of tenth graders failed to pass the English Language Arts 

portion. To address these numbers, increase passage rates on the CAHSEE 

exam and to meet API / AYP requirements, beginning in the 2009-2010 a one 

day CAHSEE ―Boot Camp‖ was implemented for all tenth graders prior to 

the administration of the March CAHSEE exam. Based on student feedback 

about the value of the ―boot camp,‖ the school plans to offer it again in the 

2010-2011 school year, increasing it to two days.  

 

English Learner Interventions 

 

The school has allocated resources to develop a series of after school and 

Saturday CAHSEE preparation classes that are offered to eleventh and 

twelfth grade EL students who have not passed the CAHSEE. Success of the 

other programs focused on helping EL students increase achievement are 

reflected in the school’s tenth grade EL CAHSEE pass rate. Over the last five 

years, the EL tenth grade pass rate for Mathematics has increased from 43% 

in 2006 to 76% in 2010, and the EL tenth grade pass rate for ELA has 

increased from 14% in 2006 to 69% in 2010. The school has allocated 

resources to increase the number SDAIE courses and the creation of 

Sheltered courses for better placement of EL students based on CELDT levels 
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beginning in the 09-10 school year. The courses are supported by the 

EL/SIOP meetings and trainings.  

 

California Standardized Testing 

 

Santa Paula High School relies on the CST and CAHSEE results and the 

Academic Performance Index Score and Adequate Yearly Progress reports to 

comprehensively monitor programs for the school. The results and reports are 

a schoolwide assessment of the student learning and is an indicator of overall 

student success.  

 

California Standardized Test (CST) data is used schoolwide to monitor and 

assess student progress toward the standards.  In the fall, CST scores are 

disseminated to students, parents, faculty and site and district administration. 

The results of California Standardized testing are then analyzed by 

administration and faculty to determine overall number of students Proficient 

and Advanced. Teachers can also determine which standards were mastered 

and identify which ones need improvement. The analysis of CST results is 

used to evaluate the overall educational program of the school and to set 

goals and objectives for site, departments and individual teachers. CST 

results are used to validate the creation or continuation of intervention 

programs. 

 

Professional Learning Community 
To establish the assessment of student performance toward the California 

State Content Standards and the ESLRs as part of the school culture, in the 

2010-2011 school year the site calendar was modified to include built-in 

collaboration time. The time is being used for the development of a 

Professional Learning Community. Analytical Data Teams have been formed 

to examine both benchmark and common assessment data and to share best 

teaching practices. The focus of the Data Teams PLCs is to continue to align 

the curriculum to the state standards and use the assessment of student data to 

modify instruction. All departments meet regularly to assess student 

achievement in relationship to the academic standards and develop resources 

to improve student achievement. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

EVIDENCE  NOTES 

 

 

 

 

CST and CAHSEE 

Data, API and AYP 

Data 

 

 

 

CST Data 

 

 

 

 

 

 

 

 

 

 

 

 

Collaboration 

Meeting Minutes, Site 

Calendar, Weekly 

Bell Schedule, Data 

Team Meeting 

Agendas, Benchmark 

Assessments 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



200 

Ninth Grade Transitions Course 

 

As a result of the assessment of academic progress across grade levels, a 

ninth grade transitions class has been established. The purpose of the required 

course is to address the high rate of failing grades freshmen receive. The 

report card analysis shows that out of the total freshman class in 2009-10, 

52% had one or more F’s  in the fall semester and 51% in the spring semester. 

The Ninth Grade Transitions course provides freshmen with tools to succeed 

in high school and to understand the UC a-g requirements. School ESLRs 

surrounding ambition and decisiveness are emphasized in the course. The 

development of a ten-year plan, as well as the skills necessary to accomplish 

it, is stressed. The class includes a college visit. The impact of the Ninth 

Grade Transitions class is evaluated at the end of each school year through 

the use of student surveys. The Ninth Grade Transitions teachers and site 

administration discuss the survey results and use these results to modify the 

curriculum. 

 

Homework Center 

 

Over the past ten years, the California Academic Partnership Program 

(CAPP) has supported a number of innovations in lower-performing public 

high schools in the state. One of the most successful is a model for an after-

school homework center. Their research demonstrates that students struggle 

most in math and need more support in this area. As a result of this study, 

Santa Paula High School, beginning in the 2010-2011 school year, instituted 

the After School Homework Center, which is staffed by at least one Highly 

Qualified math teacher to provide tutoring in math and other subjects, access 

to computers and books and to take Accelerated Reading tests. Students sign 

into the Homework Center located in the school library; records of student 

attendance are kept for evaluation of the program.  

 

Santa Paula High School and the Santa Paula Union High School District 

clearly understand the importance of measuring student achievement through 

the use of data. All data collected by Santa Paula High School are used to 

assess programs and interventions, allocate resources, and increase student 

achievement. 
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Areas of Strength 

 

1. Santa Paula High School offers reading, math, EL and ninth grade 

interventions. 

 

2. Analysis of Benchmark and progress monitoring assessments is driving 

curriculum, re-teaching and future curriculum calendar development. 

 

3. A variety of formative and summative assessment strategies used 

schoolwide. 

 

4. Multiple parties monitor Santa Paula High School students’ progress.  

 

5. Santa Paula High School has implemented Universal Reading Screening 

and Algebra 1 Diagnostic Testing as part of RtI
2
. 

 

 

Areas for Growth 

 

1. Continue to increase the schoolwide monitoring of interventions based on 

data and the allocation of funding for interventions. 

 

2.  Increase the use of Benchmark assessment data to evaluate student 

learning and drive instruction by all teachers.  

3.  Continue to develop common assessments in both core and elective 

courses. 

 

4.  Continue to develop a Professional Learning Community as outlined by 

the school vision. 
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CHAPTER FOUR 

 FOCUS GROUP E 

 

 

E1. The school leadership employs a wide range of strategies to 

encourage parental and community involvement, especially with the 

teaching/learning process. 

 

Santa Paula High School’s leadership employs many strategies to encourage 

parental and community involvement. The school reaches out to the 

community by communicating in writing, through mailers and newsletters, 

via phone calls home and through presentations with various community 

organizations. School administration organizes workshops for parents and 

provides multiple opportunities for parents and other community members to 

be involved in the school’s decision-making process and to gain skills in 

helping their students succeed at Santa Paula High School. However, 

administration also realizes that it is not their duty alone to foster parent and 

community involvement. The site administration’s philosophy is to ―grow 

and develop‖ all staff, faculty members and students, encouraging them to 

become leaders at Santa Paula High School and its surrounding community. 

As such, administration also encourages teachers to take a proactive role in 

communicating with parents about their student’s progress in order to best 

support their student’s learning. Santa Paula High School’s administration, 

teachers and school community at large, including athletics and extra-

curricular clubs, encourage parental and community involvement in the 

teaching and learning process.  

 

Administrative Strategies to Encourage Parental and Community 

Involvement 

 

Communication 

 

 Quarterly Principal’s Newsletter mailed to all parents 

 Monthly ―Coffee with the Principal‖  

 Coordination of the hosting and maintenance of the school’s website 

through the Web Design course (http://www.sphs.net) 

 Use of Zangle Student and Parent Connect and Blackboard Connect 

(automated calling system) to maintain communication with parents 

about attendance, behavior, academic progress, school events, library 

and other notifications 

 Santa Paula High School takes a very active role in parent 

notification about attendance. Santa Paula High School uses 

Blackboard Connect to make daily attendance calls for 

students who are marked absent ranging from one to six 

periods in a day. Along with absent calls, Santa Paula High 

School also makes calls for students who have been marked 

tardy, ranging from one to six tardies per day.  
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 To foster better communication, administration introduced in 

the 2010-2011 school year, Blackboard Connect for Teachers. 

The system is an automated call-out program teachers can use 

to notify parents about missing homework, poor exam grades, 

provide reminders about upcoming tests or send positive 

messages home to praise students. Blackboard Connect places 

the calls in the home language.  

 Santa Paula High School communicates with the community through 

quarterly articles which are published in the local newspaper The 

Santa Paula Times. These articles are written to inform the 

community of events that take place both inside and outside of the 

classroom. The articles also provide the community with school 

contact information to encourage them to become more involved on 

campus. 

 Parents are informed about the academic expectations of students 

through information provided to parents in the annual registration 

packet. 

 All written communication and phone calls home are made in the 

student’s home language. 

 School leadership and club advisors participate in community 

organizations and attend community events (i.e. Rotary Club, 

Optimist Club, Kiwanis) 

 Presentations by the Athletic Director to community organizations 

and local businesses for the purpose of creating community and 

business partnerships. 

 Correspondence by the Athletic Director to community supporters 

providing them with updates about the Santa Paula High School 

athletic program. 

 

School Organizations and Events 

 

 The Parent Teacher Association (PTA) was restarted in 2008 to 

directly address student success through increased parent 

involvement. The PTA sponsors workshops for parents to help them 

better support their students’ learning and education at Santa Paula 

High School. The PTA also addresses the ESLRs by providing 

students and parents with access to resources to resolve academic and 

personal challenges and become life-long, independent learners and 

through workshops about sensitive issues such as bullying, drugs, 

gender and sexual orientation.  

 Parents are extended invitations to participate in school meetings and 

functions, including Future Freshman Parent Night, Back to School 

Night, college informational and financial aid workshops, School 

Site Council, Academy Advisory Committees and the English 

Learner Advisory Committee (ELAC) and District English Learner 

Advisory Committee (DELAC). 
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 Parent participation is further encouraged through the MESA 

banquet, Summer Advancement Academy Night, Special Education 

Transition Fair and Back to School Night. 

 Invitations extended to parents and community members to serve as 

chaperones for field trips. 

 The annual College and Career Fair includes local schools and 

businesses. The fair directly relates to the ESLRs encouraging 

students to evaluate and analyze multiple sources of information in 

order to make informed decisions concerning their life after high 

school and their options. The presenters encourage students to have 

pride in their work, confidence in themselves and a desire to reach 

their true potential.  

 Annual English as a Second Language Community Conference 

organized for parents, students and members of the community that 

supports the ESLRs. Workshops held at the conference include a 

focus on student respect for their peers regardless of race, ethnicity, 

gender, sexual orientation or religion. Other workshops for both 

students and parents provide them with information so that they can 

access resources to resolve academic and personal challenges and 

become life-long, independent learners. 

 Agreements have been secured with community based, social service 

organizations to provide mental and social services to students on 

site. 

 Opening the campus for community events, including community 

support groups, parent groups and community trainings. The campus 

opens its doors regularly to provide a place for the community to host 

holiday shows, police training, CPR training, among others. The 

school also hosts parenting groups and workshops. Additionally, in 

the 2010-2011 school year, the campus hosted a self-defense 

training. 

 

School Program Links to the Community 

 

Santa Paula High School teachers, counselors and staff understand and 

respond to the community they serve in many ways. Many of the staff 

members are bilingual and are utilized frequently to translate phone calls 

home, parent conferences and other meetings. Through Blackboard Connect 

for Teachers, teachers are able to communicate about a student’s progress in 

their class in their home language. Communication about grades takes place 

formally, via report cards, quarterly for all students and every five weeks for 

students who are receiving a D or an F. Additionally, many teachers and 

counselors make phone calls home and set up conferences to help the student 

receive additional support they may need to be successful.  

 

At the beginning of the school year teachers send home a class syllabus 

outlining grading and discipline policies. Teachers ensure that grades are 

current in Zangle for both students and parents. Contact is initiated with 

parents via phone or email, or a response is promptly sent when contacted by 

parents. If needed, teacher-parent-student-counseling meetings are arranged 
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to give both parents and student more detailed guidance. The WASC 

Teacher Survey indicated 30% of teachers contact parents one to two times 

per week, while 34% of teachers surveyed indicated they contact parents one 

to two times per month. The Parent Survey indicated 91% of parents believe 

Santa Paula High School keeps them informed. 75% of parents Strongly 

Agree or Agree that teachers contact them regarding their student’s progress 

and 80% of parents Strongly Agree or Agree that teachers and counselors 

return calls and emails promptly.  

 

Within all departments, parents are supported as active partners in the 

teaching and learning process in many ways. Progress reports, parent letters 

in English and Spanish, Zangle comments, Blackboard Connect, emails, 

Back-to-School Night and regularly scheduled meetings between students, 

parents, teachers, and counselors provide a pathway for open 

communication. In addition, the IEP process, Transition Fair, Boswell (a 

private school for students with special needs) visitations, parental field trip 

participation and classroom visitations foster a positive rapport between 

parents and the school. 

 

The Counseling Department supports the transition between grade levels and 

college and career through the registration process, transcript evaluation, 

PSAT, ACT and SAT testing, the college application process, scholarships, 

the College and Career Fair as well as individual student and family 

counseling. The Counseling Department works as a liaison between the 

school and parents by providing translation services for personalized 

educational plans, Student Study Team (SST) and Individualized Education 

Planning sessions. Additionally, at Future Freshman Parent Night the 

Counseling Department introduces academic, athletic and extra-curricular 

clubs, organizations and programs available to students.  

 

Several programs and courses at Santa Paula High School stand out as 

leaders in fostering strong community partnerships, some interweaving 

community ties and experiences into their curriculum, including, but not 

limited to the California Partnership Academies, Special Education and 

Visual and Performing Arts. 

 

California Partnership Academies  

 

Santa Paula High School’s two California Partnership Academies, the 

Agricultural Academy and the Human Services Academy, by the nature of 

the programs, enjoy extensive links with the community. Under the academy 

grant, students are required to participate in job shadowing and internships in 

the community in their respective fields of interest. Internships, job 

shadowing and community service are tied directly to the ESLRs as 

academy students  are encouraged to be ambitious and to have pride in their 

work, confidence in themselves and a desire to reach their true potential. 

Students’ service-oriented volunteerism allows them to contribute to self, 

family, school and community as positive, productive members of the global 

community. 

EVIDENCE  NOTES 

 

 

 

 

 

 

 

 

Progress Reports, 

Blackboard Connect 

Call-Outs, Parent 

Conferences, IEPs 

 

 

 

 

 

 

Academic Review, 

Counseling 

Presentations  

 

 

 

 

 

 

 

 

Academy, Special 

Education and Visual 

and Performing Arts 

Curriculum Guides 

 

 

 

 

Agricultural and 

Human Services 

Academy  Job 

Shadowing and 

Internship Logs 

 

 

 

 

 

 



207 

Both academies have a very organized structure and have advisory 

committees that consist of parents and community members. These 

committees have several functions: budget oversight and approval (including 

the Carl Perkins and California Partnership Academy Grants), brainstorming 

strategies for meeting the needs of at-risk students in the programs and 

recruitment of mentors for volunteer hours, job shadowing and internships. 

Additionally, these advisory committees work to identify the strengths and 

challenges within both programs.  

 

Human Services Academy  

 

The Human Service Academy, a recipient of the California School Board 

Association’s Golden Bell Award in the 2010-2011 school year, holds 

campus tours for incoming freshmen during eighth grade as a form of 

articulation between the elementary school districts and the Santa Paula 

Union High School District. This also fulfills the requirement of Carl 

Perkins and state Career Technical Education Five Year Plan. Parent 

Orientations take place in the spring prior to registration for Santa Paula 

High School. Parents view the current academy PowerPoint Overview and 

academy students are available to answer questions about the program. If the 

Academy Team feels it is warranted, there is an Academy Parent Night in 

addition to Back to School Night. Human Services Academy parents are 

actively involved with helping students fundraise monies used for 

motivational awards including tote bags, sports bags, portfolios, sweatshirts, 

etc. Assignments are continually related to the student’s chosen career 

pathway and ten year plan. The academy Lead Teacher produces monthly 

newsletters and in keeping with the California Partnership Academy 

guidelines, the Human Service Academy has an advisory committee 

composed of parents, academy teachers, administrators and community 

members. 

 

The Human Service Academy has approximately 70 mentors in the local 

community who donate 8,000 hours of time working with Human Services 

Academy students in job-shadowing, service learning and internships. 

Community members donate certificates for volunteer student hours and also 

volunteer time to help students become American Red Cross certified.  

 

During the 2009-2010 school year, nine guest speakers enhanced student 

learning. The professionals came from nonprofit organizations, colleges, the 

City of Santa Paula, Human Services agencies and Environmental Health. 

Four field trips provided personal support; students participated in summits, 

along with tours of UCLA, the Skillin-Carroll Mortuary and the Museum of 

Tolerance. 19 preschool teachers provided three days of job shadowing 

experiences for 32 sophomores. In addition, the teachers supervised fifteen 

days of service-learning while tenth graders performed thematic lesson 

plans. 30 internships, with an average of 150 hours each, would not have 

been possible without 19 credentialed elementary and middle school 

teachers, 13 health care professionals, and ten adults in the area of 

public/human services. Business partner activities also come in the form of 
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supervisors for community volunteer activities such as; Santa Paula 

Beautiful, Halloween Carnival, Recycling Project, Music Department 

Fundraiser and Earth Day Events. Chaperones brought preschoolers to 

observe puppet show performances. Business contributions come in the form 

of awards, certificates, Ventura County Youth Summit, Rotary Youth 

Leadership Camp, Big Brothers/ Big Sisters Appreciation Dinner, Rotary 

Youth Luncheon, Ray Sepulveda Memorial Scholarships and both Boys and 

Girls State Representatives.  

 

Agricultural Academy  

 

The Agricultural Academy, a recipient of the California School Board 

Association’s Golden Bell Award in the 1998-1999 school year, is another 

prime example of one of the school’s programs that encourages parental 

involvement. The Agriculture Parent Support Group and Agriculture 

Advisory Committee are components of the academy that help guide and 

provide recommendations to help direct the program and meet the needs of 

the students. Agricultural Academy parent supporters meet once a month; 

the numbers of attendees varies. Parents are also invited to attend all events, 

meetings, fundraisers, etc. The Agriculture Advisory Committee is 

comprised of community members, alumni, agriculture industry leaders, 

parents and school board members. The Advisory Committee meets three to 

four times each year. 

 

Santa Paula High School has a website created and maintained by the Future 

Farmers of America (FFA) officer team to inform the parents, community, 

alumni, members and the public of what is happening in the agriculture 

program (http://www.santapaulaffa.org). A monthly newsletter is distributed 

to all stakeholders and highlights some of the outstanding students and 

events occurring in the month. Agriculture parent supporters work closely 

with FFA and the Agriculture teacher in many ways, including Back to 

School Night, Annual Awards Banquets, Welcome Back Dinner; all of 

which provide parents and community members with opportunities to 

participate.   

 

The Special Education Department  

 

The Special Education Program at Santa Paula High School holds parental 

involvement to a very high standard. Parents are active members of their 

child’s educational services and needs. The IEP process, implemented by the 

Educational Services Office and serving all Special Education students and 

their families, is an essential link between parents, students and community 

members. Parents are present at all IEP meetings, as are teachers and case 

managers. When students receive outside services, those community 

members are also invited to be present at all meetings. 
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In the 2010-2011 school year, Santa Paula High School’s Special Education 

Program provides services to a total of 147 students from grades 9-12. The 

Special Education Department consists of six teachers, six instructional 

aides, school psychologist, speech/language therapist, counselor/program 

specialist, and special education office assistant.  

 

The Special Education Department participates in school-wide parental 

involvement events such as; Individualized Education Plan meetings, the 

annual EL/Migrant Parent Conference, Back-to-School Night and parent 

workshops. The department promotes parental involvement in these events 

by sending invitations and letters home, personally calling parents and being 

available to parents during these events.  

 

In Fall 2010, the district held a meeting for the parents of students with 

disabilities in order to review and inform them of the district services and 

legal rights they hold. Parents were provided the opportunity to give 

feedback, through a survey, regarding current educational services provided 

by the district. This survey reviewed twenty six areas that ranged from 

school to parent communication (translation), IEP guidelines and transition 

services. In Spring 2010, Santa Paula Union High School District, in 

collaboration with Ventura County Special Education Local Plan Area 

(SELPA), hosted a county-wide transition fair for parents and students. 

Parents were provided with information and local resources available to 

students with disabilities.  

 

Santa Paula High School special education students are participants in 

Project Workability. Project Workability is mandated by the California State 

Legislature through Ed Code Section 56470 and empowers Santa Paula High 

School students with skills for their transition into the workforce after high 

school. The program directly relates to the ESLRs in supporting students for 

success in high school and beyond. The Workability program includes the 

following elements: recruitment, assessment, counseling, pre-employment 

skills training, vocation training, student wages for trial employment, 

placement in unsubsidized employment, and assistance with transition to a 

quality adult life. Workability encourages students to be decisive and 

ambitious in determining their interests and how to achieve their goals. 

Parents are informed and provided with quarterly student progress updates. 

 

The Special Education Department has the availability and support of an on-

site school psychologist. Additional services and contacts are provided 

through community resources such as SELPA, Ventura County Behavioral 

Health Crisis Team from Casa Pacifica, Interface, Clinicas and Behavioral 

Health ―Cool Home.‖ 
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Career Technical Education and Visual and Performing Arts Departments 

 

To assist the Career Technical Education Department, the Auto Shop 

instructor has contacts with local car dealerships and repair facilities within 

the community that provide supplies to enhance the students’ learning 

experience. 

 

The Art Department has parents and community groups such as the Santa 

Paula Arts Society, newly formed Santa Paula Arts Museum and the 

Soroptimist International contact the department for assistance with 

community service projects. By participating in these projects (making 

posters, flyers, programs, announcements, banners, or in other capacities - 

helping out in the opening of the new museum, Santa Paula Society of Art, 

etc.), students gain valuable real world experience and contribute to their 

community while earning service credits for their participation.  

 

Additionally, the Music and Athletic programs depend heavily on the 

Booster Club and Parent Support Groups to sustain their programs. 

 

The music program has a recognizable profile within the community; Band, 

Jazz Band, Drum Line, Color Guard and Theater Music, average at least 

thirty local and community performances a year at various concerts and 

public events. Notable public events include the annual Cancer Walk and the 

local Christmas Parade.  

 

The Music Program also encourages parent and community participation 

through membership in the Cardinal Music Boosters Association. The 

Cardinal Music Boosters Association is a non-profit organization created to 

raise monies in support of the goals of the music program. The Cardinal 

Music Booster Association has amplified the presence of their organization 

with the additional creation of a web page, an active email campaign and 

radio and television advertisements on public television. The music 

program's identity is also enhanced by the use of a community support 

banner carried at various events by the Cardinal Marching Band.  

 

Community Partnerships 

 

Santa Paula High School identifies and utilizes local resources through many 

channels, both within and outside of the Santa Paula community. Job 

shadowing, service learning and internships are important program elements 

that integrate community-based mentors. Santa Paula High School 

understands that Booster and parent support clubs’ financial and in-kind 

support is fundamental to the success of athletic and band programs. PTA is 

active and involved in supporting the students in terms of funding and 

assistance with projects, as well as acting as a liaison between the school and 

community. 
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Santa Paula High School has been fortunate through the years to have a long 

standing relationship with the Blanchard Community Library where 

computers are available for student use for homework. Also, there is some 

tutoring available at the library for high school students, but it is limited.  

 

AVID uses former students to serve as on-campus tutors for the AVID 

program. AVID plays an important role at Santa Paula High School. Parents 

must sign AVID contracts indicating they allow their students to be a part of 

the program. They are invited to attend field trips, and have worked as 

AVID tutors in AVID elective classes. Parents, alumni and community 

members have also served as guest speakers. Additionally, all students are 

required to perform at least ten hours of community service each semester, 

and many AVID seniors work at polling places on election days. AVID 

encourages students to be critical thinkers who are able to evaluate, analyze 

and explain multiple sources of information in order to make informed 

decisions. AVID students are also service-oriented and act as outstanding 

individuals by contributing to self, family, school and community as 

positive, productive members of the global community. 

 

Santa Paula High School reaches out and is fortunate to have numerous 

individual and business supports which come through monetary donations or 

in-kind. 

 

Each year, as part of a California Partnership Academies project entitled 

―The California Oil Museum Project,‖ Santa Paula High School has 

produced a museum exhibit for the community of Santa Paula. This year 

marks the twelfth year in a row that students from Santa Paula High School 

have produced this museum exhibit. All the exhibits, with the exception of 

one, Voices of Aztlan produced by Santa Paula High School Mexican 

American Studies students in 2009, have been produced through a 

collaboration of Santa Paula High School’s two academies constructed by 

the tenth graders in World History.  

 

The 2011 museum exhibit entitled ―Campus on the Hill: A History of Santa 

Paula High School‖ is being sponsored and funded by four separate entities: 

The Santa Paula High School Gifted and Talented Education (GATE) 

Program, The Santa Paula Rotary Club and the two Santa Paula High School 

Academies. All four entities are working in conjunction with the California 

Oil Museum, which is under the jurisdiction of the City of Santa Paula. 

Examples of the sustainability of the museum project are evidenced by the 

long history of previous exhibits. The exhibits created since the last full 

WASC visit include:  

 

2005-2006:          Coming to America: Stories of Immigration 

2006-2007:          Farming on the Edge: Challenges of Ventura County 

Agriculture 

2007-2008:          Vietnam: A Different Kind of War 

2008-2009:          Voices of Aztlan: Mexican American Heritage 

2009-2010:          100 Years of the Blanchard Library 
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2010-2011:          Our Campus on the Hill: A History of Santa Paula High 

School 

 

Santa Paula High School is fortunate to have the Ventura College East 

Campus located just a few blocks away from the high school. The college 

offers courses to facilitate students’ access to higher education and give 

students the ability to get a head start on their college careers or to remediate 

courses to ensure on-time graduation. 

 

Santa Paula High School’s Athletic Program maintains close ties to parents 

and the community. Support is plentiful in the athletics setting as evidenced 

by the recent and very generous financial contribution provided by the 

Limoneira Company. The Limoneira Company was founded in 1893 and is 

now the largest producer of avocados in the United States and the largest 

lemon supplier in the state of California. It has a long history of local 

support in the community; this is punctuated by the $10,000 donation that 

was made to the athletic program in the 2010-2011 school year. This 

donation will cover the entire 2011 Athletic budget ($8,000) and then some. 

 

In the 2009-2010 school year, due to cost and budget issues Santa Paula 

High School found it necessary to eliminate the transportation department 

and bus routes, including those to Limoneira housing. However, Santa Paula 

High School secured an agreement with Limoneira, prior to eliminating 

transportation, and they now provide transportation to and from school of the 

students that reside on the Limoneira property and in outlying areas. 

 

Because of the strong partnership with the school, Limoneira has also 

devoted resources to make sure athletics are an important part of its East 

Area 1 Development, which will include a 35-acre sports park with soccer, 

baseball, softball, track, football and basketball facilities.  

 

The Santa Paula Athletic Department has reached out to many community 

members and businesses to sustain the school’s athletic program, which have 

led to numerous donations. One of the more generous Santa Paula High 

School community supporters is Garman’s Irish Pub, who in the past two 

years has made monetary contributions to the school’s athletic department in 

excess of $14,000. These funds have been used in rebuilding an antiquated 

weight room and to assist all sport teams in terms of purchasing of 

equipment and to offset the cost of student uniforms.  

 

Santa Paula athletic programs also rely on parents to transport athletes to 

sporting events such as girls’ tennis, girls’ volleyball, boys’ golf, wrestling, 

boys’ soccer, girls’ soccer and cheerleading.  

 

Local clubs and service organizations such as the Rotary Club, Kiwanis and 

Optimist International provide opportunities and support in a myriad of ways 

for students to attain the ESLRs. Through service clubs, students are 

encouraged to be ambitious and have pride in their work, confidence in 

themselves and a desire to reach their true potential. By providing service to 
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others, students become respectful of all regardless of race, ethnicity, gender, 

sexual orientation or religion. By completing service learning, students are 

able to be decisive and access resources to resolve academic and personal 

challenges and become life-long, independent learners.  

 

The local Rotary Club sponsors the on-campus Interact Club and also 

provides scholarships which can total up to $15,000 per year to the Santa 

Paula High School graduating seniors. Rotary holds a student essay contest 

and recognition and provides support to new teachers by welcoming them at 

the beginning of the school year with a New Teacher Barbeque in their 

honor. Kiwanis sponsors the on-campus Key Club and provides scholarships 

to graduating seniors.  

 

The local Optimist Club, in addition to providing funds for scholarships, also 

holds student essay contests, and provides monetary support to school 

groups and athletics. They also provide opportunities for school clubs and 

organizations to work as community volunteers during city wide events such 

as the Annual Balloon Festival, Faulkner Farm Pumpkin Patch and 

Halloween Parade and Carnival, to name a few. Students working during the 

Balloon Festival and the Pumpkin Patch can turn service hours credit into 

monies earned for their school group. Several school groups, such as the 

band and sports teams, have benefited from this relationship. 

 

Additionally, members of the Optimist Club for the past three years have 

donated time by directly working on campus assisting with pre-opening 

school year projects such as: bar coding library and textbooks, assisting with 

setting up for textbook distribution and organizing the bookroom, placement 

of all emergency backpacks to all classrooms and common areas, placement 

of emergency flip charts and twelfth grade registration. Their dedication of 

personal time to Santa Paula High School is tremendous. 

 

The Santa Paula Chamber of Commerce hosts a monthly meeting where 

Santa Paula High School administration addresses business owners within 

the community and updates them on current issues and needs. The Chamber 

also recognizes a ―Teacher or Staff Member of the Month,‖ has formed an 

Education Committee to investigate the possibilities of unification of the 

Santa Paula High School District with the Santa Paula Elementary District 

and also assists with fundraising through the sale of athletic discount cards. 

 

The Santa Paula Union High School Alumni Association also provides 

scholarships for graduating seniors as well as honors current or retired 

teachers or staff members at their Annual Alumni Dinner. 

 

In an effort to support and to provide assistance to parents of students who 

have attendance issues or are considered truants, the Ventura County District 

Attorney’s Office, in collaboration with the Ventura County Office of 

Education has formed a county-wide Student Attendance Review Board 

(SARB) of which a Santa Paula High School administrator has participated 

in for the last five years. This presence serves to acquire first hand 
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information with regard to receiving information of available resources, 

what other schools are doing and what is taking place in other parts of the 

state. 

 

Through the Parent Education Truancy Program, the District Attorney’s 

Office supports Santa Paula High School in informing parents of their 

responsibility regarding school attendance requirements, laws that enforce 

attendance as well as the consequences for absenteeism. SARB, in 

conjunction with the Deputy District Attorney Office, assists parents in 

bringing the student back to school after poor attendance. Members of the 

Santa Paula High School SARB committee include: the District Attorney, 

site administrator, Santa Paula Police Department, Ventura County 

Probation, Interface, CAL-Safe, Probation (THRIVE Program) in addition to 

counselors, teachers and community members. 

 

Involving Non-English Speaking Parents  
 

All offices on the Santa Paula High School campus are staffed with bilingual 

classified staff who provide open communication with non-English speaking 

parents by phone and in person. 

 

Santa Paula High School sends out all communication to parents in both 

English and Spanish. This includes the ―Annual Notice to Parent and 

Guardians,‖ summer registration materials, all Education Code mandated 

notifications, grade reporting, District and Principal’s Newsletters. 

 

Santa Paula High School has a Migrant Education Program of over 200 

migrant students and an EL population of over 500 students, which is 

overseen by the school’s EL/Migrant Coordinator and district Director of 

Educational Services and managed through the Office of Educational 

Services. Seventy five percent of parents at Santa Paula High School are 

non-English speaking according to the English language surveys. As a result, 

many strategies are used to communicate with and involve these parents. 

 

Santa Paula High School has implemented several avenues to encourage 

English Learner parent involvement and education. The ELAC (English 

Language Advisory Committee) and DELAC (District English Language 

Advisory Committee) are two committees that address the academic needs 

of EL students on campus. The ELAC committee meets on a monthly basis 

with the EL/Migrant Coordinator to discuss student needs and academic 

programs. The coordinator provides information to parents on upcoming 

events and program interventions. The Migrant Education Parent Advisory 

Committee is another committee of parents that meet on a monthly basis to 

review the academic services provided to migrant students on campus. The 

committee provides input to the EL/Migrant Coordinator and to the Director 

of Educational Services. The Migrant Advisory Committee provides 

trainings to parents on how to be parent leaders so that they can conduct 

their own meetings, develop agendas and present information and workshops 

to other parents. 
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The Counseling Office at Santa Paula High School, in partnership with the 

EL Advisory Committee, Migrant Education Advisory Committee and the 

Office of Educational Services, provides workshops to parents throughout 

the school year. The topics of the workshops include; high school 

requirements, CAHSEE, STAR testing, parent/teen communication, college 

information and progress reports. In Spring 2010, the first annual 

EL/Migrant Parent Conference was held on a Saturday and over 150 

students and parents were in attendance. During the 2010-2011 school year, 

the conference was held in November due to feedback on the prior year’s 

conference evaluation. Some of the popular workshops included: parent/teen 

communication, drug free campus, gang prevention, a university student 

panel, self-esteem and leadership. 

 

The Annual Title I Parent Meeting held each fall, also has a large attendance 

of non-English speaking parents. The meeting, held in October of each 

school year, has between 35-50 parents in attendance. At this meeting 

information is provided on funding, intervention programs and 

student/parent rights and options.  

 

Supporting Parents and Community Members as Decision-Makers 

 

Santa Paula High School has a strong system for communicating with 

parents and the community. There are associations and councils on campus 

that extend invitations to both parents and the community that ask them to 

participate. Eighty two percent of parents surveyed expressed that they 

Strongly Agree or Agree that they are involved in exploring solutions to 

problems and concerns facing the school. The School Site Council is the 

most important decision-making body on campus. Staff members, both 

certificated and classified, students and parents are an integral component of 

this team. The principal meets with the School Site Council regularly to 

discuss school issues and asks the council for their ongoing contribution to 

the Single Plan for Student Achievement. Also, the School Site Council is 

involved in the decision-making process with regard to funding the CTE 

Department and both the Agricultural and Human Services Academies.  

 

The PTA (Parent Teacher Association) is another school-based organization 

that provides parents and community members with decision-making power. 

This recently re-formed organization has been fundamental in increasing 

parent participation and improving the lines of communication between 

parents, teachers and the community. A membership drive is held at the 

beginning of each school year. All parents receive letters and Blackboard 

Connect automated phone messages, in both English and Spanish, informing 

them of PTA meetings throughout the school year. The PTA advertises and 

recruits members at Back to School Nights in the fall and spring semesters. 

The PTA holds parenting classes, seminars on timely issues and provides 

parents with information and opportunities to get involved.  

 

 

 

EVIDENCE  NOTES 

 

Counseling / EL / 

Migrant / Ed Services 

Workshop Calendars, 

EL / Migrant Parent 

Conference Sign-In 

Records 

 

 

 

 

 

Title I Parent Meeting 

Agenda and Sign-In 

Records 

 

 

 

 

 

School Site Council 

Agendas, SPSA, WASC 

Parent Survey 

 

 

 

 

 

 

 

 

 

 

 

PTA Meeting Agendas, 

PTA Calendar, PTA 

Parenting 

Class/Seminar 

Agendas 

 

 

 

 

 

 

 

 

 



216 

Santa Paula High School’s focus on connecting community, parents, 

students and staff in the decision-making process is evident through its many 

groups and committees. The GATE and Bond Advisory Committees provide 

parents and community members with a voice regarding student projects and 

use of funds. Groups such as ELAC and PAC (Parent Advisory Committee) 

address needs and issues of both EL and migrant students. Moreover, the 

ELAC Committee chooses representatives to sit on the School Site Council, 

thereby ensuring equitable representation in this important decision-making 

body at Santa Paula High School. 

 

E2. The school is a) a safe, clean, and orderly place that nurtures 

learning and b) has a culture that is characterized by trust, 

professionalism, high expectations for all students, and a focus on 

continuous school improvement. 

 

A Safe, Clean, Orderly, Learning-Centered Campus 

 

On the WASC Student Survey, 92% of students Strongly Agreed or Agreed 

that they feel safe in class. 79% of students Strongly Agreed or Agreed that 

they feel safe on campus. According to the WASC Parent Survey, 81% agree 

that Santa Paula High School has a safe, clean and orderly environment. 

Similarly, 84% of teachers agree that Santa Paula High School has a safe and 

clean environment. These high numbers are an indication of the importance 

that Santa Paula High School has placed on school safety as well as the hard 

work of the maintenance crew. 

 

As per Education Code 32280-32288, Santa Paula High School has a 

Comprehensive Safe School Plan in place. Incorporated within this plan are 

several different committees of which staff members have volunteered to 

take part in. Committees include: Search and Rescue, Student Release Team, 

First Aide, Food and Water Distribution and Morgue. For the safety of the 

students and staff, an emergency flip chart was created and has been placed 

in all classrooms and common areas. Within the flip chart, all known 

disasters and emergencies are addressed with procedures to be followed 

should one of the emergencies occur during school hours. Flip charts create 

easy access for all staff in an effort to reduce response time and potential 

panic by students and staff alike. 

 

Additionally, all classrooms and common areas have been outfitted with 

emergency backpacks that are stocked with first aid supplies sufficient for 

the initial phase of an emergency. Also included are attendance cards for the 

immediate reporting of attendance to assist in determining if any student is 

missing at the group assembly area.  

 

Several staff members have been trained in Search and Rescue along with 

First Aid. Site administrators, security team and health assistant are outfitted 

with two-way radios in order to maintain contact during any such 

emergency.  
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Drills are conducted throughout the school year. Two mandatory fire drills 

(one per semester) occur per Education Code, at least one lock down drill 

and one California Shake-Out Drill (usually held in collaboration with the 

City of Santa Paula and the State of California) and/or emergency 

evacuation drill take place each year.  

 

An administrator sits on the Santa Paula City Core Committee, a city safety 

committee consisting of Santa Paula Police and Fire, hospital services, 

clergy, Citizen Patrol, Red Cross and school officials from the high school 

and elementary districts. 

 

Santa Paula High School maintains a Security Department consisting of 

eleven security personnel: the chief, five full-time and five part-time 

officers.  These officers are provided 24 hours of state mandated training at 

the beginning of every school year. The training is provided through the 

Institute for Campus Safety Campus Security Officer Training Course which 

meets the requirements of California Education Code - Section 38000-

38047.6. 

 

The Santa Paula High School Security Department and Santa Paula Police 

Department share a two-way radio frequency so that the police department 

can have immediate contact with campus security during an emergency. 

Within the security office, the phone is manned at all times so they can 

respond to teachers or staff calling to request help or to report an emergency. 

In the 2009-2010 school year, the district replaced the phone system, 

providing administration with an intercom system to communicate with all 

classrooms and offices in the case of an emergency. 

 

Santa Paula High School employs one Health Clerk who is First Aid trained 

and is identified as one of the first responders to any medical emergency that 

may arise. The Health Clerk is in constant communication with 

administration and security via two-way radio.  

 

In partnership with Santa Paula Police, security has conducted K-9 searches. 

Currently, the district is investigating the possibility of contracting with a 

drug canine company to be able to conduct canine searches on a more 

regular basis in order to combat an influx of drug use and possession on 

campus.  

 

Additionally, to maintain campus security and order, all students must carry 

with them a red wooden hall pass when they leave the classroom. Students 

who are found out of class without the appropriate pass are stopped by 

security.  

 

Also, to help identify student Teacher Assistants, they wear red vests that 

indicate either the office or classroom from which they are running an 

errand. 

 

During the six-minute passing periods between classes, administration, 
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teachers and security actively encourage students to be on time to their next 

class. During nutrition break and lunch, security works to maintain order and 

responds quickly and effectively when needed. 
 

Santa Paula High School’s Maintenance and Operations department includes 

a Director of Maintenance and Operations, five day-time and four night-time 

maintenance staff. The maintenance staff works diligently to remedy all 

issues as soon as possible, whether it is a teacher request for classroom 

repair or maintenance of the common grounds.  
 

The maintenance staff is the first line of defense against tagging and 

vandalism. Two members of the maintenance staff patrol the school’s 

campus every morning prior to the start of school to assess it for tagging 

and/or vandalism. Should tagging or vandalism be discovered, the 

maintenance staff first document the damage and then take immediate steps 

to remove the tagging and/or repair vandalism. Incidents are reported to 

campus security and photos taken are forward to the campus security office 

for further investigation. 

 

In case of an overnight or weekend campus emergency, there are two staff 

members, one of which is an administrator, who are the responsible parties 

designated to be contacted by Santa Paula Police or Fire Departments.  

 

Santa Paula High School’s Safety Committee meets in combination with the 

School Disaster Committee, which consist of the same individuals, and 

include administrators, district directors, classified and certificated 

personnel. The meetings are held quarterly to discuss campus safety issues, 

address any staff concerns and to prepare for upcoming disaster drills. A 

safety walk-through of the campus is conducted by the Director of 

Maintenance & Operations who presents any safety related issues to the 

district, which in turn reports them to the principal. The principal then 

coordinates with the Maintenance and Operations Department to make the 

corrections. 
 

A Culture of Trust, High Expectations, Professionalism and Continuous 

School Improvement 
 

Teachers help create and maintain a supportive and collegial atmosphere on 

campus and students feel comfortable approaching staff members for 

assistance. On the WASC Student Survey, 83% of students Strongly Agreed 

or Agreed that teachers create a welcoming, supportive learning 

environment. In addition, 89% of students feel that they are a part of Santa 

Paula High School and 83% state that they enjoy school. 82% of students 

feel supported by a staff willing to dedicate extra time and effort through 

after-school and lunchtime study sessions to help them achieve. 84% of 

students feel comfortable talking to a teacher or other adult on campus about 

a personal or safety problem indicating that there is a culture characterized 

by trust.  

Additionally, Santa Paula High School holds high expectations for students 
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through a focus on student achievement, upholding the Cardinal Code of 

Conduct (a list of expectations for student athletes), a comprehensive School 

Board Policy outlining school requirements and expectations and site 

discipline policies (the discipline chart was created and posted in the 

classrooms five years ago to ensure that students understand the 

consequences of their actions). This assertion is supported by 92% of parents 

who, on the WASC Parent Survey, Strongly Agreed or Agreed that the 

school holds high expectations for student learning. School administration 

and a well-trained security team enforce school discipline policies that 

underscore the importance of the ESLR dealing with respect. All teachers 

provide students with a syllabus outlining their class expectations and 

progressive discipline policy. High expectations for student growth are 

characterized in classrooms through a focus on standards-based learning, 

completing requirements for graduation, maintaining a 2.0 as a requirement 

to participate in the graduation ceremony and passing the CAHSEE. 

 

Students at Santa Paula High School participate in a College Preparatory 

curriculum aligned to the California State Content Standards and UC a-g 

requirements. On the WASC Student Survey, 90% of students agreed that 

the curriculum that is taught prepares them for college and/or the workforce. 

Within the classrooms of Santa Paula High School, students understand the 

need to master the state standards as demonstrated by the course syllabus, 

Curriculum Guide, Pacing Calendar, course work and assessments. Students 

are also held responsible for and understand the importance of making 

timely progress toward graduation and in completing the a-g requirements 

for college entrance. This is evident in the sense that 90% of students feel it 

is important to attend all their classes. Administrators, counseling staff and 

teachers stress the importance of success in the classroom as a step to greater 

success beyond high school. Teachers stress the ESLR of critical thinking 

within their classrooms and expect students to evaluate, analyze and explain 

multiple sources of information in order to make informed decisions. Within 

the classroom, students are treated with respect and are expected to be 

ambitious and have pride in their work, confidence in themselves and a 

desire to reach their true potential. To support this, 88% of parents believe 

that the school has a climate of fairness and respect and 92% of parents 

believe that the school has a clear purpose and established goals that are 

directed toward student learning. The counseling department reaffirms these 

ideals and supports students by monitoring their progress between grade 

levels and the transition out of high school. Through individual counseling 

sessions, registration, academic review meetings, Student Study Teams 

(SSTs), and IEP/504 meetings, counselors empower students and their 

parents to be decisive and access resources to resolve academic and personal 

challenges and become life-long, independent learners. 
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Santa Paula High School administration and faculty have been moving from 

congeniality to collegiality over the past five years. In 2005, Santa Paula 

High School teachers made a step towards becoming a Professional Learning 

Community by volunteering to increase the length of their work day so that 

they could collaborate by reviewing and discussing educational practices 

once a month. Teachers also began the process of using state test data to 

make educational decisions and developing more uniform Curriculum 

Guides, Pacing Calendars and quarterly benchmark assessments. By 2008, 

all Santa Paula High School teachers had implemented Curriculum Guides 

and Pacing Calendars and core teachers implemented quarterly benchmark 

assessments. Administration has granted teachers the freedom, as experts in 

their fields, to develop course Curriculum Guides, Pacing Calendars and 

benchmark assessments. Administration also has encouraged teachers to try 

new instructional strategies, techniques and approaches to help students 

master the standards. Tools to support this work were provided through 

contracted professional development companies such as QES and ETS. 

Computer based programs were purchased and sustained for better data 

management and assessment creation, including Edusoft and Intel-Assess. 

Teachers have been encouraged, through the use of Title II monies, to attend 

workshops and training focused on improving student learning. 

 

Beginning in the 2010-2011 school year, the Santa Paula Union High School 

District approved a new bell schedule for the high school that includes built 

in weekly collaboration time for the purpose of increasing collegiality 

among staff members and to fully develop a Professional Learning 

Community (PLC). In Spring 2010, Santa Paula High School Area Chairs or 

designees, attended a three part, Ventura County Office of Education 

(VCOE) workshop on leading PLCs. Area Chairs in Career Technical 

Education, English, History/Social Science, Math, Science and the Visual 

and Performing Arts Departments were all trained on how to work with team 

members in a way that promotes respect and professionalism while 

maintaining a focus on continual improvement. In the beginning of the 2010-

2011 school year, the VCOE was contracted to support the collaboration 

time through the development of Data Teams PLCs. Area Chairs were 

trained for a full day by county professional development personnel on how 

to use data in course level teams to improve instruction and student learning. 

 

For the 2010-2011 school year, Santa Paula High School teachers are 

meeting in course level Data Teams and using both formative and 

summative assessment data to make instructional decisions. The focus on 

data leads teachers to focus on specific educational practices, engage in 

discussion and make improvements in instruction and assessment. The 

Counseling Department is also using data to help drive their department by 

analyzing student needs to focus their efforts more effectively. While the 

WASC Teacher Survey indicates that 65% of teachers believe that the 

culture at Santa Paula High School is characterized by trust, professionalism 

and high expectations for all students, the expectation is that with the 

continuance of the Professional Learning Community model, teachers will 

continue to move from a culture of congeniality to one of collegiality.  
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Involving all Stakeholders in Decision Making for Continuous 

Improvement 

 

All Santa Paula High School stakeholders are encouraged to collaborate to 

help develop plans and programs that promote student learning and student 

success. In addition to safety committees and Data Teams, there are many 

aspects of the school which include shared decision making and 

accountability for student success is shared by all stakeholders.  

 

The Wellness Committee holds monthly meetings which include the Food 

Services Director, cafeteria staff, the Title IV Coordinator, site 

administration, certificated staff and students.  The focus of these meetings 

is on the health and physical well being of Santa Paula High School 

students. 

 

The Technology Committee holds monthly meetings and includes the 

District Director of Technology, teachers and administration. The focus of 

these meetings is on updating the school Technology Plan, communicating 

technology needs and suggesting and planning programs and processes to 

help students achieve academically. 

 

The ELAC/DELAC and Migrant Committee meetings are held quarterly and 

include English Learner Parents, the EL/Migrant Coordinator, site and 

district Administration. The purpose of these meetings is to provide 

information and services to EL and Migrant Parents and encourage them to 

help make decisions about their students’ education. 

 

The Sheltered Instruction Observation Protocol (SIOP) Committee meetings 

are held monthly and include the Director of Educational Services, site 

administration, English Language Development, Sheltered and SDAIE 

teachers. The intent of these meetings is to review current educational 

practices and discuss new approaches that can be applied to the classroom to 

help increase English Learner achievement. 

 

Parent Teacher Association meetings are held monthly and include PTA 

officers, site administration, teachers and students.  The PTA’s focus is to 

encourage parents to have a greater voice and influence in their student’s 

education, to open communication between parents, teachers, students and 

administration and to provide workshops and resources for parents. 

 

The School Site Council (SSC) meetings are held monthly and include site 

administration, SSC officers, parents, teachers, classified staff and students.  

The purpose of the SSC is to provide time and resources for all stakeholders 

to review the instructional plan for Santa Paula High School and participate 

in shared decision making when it comes to the Single Plan for Student 

Achievement (SPSA). 
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In each one for these collaborative endeavors, stakeholders are encouraged 

to participate in the planning of programs and processes that directly relate 

to student achievement. Participants in these committees and councils 

understand their importance and hold themselves accountable for students’ 

success as outlined in the Santa Paula High School Mission statement and 

SPSA. At each meeting, stakeholders bring their enthusiasm for students and 

for the mission of increasing student achievement and the attainment of the 

ESLRs.  

 

E3. All students receive appropriate support along with an 

individualized learning plan to help ensure academic success.  
 

All Santa Paula High School students receive support, guidance and an 

individualized learning plan to help ensure academic success. The 

counseling staff work with and support students in relation to both academic 

courses and career interests. The primary means to support students is 

through individualized meetings with each student to review academic 

progress, UC a-g eligibility, career goals, credit deficiencies and a credit 

recovery plan if applicable. Seventy two percent of students surveyed 

Strongly Agree or Agree that the counseling staff is helpful in guiding them 

to select the right classes while 79% of students express satisfaction with 

their current academic course pathway. Guidance counselors also provide 

support systems and behavioral interventions to ensure academic success. 

This is supported by 72% of students agreeing that their counselors show 

concern and care for them by treating them respectfully and addressing 

questions or problems that they may have.  

 

Student courses are differentiated by level and teachers use researched based 

strategies including English Learner, SIOP (Sheltered Instruction 

Observation Protocol) and AVID strategies within classes to ensure that 

students receive sufficient academic support and are academically 

challenged. All students are enrolled in college preparatory classes where 

they are challenged with a standards-based curriculum. Teachers are 

cognizant of the ESLRs and are motivated to significantly raise student 

achievement by helping students to be critical thinkers. Teachers are very 

supportive of student learning in meeting the standards and many offer after 

school tutoring in addition to the formal after school tutoring program 

offered in the library Monday through Thursday each week. To substantiate 

this, 82% of students indicated on the WASC Student Survey that they feel 

supported by a staff willing to dedicate extra time and effort through after-

school and lunchtime study sessions to help them achieve. 

 

In order to improve student support, new policies and programs have been 

put into place to ensure that all students meet regularly with their guidance 

counselor. The Academic Review Form is a standardized form used by all 

guidance counselors beginning in the 2010-11 school year and provides all 

students with documentation of progress toward graduation requirements 

and in meeting the UC a-g requirements. The form serves as documentation 

of the Academic Review, which takes place with all ninth grade students in 
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the spring semester of the freshman year and twice in subsequent years (at 

the beginning of the first semester and at the beginning of the second 

semester). Academic Review Forms are given to the student, mailed to 

parents and kept on file the Counseling Office. Special Education students’ 

forms will be amended by their IEPs. In addition, students diagnosed with a 

disability that impacts learning are given a 504 plan to assist them with 

accommodations in the classroom.  

 

To help develop and monitor students’ personalized learning plans, a new 

program, Naviance, was purchased in the 2010-2011 school year. Naviance 

will provide counselors and the College and Career Technician with the 

means to further support students’ academic and career goals. Naviance will 

be integrated into the Ninth Grade Transitions course so that students can 

create an academic and career plan, take a College and Career Readiness 

Assessment and track their academic progress. This has been implemented 

in a limited manner through the Ninth Grade Transitions class in Fall 2010, 

however, beginning with the second semester, counseling will be going into 

the English classes to implement the program across all grade levels. 

Through this process Naviance will be used by all freshman, sophomores, 

juniors and seniors to encourage them to pursue more rigorous coursework 

by allowing students to review their academic progress and blend this with 

information about their personal college and career interests. 

 

Santa Paula High School actively promotes a college-going culture in a 

school that has traditionally had a low college attendance rate. Counselors 

are extremely supportive of all students and encourage and assist all students 

to challenge themselves by taking rigorous courses and the appropriate 

college exams to give them the option of entering a university or community 

college upon graduation. Students who have made a decision to apply to 

colleges are provided with workshops and information about the PSAT, SAT 

and ACT. College-preparedness and financial aid workshops are given 

during the months of October and November.  

 

The Santa Paula High School College and Career Center, in conjunction 

with the Counseling Department provides opportunities, such as a Higher 

Education Day and the College and Career Fair, which allow students to 

interact with local business, colleges and universities to explore future career 

choices. The Regional Occupational Program (ROP), provided through the 

Ventura County Office of Education, provides Career Technical Education 

to students by providing on the job training offered through internship 

programs. ROP awards a Certificate of Completion to all students who finish 

the program. 

 

Santa Paula High School makes available at no-cost, the PSAT, and provides 

fee waivers and registration workshops for the SAT and ACT. Both tests are 

periodically offered on site. Through the California State University System, 

Santa Paula High School offers the Early Assessment Program (EAP), 

allowing students to potentially waive their math and/or English university 

placement exams. Santa Paula High School also maintains university 
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partnerships with California Lutheran University, California State 

University, Northridge, California State University Channel Islands and the 

University of California, Santa Barbara. Representatives from these 

universities regularly visit and meet with students. UCSB has a full-time, on-

site representative who supports students by reviewing their a-g eligibility 

and conducts transcript reviews. Additional support is provided through 

personal essay workshops provided by the Counseling Department. The 

representatives and counselors are highly visible throughout the school year 

and meet regularly to ensure students are university eligible. Workshops are 

made available to both students and parents during the day and evening 

hours to support them in the college application and financial aid processes. 

 

There are a variety of support mechanisms in place during each year of a 

students’ career at Santa Paula High School. Examples of support systems 

include: 

 

Monitoring Progress 

 Academic Review Form meetings. 

 Monitoring academic progress through issuance of a Zangle Student 

and Parent Connect account. 

 D and F Meetings after each progress report for all students receiving 

three or more Ds and/or Fs. 

 

Academic Contracts to Support At-Risk Students 

 Communication with parents, students and teachers. 

 Parent Conferences are scheduled when necessary. Parents receive 

copies of Academic Review Forms. 

 The principal organizes grade level assemblies at the beginning of 

each semester to celebrate student success and review expectations 

for academic success. 

 Teachers submit skill adjustments to the counseling department if 

they feel that a student’s skills require adjustment to a higher or 

lower level class. The counselors work in partnership with the Math 

Area Chair to place students in the appropriate math courses based 

on assessment data. 

 

Interventions and Credit Recovery 

 A credit recovery program, Cyber High, is available for students who 

are deficient in credits. This online, independent studies program 

allows students an alternate way to make up credits for both core 

classes and electives. 

 Appropriate interventions are determined based on CST scores and 

diagnostic assessments. Using this data, counselors schedule students 

who need additional support in intervention or credit recovery 

courses. For example, CAHSEE English and/or math courses are 

designed for students who have not yet passed the exams, after-

school tutoring fills the needs of at-risk students or those who are 

struggling academically, special education classes are provided for 

students who are designated as having specialized learning needs and 
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SDAIE and Sheltered classes are designed to meet the needs of the 

EL population who need extra help in language development for core 

classes.  

 Other forms of interventions or support services as ongoing services 

include Saturday School, which students are often assigned to have 

the time and place to work on assignments or to engage in Silent 

Sustained Reading to help meet Accelerated Reader requirements, 

SARB meetings, quarterly progress reports and personal calls by 

teachers, counselors and administration. Blackboard Connect makes 

calls in English and Spanish and encourages parents to get involved 

in their students’ educational process. Students also have access to a 

school psychologist, outside counseling/therapy through local social 

service agencies, including Interface, Clinicas, Family Resources, 

crisis intervention, the first-time drug offender program and special 

truancy parent meetings with an administrator. 

 

Additionally, Santa Paula High School articulates with the feeder middle 

schools to schedule classes for the following year and to review academic 

expectations. A freshman assembly, given at three of the feeder schools, is 

coordinated by Santa Paula High School administration, counselors and 

program coordinators and outlines academic, career technical and extra-

curricular opportunities. All students are encouraged to enroll in a specific 

academy or program, for example, AVID, the Human Services or 

Agricultural Academy, Math, Engineering and Science Achievement 

(MESA) or the Summer Advancement Academy. 

 

Upon arrival at Santa Paula High School, each freshman receives a student 

mentor, who is an upperclassman, through Link Crew (a student mentoring 

program) and is given academic, personal, social and academic support 

throughout their freshman year. At registration, a kick-off event is hosted by 

the Link Crew to welcome all freshmen to high school. Here they are 

introduced to their mentor and a special program is organized for them. Most 

importantly, a course has been created for freshmen, entitled Ninth Grade 

Transitions that supports students in choosing their academic and career 

pathways. The specific focus of this class is to create ambitious, decisive, 

respectful and service-oriented individuals as outlined in the school’s 

Expected Schoolwide Learning Results (ESLRs).  

 

Due to a focus on RtI
2
, the staff is aware of many of the support services that 

are available for students and recognize that if a student needs academic or 

crisis intervention that they can make a referral through the Student Study 

Team process or through direct communication with a guidance counselor. 

Students know to turn to their counselor or teacher(s) to access assistance 

with academic or personal problems. This is substantiated by the WASC 

Student Survey, where 84% of students feel connected to a teacher or some 

other adult on campus who believes in them and wants them to do their best. 
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E4. Students have access to a system of personal support services, 

activities and opportunities at the school and within the community. 
 

Santa Paula High School students have a strong system of personal support 

services available to them due to a strong relationship between the Santa 

Paula High School Counseling Office, school and the community. Most 

importantly, there are five full-time counselors who carry an average 

caseload of 350 students. To help support students, guidance counselors rely 

upon community social services, mental health and academic programs, 

which provide an abundance of personnel resources, grant funded curricular 

programs and university academic mentoring programs all with the intent of 

servicing students. Resources which connect the school and community 

include, but are not limited to, the following: Santa Paula Resource Center 

(Family Counseling), Pathpoint (outside agency), Ventura County SELPA, 

Interface and City Impact. These agencies support the school counseling 

team and the school psychologist by providing both intervention and mental 

health services. On-going group sessions for students determined in need by 

counselors and the school psychologist are run by counselors and outside 

agencies during the school day to provide additional support. Parent/family 

workshops designed and implemented by the counseling department are 

conducted in the evenings on the Santa Paula High School campus 

Parent/family workshops are designed based on determined need; parents are 

invited to participate as they learn about academic and social services that 

are available to them and their children. Community members and teachers 

facilitate sessions.  

 

In addition, Santa Paula has several special programs in order to ensure that 

all students’ academic and social needs are met. These include the ELD 

Summer Academy, Summer Advancement Academy, Saturday CAHSEE 

Prep sessions, identifying and contacting students who have AP potential 

through the use of the AP College Board AP Potential list, the Human 

Services and Agricultural Academies, GATE and AVID. In Spring 2009, 

Santa Paula High School received a grant to provide services and resources 

to the Santa Paula High School Homeless/Foster Care population by 

providing school supplies, clothing, medical services and additional 

counseling for this at-risk population. Santa Paula High School also serves 

its teen parents through the California School Age Families Education (Cal-

SAFE) Program. Students are provided daycare for their children and the 

program includes free meals and access to health services to allow them to 

continue their own education. During the 2008-2009 and 2009-2010 school 

years, one counselor facilitated the distribution of over $10,000 in donations 

to students in need by the American Dream Foundation. 

 

Students are encouraged to participate and take on leadership roles through 

involvement in extra-curricular activities such as athletics and school-based 

clubs, many of which reach out to the community. This is validated by the 

fact that 82% of students surveyed Strongly Agree or Agree that there are 

opportunities for leadership experiences at Santa Paula High School. Many 

clubs focus on the ESLRs through their service to the community. All clubs 
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have a teacher-advisor. Participation in these clubs helps to create ambitious, 

decisive and respectful individuals by the time that students leave Santa 

Paula High School. There are 14 Santa Paula High School sports teams with 

over 60 coaches, many on-site teachers or other employees, who mentor and 

support students. Clubs and activities, in which students can participate, are 

listed below: 

 

Clubs  
California Scholarship Federation (CSF) 

Friday Night Live (FNL) 

Yearbook   

Knowledge Bowl  

Future Farmers of America (FFA) 

Geography Bowl  

Movimiento Estudiantil Chicano de Aztlan (MEChA) 

Auto Tech Club   

Creative Writing Club   

Cross Club    

Theater Club  

Flag Team  

Folklorico  

National Honor Society (NHS)  

Key Club  

Mathematics, Engineering, Science Achievement (MESA)  

Students Encouraging Social, Political and Environmental Action (SESPEA) 

Interact  

Mock Trial  

Anime   

Link Crew 

International Travel Club  

Cancer Crushers 

 

Students are provided additional opportunities to give back to their 

community through functions and activities such as the Annual Canned 

Food drive, which is organized under the direction of the Agricultural 

Academy and FFA. Cans of food are collected on campus and also by the 

students canvassing the town’s neighborhoods asking for donations. These 

cans are then turned over to the local Rotary Club to be placed in their 

holiday gift basket for the Annual Basket Distribution (400+ to local 

families in need), of which students help distribute. 

 

In the Human Services Academy, students volunteer countless hours, 

through projects such as the Adult-Student Program to Inspire, Relate and 

Enrich, or ASPIRE, sponsored through the Boys and Girls Club of Santa 

Clara Valley which provides academic and enrichment activities that support 

constructive alternatives for elementary students after school. The Santa 

Paula ASPIRE program is offered at six local elementary Schools and 

Human Services Academy students volunteer over 2,000+ hours of time 

with the program annually. Additionally, students provide Santa Paula 
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Beautiful with approximately 232 hours of time and the City of Santa Paula 

Recreation Department annual Easter Egg Hunt with another 244 hours. 

These hours are documented through the Human Service Academy Lead 

Teacher. On average, Human Services Academy donate over 2,700 

volunteer hours to the community each year. 

 

Another opportunity for students to give back to their community is 

participation in the ARC Christmas program of Ventura County, of which 

students from the National Honor Society participate in. The director of the 

ARC program provides NHS with a ―wish list‖ list of their developmentally 

disabled clients; students then purchase three to four gifts for the clients at 

the ARC Foundation. These students shop, purchase, wrap the items and 

attend the Christmas party to pass out the gifts. Because Santa Paula High 

School staff has witnessed the efforts of these students, some are now also 

participating in the program via donations of gifts to be passed along during 

the annual Christmas Party. In recognition of their efforts, Ventura County 

ARC presented Santa Paul High School with an award for students’ and 

efforts in 2007 to recognize the efforts and contributions these students have 

made to their program. 

 

One of the school’s newer clubs is SESPEA, which was brought about by 

the student body to answer an interest that the students themselves have for 

the environment as well as social and political concerns. The club is only 

three years old, however it plays a very active role both on and off campus.  

 

Many Santa Paula High School students are involved in ―Cancer Crushers‖ 

who help organize the Relay for Life which takes place in early May on the 

campus. The Santa Paula Union High School District supports this weekend 

long event through the use of the facility for a nominal fee. Student teams 

from many different clubs and sports groups organize to participate in this 

weekend long event. 
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Areas of Strength 

 

  1. Santa Paula High School has a safe campus. 

 

  2. Santa Paula High School has consistently maintained adequate staffing 

levels. 

 

  3. Santa Paula High School has established methods for improving the 

frequency and consistency of contacting parents. 

 

  4. Student recognition has increased, which has made a positive impact on 

the school.  

 

  5. The school enjoys strong community involvement in the academies, 

music program and athletics.  

 

  6. Santa Paula High School has strong support from community mentors. 

 

  7. The California Partnership Academies at Santa Paula School are rigorous 

and highly successful. 

 

  8. Santa Paula High School has developed specialized and effective 

programs that support EL and Special Education students. 

 

  9. Santa Paula High School has a college preparatory curriculum, giving all 

students the opportunity to be university eligible. 

 

10. There is a supportive, collegial atmosphere on campus amongst the 

students and staff.  

 

11. There is strong administrative communication with parents and 

community. 

 

Areas for Growth 
 

  1. The school leadership needs to come up with a plan that employs 

creative strategies to sustain and increase parent involvement and 

provides the needed support to staff to communicate with a largely 

Spanish speaking community. 

 

  2. The school site needs to develop a coordinated system to track parental 

and community involvement. 

 

  3. There is a need for increased parent and community support for 

academic and curriculum development in the classroom.  

 

  4. Given the current economic crisis, Santa Paula High School wants to 

maintain adequate staffing levels. 
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Many of the outstanding aspects of Santa Paula High School are highlighted throughout the 2011 

WASC Self-Study. The school has made great strides in the past six years and it shows in the overall 

student performance data, a strengthened focus on standards-aligned curriculum and instruction and in 

the student, parent and teacher perception data. Increasing student achievement has been, and will 

continue to remain, the school’s number one priority. Participating in the Self-Study Process has given 

the school the opportunity to deeply analyze every facet of its program, from district to site, from 

curriculum, instruction and assessment to school culture, and has helped the school determine its 

strengths and areas of need.  

 

Before creating the Schoolwide Action Plan, Santa Paula High School shareholders analyzed student 

performance data to determine its Critical Academic Needs (Chapter Two). Based on the data, the 

school decided to focus on four areas: English Learners, Reading/Writing, Mathematics and Ninth 

Graders. At the conclusion of self-study process for Chapter Four, Focus Groups generated Areas for 

Growth based on the information they had gathered. In creating the Schoolwide Action Plan both the 

findings from Chapter Two and four were taken into consideration. Since the four areas identified by 

stakeholders indicated the school’s most critical needs, these formed the basis for Chapter Five 

becoming the four goals. Focus Group Areas for Growth recommendations were incorporated in the 

Schoolwide Action Plan in a variety of ways. When aligned to the school’s identified Critical 

Academic Needs, some Areas for Growth were explicitly included in the Action Plan’s Tasks 

themselves, while others are represented in the Timelines, Means to Assess Improvement and 

Communication of Progress Sections. Other Areas for Growth that did not relate specifically to one of 

the four Critical Academic Needs were incorporated in the Single Plan for Student Achievement 

(SPSA). Based on the WASC Self-Study Process, the principal revised the SPSA to incorporate the 

Critical Academic Needs and Focus Group Areas for Growth and will present the revised SPSA to the 

school board in February, 2011 for approval. After the school receives the Visiting Committee’s 

recommendations, the Action Plan/SPSA will be revised again. The school’s Action Plan as generated 

in Chapter Five of the WASC Self-Study Report is embedded within the school’s SPSA and will be 

updated as new needs, indicated by data, present themselves so that the plan will continue to drive the 

school’s program as well as its evaluation. Other Areas for Growth as indicated by WASC Focus 

Groups that do not fall under the control of the school site are being presented to the district for 

inclusion into the district’s Local Area Plan (LEA).  

 

Fully implementing the school’s Action Plan will require significant resources, most importantly, time, 

to realize the goals. Individual staff members, department and subject-specific teams, support staff, 

students, parents, site and district administration must be involved in an ongoing dialogue to meet the 

goals and tasks outlined in the plan and to determine when they need to be revised or when new ones 

need to be added. All shareholders must have a stake in the process of improving the school and thus, 

student learning and achievement. 
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Goal 1: In order to close the achievement gap for English Learners, Santa Paula High School needs to improve English Learner performance as measured by 
              the California Standardized Tests (STAR, CAHSEE) and the CELDT. 
Rationale: Self-Study findings indicate a need to improve student achievement for English Learners. State assessment data (CAHSEE, CSTs, CELDT), AYP goals, redesignation rates, 
discussions and recommendations from Focus Groups supported this need.   
Supporting 2009-2010 Data ESLRs Addressed 

9th  Grade:       
10th  Grade:    
11th  Grade:    
Algebra I:         
Geometry:        
Algebra II:      
10th  Grade:   
10th  Grade:   
R-FEP              

 84% of EL students scored below Proficient on the ELA CST 
79% of EL students scored below Proficient on the ELA CST 
98% of EL students scored below Proficient on the ELA CST 
93% of EL students scored below Proficient on the Math CST 
94% of EL students scored below Proficient on the Math CST 
80% of EL students scored below Proficient on the Math CST 
31% of EL students did not pass the ELA portion of the CAHSEE 
24% of EL students did not pass the Math portion of the CAHSEE 
234 of EL students were Redesignated Fluent English Proficient 

 
Critical Thinkers 
Ambitious 
Respectful 
Decisive 
Service Oriented  

Growth Targets 

1. The 9-11th grade English Learner subgroup will increase the percent scoring Proficient/Advanced on the English Language Arts and Mathematics CSTs by 10% in 2011 and 
     by 20% by 2012. 
English Language Arts CST: Proficient or Above 2010 2011 2012 
  9th Grade English Learners  16% 26% 36% 
10th Grade English Learners 21% 31% 41% 
11th Grade English Learners 2% 12% 22% 

Mathematics CST: Proficient or Above 2010 2011 2012 2010 2011 2012 
 Algebra I English Learners  7% 17% 27% 
Geometry English Learners 6% 16% 26% 
Algebra II English Learners 20% 30% 40% 

2.  The 10th grade English Learner subgroup will increase their pass rate on the California High School Exit Exam by 10% in 2011 and by 20% by 2012. 

CAHSEE Pass Rate  2010 2011 2012 
10th Grade English Learners: Math 76% 86% 96% 
10th Grade English Learners: English 69% 79% 89% 

3.  English Learners redesignated as Fluent English Proficient (R-FEP) will increase by 10 students in 2011 and by 20 students by 2012. 

Redesignated Fluent English Proficient (R-FEP)  2010 2011 2012 

Students Redesignated Fluent English Proficient (R-FEP) 234 244 254 

Impact of Student Learning 
Direct positive impact with steady progress on student learning of academic standards and ESLRs are expected, as ELs compose a significant subgroup. 
Progress  Monitoring Tools Report Progress 
California Standards Test (CST)  Data –ELA and Math: English Learners 
CAHSEE 10th Grade Proficiency – ELA and Math: English Learners 
Number of English Language Development sections in the Master Schedule 
Number of Sheltered and SDAIE sections on the Master Schedule 
Progress on the CELDT- One level increase per year 
Benchmark and Common Assessment disaggregated data 

AYP, API,  
State Data Reporting: CST and CAHSEE,  CELDT 
School Site Council and Single Plan for Student Achievement Monitoring 
EL/SIOP Committee meetings 
ELAC/DELAC meetings 
Faculty and Collaboration Meetings   
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Goal #1: English Learners 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

 1. English Language, 
Sheltered, and SDAIE 
courses will align 
course outlines, 
Curriculum Guides, 
Pacing Calendars and 
instruction with grade 
level content 
standards, English 
Language Development 
standards and the 
Expected Schoolwide 
Learning Results 

 Principal 
 Assistant 
 Principals 
 Department 
 Chairs 
 ELD/Sheltered/SDAIE 

Teachers 
 EL/SIOP committee 
 EL/Migrant  
 Coordinator 
 Director of Educational 

Services 
 

 California  
 Content and English 

Language Development 
Standards 

 Time to develop 
Curriculum Guides and 
Pacing Calendars  

 Categorical funding 

 ELD Students will 
demonstrate progress 
towards mastery of the 
standards through 
Proficient and Advanced 
scores on quarterly 
benchmark assessments, 
on the end of year CST 
assessment in all core 
subjects, and through 
passage of the CAHSEE in 
English and math 

 Determination of 
students’ CELDT levels 
through CELDT scores. 

 Departments will 
continually modify and 
revise Curriculum 
Guides and Pacing 
Calendars throughout 
the year as part of the 
30 hours of 
collaboration time. 

 Teachers will submit to 
the principal’s office 
Curriculum Guides, 
Pacing Calendars and 
syllabi in May of 2011 
for the 2011-12 school 
year 

 Progress will be 
communicated through 
weekly PLC/Data Team 
assessment of Benchmark 
and CST Exams 

 Department revisions and 
administration monitoring 
of Curriculum Guides, 
Pacing Calendars, syllabi 
and benchmark 
assessments 

 Monthly EL/SIOP 
Committee meetings will 
be held to verify progress 
on alignment 

2. All identified EL students 
will be evaluated based 
on academic 
performance and 
CELDT scores, and if 
necessary enrolled in 
an ELD course of study 
that will include an 
intensive English 
Program (Milestones) 
that will provide ELs 
opportunities to 
engage in English 
speaking, reading and 
writing. 

 Principal 
 Assistant 
 Principals 
 English Department 
 ELD Teachers 
 ELD Counselor 
 EL/SIOP Committee 
 EL/Migrant Coordinator 
 Director of Educational 

Services 

 Milestones Curriculum 
 Curriculum Training 
 Time for teacher 

collaboration 
 Categorical funding 

 EL students will 
demonstrate progress 
towards mastery of the 
standards through 
Proficient and Advanced 
scores on quarterly 
benchmark assessments, 
on the end of year CST 
assessment in all core 
subjects, and through 
passage of the CAHSEE in 
English and math 

 EL students will 
demonstrate progress 
towards mastery of the 
English language through 
CELDT scores  

 ELD teachers will meet 
weekly throughout the 
year during 
collaboration time and 
monthly as an EL/SIOP 
Committee to 
continually modify and 
revise ELD Curriculum 
Guides and Pacing 
Calendars  

 ELD teachers will 
submit to the 
principal’s office 
Curriculum Guides, 
Pacing Calendars and 
syllabi in May of 2011 
for the 2011-12 school 
year 

 Monthly EL/SIOP 
Committee meetings will 
be held to for planning of 
the CELDT administration 
and examination of the 
CELDT Data 

 Students enrolled in an ELS 
course of study will be 
shared in weekly 
counseling meetings and 
monthly EL/SIOP 
Committee meetings 

 CELDT performance data 
will be distributed to all 
teachers, School Site 
Council, administrators and 
the district office by the 
Educational Services Office 
by the end of the 1st 
quarter, 2011  
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Goal #1: English Learners 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

3. EL teachers will improve 
use of EL instructional 
strategies and provide 
observational feedback 
to each other regarding 
use of sheltered 
instruction strategies.  

 Principal 
 Assistant 
 Principals 
 English Department 
 ELD Teachers 
 ELD Counselor 
 EL/SIOP Committee 
 EL/Migrant Coordinator 
 Director of Educational 

Services 

 

 Sheltered Instruction 
Observation Protocol 
(SIOP) training 

 Time for teacher 
collaboration 

 Categorical funding 
 CABE Conference 

 EL Students will 
demonstrate progress 
towards mastery of the 
standards through 
Proficient and Advanced 
scores on quarterly 
benchmark assessments, 
on the end of year CST 
assessment in all core 
subjects, and through 
passage of the CAHSEE in 
English and math 

 EL Students will 
demonstrate progress 
towards mastery of the 
English language through 
CELDT scores  

 ELD teachers will meet 
weekly in collaboration 
and monthly as an 
EL/SIOP Committee to 
discuss best practices 
and share instructional 
strategies 

 As a team EL teachers 
will attend at least one  
professional 
development 
conference or have a 
consultant  brought in 
per year with a focus on 
sheltered instructional 
strategies 

 EL Teachers will engage 
in observations of ELD, 
SDAIE and Sheltered 
classrooms schoolwide 
each semester focusing 
on instructional 
strategies 

 EL teachers will present 
at one faculty meeting 
per year, focusing on 
sheltered instructional 
strategies 
 
 
 
 
 
 
 
 
 

 Monthly EL/SIOP 
Committee meetings will 
be held to communicate 
data on professional 
development conferences 
and classroom observation 
data 

 Classroom observation 
data will be disseminated 
by administration after 
each semester 

 The EL/Migrant 
Coordinator will present 
success of the El 
Instructional Strategies 
during quarterly ELAC and 
DELAC meetings 
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Goal #1: English Learners 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

 
4. EL teachers will work 

collaboratively as a 
Professional Learning 
Community focusing on 
data to drive 
instruction and learning  

 Superintendent 
 Assistant 

Superintendent 
 Principal 
 Assistant 
 Principals 
 English Department 

Chair 
 English Department 
 ELD Teachers 
 Counselors 
 EL/SIOP Committee 
 EL/Migrant Coordinator 
 Director of Educational 

Services 

 Categorical Funding 
 Collaborative day 

schedule 
 Collaborative planning 

time 
 Title II funding 
 CABE Conference 
 

 EL students will 
demonstrate progress 
towards mastery of the 
standards through 
Proficient and Advanced 
scores on quarterly 
benchmark assessments, 
on the end of year CST 
assessment in all core 
subjects, and through 
passage of the CAHSEE in 
English and math 

 EL students will 
demonstrate progress 
towards mastery of the 
English language through 
CELDT scores 

 EL teachers will meet 
weekly in collaboration 
and monthly as an 
EL/SIOP Committee to 
focus on the analysis of 
student performance 
data, differentiated 
instruction and 
reteaching 

 As a team EL teachers 
will attend at least one 
professional 
development 
conference or have a 
consultant brought in 
per year with a focus on 
sheltered instructional 
strategies.  

 EL teachers will engage 
in observations of ELD, 
SDAIE and Sheltered 
classrooms schoolwide 
each semester focusing 
on instructional 
strategies 

 EL teachers will present 
at one faculty meeting 
per year, focusing on 
sheltered instructional 
strategies 

 
 
 
 
 
 

 Monthly EL/SIOP 
Committee meetings will 
be held to communicate 
data on professional 
development conferences 
and classroom observation 
data 

 Classroom observation 
data will be disseminated 
by administration after 
each semester 

 The EL/Migrant 
Coordinator will present 
success of the EL 
instructional strategies 
during quarterly 
ELAC/DELAC meetings 
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Goal #1: English Learners 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

5. Parents and the 
community will become 
partners in the 
education of English 
Learner students 

 

 Superintendent 
 Assistant 

Superintendent 
 Principal 
 Assistant 
 Principals 
 English Department 

Chair 
 English Department 
 EL Teachers 
 Counselors 
 EL/SIOP Committee 
 EL/Migrant Coordinator 
 Director of Educational 

Services 

 EL Parent Workshops 
 EL Parent Conference 
 CABE Conference 
 Categorical Funding 
 Time for counselor 

planning 

 EL Students will 
demonstrate progress 
towards mastery of the 
standards through 
Proficient and Advanced 
scores on quarterly 
benchmark assessments, 
on the end of year CST 
assessment in all core 
subjects, and through 
passage of the CAHSEE in 
English and math 

 EL Students will 
demonstrate progress 
towards mastery of the 
English language through 
CELDT scores 

 EL and Migrant parents 
will meeting monthly as 
ELAC and DELAC 
Committee members 

 At least one EL parent 
will attend monthly 
School Site Council 
meetings  

 The Counseling 
Department will 
provide at least three 
workshops each year 
for parents in Spanish 
focused on access of 
resources for student 
success, college and 
career exploration, and 
social issues.  

 The Educational 
Services Office will hold 
an EL Parent 
Conference in 
November of each year 

 SPHS PTA will hold all 
meetings in both 
English and Spanish and 
hold at least four 
parent workshops in 
Spanish 

 Progress about parent and 
community involvement 
with EL students will be 
communicated to the 
School Site Council, at 
ELAC, DELAC and PTA 
meetings 
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Goal 2:  Santa Paula High School needs to increase the practice of reading and writing across the curriculum, including in non-core classes, as measured by  
               student performance on the California Standardized Tests, college and Advanced Placement tests. 
Rationale: Self-Study findings indicate a need to improve student achievement in the area of reading and writing across the curriculum. State assessment data (CSTs and 
CAHSEE), Advanced Placement data, student pass rates, student graduation rates,  surveys, classroom observations, review of student work, discussions in Home Groups and 
recommendations from Focus Groups  supported this need. 

Supporting 2009-10 Data ESLRs Addressed 
  9th grade:   
10th grade:   
11th grade:   
10th grade:   

62% of Hispanic, 84% of English Learners and 64% of SED students scored below proficient on the ELA CST 
60% of Hispanic, 79% of English Learners and 62% of SED students scored below proficient on the ELA CST 
65% of Hispanic, 98% of English Learners and 69% of SED students scored below proficient on the ELA CST 
17% of Hispanic, 31% of English Learners and 20% of SED students did not pass the ELA portion of the CAHSEE 
 

Critical Thinkers 
Ambitious 
Respectful 
Decisive 
Service Oriented  

Growth Targets 

1. 9-11th grade Students will increase their percent Proficient or above on the CST for English Language Arts by 10% in 2011 and 20% by 2012. 
English Language Arts CST: Proficient or Above 2010 2011 2012 

  9
th

 Grade  Hispanic, English Learners and SED 38%, 16%, 36% 48%, 26%, 46% 58%, 36%, 56% 

10
th

 Grade  Hispanic, English Learners and SED 40%, 21%, 38% 50%, 31%, 48% 60%, 41%, 58% 

11
th

 Grade  Hispanic, English Learners and SED 35%, 2%, 31% 45%, 12%, 31% 55%, 22%, 41% 

2.  10th grade Students will increase their pass rate on the California High School Exit Exam by 10% in 2011 and 20% by 2012. 

CAHSEE Pass Rate  2010 2011 2012 

10
th

 Grade English: Hispanic, English Learners, and SED 83%, 69%, 80%  93%, 79%, 90% 100%, 89%, 100% 

3. Students taking College Placement Tests will increase their composite scores by 10% in 2011 and 20% by 2012. 

College Placement tests 2010 2011 2012 

ACT Test Composite Score 19.0 21.0 23.0 

SAT Test Composite Score 1348  1483 1631 

4. Students taking Advanced Placement Tests will increase their percentage pass rate by 10% in 2011 and 20% by 2012. 

Advanced Placement Tests 2010 2011 2012 

Number of Advanced Placement exams passed 52% 62% 72% 

Impact on Student Learning 

Direct positive impact with steady progress on student learning of academic standards and ESLRs are expected, as literacy is fundamental in all disciplines 

Progress Monitoring Tools Report Progress 
California Standards Test Data (CST) –ELA  
CAHSEE 10th Grade Proficiency – ELA  
Number of Reading and Writing intervention sections in the Master schedule 
Number of Sheltered and SDAIE sections on the Master Schedule 
Number of Advanced Placement sections on the Master Schedule 
Number of CAHSEE Intervention sections on the Master Schedule 
Benchmark and Common Assessments disaggregated data 
Universal Screening: Accelerated Reader STAR Test / Auto Skills Academy of reading Test 

AYP, API, CELDT, AP Exams, PSAT, SAT, ACT 
State Data Reporting: CST and CAHSEE 
School Site Council Single Plan for Student Achievement Monitoring 
EL/SIOP meetings 
ELAC/DELAC meetings 
Faculty /Collaboration meetings   
School Board meetings 
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Goal #2: Reading and Writing 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

 1. English teachers will 
continue to work 
collaboratively to 
develop and implement 
Curriculum Guides, 
Pacing Calendars, 
benchmark 
assessments and 
common assessments 
aligned to the California 
Content Standards, 
STAR Blueprint and the 
Expected Schoolwide 
Learning Results 

 

 

 Principal 
 Assistant 
 Principals 
 English Department  
 Chair 
 English Teachers 

 

 California Content 
Standards 

 Disaggregated test data 
 Time to develop 

Curriculum Guides, 
Pacing Calendars, 
benchmark and common 
assessments 

 Collaboration time to 
examine data and plan 
lessons 

 Categorical Funding 
 Intel-Assess 
 Edusoft 

 Students enrolled in 
English courses will 
demonstrate progress 
towards mastery of the 
standards through 
Proficient and Advanced 
scores on quarterly 
benchmark assessments, 
on the end of year 
English CSTs and through 
passage of the English 
portion of the CAHSEE  

 ESLRs will be addressed 
in Curriculum Guides 

 The English Department 
will continually modify 
and revise Curriculum 
Guides and Pacing 
Calendars throughout 
the year as part of the 
30 hours of 
collaboration time 

 Teachers will submit to 
the principal’s office 
Curriculum Guides, 
Pacing Calendars and 
syllabi in May of 2011 
for the 2011-12 school 
year 

 Progress will be 
communicated through 
weekly PLC/Data Teams’ 
assessment of benchmark, 
common assessments and 
CSTs  

 Department revisions and 
administration evaluation 
of syllabi, Curriculum 
Guides, Pacing Calendars  
and benchmark 
assessments 

 Benchmark data  will be 
disseminated quarterly to 
teachers through the 
Benchmark Report Card 

 Monthly Area Chair 
meetings will be held to 
verify progress on 
alignment 

2. Continue to identify 
students reading below 
grade level to 
determine eligibility for 
the Reading 
Intervention (RtI2) 
through the 
implementation of 
Universal Screening for 
9-12 students through 
English courses  

 Principal 
 Assistant 
 Principals 
 Department  
 Chairs 
 English Teachers 
 PLC/Data Teams 

 

 Use of Accelerated 
Reading STAR test  

 Categorical funding for 
AR Coordinator 

 Time to analyze 
universal screening 
results 

 Time for counselors to 
schedule students into 
interventions 

 

 Proper student 
enrollment  in English 
interventions, within the 
school day, including 
Reading and CAHSEE 
courses as validated by 
the Master Schedule 

 AutoSkills and CAHSEE 
reports  

 Screening will take place 
in the 1st quarter of 
2010 and data will be 
analyzed for student 
placement in each 
semester of the 2010-
2011 school year  

 Monthly Area Chair 
meetings will be held to 
verify progress on 
interventions 

 Quarterly RtI2 Committee 
meetings  

 Collaborative PLC/Data 
Teams meetings 

 Counseling meetings  
 District Cabinet meetings  
 Principal’s data reports to 

the district office 
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Goal #2: Reading and Writing 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

 3. Accelerated Reading 
requirements will 
continue to be 
incorporated into all 
English classes and 
library hours will be 
extended for students 
to access support and 
Accelerated Reader 
testing 

 Principal 
 Assistant 
 Principals 
 English Department  
 Chair 
 English Teachers 
 Homework Center 

Tutors 
 AR Coordinator 
 Librarian 
 Library Assistant  

 Online Accelerated 
Reading program  

 AR testing room in 
library  

 Afterschool Homework 
Center open for AR 
testing  

 Categorical Funding 

 Students enrolled in 
English courses will 
demonstrate progress 
towards mastery of the 
standards through 
Proficient and Advanced 
scores on quarterly 
benchmark assessments, 
on the end of year 
English CSTs and through 
passage of the English 
portion of the CAHSEE  

 Teachers will submit to 
the principal’s office 
Curriculum Guides, 
Pacing Calendars and 
syllabi in May of 2011 
for the 2011-2012 
school year outlining 
their AR policy 

 Progress on Accelerated 
Reading will be 
monitored by the AR 
Coordinator 

 The library will be open 
after school Monday 
through Thursday 
throughout the school 
year for AR testing and 
support 

 Communication on student 
progress will be provided 
to English teachers by the 
Accelerated Reading 
Coordinator 

 English teachers will 
communicate about 
student progress during 
weekly collaboration 
meetings  

 Communication of 
progress will be provided 
to students, parents and 
administration  via quarter 
and semester grades 

 4. Maintain a full inclusion 
English program for 
special education 
students in grades 9-11 

 Principal 
 Assistant 
 Principals 
 English/Special 

Education Department  
 Chairs 
 English/Special 

Education Teachers 
 Director of Educational  
 Services 
 Special Education 

Counselor/Program 
Specialist 

 Counselors 
 

 California Content 
Standards 

 Master schedule 
planning  

 Teacher training on 
Team Teaching 

 Collaboration time for 
English and Special 
Education Teachers 

 Special Education 
Funding  

 Special Education 
Students participating in 
full inclusion English 
courses will demonstrate 
progress towards 
mastery of the standards 
through Proficient and 
Advanced scores on 
quarterly benchmark 
assessments, on the end 
of year English CSTs and 
through passage of the 
English portion of the 
CAHSEE 

 The Special Education 
master schedule will be 
developed between 
March and August 2011 

 English/Special 
Education Teachers will 
go through professional 
development for co-
teaching each semester  

 Special Education  
student’s quarter and 
semester grades will be 
evaluated by the Special 
Education 
Counselor/Program 
Specialist and Special 
Education teachers 

 
 

 Progress will be via 
monthly Special Education 
Department meetings 

 English and Special 
Education teachers will 
communicate progress 
during collaborative time 

 IEP evaluations and 
meetings will be held with 
individual students and 
their parents  to 
communicate progress on 
student success in 
mainstreamed classrooms 
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Goal #2: Reading and Writing 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

 5. Continue to implement 
and improve upon the 
English Department 
Professional Learning 
Community through 
PLC/Data teams 
focused on using data 
analysis to drive 
instruction  

 Principal 
 Assistant 
 Principals 
 English Department  
 Chair 
 Faculty 
 Counselors 

 

 California Content 
Standards 

 Bell schedule Planning  
 Area Chair training on 

Data Teams 
 Collaboration Time for 

PLC/Data Teams 
 Edusoft Data Reports 

 

 English Students will 
demonstrate progress 
towards mastery of the 
standards through 
Proficient and Advanced 
scores on quarterly 
benchmark assessments, 
on the end of year 
English CSTs and through 
passage of the English 
portion of the CAHSEE 

 Area Chairs will receive 
onsite professional 
development in leading 
PLC’s each semester in 
the 2010-2011 school 
year 

 Department Chairs will 
continue to receive PLC 
training through 
workshops provided the 
Ventura County Office 
of Education 

 School Bell Schedule will 
be maintained and 
reflect 30 hours of 
collaborative time 

 PLC/Data Teams will be 
monitored through the 
use of Data Team 
agendas to be turned in 
to the principal’s office 
after each meeting 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Progress will be via 
monthly English 
Department meetings. 

 Progress communicated 
during collaborative time. 

 Progress communicated 
during Area Chair meetings 

 Progress communicated 
through Faculty meetings.  

 The principal monitors 
progress on PLC/Data 
Teams through agendas 
submitted after teach 
collaborative session  

 The principal reports 
progress on PLCs/Data 
Teams through the weekly 
update to the 
superintendent and at 
monthly board meetings 
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Goal #2: Reading and Writing 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

 6. Continue to implement 
strategic double-
blocked 
Reading/English classes 
for ninth grade students 
identified as "Far Below 
Basic" on the ELA CST 
and who have a 4th 
grade or below reading 
level as assessed in the 
Universal Screening 

 

 Principal 
 Assistant 
 Principals 
 AR Coordinator 
 Counselors 
 Department  
 Chairs 
 Reading Teacher 

 California Content 
Standards 

 Master Schedule 
Planning 

 7th and 8th grade CST 
scores 

 Universal Screening 
results 

 AutoSkills  
 Edge Reading Program 

 

 9th grade students 
participating in double-
blocked Reading/English 
courses will demonstrate 
progress towards 
mastery of the standards 
through successful 
completion of reading 
and English coursework 
and Proficient and 
Advanced scores on 
quarterly benchmark 
assessments, on the end 
of year English CSTs and 
through passage of the 
English portion of the 
CAHSEE  

 The master schedule, 
developed between 
March and August 2011, 
will include two double-
blocked Reading/English 
courses 

 The Reading Teacher 
will participate in 
professional 
development in the 
AutoSkills Reading 
Academy in each 
semester in the 2010-
2011 school year  

 Student progress will be 
evaluated quarterly by 
both the Reading 
Teacher and 
administration to 
determine movement in 
and out of the 
intervention 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Monthly Area Chair 
meetings will be held to 
verify progress on 
interventions 

 RtI2 Committee quarterly 
meetings  

 English Department 
PLC/Data Teams meetings 

 Counseling Meetings  
 District Cabinet meetings  
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Goal #2: Reading and Writing 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

7A. Continue to provide 
English CAHSEE courses 
during the school day 
and implement CAHSEE 
Prep workshops 
afterschool and on 
Saturdays prior to the 
CAHSEE administration 
for 11th and 12th grade 
students who have yet 
to pass the English 
portion of the CAHSEE 

 
B. Continue CASHEE boot 

camp on the two days 
leading up to the 
CAHSEE testing days 
for all 10

th
 grade 

students 

 Principal 
 Assistant 
 Principals 
 Counselors 
 English Department  
 Chair 
 English Teachers 
 Director of Educational  
 Services 
 Counselors 
 

 California Content 
Standards 

 Master schedule 
planning time 

 CAHSEE results 
 CAHSEE On Target 

curriculum 
 CAHSEE Revolution on-

line program 
 San Diego Department of 

Education CAHSEE 
curriculum 

 PLC/Data Teams 
collaboration time  

 Funding for afterschool 
and Saturday CAHSEE 
Instruction 

 CAHSEE Funding 

 Students participating in 
CAHSEE courses will 
demonstrate progress 
towards mastery of the 
standards through 
passage of the English 
portion of the CAHSEE  

 Students participating in 
CAHSEE courses will 
demonstrate progress 
towards mastery of the 
standards through 
successful completion of 
the CAHSEE course  

 The master schedule, 
developed between 
March and August 2011, 
will include CAHSEE 
sections within the 
regular school day 

 The Director of 
Educational Services 
Office will establish 
CAHSEE Prep workshops 
on Saturdays prior to 
testing and will 
establish an EL CAHSEE 
after school class 2nd 
semester in 2011 

 Site administration will 
develop and coordinate 
a 2 day CAHSEE boot 
camp for all 10th grade 
students prior to the 
March CAHSEE 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Progress will be 
communicated through 
English PLC/Data Teams 
collaborative time 

 Progress will be 
communicated via CAHSEE 
results data 

 Progress will be 
communicated through 
Area Chair, counseling, site 
and district cabinet 
meetings 
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Goal #2: Reading and Writing 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

 8. Courses requiring AR 
will assign students to 
read within an 
appropriate reading 
level range based on 
the results of the AR 
Universal Screening test 

 Principal 
 Assistant 
 Principals 
 Librarian 
 Department  
 Chairs 
 Faculty 
 PLC/Data Teams 

 Use of AR STAR test 
 Categorical funding for 

AR Coordinator 
 Time to analyze 

Universal Screening 
results 

 Course syllabi indicating 
AR requirements 

 API, AYP, CST, CAHSEE, 
PSAT, ACT, SAT and AP 
Data 

 Universal Screening 
results 

 AR reports 

 Teachers will submit to 
the principal’s office 
Curriculum Guides, 
Pacing Calendars and 
syllabi in May of 2011 
for the 2011-2012 
school year outlining 
their AR policy 

 Progress on Accelerated 
Reading will be 
monitored by the AR 
Coordinator 

 The library will be open 
after school Monday 
through Thursday 
throughout the school 
year for AR testing and 
support 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Communication about  
student progress will be 
provided to teachers by 
the Accelerated Reading 
Coordinator 

 Teachers will communicate 
about student progress 
during weekly 
collaboration meetings  

 Communication of 
progress will be provided 
to students, parents and 
administration  via quarter 
and semester grades 
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Goal #2: Reading and Writing 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

 9. All department 
Curriculum Guides and 
Pacing Calendars will 
reflect how each 
department/course is 
incorporating reading 
(including expository 
text) and writing into its 
curriculum 

 Principal 
 Assistant 
 Principals 
 Department  
 Chairs 
 Faculty 
 PLC/Data Teams 

 Time to revise 
Curriculum Guides and 
Pacing Calendars 

 California Content 
Standards 

 Disaggregated test data 
 Collaboration time to 

examine data and plan 
lessons 

 Categorical funding 

 9th – 12th grade 
students enrolled in 
English courses will 
demonstrate progress 
towards mastery of 
reading through the AR 
STAR Universal Screening 
Test 

 9th – 12th grade 
students enrolled in 
English courses will 
demonstrate progress 
towards mastery of the 
standards through 
Proficient and Advanced 
scores on quarterly 
benchmark assessments, 
on the end of year 
English CSTs and through 
passage of the  CAHSEE 
Exam 

 All courses modify and 
revise Curriculum 
Guides and Pacing 
Calendars throughout 
the year as part of the 
30 hours of 
collaboration time 

 Teachers will submit to 
the principal’s office 
Curriculum Guides, 
Pacing Calendars and 
syllabi in May of 2011 
for the 2011-12 school 
year reflecting the 
integration of reading 
and writing in the 
curriculum 

 

 Progress will be 
communicated through 
weekly PLC/Data Teams’ 
assessment of benchmark, 
common assessments and 
CSTs  

 Department revisions and 
administration evaluation 
of syllabi, Curriculum 
Guides, Pacing Calendars  
and benchmark 
assessments 

 Benchmark data  will be 
disseminated quarterly to 
teachers through the 
Benchmark Report Card 
and disaggregated data 
distributed for analysis in 
collaboration meetings 

 Monthly Area Chair 
meetings will be held to 
verify progress on 
alignment 
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Goal 3:   Santa Paula High School needs to improve student performance in mathematics as measured by the California Standardized Tests (CAHSEE, STAR)  
                college and Advanced Placement tests. 
Rationale: Self-Study findings indicate a need to improve student achievement in the area of reading and writing across the curriculum. State assessment data (CSTs and 
CAHSEE), Advanced Placement data, student pass rates, student graduation rates,  surveys, classroom observations, review of student work, discussions in Home Groups and 
recommendations from Focus Groups  supported this need. Advanced Placement tests. 

Supporting 2009-10 Data ESLRs Addressed 
Algebra : 
Geometry:  
Algebra II:   
10th grade: 

88% of Hispanic, 93% of English Learner, and 88% of SED students scored below proficient on the Math CST 
83% of Hispanic, 94%% of English Learner, and 84% of SED students scored below proficient on the Math CS 
74% of Hispanic, 80% of English Learner, and 74% of SED students scored below proficient on the Math CST 
15% of Hispanic, 24% of English Learner, and 16% of SED students did not pass the Math portion of the CAHSEE 
 

Critical Thinkers 
Ambitious 
Respectful 
Decisive 
Service Oriented  

Growth Targets 

1. 9-11th grade Students will increase their percent proficient or above on the CST for English Language Arts by 10% in 2011 and 20% by 2012. 
Math CST: Proficient or Above 2010 2011 2012 

 Algebra I:  Hispanic, English Learners, and SED 12%, 7%, 12% 22%, 17, 22% 32%, 27%, 32% 

Geometry:  Hispanic, English Learners, and SED 17% 6%, 16% 27%, 16%, 26% 37%, 26%, 36% 

Algebra II Hispanic, English Learners, and SED 26%, 20%, 26% 36%, 30%, 36% 46%, 40%, 46% 

2.  10th grade Students will increase their pass rate on the California High School Exit Exam by 10% in 2011 and 20% by 2012. 

CAHSEE Pass Rate  2010 2011 2012 

10
th

 Grade Math: Hispanic, English Learners, and SED 85%,76%,84% 95%, 86%, 94% 100%, 96%, 100% 

3. Students taking College Placement Tests will increase their composite scores by 10% in 2011 and 20% by 2012 

College Placement tests 2010 2011 2012 

ACT Test Composite Score 19.0 21.0 23.0 

SAT Test Composite Score 1348  1483 1631 

4. Students taking Advanced Placement Tests will increase their percentage pass rate by 10% in 2011 and 20% by 2012 

Advanced Placement Tests 2010 2011 2012 

Number of Advanced Placement exams Passed 52% 62%` 72% 

Impact of Student Learning 

Direct positive impact with slow, steady progress on student learning of academic standards and ESLRs are expected, as Numeracy is fundamental in all disciplines 

Monitoring Progress Tools Report Progress 
California Standards Test Data (CST) –ELA  
CAHSEE 10th Grade Proficiency – ELA  
Number of Reading and Writing intervention sections in the Master schedule 
Number of Sheltered and SDAIE sections on the Master Schedule 
Number of Advanced Placement sections on the Master Schedule 
Number of CAHSEE Interventions Sections on the master schedule 
Benchmark and Common Assessments disaggregated Data 
Universal Screening: Accelerated Reader STAR Test / Auto Skills Academy of reading Test 

AYP. API, CELDT, AP Exams, PSAT, SAT, ACT 
State Data Reporting: CST and CAHSEE 
School Site Council Single School Plan Monitoring 
EL/SIOP meetings 
ELAC/DLAC meetings 
Faculty Meetings   
School Board Meetings 
Title I Meeting 
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Goal #3: Mathematics 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

 1. Math teachers will 
continue to work 
collaboratively to 
develop and implement 
Curriculum Guides, 
Pacing Calendars, 
benchmark 
assessments and 
common assessments 
aligned to the 
California Content 
Standards, STAR 
Blueprint and the 
Expected Schoolwide 
Learning Results 

 Principal 
 Assistant 
 Principals 
 Department  
 Chairs 
 Math Teachers 

 California Content 
Standards 

 Disaggregated test data 
 Time to develop 

Curriculum Guides, 
Pacing Calendars, 
benchmark and common 
assessments 

 Collaboration time to 
examine data and plan 
lessons 

 Categorical Funding 
 Intel-Assess 
 Edusoft 
 AB 472 training 

 Students enrolled in 
math courses will 
demonstrate progress 
towards mastery of the 
standards through 
Proficient and Advanced 
scores on quarterly 
benchmark assessments, 
on the end of year math 
CSTs and through 
passage of the math 
portion of the CAHSEE  

 The Math Department 
will continually modify 
and revise Curriculum 
Guides and Pacing 
Calendars throughout 
the year as part of the 
30 hours of 
collaboration time 

 Teachers will submit to 
the principal’s office 
Curriculum Guides, 
Pacing Calendars and 
syllabi in May of 2011 
for the 2011-12 school 
year 

 Progress will be 
communicated through 
weekly PLC/Data Teams’ 
assessment of 
benchmark, common 
assessments and CSTs  

 Department revisions 
and administration 
evaluation of syllabi, 
Curriculum Guides, 
Pacing Calendars  and 
benchmark assessments 

 Benchmark data  will be 
disseminated quarterly 
to teachers through the 
Benchmark Report Card 

 Monthly Area Chair 
meetings will be held to 
verify progress on 
alignment 
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Goal #3: Mathematics 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

 2. Continue to implement 
and improve upon the 
English Department 
Professional Learning 
Community through 
PLC/Data teams 
focused on using data 
analysis to drive 
instruction 

 Principal 
 Assistant 
 Principals 
 English Department  
 Chair 
 Faculty 
 Counselors 

 California Content 
Standards 

 Bell schedule Planning  
 Area Chair training on 

Data Teams 
 Collaboration Time for 

PLC/Data Teams 
 EduSoft Data Reports 

 

 Math students will 
demonstrate progress 
towards mastery of the 
standards through 
proficiency and advance 
scores on the quarterly 
benchmark assessments, 
on the end of year CST 
assessment and through 
passage of the CAHSEE 
in Math 

 Area Chairs will receive 
onsite professional 
development in leading 
PLC’s each semester in 
the 2010-2011 school 
year 

 Department Chairs will 
continue to receive PLC 
training through 
workshops provided the 
Ventura County Office of 
Education 

 School Bell Schedule will 
be maintained and 
reflect 30 hours of 
collaborative time 

 PLC/Data Teams will be 
monitored through the 
use of Data Team 
agendas to be turned in 
to the principal’s office 
after each meeting 

 Progress will be via 
monthly English 
Department meetings. 

 Progress communicated 
during collaborative 
time. 

 Progress communicated 
during Area Chair 
meetings 

 Progress communicated 
through Faculty 
meetings.  

 The principal monitors 
progress on PLC/Data 
Teams through agendas 
submitted after teach 
collaborative session  

 The principal reports 
progress on PLCs/Data 
Teams through the 
weekly update to the 
superintendent and at 
monthly board meetings 
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Goal #3: Mathematics 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

  3. Math Advancement 
Academy teachers will 
participate in training 
provided by UCSB 
during the summer 
months and to 
implement a four week 
Summer Advancement 
Academy 

 Principal 
 Assistant 
 Principals 
 Math Department  
 Chair 
 Math Teachers 
 Counselors 

 California Content 
Standards 

 CAHSEE results 
 Collaboration Time  
 Algebra I CST Scores 
 Algebra I grades 
 Student retention rates 

 Students enrolled in 
math courses will 
demonstrate progress 
towards mastery of the 
standards through 
Proficient and Advanced 
scores on quarterly 
benchmark assessments, 
on the end of year math 
CSTs and through 
passage of the math 
portion of the CAHSEE  

 Evaluation of 9th grade 
students successfully 
completing Algebra I 
course work 

 In Spring 2011, at risk 
middle school students 
will be recruited for the 
Summer Advancement 
Academy through the 
Counseling Department  

 4 Week Advancement 
Academy will take place 
in June and July 2011 

 Data will be collected on 
the academic success of 
Academy graduates over 
the course of their four 
year high school career 

 Spring Meeting between 
UCCOP, UCSB and SPHS 
administration 

 Summer School Principal 
will oversee the 
Academy and report to 
the Superintendent 

 The Summer School 
Principal will present the 
Summer School Report, 
including information 
about the Advancement 
Academy, to the School 
Board on September 
2011 

 A Follow up data 
meeting between 
UCCOP, UCSB and SPHS 
administration 

 will take place August 
2011 

 Summer Advancement 
Academy data from 
UCCOP, UCSB and SPHS 
will be disseminated and 
reviewed with the Math 
Department during the 
Math Department 
Meeting in September 
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Goal #3: Mathematics 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

4A. Continue to provide 
Math CAHSEE courses 
during the school day 
and implement CAHSEE 
Prep workshops 
afterschool and on 
Saturdays prior to the 
CAHSEE administration 
for 11th and 12th grade 
students who have yet 
to pass the English 
portion of the CAHSEE 

 
B. Continue CASHEE boot 

camp on the two days 
leading up to the 
CAHSEE testing days for 
all 10th grade students 

 Principal 
 Assistant 
 Principals 
 Counselors 
 English Department  
 Chair 
 English Teachers 
 Director of Educational  
 Services 
 Counselors 
 

 California Content 
Standards 

 Master schedule 
planning time 

 CAHSEE results 
 CAHSEE On Target 

curriculum 
 CAHSEE Revolution on-

line program 
 San Diego Department 

of Education CAHSEE 
curriculum 

 PLC/Data Teams 
collaboration time  

 Funding for afterschool 
and Saturday CAHSEE 
Instruction 

 CAHSEE Funding 

 Students participating in 
CAHSEE courses will 
demonstrate progress 
towards mastery of the 
standards through 
passage of the English 
portion of the CAHSEE  

 Students participating in 
CAHSEE courses will 
demonstrate progress 
towards mastery of the 
standards through 
successful completion of 
the CAHSEE course 

 The master schedule, 
developed between 
March and August 2011, 
will include CAHSEE 
sections within the 
regular school day 

 The Director of 
Educational Services 
Office will establish 
CAHSEE Prep workshops 
on Saturdays prior to 
testing and will establish 
an EL CAHSEE after 
school class 2nd 
semester in 2011 

 Site administration will 
develop and coordinate 
a 2 day CAHSEE boot 
camp for all 10th grade 
students prior to the 
March CAHSEE 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Progress will be 
communicated through 
Math PLC/Data Teams 
collaborative time 

 Progress will be 
communicated via 
CAHSEE results data 

 Progress will be 
communicated through 
Area Chair, counseling, 
site and district cabinet 
meetings 
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Goal #3: Mathematics 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

 5. Maintain the double-
blocked math 
intervention class for 
students struggling 
with Algebra I CP.  
Students will be 
enrolled in an Algebra I 
support class focusing 
on mastery of the  
Algebra I standards 

 Principal 
 Assistant 
 Principals 
 Counselors 
 Math Department  
 Chair 
 Math Teachers 
 Counselors 

 California Content 
Standards 

 Master schedule 
planning 

 7th and 8th grade CST 
scores 

 Algebra I Readiness 
Diagnostic screening 
results 

 College Preparatory 
Math (CPM) Curriculum  

 Students participating in 
double-blocked Algebra 
1/Intervention courses 
will demonstrate 
progress towards 
mastery of the standards 
through successful 
completion of Algebra 1 
and Intervention 
coursework and 
Proficient and Advanced 
scores on quarterly 
benchmark assessments, 
on the end of year math 
CSTs and through 
passage of the math 
portion of the CAHSEE 

 The master schedule, 
developed between 
March and August 2011, 
will include two include 
two Double-blocked 
Math Intervention 
courses 

 Intervention Teacher will 
participate in 
professional 
development in College 
Prep Math (CPM) each 
semester in the 2010-
2011 school year 

 Student progress will be 
evaluated quarterly by 
both the Math 
Intervention Teacher 
and administration to 
determine movement in 
and out of the 
intervention 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Monthly Area Chair 
meetings will be held to 
verify progress on 
interventions 

 RtI2 Committee 
quarterly meetings  

 Math Department 
PLC/Data Teams 
meetings 

 Counseling meetings  
 District cabinet meetings  
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Goal #3: Mathematics 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

  6. Maintain  an after 
school Homework 
Center in the library 
Monday through 
Thursday during the 
regular school year, 
which will include at 
least one math tutor 
per day 

 Principal 
 Assistant 
 Principals 
 Counselors 
 Department  
 Chairs 
 Faculty Tutors 
 Librarian 
 Librarian Assistant 

 Library resources 
including access to 
computers 

 Categorical funding to 
extend the learning day 

 AR tests/program 

 Students participating in 
the after school 
Homework Center will 
demonstrate progress 
towards mastery of the 
standards through 
Proficient and Advanced 
scores on quarterly 
benchmark assessments, 
on the end of year math 
CSTs and through 
passage of the math 
portion of the CAHSEE  

 Students participating in 
the after school 
Homework Center will 
be assessed on 
successful completion of 
math coursework and 
progress toward 
graduation requirements 

 Attendance at the 
Homework Center will 
be monitored by the 
Lead Tutor and sign-in 
sheets will be submitted 
to the principal quarterly 

 Data on CST and CAHSEE 
will be collected based 
on student attendance 
at the Homework Center 
and the intervention will 
be evaluated in  the 
Spring 2011 

  

 Communication on 
student progress will be 
provided by the 
Homework Center Lead 
Tutor quarterly to 
administration  

 Math tutors/teachers 
will communicate 
progress during 
collaborative time 

 Communication of 
progress will be 
provided to students, 
parents and 
administration via 
quarter and semester 
grades 

 Communication about, 
and evaluation of, the 
after school Homework 
Center will be presented 
in School Site Council 
Meetings, Area Chair 
Meetings and district 
cabinet meetings  
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Goal #3: Mathematics 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

  7. Maintain a  strategic 
Essential Algebra 
intervention for 
incoming 9th grade 
students identified as 
scoring "Far Below 
Basic" on the math CST  

 Principal 
 Assistant 
 Principals 
 Counselors 
 Math Department  
 Chair 
 Math Teachers 
 McDougall-Little Pre-

Algebra Curriculum 

 California Content 
Standards 

 Master schedule 
planning 

 7th and 8th grade math 
CST scores 

 Algebra I Readiness 
Diagnostic screening 
results 

 Time for Essential 
Algebra curriculum 
development  
 

 Students participating in 
the Essential Algebra 
intervention course will 
demonstrate progress 
towards mastery of the 
standards through 
successful completion of 
Algebra 1 and 
Intervention coursework 
and Proficient and 
Advanced scores on 
quarterly benchmark 
assessments, on the end 
of year math CSTs and 
through passage of the 
math portion of the 
CAHSEE 

 Students participating in 
CAHSEE courses will 
demonstrate progress 
towards mastery of the 
standards through 
successful completion of 
the CAHSEE course 

 The master schedule, 
developed between 
March and August 2011, 
will include two include 
two Double-blocked 
Math Intervention 
courses 

 Student progress will be 
evaluated quarterly by 
both the Math 
Intervention Teacher 
and administration to 
determine movement in 
and out of the 
intervention 
 

 Monthly Area Chair 
meetings will be held to 
verify progress on 
interventions 

 RtI2 Committee 
quarterly meetings  

 Math Department 
PLC/Data Teams 
meetings 

 Counseling meetings  
 District cabinet meetings 

  8. Administer Algebra I 
Readiness Diagnostic 
assessment to all 9th 
grade students enrolled 
in Algebra and make 
skill adjustments as 
needed 

 Principal 
 Assistant 
 Principals 
 Counselors 
 Math Department  
 Chair 
 Math Teachers 

 California Content 
Standards 

 Master schedule 
planning 

 7th and 8th grade CST 
scores 

 Algebra I Readiness 
Diagnostic screening 
results 

 Students will be properly 
enrolled in Math 
interventions including 
Essential Algebra, 
Double-Blocked Algebra 
and CAHSEE courses 
within the school day as 
validated by the Master 
Schedule 

 Screening will take place 
in the 1st quarter of 
each year and data will 
be analyzed for student 
skill adjustments during 
the month of September  

 Monthly Area Chair 
meetings will be held to 
verify progress on 
interventions 

 RtI2 Committee 
quarterly meetings  

 Math Department 
PLC/Data Teams 
meetings 

 Counseling meetings 
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Goal 4:   Santa Paula High School needs to improve the ninth grade students’ success as measured by discipline records, grades and the California  
                Standardized Tests. 
Rationale: Self-Study findings indicate a need to improve student achievement in the area of 9th grade success. State assessment data (CST), Student pass rates, discipline 
records, surveys, review of student work and discussions and recommendations from all Focus Groups and departments, supported this need. 
Supporting 2009-10 Data ESLRs Addressed 

9th grade:    
Algebra:      
Geometry:  
Grades:       
Grades: 
Discipline:  

62% of Hispanic, 84% of English Learner, and 64% of SED students scored below proficient on the ELA CST 
86% of Hispanic, 91% of English Learner, and 86% of SED 9th grade students scored below proficient on the Algebra CST   
51% of Hispanic, and 53% of SED 9th grade students scored below proficient on the Geometry CST 
33% of 9th grade students received 2 or more Failing grades in Fall 2009 
31% of 9th grade students received 2 or more failing grades in spring 2010 
113 9th grades students were suspended from SPHS in the 2009-10 school year 

Critical Thinkers 
Ambitious 
Respectful 
Decisive 
Service Oriented  

Growth Targets 

1. 9th grade Students will increase their percent proficient or above on the CST for English Language Arts by 10% in 2011 and 20% by 2012. 
English Language Arts CST: Proficient or Above 2010 2011 2012 

  9
th

 Grade  Hispanic, English Learners, and SED 38%, 16%, 36% 48%, 26%, 46% 58%, 36%, 56% 

2. 9th grade Students will increase their percent proficient or above on the CST for Mathematics by 10% in 2011 and 20% by 2012.  

Mathematics CST: Proficient or Above 2010 2011 2012 

Algebra: Hispanic, English Learners, SED 14%, 9%, 14% 24%, 19%, 24% 34%, 29%, 34% 

Geometry: Hispanic, SED 49%, 47% 59%, 57% 69%, 67% 

3. 9
th

 grades class will decrease the percentage of students with 2 or more failing grades by 10% in the 2010-11 SY and 20% by the 2011-2012 SY 

Grades 2009-10 2010-11 2011-12 

Fall: 9
th

 graders 2 or more failing grades 33% 23% 13% 

Spring: 9
th

 graders 2 or more failing grades 31% 21% 11% 

4. 9
th

 grades class will decrease the number of student suspensions by 10% in 2011  and 20% by 2012  

Suspensions 2010 2011 2012 

9
th

 grade suspensions 113 103 93 

Impact of Student Learning 

Direct positive impact with slow, steady progress on student learning of academic standards and ESLRs are expected, as the 9
th

 grade transition year is important  

Monitoring Progress Tools Report Progress 
California Standards Test Data (CST) –ELA  
Number of Reading and Writing intervention sections in the Master schedule 
Number of Sheltered and SDAIE sections on the Master Schedule 
Number of Link Crew sections on the Master Schedule 
Number of 9th grade transitions sections on the master schedule 
Benchmark and Common Assessments disaggregated Data 
Universal Screening: Accelerated Reader STAR Test / Auto Skills Academy of reading Test 
Zangle Discipline records 
Zangle Grade Records 

AYP. API, CELDT 
State Data Reporting: CST  
School Site Council Single School Plan Monitoring 
EL/SIOP meetings 
ELAC/DLAC meetings 
Faculty Meetings   
School Board Meetings 
Suspension Data 
Report cards 
Link Crew end of the year report 
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Goal #4: Ninth Grade Students 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

 1. Continue articulation 
with feeder school 
administration and 
counselors to analyze, 
discuss and reach 
agreements on sharing 
of incoming 9th grade 
student performance 
data, instructional 
intervention priorities 
and strategies, and 
articulation processes 

 Principal 
 Assistant 
 Principals 
 Counselors 
 Department  
 Chairs 
 Faculty 

 Sharing of 7th and 8th 
grade CST scores 

 Time to articulate with 
Feeder school 
administration and 
counseling department 

 Time allocated to 
collaborate with feeder 
school and high school 
faculty 

 Time for high school 
advisors, coaches and 
directors to present 
programs and services to 
feeder schools and at 
Future Freshman Parent 
Night 

 9th grade students will 
demonstrate progress 
towards completion of 
the graduation 
requirements and 
mastery of the standards 
through proficiency and 
advance scores on the 
quarterly benchmark 
assessments, on the end 
of year CST assessment 

 Site administration will 
make contact with Santa 
Paula Elementary School 
District in February of 
2011 and request a 
transfer of Zangle data 
to the High School 

 Santa Paula 
Administration will meet 
with Isbell Middle 
School Administration in 
March to review each 
incoming 9th grade 
students on academics 
and behavior 

 Administrative contact 
with Isbell Middle 
School, Mupu School 
and Briggs School by 
school administration 
March 2011 

 Administrative contact 
with Santa Paula 
Elementary School 
District concerning 
Zangle Data March 
2011. 

 Administration provides 
Counseling Department 
Student Data May 2011 

 2. Maintain a Summer 
School English 
Language Learners 
Academy program for 
incoming 9th grade 
students who need 
remediation in English  

 Principal 
 Assistant 
 Principals 
 Summer School Principal 
 Counselors 
 EL Academy Director 
 EL Faculty 
 Director of Educational  
 Services 

 California Content 
Standards 

 Summer Master 
Schedule planning 

 Extended Day funding 
 Time for Curriculum and 

Instruction development 

 9th grade English 
Language Learner 
students will 
demonstrate progress 
towards completion of 
the graduation 
requirements and 
mastery of the standards 
through proficiency and 
advance scores on the 
quarterly benchmark 
assessments, on the end 
of year CST assessment 

 The English Learner 
Counselor will develop 
the Sections and enroll 
incoming 9th grade 
students into the EL 
Academy beginning in 
March of 2011. 

 The EL Academy will be 
implemented as part of 
the summer school 
program June 2011 

 District communicates 
to Site allocation for 
Summer English 
Learners Academy 
January 2011. 

 Site Administration fills 
positions for EL 
Academy March 2011. 

 Students placed into EL 
academy by counseling 
department May 2011. 

 Final Summer School 
Principal’s Report to the 
School Board 
September 2011 
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Goal #4: Ninth Grade Students 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

 3. Implementation of a 
semester long 9th 
grade transitions 
course for all 9th grade 
students. Course 
focuses on Strategies 
for success in High 
School and College and 
career exploration. The 
course will provide and 
introduction to the 
Expected Schoolwide 
Learning results. 
Provide College Tours 
for all 9th grade 
students through 9th 
grade transitions, 9th 
grade AVID and Intro to 
Human Services 
Courses. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Principal 
 Assistant 
 Principals 
 Transitions teacher 
 Counselors 
 Social Science Area Chair  
 Director of Educational  
 Services 

 

 Master Schedule 
planning 

 Time for Curriculum and 
Instruction development 

 9th grade students will 
demonstrate progress 
towards completion of 
the graduation 
requirements and 
mastery of the standards 
through proficiency and 
advance scores on the 
quarterly benchmark 
assessments, on the end 
of year CST assessment. 

 The 9th grade 
transitions teacher and 
administration will 
review the curriculum 
guide and pacing 
calendar and discuss any 
adjustments, May 2010.  

 The Principal, 
Transitions teacher, and 
UCSB Coordinator will 
collaborate and plan 
college tours first 
semester 2010 and 
second semester 2011.  

 End of the semester 9th 
Grade Transitions 
survey  data reviewed 
by Transitions teacher 
and site administration 

 Verification of College 
visitation each semester 
by transitions, Avid, and 
Human Services. 

 Assessment of 9th grade 
progress toward 
graduation each 
semester shared with 
School site council, 
district, and Area Chairs. 
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Goal #4: Ninth Grade Students 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

 4. Implement Future 
Freshmen Parent Night 
for the parents of all 
incoming 9th grade 
students Implement 
8th grade presentation 
at all feeder schools for 
incoming 9th grade 
students. . Provide 
campus tours for all 
incoming 9th grade 
students interested in 
CTE Academy programs 

 Principal 
 Assistant 
 Principals 
 Counselors 
 Faculty 
 Director of Educational  
 Services 
 Counselors 
 Coordinators 
 Advisors 
 Directors 
 Academy Directors 
 

 Allocate time for 
Schedule Planning 

 Funding for mailings 
 

 9th grade students will 
demonstrate progress 
towards completion of 
the graduation 
requirements and 
mastery of the standards 
through proficiency and 
advance scores on the 
quarterly benchmark 
assessments, on the end 
of year CST assessment. 

 Administration and 
Counseling will prepare 
a program for Future 
Freshmen parent night 
to be held on the SPHS 
campus in March 2011. 

 Administration and 
Counseling will 
coordinate for the 
presentation of SPHS 
programs at Isbell 
middle school, March 
2011 

 Academy Directors will 
coordinate feeder 
school presentations 
and campus tours, 
March 2011  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Planning of Parent night 
and feeder school 
presentations by 
counseling department 
to be approved by site 
administration.   

 Communication with 
feeder schools by site 
administration to 
arrange dates and times 
for visitations and 
presentations 
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Goal #4: Ninth Grade Students 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

 5. Implement Link Crew 
program and sections 
for peer mentoring of 
all 9th grade students 
Implement Link Crew 
Freshmen celebration 
on campus prior to the 
opening of school. 

 Principal 
 Assistant 
 Principals 
 Counselors 
 Link Crew Coordinator 

 Master Schedule 
 Allocate time for 

Schedule Planning 

 9th grade students will 
demonstrate progress 
towards completion of 
the graduation 
requirements and 
mastery of the standards 
through proficiency and 
advance scores on the 
quarterly benchmark 
assessments, on the end 
of year CST assessment. 

 Administration, 
counseling, and the 
Social Science 
Department will work 
collaboratively to place 
Link Crew sections into 
the Master Schedule 
Feb-May 2011. 

 Link Crew Advisor will 
recruit students Feb. – 
May 2011 for the 2011-
12 school Year. 

 Link Crew Advisor will 
hold Link Leader training 
August 2011 

 Communicate 
placement on the 
master schedule of Link 
Crew section(s) and 
Identify instructor. 

 Provide planning time 
for training of Link 
Leaders in the summer 
months 

 Communicate to 
incoming 9th grade 
students and families of 
Link Crew day through 
mail and phone calls 

 Provide results of Link 
Crew survey to parents 
and staff through Area 
Chair meetings, and 
school site council 
meetings. 

 6. Implement student 
recognition program for 
9th grade students’ 
second semester 
celebrating student 
success. 

 Principal 
 Assistant 
 Principals 
 Counselors 
 ASB Director 

 

 Allocate time for 
Schedule Planning 

 

 9th grade students will 
demonstrate progress 
towards completion of 
the graduation 
requirements and 
mastery of the standards 
through proficiency and 
advance scores on the 
quarterly benchmark 
assessments, on the end 
of year CST assessment. 
 
 
 
 
 

 Administration will 
establish dates for 
student recognition in 
the second semester 
2011. 

 ASB will plan and 
coordinate a program 
for student recognition 
February 2011. 

 Planning recognition 
rally by site 
administration, ASB, and 
counseling department.  

 Communication with 
teachers date and time 
of celebration by site 
administration. 
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Goal #4: Ninth Grade Students 

Tasks 
 

Responsible Persons 
Involved 

Professional 
Development and 

Resources 

Means to Assess 
Improvement 

Timeline 
Communication of 

Progress 

 7. Provide registration 
services to incoming 
9th grade students at 
feeders schools and to 
parents through 
mailers and site 
presentations. Provide 
language testing for 
placement in Spanish 
courses for incoming 
9th grade students at 
feeder schools. 

 Principal 
 Assistant 
 Principals 
 Counselors 
 Faculty 
 Director of Educational  
 Services 
 Counselors 
 Coordinators 
 Advisors 
 Directors 
 Academy Directors 

 Allocate time for 
Schedule Planning 

 9th grade students will 
be placed into the 
appropriate course of 
study as evidenced by 
the master schedule 

 9th grade students will 
demonstrate progress 
towards completion of 
the graduation 
requirements and 
mastery of the standards 
through proficiency and 
advance scores on the 
quarterly benchmark 
assessments, on the end 
of year CST assessment. 

 Administration and 
counseling will 
coordinate with Isbell 
Middle School to 
establish dates for 
counselors to register 
incoming 9th grade 
students in their 8th 
grade English classes, 
February 2011. 

 The Spanish 
Department will be 
provided time to test all 
incoming English 
Language Learners for 
placement into Spanish 
courses, February 2011. 

 Site Administration 
creates registration 
materials and mails 
pickup times to parents.   

 Site administration 
coordinates collection 
of registration materials  
through mail and phone 
notifications to parents  
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Appendix A: Results of Student Questionnaire / Interviews 
 

9th Grade Transitions Survey (General Population) 2009-2010  
(111 Participants) 

 

 Question 
Strongly  

Agree 
Agree Disagree 

Strongly 
Disagree 

1 
I clearly understand the graduation requirements for Santa Paula 
High School. 

42% 50% 5% 0% 

2 
I plan on attending college (community college, a vocational school 
or a 4 year university immediately upon graduation from high school. 

45% 47% 7% 0% 

3 
Santa Paula High School will prepare me to attend college 
immediately upon graduation. 

23% 59% 12% 1% 

4 
I know where to go on campus if I need help with college 
applications, letters of recommendation for colleges and / or 
scholarships. 

24% 43% 22% 5% 

5 
I know the process of how to ask teachers, counselors and other high 
school staff members for letters of recommendation for colleges and 
scholarships. 

21% 43% 25% 5% 

6 
I understand the A-G requirements necessary to enter a four-year 
university immediately after high school. 

33% 50% 9% 2% 

7 
Santa Paula High School provides the opportunity to take vigorous 
courses to make me competitive on college applications. 

13% 60% 18% 3% 

8 
Santa Paula High School provides sufficient opportunities for test 
preparation including ACT, PSAT and SAT test prep for college 
entrance exams. 

30% 52% 8% 0% 

9 
Santa Paula High School provides extensive information about 
scholarships and other financial aid. 

23% 46% 23% 3% 

10 
I understand the costs associated with attending college (community 
college, a vocational school or a four-year university). 

32% 50% 11% 1% 

11 
I understand where to go to apply for financial aid including federal, 
scholarships and loans. 

14% 35% 33% 9% 

12 
I am confident that Santa Paula High School will provide me with the 
basic skills necessary to enter the workforce immediately upon 
graduation. 

26% 51% 18% 6% 

13 I know where to go on campus if I need help with career exploration. 28% 44% 23% 4% 

14 I know what my options are after high school. 33% 45% 18% 2% 

15 I have been taught where to look to find a job. 20% 39% 30% 9% 

16 I understand what is expected in a job interview. 29% 51% 15% 2% 

17 I know what a resume is. 45% 44% 7% 2% 

18 I know how to write a resume. 35% 51% 9% 2% 

19 
There are positive options open to me upon entering the workforce 
immediately after high school 

15% 49% 25% 6% 

20 I can live comfortably on the current California State minimum wage. 2% 36% 28% 31% 

21 
I understand any licensing requirements and / or procedures for 
obtaining the jobs(s) I am interested in immediately after high school. 

25% 47% 23% 3% 

22 
I know what the pay is for the job(s) I am interested in working in 
immediately after high school. 

19% 47% 25% 7% 

23 I understand the process for taking out a business or personal loan. 9% 33% 28% 12% 
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9th Grade Transitions Survey (HSA Students) 2009-2010  
(65 Participants) 

 

 Question 
Strongly  

Agree 
Agree Disagree 

Strongly 
Disagree 

1 
I clearly understand the graduation requirements for Santa Paula 
High School. 

42% 51% 5% 0% 

2 
I plan on attending college (community college, a vocational school 
or a 4 year university immediately upon graduation from high school. 

60% 35% 2% 0% 

3 
Santa Paula High School will prepare me to attend college 
immediately upon graduation. 

15% 75% 5% 0% 

4 

I know where to go on campus if I need help with college 
applications, letters of recommendation for colleges and / or 
scholarships. 

42% 51% 3% 0% 

5 

I know the process of how to ask teachers, counselors and other high 
school staff members for letters of recommendation for colleges and 
scholarships. 

25% 60% 11% 0% 

6 
I understand the A-G requirements necessary to enter a four-year 
university immediately after high school. 

45% 40% 9% 2% 

7 
Santa Paula High School provides the opportunity to take vigorous 
courses to make me competitive on college applications. 

25% 63% 6% 2% 

8 

Santa Paula High School provides sufficient opportunities for test 
preparation including ACT, PSAT and SAT test prep for college 
entrance exams. 

20% 71% 3% 2% 

9 
Santa Paula High School provides extensive information about 
scholarships and other financial aid. 

9% 72% 12% 2% 

10 
I understand the costs associated with attending college (community 
college, a vocational school or a four-year university). 

40% 45% 8% 2% 

11 
I understand where to go to apply for financial aid including federal, 
scholarships and loans. 

17% 48% 31% 0% 

12 

I am confident that Santa Paula High School will provide me with the 
basic skills necessary to enter the workforce immediately upon 
graduation. 

23% 65% 9% 0% 

13 I know where to go on campus if I need help with career exploration. 32% 58% 5% 0% 

14 I know what my options are after high school. 34% 54% 9% 0% 

15 I have been taught where to look to find a job. 18% 51% 28% 0% 

16 I understand what is expected in a job interview. 40% 54% 2% 0% 

17 I know what a resume is. 35% 46% 14% 2% 

18 I know how to write a resume. 6% 38% 48% 5% 

19 
There are positive options open to me upon entering the workforce 
immediately after high school 

17% 57% 22% 2% 

20 I can live comfortably on the current California State minimum wage. 2% 15% 40% 38% 

21 
I understand any licensing requirements and / or procedures for 
obtaining the jobs(s) I am interested in immediately after high school. 

14% 58% 22% 2% 

22 
I know what the pay is for the job(s) I am interested in working in 
immediately after high school. 

14% 51% 29% 3% 

23 I understand the process for taking out a business or personal loan. 6% 29% 48% 14% 
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9th Grade Transitions Survey (AVID 1 Students) 2009-2010  
(65 Participants) 

 

 Question 
Strongly  

Agree 
Agree Disagree 

Strongly 
Disagree 

1 
I clearly understand the graduation requirements for Santa Paula 
High School. 

50% 43% 1% 6% 

2 
I plan on attending college (community college, a vocational school 
or a 4 year university immediately upon graduation from high school. 

73% 23% 1% 3% 

3 
Santa Paula High School will prepare me to attend college 
immediately upon graduation. 

36% 56% 1% 7% 

4 
I know where to go on campus if I need help with college 
applications, letters of recommendation for colleges and / or 
scholarships. 

36% 36% 20% 1% 

5 
I know the process of how to ask teachers, counselors and other high 
school staff members for letters of recommendation for colleges and 
scholarships. 

23% 43% 32% 1% 

6 
I understand the A-G requirements necessary to enter a four-year 
university immediately after high school. 

37% 36% 13% 14% 

7 
Santa Paula High School provides the opportunity to take vigorous 
courses to make me competitive on college applications. 

24% 56% 15% 5% 

8 
Santa Paula High School provides sufficient opportunities for test 
preparation including ACT, PSAT and SAT test prep for college 
entrance exams. 

40% 58% 1% 1% 

9 
Santa Paula High School provides extensive information about 
scholarships and other financial aid. 

21% 52% 24% 6% 

10 
I understand the costs associated with attending college (community 
college, a vocational school or a four-year university). 

36% 50% 1% 14% 

11 
I understand where to go to apply for financial aid including federal, 
scholarships and loans. 

13% 38% 40% 1% 

12 
I am confident that Santa Paula High School will provide me with the 
basic skills necessary to enter the workforce immediately upon 
graduation. 

40% 43% 10% 1% 

13 I know where to go on campus if I need help with career exploration. 40% 40% 16% 1% 

14 I know what my options are after high school. 46% 40% 1% 1% 

15 I have been taught where to look to find a job. 26% 32% 40% 1% 

16 I understand what is expected in a job interview. 38% 41% 15% 6% 

17 I know what a resume is. 26% 35% 23% 15% 

18 I know how to write a resume. 10% 20% 47% 23% 

19 
There are positive options open to me upon entering the workforce 
immediately after high school 

16% 52% 27% 5% 

20 I can live comfortably on the current California State minimum wage. 12% 33% 36% 19% 

21 
I understand any licensing requirements and / or procedures for 
obtaining the jobs(s) I am interested in immediately after high 
school. 

9% 43% 41% 7% 

22 
I know what the pay is for the job(s) I am interested in working in 
immediately after high school. 

12% 40% 20% 28% 

23 I understand the process for taking out a business or personal loan. 2% 27% 55% 16% 
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12th Grade Preparedness Survey 2009-2010  
(210 Participants) 

 

 Question 
Strongly  

Agree 
Agree Disagree 

Strongly 
Disagree 

1 
I clearly understand the graduation requirements for Santa Paula 
High School. 

54% 41% 4% 0% 

2 
I plan on attending college (community college, a vocational school 
or a four-year university) immediately upon graduation from high 
school. 

69% 22% 5% 2% 

If you answered Disagree (C) or Strongly Disagree (D) to the statement above in question #2, please skip to question 
#12.  If you answered Strongly Agree (A) or Agree (B) please continue through the rest of the survey. 

3 
Santa Paula High School will prepare me to attend college 
immediately upon graduation. 

15% 66% 12% 1% 

4 
I know where to go on campus if I need help with college 
applications, letters of recommendation, scholarships and financial 
aid. 

53% 37% 4% 1% 

5 
I know the process of how to ask teachers, counselors and other high 
school staff members for letters of recommendations for colleges 
and/ or scholarships. 

33% 42% 16% 3% 

6 
I understand the A-G requirements necessary to enter a four-year 
university immediately after high school. 

35% 38% 17% 4% 

7 
Santa Paula High School provides the opportunity to take rigorous 
courses to make me competitive on college applications. 

12% 56% 22% 3% 

8 
Santa Paula High School provides sufficient opportunities for test 
preparation including the ACT, PSAT, and SAT test prep for college 
entrance exams. 

17% 54% 22% 1% 

9 
Santa Paula High School provides extensive information about 
scholarships and other financial aid. 

29% 49% 14% 2% 

10 
I understand the costs associated with attending college (community 
college, a vocational school or a four-year university) 

38% 42% 13% 1% 

11 
I understand where to go to apply for financial aid including federal, 
scholarships and loans. 

29% 43% 19% 3% 

12 
I am confident that Santa Paula High School will provide me with the 
basic skills necessary to enter the workforce immediately upon 
graduation. 

22% 53% 20% 3% 

13 I know where to go on campus if I need help with career exploration. 38% 46% 12% 1% 

14 I know what my options are after high school. 51% 36% 10% 1% 

15 I have been taught where to look to find a job. 14% 42% 36% 6% 

16 I understand what is expected of me in a job interview 42% 32% 21% 3% 

17 I know what a resume is. 62% 31% 4% 1% 

18 I know how to write a resume. 47% 35% 13% 3% 

19 
I know how to ask teachers, counselors, and other high school staff 
members for letters of recommendation. 

32% 40% 22% 3% 

20 
There are positive options open to me upon entering the workforce 
immediately after high school 

20% 41% 30% 7% 

21 I can live comfortably on the current California State minimum wage. 7% 21% 28% 38% 

22 
I understand any licensing requirements and/or procedures for 
obtaining the job(s) I am interested in working in immediately after 
high school. 

19% 43% 30% 4% 

23 
I know what the pay is for the job(s) I am interested in working in 
immediately after high school. 

22% 46% 24% 5% 

24 I understand the process for taking out a business or personal loan. 17% 33% 32% 11% 
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SPHS WASC Student Survey 2010-2011  
(1263 Participants) 

 

 

 Question 
Strongly  

Agree 
Agree Disagree 

Strongly 
Disagree 

School Environment & Support 

1 
I feel free to talk with at least one teacher or adult on campus 
about a personal or safety problem. 

32% 51% 11% 6% 

2 I feel safe in class. 38% 54% 6% 3% 

3 I feel like I am part of Santa Paula High School. 39% 50% 8% 3% 

4 I enjoy my school. 27% 56% 12% 5% 

5 Teachers make time to help me with my coursework. 24% 58% 14% 4% 

6 I feel it is important to go to all of my classes. 52% 38% 8% 3% 

7 Teachers work hard to make sure all students are learning. 27% 54% 15% 4% 

8 I feel safe on my campus. 22% 57% 16% 5% 

9 
Our faculty and staff respect our differences and differences of 
opinion. 

19% 53% 22% 6% 

10 
My counselor shows concern and care for me as a person by 
treating my questions and problems with respect.  

32% 47% 15% 6% 

11 
At Santa Paula High School, there is a teacher or some other adult 
who tells me when I do a good job achieving a learning goal. 

34% 47% 15% 4% 

12 
At Santa Paula High School, there is a teacher or some other adult 
who wants me to do my best and believes I will be a success. 

41% 43% 11% 4% 

Personalized Learning Plans 

13 
The counseling staff has given me help in choosing the right 
classes. 

27% 45% 21% 7% 

14 I am satisfied with the path of courses I am taking. 28% 51% 17% 5% 

Curriculum & Instruction 

15 
As I am learning new ideas in my classes, I also have the 
opportunity to practice and improve my writing (short paragraphs, 
essays, etc.) skills. 

28% 58% 11% 3% 

16 
This semester the assignments I have to do at school are 
interesting and challenging to me. 

22% 54% 19% 4% 

17 
The instructional materials used in my classes (textbooks, graphic 
organizers, PowerPoints, notes videos, etc.) are useful tools for 
helping me to understand the course content being taught. 

34% 56% 8% 2% 

18 
My teachers usually return my papers corrected within a 
reasonable time. 

24% 56% 16% 4% 

19 There are opportunities for leadership experiences at my school. 28% 54% 15% 3% 

20 
I am provided opportunities to have learning experiences outside 
of the classroom that relate to what I am learning in the classroom. 

20% 53% 22% 5% 

21 
The curriculum being taught prepares me for after high school 
experiences (college and/or the workforce). 

33% 57% 8% 2% 

22 I know how I will be tested and on what materials. 22% 58% 17% 3% 

23 
My teachers create a welcoming and supportive learning 
environment. 

25% 58% 13% 4% 

24 
My teachers clearly communicate course outlines, grading 
methods, and test requirements. 

25% 58% 14% 3% 

25 I am aware of the learning goals in each of my classes every day 31% 52% 13% 4% 
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Appendix B: Results of Parent/Community Questionnaire/Interviews 
 

SPHS WASC Parent Survey 2010-2011  
(628 Participants) 

 

 Question 
Strongly  

Agree 
Agree Disagree 

Strongly 
Disagree 

Teachers & Staff 

1 The school’s teachers treat all students fairly and with respect. 34% 54% 9% 2% 

2 
Teachers at the school keep students interested and involved in 
classroom activities. 

29% 63% 7% 1% 

3 
Teachers and staff address problems experienced by students and or 
parents. 

25% 60% 12% 2% 

4 
Teachers are available after school for students who need help with 
their schoolwork. 

41% 51% 7% 1% 

5 The school’s teachers hold high expectations for student learning. 38% 54% 7% 1% 

6 Teachers are available to give students assistance with assignments. 38% 52% 8% 1% 

7 Teachers contact me regarding progress or concerns. 28% 47% 19% 6% 

8 Teachers and counselors return calls/e-mails promptly. 24% 56% 15% 5% 

9 
School counselors give students the help they need in curricular 
planning and help students prepare for college and the workplace. 

40% 49% 9% 2% 

Communication 

10 
It is easy for my student to schedule an appointment or phone 
conference with a counselor. 

29% 52% 15% 3% 

11 
The school keeps parents informed by newsletters and other means 
of communication, which provides information about school rules, 
parent/teacher conferences and other related matters. 

41% 50% 7% 1% 

12 
Parents and/or community members are involved in exploring 
solutions to problems and concerns facing the school. 

24% 58% 15% 3% 

13 I am aware of after-school resources to help my child. 29% 51% 18% 3% 

14 
I am aware of how to get information about my child’s grades, 
current progress in his/her classes and towards graduation. 

41% 48% 9% 3% 

15 
I am aware of opportunities to participate in parent groups at the 
school. 

28% 57% 13% 2% 

Curriculum 

16 
My student(s) have equal access to curriculum appropriate to their 
abilities and personal education plans. 

31% 61% 7% 1% 

17 The school is preparing students for college and/or the workplace. 39% 52% 8% 1% 

School Environment 

18 
There are a variety of extracurricular activities for my student(s) to 
participate in at the school such as clubs, sports, band and student 
government. 

50% 47% 3% 0% 

19 The school has a safe, clean and orderly environment. 27% 54% 13% 6% 

20 My student’s school is a safe place to be. 26% 54% 16% 4% 

21 My student(s) feel safe at the school. 32% 54% 12% 3% 

School Goals 

22 
The school’s purpose and goals are clear and directed toward 
student learning. 

37% 55% 7% 1% 

23 The school’s highest priority is student learning. 41% 52% 6% 1% 

Resources 

24 As a parent I have access to Zangle Parent Connect. 42% 40% 12% 6% 

25 My student(s) have access to Zangle Student Connect. 48% 42% 6% 4% 
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WASC Teacher Survey October 2010: All Faculty  
(57 Participants) 

 

 Question 
Strongly  

Agree 
Agree Disagree 

Strongly 
Disagree 

1 
The school effectively guides students in creating a 
personalized learning plan. 

6% 33% 53% 8% 

2 
The school effectively monitors and changes student 
learning plans. 

6% 37% 49% 8% 

3 
The school’s IEP process is effective in monitoring and 
changing student learning plans. 

15% 57% 28% 0% 

4 
The school’s 504/SST process is effective in 
monitoring and changing student learning plans. 

7% 56% 37% 0% 

5 I accept late work or have a late work policy. 42% 36% 15% 7% 

6 
My lessons are rigorous either in instruction or 
learning. 

50% 46% 4% 0% 

7 My lessons are aligned to the standards. 71% 27% 2% 0% 

8 Standards and lessons are coherent to the students. 40% 51% 9% 0% 

9 Students understand the learning objective. 27% 64% 7% 2% 

10 
Students understand how the objective of my lesson 
relates to a standard. 

15% 48% 35% 2% 

11 My lessons incorporate elements of the ESLRs. 21% 67% 12% 0% 

12 
I differentiate my lessons/instructions to provide 
equal learning opportunities for all students. 

32% 55% 11% 2% 

13 
All students have access to the school’s entire 
program. 

20% 38% 35% 7% 

14 
Students receive assistance with a personal learning 
plan that prepares them for the pursuit of their 
academic, personal and school-to-career goals. 

12% 41% 43% 4% 

15 
I use the results of assessments to modify my 
curriculum and instruction. 

37% 46% 16% 2% 

16 
I use progress monitoring assessments (during the 
lesson). 

44% 37% 19% 0% 

17 
The quarterly benchmarks are valuable tools in 
assessing student progress towards mastery of the 
California Content Standards. 

17% 39% 31% 13% 

18 
SPHS Monitors student progress toward achievement 
of the standards. 

9% 73% 16% 2% 

19 
The assessment of student achievement in relation to 
the standards drives the school’s program. 

15% 56% 30% 0% 

20 
SPHS employs a wide range of strategies to 
encourage parental and community involvement in 
the teaching / learning process. 

14% 52% 29% 5% 

21 SPHS is a safe and clean school. 21% 63% 14% 2% 

22 
SPHS is an orderly place that nurtures student 
learning. 

9% 75% 16% 0% 

23 
The culture at SPHS is characterized by trust, 
professionalism, high expectations for all students. 

9% 56% 27% 7% 

24 
The culture at SPHS is one focused on continuous 
school improvement 

20% 62% 16% 2% 

25 
All students receive appropriate support to help 
ensure academic success. 

11% 53% 31% 5% 
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 Question 
Strongly  

Agree 
Agree Disagree 

Strongly 
Disagree 

26 
All students receive an individualized learning plan to 
help ensure academic success. 

6% 25% 61% 8% 

27 
Students have access to a system of personal support 
services at the school and within the community. 

11% 70% 17% 2% 

28 
Students have access to activities and opportunities 
at the school and within the community. 

30% 61% 7% 2% 

29 
My curriculum includes projects related to real-world 
applications and knowledge (i.e. essay, job 
applications, research project, current events, etc.). 

52% 43% 4% 2% 

30 
My curriculum includes real-world knowledge and 
applications for future employment. 

43% 48% 5% 4% 

 Question Frequently Sometimes Rarely Never 

31 
I encourage the use of the school bought student 
planners/agendas in my classroom. 

35% 29% 29% 7% 

32 
I use my subject’s Pacing Calendar in lesson planning 
and to guide my instruction. 

54% 39% 2% 5% 

33 I use expository texts in my curriculum/lessons. 36% 36% 22% 5% 

34 
I allow my students to self-correct assignments or 
retake tests for a better grade. 

29% 38% 22% 11% 

35 
Student collaboration is a strategy I use in my 
classroom. 

27% 61% 13% 0% 

36 
Students utilize technology to complete assignments 
for my class. 

30% 38% 29% 4% 

37 
Students participate in open-ended, inquiry based 
activities in my classroom. 

20% 61% 20% 0% 

38 I check for understanding during content delivery. 67% 32% 2% 0% 

39 I choose to revise my curriculum. 57% 38% 5% 0% 

40 I adjust my pacing for each class based on its ability. 54% 32% 11% 4% 

41 
I assign student activities that require the use of the 
library and its resources. 

9% 39% 43% 9% 

42 
I require my students to use higher order cognitive 
skills (apply, analyze, synthesize, or evaluate). 

54% 40% 5% 0% 

43 I revise my assignments. 56% 39% 5% 0% 

44 I use rubrics to score writing and other assignments. 36% 47% 13% 4% 

45 
I show samples of student work prior to giving an 
assignment or project. 

23% 57% 18% 2% 

46 
I give students rubrics prior to an assignment or 
project so they know how they will be assessed. 

18% 51% 28% 4% 

47 Students self-assess in my classes. 11% 37% 47% 5% 
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Question Daily 

1-2 Times 
/ Week 

1-2 Times 
/ Month 

Never 

48 How often do you assign homework? 48% 31% 11% 9% 

49 How often, do you assign original written work such 
as sentence, paragraph and essay writing? 

15% 31% 37% 17% 

50 How often do you systematically teach sentence, 
paragraph and essay writing? 

8% 11% 47% 34% 

51 

How often do you employ parental involvement in 
the teaching/learning process (i.e. parent letters, 
Blackboard Connect for Teachers, phone calls, emails, 
parent conferences)? 

3% 27% 34% 36% 

52 
How often do you employ community involvement in 
the teaching/learning process (i.e. guest speakers, 
community based activities)? 

0% 8% 46% 46% 

53 
How often do you actively seek local resources to 
assist with curriculum endeavors? 

5% 11% 41% 43% 

54 I offer tutoring before/after school or during lunch. 55% 25% 9% 11% 

55 

[MATH & ENGLISH FACULTY ONLY] 
I incorporate CAHSEE focus standards, released test 
questions and/or CAHSEE prep in my regular CP 
classes. 

33% 37% 15% 15% 

 

56 What kinds of errors are the most prevalent in our students’ writing? 

 Spelling / Grammar / Language Mechanics 50% 

 Coherence / Structure 27% 

 Length / Supports 12% 

 Legibility 12% 
 

57 What are the challenges that come with grading sentence, paragraph and essay writing? 

 Student motivation 37% 

 Student ability 56% 

 Language barrier 4% 

 Time to grade assignments 4% 
 

58 What is being done by department to address the writing deficiencies of our students? 

 Nothing 36% 

 Discussion at monthly department meetings and/or weekly collaboration days 28% 

 Collaboration with department members outside of meetings 18% 

 Outside conferences / trainings 18% 
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WASC Teacher Survey October 2010: English Department  
(15 Participants) 

 

 Question 
Strongly  

Agree 
Agree Disagree 

Strongly 
Disagree 

1 
The school effectively guides students in creating a 
personalized learning plan. 

0% 36% 57% 7% 

2 
The school effectively monitors and changes student 
learning plans. 

0% 36% 57% 7% 

3 
The school’s IEP process is effective in monitoring and 
changing student learning plans. 

21% 64% 14% 0% 

4 
The school’s 504/SST process is effective in 
monitoring and changing student learning plans. 

15% 54% 31% 0% 

5 I accept late work or have a late work policy. 21% 43% 14% 21% 

6 
My lessons are rigorous either in instruction or 
learning. 

29% 64% 7% 0% 

7 My lessons are aligned to the standards. 54% 46% 0% 0% 

8 Standards and lessons are coherent to the students. 43% 50% 7% 0% 

9 Students understand the learning objective. 20% 67% 13% 0% 

10 
Students understand how the objective of my lesson 
relates to a standard. 

0% 69% 31% 0% 

11 My lessons incorporate elements of the ESLRs. 21% 64% 14% 0% 

12 
I differentiate my lessons/instructions to provide 
equal learning opportunities for all students. 

14% 64% 14% 7% 

13 
All students have access to the school’s entire 
program. 

29% 36% 36% 0% 

14 
Students receive assistance with a personal learning 
plan that prepares them for the pursuit of their 
academic, personal and school-to-career goals. 

14% 50% 36% 0% 

15 
I use the results of assessments to modify my 
curriculum and instruction. 

14% 50% 29% 7% 

16 
I use progress monitoring assessments (during the 
lesson). 

43% 36% 21% 0% 

17 
The quarterly benchmarks are valuable tools in 
assessing student progress towards mastery of the 
California Content Standards. 

14% 29% 43% 14% 

18 
SPHS Monitors student progress toward achievement 
of the standards. 

0% 79% 21% 0% 

19 
The assessment of student achievement in relation to 
the standards drives the school’s program. 

0% 71% 29% 0% 

20 
SPHS employs a wide range of strategies to 
encourage parental and community involvement in 
the teaching / learning process. 

14% 43% 43% 0% 

21 SPHS is a safe and clean school. 31% 38% 23% 8% 

22 
SPHS is an orderly place that nurtures student 
learning. 

20% 73% 7% 0% 

23 
The culture at SPHS is characterized by trust, 
professionalism, high expectations for all students. 

8% 38% 38% 15% 

24 
The culture at SPHS is one focused on continuous 
school improvement 

13% 60% 27% 0% 

25 
All students receive appropriate support to help 
ensure academic success. 

29% 57% 7% 7% 
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 Question 
Strongly  

Agree 
Agree Disagree 

Strongly 
Disagree 

26 
All students receive an individualized learning plan to 
help ensure academic success. 

8% 31% 54% 8% 

27 
Students have access to a system of personal support 
services at the school and within the community. 

14% 64% 21% 0% 

28 
Students have access to activities and opportunities 
at the school and within the community. 

29% 57% 14% 0% 

29 
My curriculum includes projects related to real-world 
applications and knowledge (i.e. essay, job 
applications, research project, current events, etc.). 

57% 43% 0% 0% 

30 
My curriculum includes real-world knowledge and 
applications for future employment. 

43% 50% 0% 7% 

 Question     

31 
I encourage the use of the school bought student 
planners/agendas in my classroom. 

50% 21% 21% 7% 

32 
I use my subject’s Pacing Calendar in lesson planning 
and to guide my instruction. 

50% 50% 0% 0% 

33 I use expository texts in my curriculum/lessons. 36% 43% 21% 0% 

34 
I allow my students to self-correct assignments or 
retake tests for a better grade. 

29% 43% 7% 21% 

35 
Student collaboration is a strategy I use in my 
classroom. 

14% 57% 29% 0% 

36 
Students utilize technology to complete assignments 
for my class. 

14% 43% 43% 0% 

37 
Students participate in open-ended, inquiry based 
activities in my classroom. 

14% 64% 21% 0% 

38 I check for understanding during content delivery. 64% 36% 0% 0% 

39 I choose to revise my curriculum. 36% 43% 21% 0% 

40 I adjust my pacing for each class based on its ability. 43% 36% 14% 7% 

41 
I assign student activities that require the use of the 
library and its resources. 

33% 53% 13% 0% 

42 
I require my students to use higher order cognitive 
skills (apply, analyze, synthesize, or evaluate). 

36% 57% 7% 0% 

43 I revise my assignments. 43% 36% 21% 0% 

44 I use rubrics to score writing and other assignments. 33% 60% 7% 0% 

45 
I show samples of student work prior to giving an 
assignment or project. 

14% 64% 14% 7% 

46 
I give students rubrics prior to an assignment or 
project so they know how they will be assessed. 

15% 46% 31% 8% 

47 Students self-assess in my classes. 14% 29% 50% 7% 
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 Question Daily 
1-2 Times 

/ Week 
1-2 Times 
/ Month 

Never 

48 How often do you assign homework? 57% 43% 0% 0% 

49 
How often, do you assign original written work such 
as sentence, paragraph and essay writing? 

21% 29% 50% 0% 

50 
How often do you systematically teach sentence, 
paragraph and essay writing? 

21% 29% 50% 0% 

51 

How often do you employ parental involvement in 
the teaching/learning process (i.e. parent letters, 
Blackboard Connect for Teachers, phone calls, emails, 
parent conferences)? 

0% 21% 57% 21% 

52 
How often do you employ community involvement in 
the teaching/learning process (i.e. guest speakers, 
community based activities)? 

0% 0% 36% 64% 

53 
How often do you actively seek local resources to 
assist with curriculum endeavors? 

0% 0% 36% 64% 

54 I offer tutoring before/after school or during lunch. 38% 38% 0% 23% 

55 

[MATH & ENGLISH FACULTY ONLY] 
I incorporate CAHSEE focus standards, released test 
questions and/or CAHSEE prep in my regular CP 
classes. 

29% 29% 29% 14% 

 

56 What kinds of errors are the most prevalent in our students’ writing? 

 Spelling / Grammar / Language Mechanics 64% 

 Coherence / Structure 21% 

 Length / Supports 7% 

 Legibility 7% 
 

57 What are the challenges that come with grading sentence, paragraph and essay writing? 

 Student motivation 29% 

 Student ability 21% 

 Language barrier 7% 

 Time to grade assignments 43% 
 

58 What is being done by department to address the writing deficiencies of our students? 

 Nothing 15% 

 Discussion at monthly department meetings and/or weekly collaboration days 69% 

 Collaboration with department members outside of meetings 15% 

 Outside conferences / trainings 0% 
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WASC Teacher Survey October 2010: Mathematics Department 
 (11 Participants) 

 

 Question 
Strongly  

Agree 
Agree Disagree 

Strongly 
Disagree 

1 
The school effectively guides students in creating a 
personalized learning plan. 

17% 33% 33% 17% 

2 
The school effectively monitors and changes student 
learning plans. 

0% 50% 33% 17% 

3 
The school’s IEP process is effective in monitoring and 
changing student learning plans. 

0% 67% 33% 0% 

4 
The school’s 504/SST process is effective in 
monitoring and changing student learning plans. 

0% 56% 44% 0% 

5 I accept late work or have a late work policy. 60% 30% 10% 0% 

6 
My lessons are rigorous either in instruction or 
learning. 

30% 70% 0% 0% 

7 My lessons are aligned to the standards. 70% 30% 0% 0% 

8 Standards and lessons are coherent to the students. 30% 60% 10% 0% 

9 Students understand the learning objective. 20% 70% 10% 0% 

10 
Students understand how the objective of my lesson 
relates to a standard. 

11% 44% 33% 11% 

11 My lessons incorporate elements of the ESLRs. 10% 80% 10% 0% 

12 
I differentiate my lessons/instructions to provide 
equal learning opportunities for all students. 

20% 70% 10% 0% 

13 
All students have access to the school’s entire 
program. 

11% 44% 44% 0% 

14 
Students receive assistance with a personal learning 
plan that prepares them for the pursuit of their 
academic, personal and school-to-career goals. 

29% 14% 57% 0% 

15 
I use the results of assessments to modify my 
curriculum and instruction. 

80% 20% 0% 0% 

16 
I use progress monitoring assessments (during the 
lesson). 

60% 40% 0% 0% 

17 
The quarterly benchmarks are valuable tools in 
assessing student progress towards mastery of the 
California Content Standards. 

30% 50% 10% 10% 

18 
SPHS Monitors student progress toward achievement 
of the standards. 

20% 60% 20% 0% 

19 
The assessment of student achievement in relation to 
the standards drives the school’s program. 

13% 63% 25% 0% 

20 
SPHS employs a wide range of strategies to 
encourage parental and community involvement in 
the teaching / learning process. 

22% 44% 33% 0% 

21 SPHS is a safe and clean school. 20% 60% 20% 0% 

22 
SPHS is an orderly place that nurtures student 
learning. 

20% 70% 10% 0% 

23 
The culture at SPHS is characterized by trust, 
professionalism, high expectations for all students. 

10% 60% 30% 0% 

24 
The culture at SPHS is one focused on continuous 
school improvement 

30% 60% 10% 0% 

25 
All students receive appropriate support to help 
ensure academic success. 

0% 78% 22% 0% 



 274  

 

 

 Question 
Strongly  

Agree 
Agree Disagree 

Strongly 
Disagree 

26 
All students receive an individualized learning plan to 
help ensure academic success. 

0% 25% 63% 13% 

27 
Students have access to a system of personal support 
services at the school and within the community. 

11% 78% 11% 0% 

28 
Students have access to activities and opportunities 
at the school and within the community. 

25% 75% 0% 0% 

29 
My curriculum includes projects related to real-world 
applications and knowledge (i.e. essay, job 
applications, research project, current events, etc.). 

10% 70% 10% 10% 

30 
My curriculum includes real-world knowledge and 
applications for future employment. 

10% 80% 0% 10% 

 Question     

31 
I encourage the use of the school bought student 
planners/agendas in my classroom. 

38% 25% 38% 0% 

32 
I use my subject’s Pacing Calendar in lesson planning 
and to guide my instruction. 

70% 20% 0% 10% 

33 I use expository texts in my curriculum/lessons. 33% 33% 22% 11% 

34 
I allow my students to self-correct assignments or 
retake tests for a better grade. 

30% 30% 30% 10% 

35 
Student collaboration is a strategy I use in my 
classroom. 

30% 70% 0% 0% 

36 
Students utilize technology to complete assignments 
for my class. 

20% 20% 50% 10% 

37 
Students participate in open-ended, inquiry based 
activities in my classroom. 

10% 60% 30% 0% 

38 I check for understanding during content delivery. 80% 20% 0% 0% 

39 I choose to revise my curriculum. 50% 50% 0% 0% 

40 I adjust my pacing for each class based on its ability. 70% 10% 10% 10% 

41 
I assign student activities that require the use of the 
library and its resources. 

0% 10% 70% 20% 

42 
I require my students to use higher order cognitive 
skills (apply, analyze, synthesize, or evaluate). 

50% 50% 0% 0% 

43 I revise my assignments. 70% 30% 0% 0% 

44 I use rubrics to score writing and other assignments. 40% 40% 10% 10% 

45 
I show samples of student work prior to giving an 
assignment or project. 

20% 40% 40% 0% 

46 
I give students rubrics prior to an assignment or 
project so they know how they will be assessed. 

10% 50% 40% 0% 

47 Students self-assess in my classes. 0% 50% 50% 0% 
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 Question Daily 
1-2 Times 

/ Week 
1-2 Times 
/ Month 

Never 

48 How often do you assign homework? 90% 10% 0% 0% 

49 
How often, do you assign original written work such 
as sentence, paragraph and essay writing? 

0% 0% 33% 67% 

50 
How often do you systematically teach sentence, 
paragraph and essay writing? 

0% 0% 11% 89% 

51 

How often do you employ parental involvement in 
the teaching/learning process (i.e. parent letters, 
Blackboard Connect for Teachers, phone calls, emails, 
parent conferences)? 

10% 60% 20% 10% 

52 
How often do you employ community involvement in 
the teaching/learning process (i.e. guest speakers, 
community based activities)? 

0% 0% 11% 89% 

53 
How often do you actively seek local resources to 
assist with curriculum endeavors? 

0% 10% 30% 60% 

54 I offer tutoring before/after school or during lunch. 73% 18% 0% 9% 

55 

[MATH & ENGLISH FACULTY ONLY] 
I incorporate CAHSEE focus standards, released test 
questions and/or CAHSEE prep in my regular CP 
classes. 

40% 50% 10% 0% 

 
56 What kinds of errors are the most prevalent in our students’ writing? 

 Spelling / Grammar / Language Mechanics 50% 

 Coherence / Structure 33% 

 Length / Supports 17% 

 Legibility 0% 
 

57 What are the challenges that come with grading sentence, paragraph and essay writing? 

 Student motivation 67% 

 Student ability 0% 

 Language barrier 0% 

 Time to grade assignments 33% 
 

58 What is being done by department to address the writing deficiencies of our students? 

 Nothing 80% 

 Discussion at monthly department meetings and/or weekly collaboration days 0% 

 Collaboration with department members outside of meetings 20% 

 Outside conferences / trainings 0% 
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WASC Teacher Survey October 2010: Science Department  
(10 Participants) 

 

 Question 
Strongly  

Agree 
Agree Disagree 

Strongly 
Disagree 

1 
The school effectively guides students in creating a 
personalized learning plan. 

0% 38% 38% 25% 

2 
The school effectively monitors and changes student 
learning plans. 

13% 25% 38% 25% 

3 
The school’s IEP process is effective in monitoring and 
changing student learning plans. 

13% 75% 13% 0% 

4 
The school’s 504/SST process is effective in 
monitoring and changing student learning plans. 

13% 63% 25% 0% 

5 I accept late work or have a late work policy. 56% 44% 0% 0% 

6 
My lessons are rigorous either in instruction or 
learning. 

56% 44% 0% 0% 

7 My lessons are aligned to the standards. 78% 22% 0% 0% 

8 Standards and lessons are coherent to the students. 44% 44% 0% 11% 

9 Students understand the learning objective. 22% 67% 11% 0% 

10 
Students understand how the objective of my lesson 
relates to a standard. 

22% 67% 11% 0% 

11 My lessons incorporate elements of the ESLRs. 33% 56% 11% 0% 

12 
I differentiate my lessons/instructions to provide 
equal learning opportunities for all students. 

44% 33% 11% 11% 

13 
All students have access to the school’s entire 
program. 

33% 44% 0% 22% 

14 
Students receive assistance with a personal learning 
plan that prepares them for the pursuit of their 
academic, personal and school-to-career goals. 

14% 14% 43% 29% 

15 
I use the results of assessments to modify my 
curriculum and instruction. 

33% 56% 11% 0% 

16 
I use progress monitoring assessments (during the 
lesson). 

44% 33% 22% 0% 

17 
The quarterly benchmarks are valuable tools in 
assessing student progress towards mastery of the 
California Content Standards. 

11% 44% 33% 11% 

18 
SPHS Monitors student progress toward achievement 
of the standards. 

22% 67% 0% 11% 

19 
The assessment of student achievement in relation to 
the standards drives the school’s program. 

50% 38% 13% 0% 

20 
SPHS employs a wide range of strategies to 
encourage parental and community involvement in 
the teaching / learning process. 

10% 40% 20% 30% 

21 SPHS is a safe and clean school. 33% 56% 11% 0% 

22 
SPHS is an orderly place that nurtures student 
learning. 

0% 78% 22% 0% 

23 
The culture at SPHS is characterized by trust, 
professionalism, high expectations for all students. 

22% 67% 11% 0% 

24 
The culture at SPHS is one focused on continuous 
school improvement 

38% 63% 0% 0% 

25 
All students receive appropriate support to help 
ensure academic success. 

0% 44% 44% 11% 
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 Question 
Strongly  

Agree 
Agree Disagree 

Strongly 
Disagree 

26 
All students receive an individualized learning plan to 
help ensure academic success. 

0% 33% 33% 33% 

27 
Students have access to a system of personal support 
services at the school and within the community. 

0% 86% 0% 14% 

28 
Students have access to activities and opportunities 
at the school and within the community. 

11% 78% 0% 11% 

29 
My curriculum includes projects related to real-world 
applications and knowledge (i.e. essay, job 
applications, research project, current events, etc.). 

40% 40% 20% 0% 

30 
My curriculum includes real-world knowledge and 
applications for future employment. 

44% 33% 22% 0% 

 Question     

31 
I encourage the use of the school bought student 
planners/agendas in my classroom. 

33% 22% 44% 0% 

32 
I use my subject’s Pacing Calendar in lesson planning 
and to guide my instruction. 

89% 0% 11% 0% 

33 I use expository texts in my curriculum/lessons. 33% 33% 33% 0% 

34 
I allow my students to self-correct assignments or 
retake tests for a better grade. 

75% 13% 0% 13% 

35 
Student collaboration is a strategy I use in my 
classroom. 

33% 56% 11% 0% 

36 
Students utilize technology to complete assignments 
for my class. 

33% 44% 22% 0% 

37 
Students participate in open-ended, inquiry based 
activities in my classroom. 

33% 56% 11% 0% 

38 I check for understanding during content delivery. 44% 56% 0% 0% 

39 I choose to revise my curriculum. 56% 44% 0% 0% 

40 I adjust my pacing for each class based on its ability. 56% 44% 0% 0% 

41 
I assign student activities that require the use of the 
library and its resources. 

11% 44% 33% 11% 

42 
I require my students to use higher order cognitive 
skills (apply, analyze, synthesize, or evaluate). 

67% 22% 11% 0% 

43 I revise my assignments. 67% 33% 0% 0% 

44 I use rubrics to score writing and other assignments. 56% 44% 0% 0% 

45 
I show samples of student work prior to giving an 
assignment or project. 

22% 56% 22% 0% 

46 
I give students rubrics prior to an assignment or 
project so they know how they will be assessed. 

56% 44% 0% 0% 

47 Students self-assess in my classes. 22% 44% 33% 0% 
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 Question Daily 
1-2 Times 

/ Week 
1-2 Times 
/ Month 

Never 

48 How often do you assign homework? 63% 25% 13% 0% 

49 
How often, do you assign original written work such 
as sentence, paragraph and essay writing? 

25% 38% 13% 25% 

50 
How often do you systematically teach sentence, 
paragraph and essay writing? 

11% 0% 44% 44% 

51 

How often do you employ parental involvement in 
the teaching/learning process (i.e. parent letters, 
Blackboard Connect for Teachers, phone calls, emails, 
parent conferences)? 

0% 13% 75% 13% 

52 
How often do you employ community involvement in 
the teaching/learning process (i.e. guest speakers, 
community based activities)? 

0% 29% 29% 43% 

53 
How often do you actively seek local resources to 
assist with curriculum endeavors? 

0% 25% 25% 50% 

54 I offer tutoring before/after school or during lunch. 75% 25% 0% 0% 

55 

[MATH & ENGLISH FACULTY ONLY] 
I incorporate CAHSEE focus standards, released test 
questions and/or CAHSEE prep in my regular CP 
classes. 

N/A N/A N/A N/A 

 
56 What kinds of errors are the most prevalent in our students’ writing? 

 Spelling / Grammar / Language Mechanics 71% 

 Coherence / Structure 14% 

 Length / Supports 14% 

 Legibility 0% 
 

57 What are the challenges that come with grading sentence, paragraph and essay writing? 

 Student motivation 0% 

 Student ability 50% 

 Language barrier 0% 

 Time to grade assignments 50% 
 

58 What is being done by department to address the writing deficiencies of our students? 

 Nothing 50% 

 Discussion at monthly department meetings and/or weekly collaboration days 25% 

 Collaboration with department members outside of meetings 25% 

 Outside conferences / trainings 0% 

 

 

 

 

 

 

 

 

 

 



 279  

 

WASC Teacher Survey October 2010: Social Science Department  
(11 Participants) 

 

 Question 
Strongly  

Agree 
Agree Disagree 

Strongly 
Disagree 

1 
The school effectively guides students in creating a 
personalized learning plan. 

10% 40% 50% 0% 

2 
The school effectively monitors and changes student 
learning plans. 

0% 50% 50% 0% 

3 
The school’s IEP process is effective in monitoring and 
changing student learning plans. 

20% 50% 30% 0% 

4 
The school’s 504/SST process is effective in 
monitoring and changing student learning plans. 

0% 60% 40% 0% 

5 I accept late work or have a late work policy. 20% 30% 40% 10% 

6 
My lessons are rigorous either in instruction or 
learning. 

70% 30% 0% 0% 

7 My lessons are aligned to the standards. 100% 0% 0% 0% 

8 Standards and lessons are coherent to the students. 56% 44% 0% 0% 

9 Students understand the learning objective. 30% 60% 10% 0% 

10 
Students understand how the objective of my lesson 
relates to a standard. 

22% 33% 44% 0% 

11 My lessons incorporate elements of the ESLRs. 20% 60% 20% 0% 

12 
I differentiate my lessons/instructions to provide 
equal learning opportunities for all students. 

10% 70% 20% 0% 

13 
All students have access to the school’s entire 
program. 

10% 50% 40% 0% 

14 
Students receive assistance with a personal learning 
plan that prepares them for the pursuit of their 
academic, personal and school-to-career goals. 

0% 40% 60% 0% 

15 
I use the results of assessments to modify my 
curriculum and instruction. 

10% 70% 20% 0% 

16 
I use progress monitoring assessments (during the 
lesson). 

30% 30% 40% 0% 

17 
The quarterly benchmarks are valuable tools in 
assessing student progress towards mastery of the 
California Content Standards. 

30% 20% 30% 20% 

18 
SPHS Monitors student progress toward achievement 
of the standards. 

10% 70% 20% 0% 

19 
The assessment of student achievement in relation to 
the standards drives the school’s program. 

10% 50% 40% 0% 

20 
SPHS employs a wide range of strategies to 
encourage parental and community involvement in 
the teaching / learning process. 

9% 73% 18% 0% 

21 SPHS is a safe and clean school. 0% 80% 20% 0% 

22 
SPHS is an orderly place that nurtures student 
learning. 

0% 70% 30% 0% 

23 
The culture at SPHS is characterized by trust, 
professionalism, high expectations for all students. 

0% 60% 20% 20% 

24 
The culture at SPHS is one focused on continuous 
school improvement 

20% 50% 20% 10% 

25 
All students receive appropriate support to help 
ensure academic success. 

0% 40% 60% 0% 
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 Question 
Strongly  

Agree 
Agree Disagree 

Strongly 
Disagree 

26 
All students receive an individualized learning plan to 
help ensure academic success. 

11% 22% 67% 0% 

27 
Students have access to a system of personal support 
services at the school and within the community. 

10% 80% 10% 0% 

28 
Students have access to activities and opportunities 
at the school and within the community. 

50% 50% 0% 0% 

29 
My curriculum includes projects related to real-world 
applications and knowledge (i.e. essay, job 
applications, research project, current events, etc.). 

70% 30% 0% 0% 

30 
My curriculum includes real-world knowledge and 
applications for future employment. 

50% 40% 10% 0% 

 Question     

31 
I encourage the use of the school bought student 
planners/agendas in my classroom. 

30% 40% 20% 10% 

32 
I use my subject’s Pacing Calendar in lesson planning 
and to guide my instruction. 

70% 20% 0% 10% 

33 I use expository texts in my curriculum/lessons. 60% 40% 0% 0% 

34 
I allow my students to self-correct assignments or 
retake tests for a better grade. 

30% 50% 20% 0% 

35 
Student collaboration is a strategy I use in my 
classroom. 

30% 60% 10% 0% 

36 
Students utilize technology to complete assignments 
for my class. 

40% 50% 10% 0% 

37 
Students participate in open-ended, inquiry based 
activities in my classroom. 

40% 50% 10% 0% 

38 I check for understanding during content delivery. 70% 30% 0% 0% 

39 I choose to revise my curriculum. 78% 22% 0% 0% 

40 I adjust my pacing for each class based on its ability. 45% 18% 27% 9% 

41 
I assign student activities that require the use of the 
library and its resources. 

0% 67% 33% 0% 

42 
I require my students to use higher order cognitive 
skills (apply, analyze, synthesize, or evaluate). 

70% 30% 0% 0% 

43 I revise my assignments. 70% 30% 0% 0% 

44 I use rubrics to score writing and other assignments. 30% 60% 10% 0% 

45 
I show samples of student work prior to giving an 
assignment or project. 

40% 60% 0% 0% 

46 
I give students rubrics prior to an assignment or 
project so they know how they will be assessed. 

30% 30% 40% 0% 

47 Students self-assess in my classes. 0% 30% 60% 10% 
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 Question Daily 
1-2 Times 

/ Week 
1-2 Times 
/ Month 

Never 

48 How often do you assign homework? 33% 67% 0% 0% 

49 
How often, do you assign original written work such 
as sentence, paragraph and essay writing? 

20% 50% 30% 0% 

50 
How often do you systematically teach sentence, 
paragraph and essay writing? 

0% 10% 90% 0% 

51 

How often do you employ parental involvement in 
the teaching/learning process (i.e. parent letters, 
Blackboard Connect for Teachers, phone calls, emails, 
parent conferences)? 

0% 30% 30% 40% 

52 
How often do you employ community involvement in 
the teaching/learning process (i.e. guest speakers, 
community based activities)? 

0% 0% 78% 22% 

53 
How often do you actively seek local resources to 
assist with curriculum endeavors? 

0% 11% 33% 56% 

54 I offer tutoring before/after school or during lunch. 45% 27% 18% 9% 

55 

[MATH & ENGLISH FACULTY ONLY] 
I incorporate CAHSEE focus standards, released test 
questions and/or CAHSEE prep in my regular CP 
classes. 

N/A N/A N/A N/A 

 
56 What kinds of errors are the most prevalent in our students’ writing? 

 Spelling / Grammar / Language Mechanics 20% 

 Coherence / Structure 50% 

 Length / Supports 30% 

 Legibility 0% 
 

57 What are the challenges that come with grading sentence, paragraph and essay writing? 

 Student motivation 11% 

 Student ability 44% 

 Language barrier 0% 

 Time to grade assignments 44% 
 

58 What is being done by department to address the writing deficiencies of our students? 

 Nothing 67% 

 Discussion at monthly department meetings and/or weekly collaboration days 11% 

 Collaboration with department members outside of meetings 11% 

 Outside conferences / trainings 11% 
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Focus on Learning: Classroom Observation Form 

 

Focus on Learning 

SPHS Classroom Observation Form 

 
Date of Visit: ______________     Class Visited:  _________________     Department: ________ 
 

Timing: Beginning, Middle, End    Arrived: __________        Departed: _________ 
 
A. Classroom Activities 
 

What is the teacher doing? Check all that apply.  Amount of Time on Activity              
 
Non-Learning Activities 
_____ Administrative tasks, classroom management     __________________ 
_____ Interruption or disruption       __________________ 
_____ Other (specify) ________________________________    __________________ 
 
Direct Instruction 
_____ Reviewing prior work/assignments/tests     __________________ 
_____ Lecture         __________________ 
_____ Teacher demonstrates/models content or process    __________________ 
_____ Other (specify)        __________________ 
 
 
  

What are the students doing? Check all that apply. Amount of Time on Activity  
 
Mode of Student Work 
_____ Reading work          __________________ 
_____ Written work        __________________ 
_____ Hands-on work (by teacher or students)     __________________ 
_____ Receiving/memorizing information      __________________ 
_____ Applying skills/conducting investigations     __________________ 
_____ Practicing new skills       __________________ 
_____ Doing homework        __________________ 
_____ Taking test or quiz        __________________ 
_____ Using technology, i.e. viewing video, Autoskills Lab (specify:__________)   __________________ 
_____ Presenting information/communicating understanding    __________________ 
_____ Using resources other than textbook      __________________ 
_____ Making connections/applying concepts       

  
 
Mode of Student Collaboration 
_____ Whole class discussion or work      __________________ 
_____ Small group discussion or work      __________________ 
_____ Student assessment or presentation to class     __________________ 
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B. Direction of Discourse. Check all that apply. Indicate percent of time if marking more than 
one. 

 _____ Teacher Only (Teacher does most of the talking/presenting of ideas with   __________________ 
             little or no student participation) 
 _____ Teacher to Student (Conversations are primarily Teacher to Student)  __________________ 
 _____ Student to Student (Conversations are primarily Student to Student)  __________________ 
 _____ N/A (Task does not involve oral discourse)     __________________ 
 

C.  Identify EL Strategies observed during the lesson. Check all that apply. 
 
 _____ Cues, Questions, Advance Organizers, Accessing Prior Knowledge (i.e. KWL) 
 _____ Concept Organizer, Visual/Graphic Organizer 
 _____ Think Aloud 
 _____ Think-Pair-Share 
 _____ Summarizing and Note-taking 
 _____ Non-linguistic representations 
 _____ Vocabulary development (Word Wall, Glossary) 
 

D. Student Engagement. Check the one that best represents the level of engagement during 
the fifteen-minute interval. 
 

 _____ Low (>75% of students off-task for at least half the interval) 
 _____ Mixed Engagement 
 _____ High Engagement (<25% of students off-task for at least half the interval) 
 _____ N/A (no learning task for students to engage in) 

 
E.  Identify the ESLRs exhibited by the students during the observation. Check all that apply.  

(The specific characteristics of the ESLRs are listed below.) 
 
 _____ Critical Thinkers  _____ Respectful  _____ Service-Oriented 
 _____ Ambitious   _____ Decisive       

 
F.  Identify the Critical Academic Needs being addressed during the observation. Check all that  
 apply. (The specific characteristics of the C.A.N.s are listed below.) 
  
 _____ English Learners _____ Reading/Writing 
 _____ Ninth Graders _____ Mathematics 

 
Optional Reflection: 
What did you learn/gain about student learning from this visit? 
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Expected Schoolwide Learning Results: 
 

Santa Paula High School Students will be… 
 

Critical Thinkers 

who are able to evaluate, analyze and explain multiple sources of information in order to 

 make informed decisions. 

 

Ambitious 
and have pride in their work, confidence in themselves and a desire to reach their true 

potential. 

 

Respectful  
of all regardless of race, ethnicity, gender, sexual orientation or religion 

 

Decisive  
and able to access resources to resolve academic and personal challenges and become 

life-long, independent learners. 

 

Service – Oriented 

and act as outstanding individuals by contributing to self, family, school and community 

as positive, productive members of the global society. 
 

 

Santa Paula High School’s Critical Academic Needs: 
 

1. In order to close the achievement gap for English Learners, Santa Paula High School needs to 

improve English Learner performance as measured by their performance on the California 

Standardized Tests. 

2. Santa Paula High School needs to increase the practice of reading and writing across the 

curriculum, including in non-core classes as measured by student performance on California 

Standardized Tests, college and Advanced Placement tests. 

3. Santa Paula High School needs to improve student performance in mathematics as measured by 

the California Standardized Tests. 

4. Santa Paula High School needs to improve the ninth grade students’ success as measured by 

discipline records, grades and the California Standardized Tests. 
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SPHS WASC Classroom Observation Data 
 

TEACHER 

 Non-Learning Activities Direct Instruction 

 
# of Class 
Sections 

Observed 

Total Minutes 
Observed 

AT I/D Other RPW LECT TDEMO Other 

CTE:  No. of Times Observed 10 150 4 2 2 3 3 7 3 

CTE:  Minutes Observed   27.75 11 15 5 19.25 30 30 

CTE:  % of Time   18.5% 7.3% 10.0% 3.3% 12.8% 20.0% 20.0% 

Science: No. of Times Observed 25 375 7 7 1 9 9 13 3 

Science: Minutes Observed   34 8 15 19 24 51 22 

Science: % of Time    9.1% 2.1% 4.0% 5.1% 6.4% 13.6% 5.9% 

History:  No. of Times Observed 33 495 20 7 3 14 12 13 2 

History:  Minutes Observed   151 32 12 42 103 65 10 

History: % of Time    30.5% 6.5% 2.4% 8.5% 20.8% 13.1% 2.0% 

Math:  No. of Times Observed 30 450 13 2 5 25 1 17 3 

Math:  Minutes Observed   28 1 0 104 25 83 12 

Math: % of Time    6.2% 0.2% 0.00% 23.1% 5.6% 18.4% 2.7% 

English:  No. of Times Observed 33 495 7 9 2 7 9 16 8 

English:  Minutes Observed   20 17 10 38 12 36 39 

English: % of Time    4.0% 3.4% 2.0% 7.7% 2.4% 7.3% 7.9% 

Spanish:  No. of Times Observed 10 150 13 4 4 4 6 5 3 

Spanish:  Minutes Observed   6 2 0 1 20 3 6 

Spanish: % of Time    4.0% 1.3% 0.0% 0.7% 13.3% 2.0% 4.0% 

SPED:  No. of Times Observed 3 45 2 2 0 0 2 4 0 

SPED:  Minutes Observed   5 2 0 0 3 6 0 

SPED % of Time    11.1% 4.4% 0.0% 0.0% 6.7% 13.3% 0.0% 

Art:  No. of Times Observed 14 210 4 0 5 1 1 2 3 

Art:  Minutes Observed   12 0 15 5 2 13 55 

Art: % of Time    5.7% 0.0% 7.1% 2.4% 1.0% 6.2% 26.2% 

P.E. : No. of Times Observed 4 60 9 0 4 0 2 2 4 

P.E. Minutes Observed   7 0 14 0 5 1 6 

P.E. % of Time    11.7% 0.00% 23.3% 0.00% 8.3% 1.7% 10.0% 

Total No. of Times Observed 162  79 33 26 63 45 79 29 

Total Minutes Observed  2430 290.8 73 81 214 213.2 288 180 

Total % of Time    12.0% 3.0% 3.3% 8.8% 8.8% 11.9% 7.4% 
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STUDENT 

 Mode of Student Work 

 RW WW HOW R/MI AS/CI PNSk HW T/Qz Tech PI Res MC/AC 

CTE:  No. of Times Observed 1 1 6 6 3 3 1 0 7 3 5 5 

CTE:  Minutes Observed 9 5 28 4 15 0 9 0 40 15 20 0 

CTE:  % of Time 6.0% 3.3% 18.7% 2.7% 10.0% 0.0% 6.0% 0.0% 26.7% 10.0% 13.3% 0.0% 

Science: No. of Times Observed 0 7 6 11 8 2 2 2 13 7 8 13 

Science: Minutes Observed 0 7 6 11 8 2 2 2 13 7 8 13 

Science: % of Time 0.0% 1.8% 1.6% 2.9% 2.1% 0.5% 0.5% 0.5% 3.5% 1.9% 2.1% 3.5% 

History:  No. of Times Observed 15 21 9 13 11 4 7 2 11 10 12 14 

History:  Minutes Observed 93 124 83 82 98 18 24 17 127 79 129 37 

History: % of Time 18.8% 25.0% 16.8% 16.6% 19.8% 3.6% 4.9% 3.4% 25.7% 16.0% 26.1% 7.5% 

Math:  No. of Times Observed 2 18 16 12 12 15 5 2 17 7 5 10 

Math:  Minutes Observed 28 106 132 103 99 89 20 16 92 75 49 40 

Math: % of Time 6.2% 23.6% 29.3% 22.9% 22.0% 19.8% 4.4% 3.6% 20.4% 16.7% 10.9% 8.9% 

English:  No. of Times Observed 15 16 9 18 12 7 1 4 3 10 15 20 

English:  Minutes Observed 175 120 115 97 86 44 112 24 30 61 80 10 

English: % of Time 35.4% 24.2% 23.2% 19.6% 17.4% 8.9% 22.6% 4.9% 6.1% 12.3% 16.2% 2.0% 

Spanish:  No. of Times Observed 8 11 2 4 6 2 0 0 0 6 0 3 

Spanish:  Minutes Observed 25 30 5 11 15 15 0 0 0 25 0 0 

Spanish: % of Time 16.7% 20.0% 3.3% 7.3% 10.0% 10.0% 0.0% 0.0% 0.0% 16.7% 0.0% 0.0% 

SPED:  No. of Times Observed 0 0 4 2 4 2 0 0 0 0 2 2 

SPED:  Minutes Observed 9 3 7 12 0 0 0 0 0 0 5 13 

SPED % of Time 20.0% 6.7% 15.6% 26.7% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 11.1% 28.9% 

Art:  No. of Times Observed 0 3 10 2 8 6 1 0 7 0 6 2 

Art:  Minutes Observed 0 27 85 19 58 47 30 0 64 0 55 0 

Art: % of Time 0.0% 12.9% 40.5% 9.1% 27.6% 22.4% 14.3% 0.00% 30.5% 0.0% 26.2% 0.0% 

P.E. : No. of Times Observed 0 0 8 3 2 4 0 0 0 0 0 0 

P.E. Minutes Observed 0 0 60 0 0 0 0 0 0 0 0 0 

P.E. % of Time 0.0% 0.0% 100% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 0.0% 

Total No. of Times Observed 41 77 70 71 66 45 17 10 58 43 53 69 

Total Minutes Observed 339 422 521 339 379 215 197 59 366 262 346 113 

Total % of Time  14.0% 17.4% 21.4% 14.0% 15.6% 8.9% 8.1% 2.4% 15.1% 10.8% 14.2% 4.7% 
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STUDENT 

 Mode of Student Collaboration 

 WCD SGD SA/Pres 

CTE:  No. of Times Observed 3 2 0 

CTE:  Minutes Observed 0 15 0 

CTE:  % of Time 0.0% 10.0% 0.0% 

Science: No. of Times Observed 11 8 0 

Science: Minutes Observed 11 8 0 

Science: % of Time 2.9% 2.1% 0.0% 

History:  No. of Times Observed 35 59 0 

History:  Minutes Observed 81 36 36 

History: % of Time 16.4% 7.3% 7.3% 

Math:  No. of Times Observed 15 2 1 

Math:  Minutes Observed 99 31 2 

Math: % of Time 22.0% 6.8% 0.4% 

English:  No. of Times Observed 16 4 8 

English:  Minutes Observed 70 20 10 

English: % of Time 14.1% 4.0% 2.0% 

Spanish:  No. of Times Observed 8 0 4 

Spanish:  Minutes Observed 35 0 10 

Spanish: % of Time 23.3% 0.0% 6.7% 

SPED:  No. of Times Observed 2 3 0 

SPED:  Minutes Observed 11 0 0 

SPED % of Time 24.4% 0.0% 0.0% 

Art:  No. of Times Observed 6 3 0 

Art:  Minutes Observed 25 15 0 

Art: % of Time 11.9% 7.1% 0.0% 

P.E. : No. of Times Observed 2 2 1 

P.E. Minutes Observed 15 15 0 

P.E. % of Time 25.0% 25.0%  

Total No. of Times Observed 98 83 14 

Total Minutes Observed 347 140 58 

Total % of Time  74.6% 30.1% 12.5% 
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Direction of Discourse 

 
Number of 

Class Sections 
Observed 

Total 
Minutes  

Observed 
TO T/S S/S N/A 

CTE No. of Times Observed 10 150 4 5 3 3 

Science No. of Times Observed 25 375 12 17 9 1 

History No. of Times Observed 33 495 13 12 12 6 

Math No. of Times Observed 30 450 13 22 6 2 

English No. of Times Observed 33 495 4 20 3 4 

Foreign Language No. of Times Observed 10 150 8 14 2 3 

SPED No. of Times Observed 3 45 6 4 2 0 

Art No. of Times Observed 14 210 0 5 9 3 

Physical Education No. of Times Observed 4 60 0 2 5 0 

Total Minutes Observed  2430     

Total No. of Times Observed 162  60 101 51 22 

 

 

 

 

 

 

Identify EL Strategies 

 
Number of 

Class Sections 
Observed 

Total 
Minutes  

Observed 

CQ/AO 
/APK 

CO/VGO TA TPS S/NT NLR VocDev 

CTE No. of Times Observed 10 150 6 4 1 1 1 5 0 

Science No. of Times Observed 25 375 12 4 4 6 11 11 7 

History No. of Times Observed 33 495 14 13 10 3 14 3 4 

Math No. of Times Observed 30 450 12 5 10 0 11 15 6 

English No. of Times Observed 33 495 12 10 11 4 3 7 10 

Foreign Language No. of Times Observed 10 150 6 0 8 0 8 0 0 

SPED No. of Times Observed 3 45 6 0 0 4 2 2 2 

Art No. of Times Observed 14 210 0 3 0 0 0 6 1 

Physical Education No. of Times Observed 4 60 0 0 0 0 0 4 0 

Total Minutes Observed  2430               

Total No. of Times Observed 162  68 39 44 18 50 53 30 
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Student Engagement 

 
Number of 

Class Sections 
Observed 

Total 
Minutes  

Observed 
Low MxE Heng N/A 

CTE No. of Times Observed 10 150 2 1 8 1 

Science No. of Times Observed 25 375 3 9 15 0 

History No. of Times Observed 33 495 3 11 16 0 

Math No. of Times Observed 30 450 0 12 21 0 

English No. of Times Observed 33 495 0 3 28 0 

Foreign Language No. of Times Observed 10 150 2 4 13 0 

SPED No. of Times Observed 3 45 0 4 2 0 

Art No. of Times Observed 14 210 3 5 6 0 

Physical Education No. of Times Observed 4 60 0 0 8 2 

Total Minutes Observed  2430         

Total No. of Times Observed 162  13 49 117 3 

 

 

ESLRs 

 
Number of 

Class Sections 
Observed 

Total 
Minutes  

Observed 
Crit Amb Resp Dec Serv 

CTE No. of Times Observed 10 150 7 3 7 4 0 

Science No. of Times Observed 25 375 19 2 13 7 0 

History No. of Times Observed 33 495 23 11 21 21 5 

Math No. of Times Observed 30 450 22 15 16 15 3 

English No. of Times Observed 33 495 29 20 30 13 7 

Foreign Language No. of Times Observed 10 150 16 10 15 6 0 

SPED No. of Times Observed 3 45 4 2 4 6 0 

Art No. of Times Observed 14 210 5 4 8 2 3 

Physical Education No. of Times Observed 4 60 0 4 8 2 0 

Total Minutes Observed  2430           

Total No. of Times Observed 162  125 71 122 76 18 
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Critical Academic Needs 

 
Number of 

Class Sections 
Observed 

Total 
Minutes  

Observed 
EL 9th R/W Math 

CTE No. of Times Observed 10 150 3 4 1 1 

Science No. of Times Observed 25 375 11 15 9 3 

History No. of Times Observed 33 495 13 22 2 0 

Math No. of Times Observed 30 450 6 1 0 16 

English No. of Times Observed 33 495 13 8 27 0 

Foreign Language No. of Times Observed 10 150 6 0 11 0 

SPED No. of Times Observed 3 45 2 2 0 4 

Art No. of Times Observed 14 210 6 5 1 0 

Physical Education No. of Times Observed 4 60 2 5 0 0 

Total Minutes Observed  2430         

Total No. of Times Observed 162  62 62 51 24 
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SPHS Schoolwide Differentiation Analysis 
 

Note: Special Education MC means Modified Curriculum. Most SPHS Special Education Students are 

enrolled in collaborative content classes also known as SAI, or Specialized Academic Instruction, and 

the differentiation for these courses is included in the appropriate departments below. The difference 

between the two is that in an MC class the curriculum itself is modified, whereas in an SAI Class, the 

instruction itself is modified. 

 

ENGLISH 

1. Determining Differentiation Across Course Levels 

In content-specific course groups, review the student work for each course level and address 

the following: 

 State the content area/course 

Content Area: Language Arts (course levels below) 

Type of 

course 

English 9 English 10 English 11 English 12 ELD 

Intervention X    X 

Collaborative X X X X  

CP  X X X X  

Honors X X    

AP   X X  

 

 State the content Standard 

Type of 

course 

English 9 English 10 English 11 English 12 ELD 

Content 

Standard 

R 3.4 

Determine 

characters’ 

traits  

R 3.4 

Determine 

characters’ 

traits 

R 3.4 

Figure of 

speech to 

evoke reader 

emotion 

W 2.2 

Write 

responses to 

literature 

Writing 

Strategies and 

Applications 

 

 State the Critical Academic Need(s) the student work addresses 

Type of 

course 

English 9 English 10 English 11 English 12 ELD 

Critical 

Academic 

Needs 

9
th

 graders, 

Writing 

Writing Writing Writing EL’s, 

Writing 

 

 State the ESLR(s) the student work addresses 

Type of 

course 

English 9 English 10 English 11 English 12 ELD 

ESLR(s) 

Addressed 

Critical 

thinkers 

Critical 

thinkers 

Critical 

thinkers 

Critical 

thinkers 

Critical 

Thinkers 

 Discuss and state whether or not the work is representative of typical work conducted in 

the course level. If not, describe what typical student work looks life in each course level. 

Type of English 9 English 10 English 11 English 12 ELD 
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course 

Intervention YES    YES 

Collaborative YES YES YES YES  

CP YES  YES YES YES  

Honors YES YES    

AP   YES YES  

 

 Explain how the student work demonstrates differentiation between course levels. 

Type of course English 9 English 10 English 11 English 12 ELD 

Intervention Requires only 

recall level 

responses, 

uses simple 

visuals, and a 

graphic 

organizer 

   The length and 

complexity of 

the writing 

task increases 

through the 

course levels 

and the 

grading 

scale/expectati

ons also rise 

or increase  

Collaborative There is no 

difference in 

the work, the 

differentiation 

appears in the 

instruction 

There is no 

difference in 

the work, the 

differentiation 

appears in the 

instruction 

There is no 

difference in 

the work, the 

differentiation 

appears in the 

instruction 

There is no 

difference in 

the work, the 

differentiation 

appears in the 

instruction 

 

CP Requires 

application 

level 

responses, 

creative 

writing  

More guided 

practice than 

the Honors 

level, lower 

Blooms level, 

more graphic 

organizers and 

visual aides 

Requires 

comprehensio

n level 

thinking and 

responses. 

More guided 

practice than 

the AP level 

Requires 

comprehensio

n level 

thinking and 

responses. 

Myth/Legend 

requires 

synthesis level 

 

Honors Requires 

synthesis level 

responses, 

paragraph 

writing using 

Schaffer 

model 

More 

independent 

practice than 

CP level, 

higher Blooms 

level 

   

AP   More 

independent 

practice than 

CP level, 

requires 

application 

level thinking 

Requires 

analysis and 

evaluation 

level thinking 

and responses. 
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and responses 

 

 

 Explain whether or not differentiation occurs across levels of a course and if not, where 

that could be improved. 

Type of 

course 

English 9 English 10 English 11 English 12 ELD 

Intervention Yes    Yes 

Collaborative No. This is 

the first year 

the school has 

implemented 

this level in 

the English 

department 

and the 

teachers need 

training in 

differentiating 

for this 

population. 

No. This is 

the first year 

the school has 

implemented 

this level in 

the English 

department 

and the 

teachers need 

training in 

differentiating 

for this 

population. 

No. This is 

the first year 

the school has 

implemented 

this level in 

the English 

department 

and the 

teachers need 

training in 

differentiating 

for this 

population. 

No. This is 

the first year 

the school has 

implemented 

this level in 

the English 

department 

and the 

teachers need 

training in 

differentiating 

for this 

population. 

 

CP Yes  Yes Yes Yes  

Honors Yes Yes    

AP   Yes Yes  

 

2. Determining Differentiation within Classrooms 

As a whole department, share individual lesson plans and then address the following: 

 What differentiation strategies are used by teachers in the department in each course 

taught? 

Type of 

course 

English 9 English 10 English 11 English 12 ELD 

Intervention none    Tiered 

graphic 

organizers, 

sentence 

frame style 

pre-write 

Collaborative none Sentence 

frame style 

notes, tiered 

outlines, 

ability groups 

none none  

CP Ability 

groups, tiered 

graphic 

organizers 

Ability 

groups 

none none  

Honors none none    
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AP   none none  

***Note: Courses are differentiated by level; as a result, fewer additional strategies are 

implemented during instruction. 

 How often are the various differentiation strategies used in each course taught? On 

average—daily, weekly, bimonthly, rarely, only for projects? Please summarize how 

many department members fall into each frequency. 

Type of 

course 

English 9 English 10 English 11 English 12 ELD 

Intervention never    weekly 

Collaborative never weekly never never  

CP weekly bi-weekly never never  

Honors never never    

AP   never never  

 

MATH 

1. Determining Differentiation Across Course Levels 

In content-specific course groups, review the student work for each course level and address the 

following: 

 State the content area/course 

Content Area: Mathematics (course levels below) 

Type of 

course 

Essential 

Algebra 

Algebra  Geometry Algebra II Trig/Pre-

Calc 

Intervention X? X    

Sheltered  X    

SDAIE  X X   

CP  X X X X 

Honors  X X X X 

 

 State the content Standard 

Type of 

course 

Essential 

Algebra 

Algebra  Geometry Algebra II Trig/Pre-

Calc 

Content 

Standard 

Alg 1 10.0 

(Students 

add, 

subtract, 

multiply, 

and divide 

monomials 

and 

polynomials) 

Alg 1 5.0 

(Solving 

Multi-Step 

Equations) 

Geometry 3.0 

(Construct and 

judge the 

validity of 

logical 

arguments, give 

counterexamples 

to disprove a 

statement) 

Alg II 2.0 

(solving 

systems of 3 

equations 

with 3 

unknowns) 

Trig 4.0, 

5.0, & 6.0 

(graphing 

sine, 

cosine, 

tangent, 

cotangent, 

secant, 

cosecant) 

 

 State the Critical Academic Need(s) the student work addresses 

Type of 

course 

Essential 

Algebra 

Algebra  Geometry Algebra II Trig/Pre-

Calc 
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Critical 

Academic 

Needs 

EL, 9
th

 

graders, 

Mathematics 

EL, 9
th

 

graders, 

Mathematics 

EL, 9
th

 

graders, 

Mathematics 

EL, 

Mathematics 

EL, 

Mathematics 

 

 State the ESLR(s) the student work addresses 

Type of 

course 

Essential 

Algebra 

Algebra  Geometry Algebra II Trig/Pre-

Calc 

ESLR(s) 

Addressed 

C, A, R, D C, A, R, D C, A, R, D C, A, R, D C, A, R, D 

 

 Discuss and state whether or not the work is representative of typical work conducted in 

the course level. If not, describe what typical student work looks life in each course level. 

Type of 

course 

Essential 

Algebra 

Algebra I Geometry Algebra II Trig/Pre-Calc 

Intervention Yes Yes    

Sheltered  Yes    

SDAIE  Yes Yes   

CP  Yes Yes Yes Yes 

Honors  Yes Yes Yes Yes 

 

 Explain how the student work demonstrates differentiation between course levels. 

Type of 

course 

Essential 

Algebra 

Algebra I Geometry Algebra II Trig/Pre-Calc 

Int. Aide 

present to 

assist. 

Fewer 

problems 

assigned; 

modified 

assignment 

size. More 

support and 

more 

examples 

offered to 

complete 

the same 

assignment.  

Uses Algebra Tiles 

and Expression 

Mats 

(Manipulatives) to 

master content, 

multiple outputs (S 

write explanations 

in their own 

words). Work in 

small groups 

frequently.  

   

Sheltered  Aide in classroom 

to assist. Same 

work assigned as 

SDAIE; pace is 

slower than SDAIE 

class and S work in 

groups daily on 

individual 
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assignments to 

address language 

barrier.  

SDAIE  Aide in classroom 

to assist. Same 

work assigned as 

Sheltered; 

however, pace is 

slightly faster than 

Sheltered class. 

Students work 

independently on 

assignments and 

occasionally work 

in groups on 

individual 

assignments. 

Students 

Highlight key 

components 

of WS and 

Notes to 

emphasize 

vocabulary. 

Clarification 

is offered to 

individuals in 

Spanish on an 

as-needed 

basis. In 

addition, 

SDAIE 

receives 

proofs filled 

in 50% (do 

not have to 

write a proof 

from scratch). 

SDAIE are 

not expected 

to pass a quiz 

on proofs 

mid-chapter. 

Aide present 

in classroom 

to assist. 

  

CP  Uses content from 

same part of CH, 

CP receives more 

direct instruction. 

CP receive WS 

with 

straightforward 

problems and also 

receives guided 

instruction for a 

fewer number of 

word problems 

than H. CP projects 

are focused on 

following 

directions related 

CP receives 

proofs filled 

in 50% (do 

not have to 

write a proof 

from scratch); 

CP are not 

expected to 

pass proofs 

quiz mid-

chapter. CP 

are assigned 

mid-level 

problems. 

Index cards 

are allowed 

Slower pace 

of 

instruction 

and more 

formative 

assessments 

during the 

chapter. CP 

is required 

to solve a 

system of 3 

equations 

with 3 

variables 

using only 

elimination 

Slower pace 

of instruction 

and more 

formative 

assessments 

during the 

chapter. CP is 

graphing trig 

ratios with 

more simple 

amplitude, 

period, easier 

phase shift 

and vertical 

shifts. 

Fractions are 
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to mathematical 

content. CP class 

explains on WS 

justification for 

steps used to solve. 

for selected 

chapter tests. 

CP students 

practice 

explaining 

their 

reasoning 

with 

guidance. 

method and 

minimally 

uses 

fractions 

within the 

systems. 

less used on 

―b‖ where 

period can be 

calculated 

from 

period= 
  

  
  

Also shifts 

are done step-

by-step from 

parent to 

phase shift, 

finally to 

vertical shift. 

 

Honors  H sometimes 

receives identical 

WS as CP with 

additional sheet of 

word problems to 

work on 

independently. At 

other times, H 

receives a different 

and more 

challenging WS. H 

completes 

additional projects 

focused on 

advanced topics, 

problem solving, 

and reports. Uses 

content from same 

part of CH, more 

difficult content 

appears more 

frequently for H 

level. H receives 

less direct 

instruction.  H 

covers more 

sections in the text 

(including alternate 

and challenge 

sections) than other 

levels; less 

skipping of 

sections occurs. 

Pacing calendar is 

Students 

complete 

required 

journals 

composed of 

challenge 

questions 

from book; 

students 

receive no 

help 

answering 

these 

questions, 

which are due 

at the end of 

each chapter. 

Pacing moves 

at a more 

rapid rate than 

other levels. 

H are 

expected to 

pass a proofs 

quiz and 

complete a 

proof from 

scratch. More 

challenging 

problems are 

assigned to H 

students to 

encourage 

higher-level 

Pacing 

calendar is 

different 

than CP and 

grading 

scale is A-

B-C-F. Uses 

content 

from same 

part of CH, 

more 

difficult 

content 

appears 

more 

frequently 

for H level. 

H receives 

less direct 

instruction.  

H covers 

more 

sections in 

the text 

(including 

alternate 

and 

challenge 

sections) 

than other 

levels; less 

skipping of 

sections 

occurs. For 

Pacing 

calendar is 

different than 

CP and 

grading scale 

is A-B-C-F. 

Uses content 

from same 

part of CH, 

more difficult 

content 

appears more 

frequently for 

H level. H 

receives less 

direct 

instruction.  

H covers 

more sections 

in the text 

(including 

alternate and 

challenge 

sections) than 

other levels; 

less skipping 

of sections 

occurs. For 

example, 

Honors is 

graphing trig 

ratios with 

complicated 

amplitude, 
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different than CP 

and grading scale 

is A-B-C-F. 

thinking. 

Pacing 

includes some 

Algebra II at 

end of year. H 

students are 

expected to 

frequently 

explain their 

reasoning. 

Pacing 

calendar is 

different than 

CP and 

grading scale 

is A-B-C-F. 

example, H 

is required 

to solve a 

system of 3 

equations 

with 3 

variables 

using 

substitution 

and 

elimination 

method and 

includes 

fractions 

within the 

systems. 

period and 

phase& 

vertical 

shifts. 

Complicated 

fractions 

given for ―b‖ 

where they 

need to find 

period from 

Period =
   

 
  

Harder phase 

shifts & 

vertical shift 

are required 

to be done 

with colors. 

 

 Explain whether or not differentiation occurs across levels of a course and if not, where 

that could be improved. 

Type of 

course 

Essential 

Algebra 

Algebra  Geometry Algebra II Trig/Pre-

Calc 

Intervention Two classes are 

offered (two 

different 

instructors) 

Same pacing 

guide and 

textbook. 

Different 

assessments are 

used. Teaching 

styles differ in 

the following 

areas: length of 

direct 

instruction, 

amount of group 

work, 

accommodations 

specific to IEPs 

offered for 

testing such as 

calculators and 

math tables, etc. 

Yes, 

different 

curriculum 

and 

grouping 

strategies as 

well as 

different 

pacing 

calendar 

   

Sheltered  Yes, slower 

pacing and 

limited 
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content; 

also 

additional 

language 

supports 

SDAIE  Yes, slower 

pacing and 

limited 

content; 

also 

additional 

language 

supports 

Yes, slower 

pacing and 

limited 

content with 

additional 

language 

supports 

  

CP  Yes, slower 

pacing 

calendar 

and limited 

content 

Yes, slower 

pacing 

calendar and 

limited 

content 

Yes, 

slower 

pacing 

calendar 

and limited 

content. 

Yes, slower 

pacing 

calendar and 

limited 

content. 

Honors  Yes, 

different 

pacing 

calendar 

and 

instruction 

strategies, 

includes 

more word 

problems. 

Yes, different 

pacing 

calendar and 

instruction 

strategies, 

includes 

more word 

problems and 

challenge 

assignments 

Yes, 

different 

pacing 

calendar 

and 

instruction 

of 

concepts, 

includes 

word 

problems. 

Yes, 

different 

pacing 

calendar and 

more 

application 

and word 

problems 

and projects. 

 

2. Determining Differentiation within Classrooms 

As a whole department, share individual lesson plans and then address the following: 

 What differentiation strategies are used by teachers in the department in each course 

taught (i.e. Ninth Grade Transitions, World History, US History, Government, 

Economics)? 

Type of 

course 

Essential 

Algebra 

Algebra  Geometry Algebra II Trig/Pre-

Calc 

Intervention Grouping 

Instruction 

styles 

Grading 

methods 

Ability 

Task length 

   

Sheltered  Task length    

SDAIE  Task Length Grouping/Ability 

Grouping by 

individual needs 
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based on 

assessment 

results 

Pair/Share 

Self-paced 

Practice: 

Accelerated 

Math 

CP  Grouping/Ability 

Grouping by 

individual needs 

Self-paced 

Practice: 

Accelerated 

Math 

Task length 

Grouping/Ability Grouping 

by Interest 

Grouping 

by 

individual 

needs based 

on 

assessment 

results 

Grouping 

by 

individual 

needs 

based on 

assessment 

results 

Honors  Grouping/Ability 

Grouping by 

individual needs 

based on 

assessment 

results 

Self-paced 

Practice: 

Accelerated 

Math 

Task length 

Grouping/Ability 

Self-paced 

Practice: 

Accelerated 

Math 

Grouping 

by 

individual 

needs based 

on 

assessment 

results 

Grouping 

by 

individual 

needs 

based on 

assessment 

results 

***Note: Courses are differentiated by level; as a result, fewer additional strategies are 

implemented during instruction. 

 

 How often are the various differentiation strategies used in each course taught? On 

average—daily, weekly, bimonthly, rarely, only for projects? Please summarize how 

many department members fall into each frequency. 

Type of 

course 

Essential 

Algebra 

Algebra  Geometry Algebra II Trig/Pre-

Calc 

Intervention Daily Weekly    

Sheltered  Daily    

SDAIE  Daily Bimonthly   

CP  Bimonthly Monthly Bimonthly Weekly 

Honors  Bimonthly Rarely Monthly Bimonthly 
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HISTORY/SOCIAL SCIENCE 

 
1. Determining Differentiation Across Course Levels 

In content-specific course groups, review the student work for each course level and address the 

following: 

 State the content area/course 

Content Area: H/SS (course levels below) 

Course Transitions World 

History 

U.S. History Government Economics 

A.P.   X   

Sheltered  X    

SDAIE  X X x x 

CP x X X X X 

Honors  X    

 

 State the content Standard 

Course Transitions World 

History 

U.S. History Government Economics 

Content 

Standard 

 

n/a 

10.2 – 

Students 

compare and 

contrast the 

Glorious 

Revolution, 

American 

Revolution, 

and the 

French 

Revolution 

and their 

enduring 

effects 

worldwide 

on the 

political 

expectations 

for self 

government 

11.3.2 Analyze 

the great 

religious 

revivals and 

the leaders 

involved in 

them , 

including the 

first great 

awakening, the 

second great 

awakening… 

12.6 

Students 

evaluate 

issues 

regarding 

campaigns 

for national, 

state, and 

local 

elective 

offices. 

12.2.2 

Discuss the 

effects of 

changes in 

supply and 

/or demand 

on the 

relative 

scarcity, 

price, and 

quantity of 

a particular 

products. 

 

 State the Critical Academic Need(s) the student work addresses 

Course Transitions World 

History  

US History Government Economics 

Critical 

Academic 

Needs 

EL, 9
th

 

graders, 

math 

EL, Reading 

& Writing 

EL, Reading & 

Writing 

EL, 

Reading & 

Writing  

EL, 

Reading & 

Writing, 

Math 
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 State the ESLR(s) the student work addresses 

 Course Transitions World 

History 

U.S. History Government Economics 

ESLR(s) 

Addressed 

C, A, D C, A, D, 

S(academy) 

C, A, D C, A, D, S C, A, D 

 

 Discuss and state whether or not the work is representative of typical work conducted in 

the course level. If not, describe what typical student work looks like in each course level. 

Type of 

course 

Transitions World 

History 

U.S. History Government Economics 

A.P.   Yes -Essays   

Sheltered  Yes yes   

SDAIE  Yes Yes   

CP Yes Yes No, usually 

work consists 

of note-taking 

from reading 

expository 

text, writing 

summaries and 

personal 

responses, 

analyzing 

political 

cartoons, 5 

paragraph 

essays/short 

answer 

responses, 

journals, 

projects 

Note taking, 

letter 

writing, 

simulations, 

debates, and 

current 

events 

reading and 

discussions. 

Yes reading and 

note taking, 

graph building 

(simulations, 

political 

cartoons/quotes, 

and journals) 

Honors  Yes    

 

 Explain how the student work demonstrates differentiation between course levels. 

Course 

Level 

Transition

s 

World History U.S. History Governmen

t 

Economics 

Advanced 

Placemen

t 

  Work in Groups to 

brainstorm 

thesis/facts, multi-

level groups, 

individual essay 

writing. 

  

Sheltered  Use 

modified/scaffolde

d Cornell notes, 

outline notes, 
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student generated 

visuals, learning 

objectives through 

power point 

lecture, United 

Streaming, note 

taking, individual 

reading and 

writing. 

Critical thinking 

questions  

summaries 

SDAIE  Use 

modified/scaffolde

d Cornell notes, 

student generated 

visuals, learning 

objectives through 

power point 

lecture, United 

Streaming, note 

taking, individual 

reading and 

writing. 

Critical thinking 

questions and  

summaries 

Use 

modified/scaffolde

d Cornell notes, 

student generated 

visuals, learning 

objectives through 

power point 

lecture, United 

Streaming, note 

taking, individual 

reading and 

writing. 

Critical thinking 

questions  and 

summaries. 

  

CP  Multiple 

approaches that 

appeal to different 

learning styles 

utilizing flexible 

grouping 

Writing summaries 

and personal 

responses, political 

cartoons, and 5 

paragraph essays, 

essay journals 

 Ability 

grouping 

low(with 

aid) to 

higher 

level.  In 

class 

reading 

instead of 

homework

. Divide 

questions 

according 

to ability 

then share. 

Honors   n/a n/a n/a 

 

 Explain whether or not differentiation occurs across levels of a course and if not, where 

that could be improved.    
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Differentiation occurs across all levels.  Differentiation between SDAIE/Sheltered and College 

Prep and Advanced Placement is great across the board.   

 

Differentiation between SDAIE and Sheltered is not great due to the mix of CELDT levels and 

the emphasis on English Language Learners.   

 

Pace of the class is big difference between SDAIE/Sheltered and CP/H/AP. 

 

2. Determining Differentiation within Classrooms 

As a whole department, share individual lesson plans and then address the following: 

 What differentiation strategies are used by teachers in the department in each course 

taught (i.e. Ninth Grade Transitions, World History, US History, Government, 

Economics)? 

World History 

Honors Higher level individual (research paper) and community based research 

projects (museum project) required.  Students do authentic research in 

creating museum exhibit in conjunction with our local museum. 

College 

Prep 

Tiered assignments, pair grouping, flexible and interest grouping.  Multiple 

approaches to content.  Fill in the blank study guides, test error correction. 

Extended time and out of room testing accommodations. 

SDAIE Spanish translation for accessibility 

Sheltered Tiered assignments, multiple approaches to content. Spanish translation for 

accessibility. 

 

United States History 

Advanced 

Placement 

Students work in multi-level groups to brainstorm thesis/facts for upcoming 

essay. A.P students use a textbook that is more in depth.  They use multiple 

texts and are required to do reading outside of class.  Primary source analysis 

is frequent. Students complete a 4-6 page research paper.  Unit exams 

include objective and subjective questions. 

 

College 

Prep 

Multiple approaches to context, learning styles, interest, flexible grouping. 

SDAIE 

 

Spanish translation for accessibility, tiered assignments, multiple approaches 

to content. Spanish translation for accessibility. 

American Government 

College 

Prep 

Tiered assignments, pair grouping, flexible and interest grouping.  Multiple 

approaches to content. KWL, cooperative projects, simulations and 

storyboards. 

SDAIE SIOP strategies, oral presentations, paired flexible grouping, and Spanish 

translation if necessary. 

 

Economics 

College 

Prep 

Ability grouping in Collaboration Econ class.  Econ CP uses flexible groups 

and student interest groups.  Extended time on tests and out of room testing. 

SDAIE SIOP strategies, life skills project, oral presentations, paired flexible 
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grouping, and Spanish translation if necessary 

 

 

 How often are the various differentiation strategies used in each course taught? On 

average—daily, weekly, bimonthly, rarely, only for projects? Please summarize how 

many department members fall into each frequency. 

Type of 

course 

Transitions World 

History 

U.S. History Government Economics 

A.P.   Bimonthly(1)   

Sheltered  Weekly(1)    

SDAIE  Weekly(1) Weekly (1) Weekly (1) Weekly(1) 

CP  Weekly(5) Bimonthly (4) Weekly or 

Bimonthly(3) 

Weekly or 

Bimonthly(3) 

Honors  Weekly(2)    

 

 

 

 

SCIENCE 
 

1a. Determining Differentiation across Course Levels 

In content-specific course groups, review the student work for each course level and address the 

following: 

 State the content area/course. Global Science—SDAIE/Sheltered, MC, CP, H 

 

 State the content standard. 6b 

 

 State the Critical Academic Need(s) the student work addresses. 

 

#2 with reading, writing, and practicing academic vocabulary 

 

 State the ESLR(s) the student work addresses. 

Critical Thinkers and Decisive 

 Discuss and state whether or not the work is representative of typical work conducted 

in the course level. If not, describe what typical student work looks like in each course 

level.  

Typical 

 

 Explain how the student work demonstrates differentiation between course levels.  

SDAIE/ Sheltered—focus on academic and functional vocabulary 

MC—focus on engagement with drawing and labeling diagrams 

CP—Some application with explanation of a previously labeled diagram 

H—more in depth application with regards to standard 

 



 306  

 

 Explain whether or not differentiation occurs across all levels of a course and if not, 

where that could be improved. 

Occurs across all levels; however more targeted differentiation would occur if objective 

criteria for each class level for each given standard were established. 

 

1b. Determining Differentiation across Course Levels 

In content-specific course groups, review the student work for each course level and address the 

following: 

 State the content area/course. Biology—SDAIE/Sheltered, CP, H 

 

 State the content standard. 6b 

 

 State the Critical Academic Need(s) the student work addresses. 

 

#2 with reading, writing, and practicing academic vocabulary 

 

 State the ESLR(s) the student work addresses. 

Critical Thinkers and Decisive 

 

 Discuss and state whether or not the work is representative of typical work conducted 

in the course level. If not, describe what typical student work looks like in each course 

level.  

Not typical—culminating project for unit.  Typical work would be responding to warm-up 

questions, answering questions from text, completing concept maps. 

 SDAIE/Sheltered-- focus on academic and functional vocabulary 

 CP—guided practice with concept maps, class work 

 H—more open-end or Socratic questioning with material 

 

 Explain how the student work demonstrates differentiation between course levels.  

SDAIE/ Sheltered—focus on academic and functional vocabulary 

CP—Some application/analysis of causes of extinctions 

H—more in depth application/analysis/evaluation using facts to support opinions with 

regards to negative impacts on environment 

 

 Explain whether or not differentiation occurs across all levels of a course and if not, 

where that could be improved. 

Occurs across all levels; however more targeted differentiation would occur if objective 

criteria for each class level for each given standard were established. 

Honors could be pushed more with some labs converted into more of an inquiry activity. 

 

2. Determining Differentiation within Classrooms 

As a whole department, share individual lesson plans and then address the following (organize 

by content area): 
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 What differentiation strategies are used by teachers in the department in each course 

taught (i.e. Ninth Grade Transitions, World History, US History, Government, 

Economics)? 

 Global Science 

 provides multiple approaches to material 

 qualitative with drawings 

 appeals to different learning styles  

 flexible groupings 

 ability/aptitude groupings 

 pacing adjusted based on class aptitude 

 tiered assignments 

 Biology 

 provides multiple approaches to material 

 qualitative in addition to quantitative 

 appeals to different learning styles  

 various groupings: flexible groupings, ability/aptitude groupings, pairs, 

small groups 

 pacing adjusted based on class aptitude 

 tiered assignments 

 curriculum compacting 

 Chemistry 

 provides multiple approaches to material 

 qualitative as well as quantitative 

 appeals to different learning styles  

 flexible groupings 

 Physics 

 provides multiple approaches to material 

 Physiology 

 Interest groups 

 Zoology 

 provides multiple approaches to material 

 qualitative in addition to quantitative 

 appeals to different learning styles  

 various groupings: flexible groupings, ability/aptitude groupings, pairs, 

small groups 

 Health 

 provides multiple approaches to material 

 appeals to different learning styles  

 

 How often are the various differentiation strategies used in each course taught? On 

average—daily, weekly, bimonthly, rarely, only for projects? Please summarize how 

many department members fall into each frequency? 

 Global Science: 4/5 daily; 1/5 weekly 
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 Biology:2/3 daily; 1/3 rarely 

 Chemistry: 2/2 daily 

 Physics: 1/1 daily 

 Physiology: 1/1 rarely 

 Zoology: 1/1 daily 

 Health: 1/2 daily; 1/2 weekly 

 

 

 

SPANISH 
 

Spanish 2 and 3 are represented here because there are not multiple levels of Spanish 1 and 4. 

  

Spanish 2: 

 

1. Determining Differentiation across Course Levels 

In content-specific course groups, review the student work for each course level and address the 

following: 

 State the content area/course.  

Spanish 2 CP and Honors 

 

 State the content standard. 

Communication 1.2, Comparisons 4.1 

 

 State the Critical Academic Need(s) the student work addresses. 

EL and Reading/Writing 

 

 State the ESLR(s) the student work addresses. 

Critical Thinkers 

 

 Discuss and state whether or not the work is representative of typical work conducted 

in the course level. If not, describe what typical student work looks like in each course 

level.  

Yes, this is typical work 

 

 Explain how the student work demonstrates differentiation between course levels.  

Honors: Application varies from using vocabulary in context, doing analogies, and 

definitions 

CP: Simplified context, translating, and spelling quizzes 

 

 Explain whether or not differentiation occurs across all levels of a course and if not, 

where that could be improved. 

Yes, differentiation between the levels occurs 
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2. Determining Differentiation within Classrooms 

As a whole department, share individual lesson plans and then address the following: 

 What differentiation strategies are used by teachers in the department in each course 

taught? 

Tiered assignments 

Grouping 

 

 How often are the various differentiation strategies used in each course taught? On 

average—daily, weekly, bimonthly, rarely, only for projects? Please summarize how 

many department members fall into each frequency. 

Weekly 

 

Spanish 3: 

1. Determining Differentiation across Course Levels 

In content-specific course groups, review the student work for each course level and address the 

following: 

 

 State the content area/course.  

Spanish 3 CP and Honors 

 

 State the content standard. 

Communication 1.2, 1.3 Connections 3.2 

 

 State the Critical Academic Need(s) the student work addresses. 

EL  

 

 State the ESLR(s) the student work addresses. 

Critical Thinkers 

 

 Discuss and state whether or not the work is representative of typical work conducted 

in the course level. If not, describe what typical student work looks like in each course 

level.  

Yes, this is typical work 

 

 Explain how the student work demonstrates differentiation between course levels.  

Honors: Application varies from using vocabulary in context, doing analogies, and 

definitions 

CP: Simplified context, translating, and spelling quizzes 

 

 Explain whether or not differentiation occurs across all levels of a course and if not, 

where that could be improved. 

The differentiation is embedded in the curriculum/standards, but is not apparent in the 

student work samples 
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3. Determining Differentiation within Classrooms 

As a whole department, share individual lesson plans and then address the following: 

 What differentiation strategies are used by teachers in the department in each course 

taught? 

Tiered assignments 

Grouping 

 

 How often are the various differentiation strategies used in each course taught? On 

average—daily, weekly, bimonthly, rarely, only for projects? Please summarize how 

many department members fall into each frequency. 

Weekly-all department members 

 

SPECIAL EDUCATION MC (MODIFIED CURRICULUM) 
 

1a. Determining Differentiation across Course Levels 

In content-specific course groups, review the student work for each course level and address the 

following: 

 State the content area/course. English/Math/History MC 

 

 State the content standard. 3.0 Literary Response and Analysis: 3.12 (English);  

Probability and Statistics: 1.0 (Math); U.S. History 10.3.2 (History) 

 

 State the Critical Academic Need(s) the student work addresses. 

 

#2 with reading, writing, and practicing academic vocabulary 

 

 State the ESLR(s) the student work addresses. 

Critical Thinkers, Ambitious, Respectful, Decisive 

 

 Discuss and state whether or not the work is representative of typical work conducted 

in the course level. If not, describe what typical student work looks like in each course 

level.  

Typical 

 

 Explain how the student work demonstrates differentiation between course levels.  

In the MC classes, the differentiation is imbedded in the culture of the class. There are 

many different ability levels in these more highly structured classes, therefore 

differentiation is crucial for the success of not only each individual student, but the class as 

a whole. 

 

 Explain whether or not differentiation occurs across all levels of a course and if not, 

where that could be improved. 

Occurs across all MC classes, regardless of Subject 
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1b. Determining Differentiation across Course Levels 

In content-specific course groups, review the student work for each course level and address the 

following: 

 State the content area/course. English/Math/History MC 

 

 State the content standard. 3.0 Literary Response and Analysis: 3.12 (English);  

Probability and Statistics: 1.0 (Math); U.S. History 10.3.2 (History) 

 

 State the Critical Academic Need(s) the student work addresses. 

 

#2 with reading, writing, and practicing academic vocabulary 

 

 State the ESLR(s) the student work addresses. 

Critical Thinkers and Decisive 

 

 Discuss and state whether or not the work is representative of typical work conducted 

in the course level. If not, describe what typical student work looks like in each course 

level.  

 It is typical of what we do in the classroom on a daily basis.   

 

 Explain how the student work demonstrates differentiation between course levels.  

The student work demonstrates differentiation between ability levels.  

 

 Explain whether or not differentiation occurs across all levels of a course and if not, 

where that could be improved. 

Differentiation occurs daily in each class.  For example in English MC, some students may 

access the core curriculum independently while others may need to work in a small group 

to read the story.  The students with a bigger academic gap due to their individual needs 

might need to listen to the story on a CD. 

 

2. Determining Differentiation within Classrooms 

As a whole department, share individual lesson plans and then address the following (organize 

by content area): 

 What differentiation strategies are used by teachers in the department in each course 

taught (i.e. Ninth Grade Transitions, World History, US History, Government, 

Economics)? 

 

 English MC 

 provides multiple approaches to material 

 appeals to different learning styles (Visual and Auditory mostly) 

 groupings based on needs/abilities (ex. students with fine motor skills might 

need an assistant only for writing not for content interventions) 

 tiered assignments 

 Math MC 

 provides multiple approaches to material 
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 appeals to different learning styles (Visual and Auditory mostly) 

 groupings based on needs (ex. students with fine motor skills might need an 

assistant only for writing not for content interventions) 

 groupings based on abilities (ex. Some students may need calculators or 

math tables, while some students may be able to work independently)  

 History MC 

 provides multiple approaches to material 

 appeals to different learning styles (Visual and Auditory mostly) 

 groupings based on needs/abilities (ex. students with fine motor skills might 

need an assistant only for writing not for content interventions) 

 tiered assignments 

 

 How often are the various differentiation strategies used in each course taught? On 

average—daily, weekly, bimonthly, rarely, only for projects? Please summarize how 

many department members fall into each frequency? 

 English MC (Daily) 

 Math MC (Daily) 

 History MC (Daily) 

FINE ARTS/MUSIC 

1. Determining Differentiation across Course Levels 

In content-specific course groups, review the student work for each course level. 

 

N/A as there are not multiple course levels in the Art Department. 

 

2. Determining Differentiation within Classrooms 

As a whole department, share individual lesson plans and then address the following: 

 What differentiation strategies are used by teachers in the department in each course 

taught (i.e. Ninth Grade Transitions, World History, US History, Government, 

Economics)? 

 

 Music: Recognition by cognitive level, Grouping (7 sections), Individual  

and peer help. Participation is weighed heavily and partial performance is 

allowed. Solo performances are offered to advanced students. 

 

 All Art Classes provide multiple approaches to material and flexible grouping. 

Teachers are always instructing, modeling, redirecting, and  

reinforcing skills and concepts. Pacing adjusted based on class aptitude. And 

quality of work is always emphasized in every class. 

 

 Art I, Drawing, & Ceramics: Differentiations are provided by individual 

student needs, one on one with special attention, extended time, homework 

(for more time), modification per IEP, extra credit work for fast learners, and 
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more challenging assignments are given to advanced students. Different 

modalities are used to accommodate all students. 

 Computer Art: Students can work on their own pace until the due date. 

Certain students can be excused from popcorn reading, etc. 

 Commercial Art: Special Ed students can copy or trace from examples 

versus freehand drawing, and can read AR books at their own reading level. 

 

 How often are the various differentiation strategies used in each course taught? On 

average—daily, weekly, bimonthly, rarely, only for projects? Please summarize how 

many department members fall into each frequency. 

 Various differentiation strategies are used daily in all classes. Since the needs 

are very apparent in student product or performances in visual and performing 

art classes. 

PE 
 

1. Determining Differentiation across Course Levels 

 

The only variation in course levels is between the Athletics Class and traditional PE. Athletics 

differentiates from general Physical Education by providing more strenuous, intense focus that is 

athletic driven. Athletics is geared towards muscle strength, endurance, speed, power and agility for 

athletic competition. Plyometric activities are highly incorporated in athletics class and the pace moves 

much faster than regular physical education classes. Students in athletics classes are mostly involved in 

a varsity sports and usually carries on to after school practices thereafter.   

 

Determining Differentiation within Classrooms 

 

a. What differentiation strategies are used by teachers in the department in each course taught? 

 

Physical Education uses flexible grouping during activities based on gender, ability levels, and age 

depending on the activity. Many times, tiered activities are planned to accommodate different ability 

levels and medical conditions. Furthermore, selection of activities is offered periodically to allow 

students freedom to choose based on current fitness levels.  

 

 

 

b. How often are the various differentiation strategies used in each course taught? 

 

Differentiation strategies range from teacher to teacher and day to day. On the regular, differentiation 

strategies occur on a daily basis depending on facility availability and activity plan for the day. 

Weather, and special events also factor into the strategies applied. 2 department members differentiate 

daily. One differentiates never.    
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CTE 

 
1. Determining Differentiation across Course Levels 

 

N/A because the CTE courses do not have multiple levels of each course. The academies, however, 

have four-year pathways and each year is different than the others as indicated below: 

 

J. Gregory (HSA):  
HUMAN SERVICES ACADEMY PROGRAM OVERVIEW 
This program is a four-year pathway designed to provide the human services industry with qualified and experienced 

employees.  The students enrolled in this program will take a prescribed list of courses designed toward admission to a 

university and/or movement directly into the human services work force.  Community mentors will provide many 

opportunities for the students to meet guest speakers, visit sites, participate in job shadowing, serve in internships, and earn 

scholarship money.  This program will be academically strong and students will be closely monitored to achieve a 3.0 GPA 

with opportunity for Honors or AP classes throughout their four years of high school.  The Human Services Academy 

students will take many classes together creating a ―school within a school‖ atmosphere.  Students will be encouraged to 

participate in volunteer hours during the week and conferences on the weekends.  Human Services courses will include 

Introduction to Human Services, Child Development/Child Care, Human Services Internships, and enrollment in college 

courses or a certificate program their senior year. The Academy program emphasizes the ―hands-on‖ approach to learning 

which enhances their job skills. 

 

INTRODUCTION TO HUMAN SERVICES: CP and Honors (Grade 9) 

 (Beginning course for the Human Services Academy: Students will receive 9
th

 Grade Transitions credit) 

The content of this course provides individuals with a basic understanding of the Human Services Pathways: Consumer and 

Family, Health, and Human/Public Services. Personal values are related to career goals using Eureka and Bridges Career 

Inventory Programs. Occupations of interest are identified and clarified. The instructional focus is on integrating Human 

Service concepts with Health and Science. This instructional area draws on the aspect of social and biological sciences as 

they relate to the life cycle. The skills, knowledge, and attitudes taught encourage students to accept personal responsibility 

for life-long health, respect for and promoting the health of others, and an understanding of how these relate to a career in 

Human Services. 

 

CHILD DEVELOPMENT AND CARE:  CP and Honors (Grades 10, 11, and 12) 

The content of this hands-on course provides individuals with the competencies needed for the occupation of human service 

professionals. This instructional area draws on the aspect of social and biological science. The skills, knowledge, and 

attitudes taught will enable students to understand values, principles of child growth and development, meeting basic needs 

of newborns, and facts about exceptional children. Instruction focuses on growth and development as it relates to motor, 

intellectual, and social developmental skills of preschoolers. Leadership skills, knowledge, and attitudes are developed and 

demonstrated at local childcare centers. There will be two hours of homework /project development per week.  

 

ELEMENTARY TEACHER AIDE INTERNSHIP: (Grades 11 and 12)  

The Elementary Teacher Aide Program is an internship program that prepares individuals for the occupation of Teacher 

while under the supervision of professional personnel. Students practice successful teaching strategies and implement 

model curriculum standards/frameworks through interacting with children while working cooperatively with mentor 

teachers at the elementary school sites. The curriculum ensures that students will learn necessary attitudes, knowledge, and 

behaviors that are essential to enter and be successful in the job market or post secondary education.  A portfolio is 

developed and evaluation is based on the Secretaries Commission on Acquired Necessary Skills (SCANS).  The advanced 

course can be CD V61 Child, Family, and Community. 

 

 HEALTH CAREERS INTERNSHIP: (Grades 11 and 12)  
This is an internship program where students observe and participate with health career mentors at community based sites 

to learn basic skills in providing services to sick, injured, or disabled people. Their portfolio will include the curriculum 

learned during the course of study. Specific areas of focus include: employability skills, personal information, employee 

policies, units of study, portfolio project, and evaluation (SCANS). The advanced course can be a Nurse Assistant/Medical 

Assistant Course in which students complete 50 hours of classroom instruction followed by 110 hours of clinical on-the-job 

training through ROP. 
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HUMAN SERVICES INTERNSHIP: (Grades 11 and 12) 

This internship program provides work-site learning experiences and relates directly to police, security, and city of Santa 

Paula occupations. Students have the opportunity to work for an employer and learn about a variety of occupations within 

the area of Human Services. The mentors are career-related professional role models. These students are getting ahead start 

in the job market by preparing for hundreds of careers in fields such as police officers, firemen, lawyers, recreation, and 

social workers. Their workplace activities may include special projects, a sample of tasks from different jobs, or tasks from 

a single occupation. Their portfolio will contain work-related samples.  Students will be evaluated on five competencies and 

a three-part foundation of skills and personal qualities that are needed for solid job performance according to SCANS. 

These competencies are what a person must know in order to be effective in any workplace. The advanced course can be CJ 

V01 Introduction to Criminal Justice at Ventura College. 

 

PRESCHOOL AIDE INTERNSHIP: (Grades 11and 12) 

Prerequisite:  C or better in Child Development and Care 

This is an internship program that provides work-based learning experience in three classrooms. The site coordinator also 

mentors the student in administrative tasks. It stresses the importance of various employability skills (personal, 

interpersonal, thinking and problem solving, communication, and safety) necessary for a student to become a preschool 

teacher. The portfolio will contain work samples of a cover letter, resume, letters of recommendations, and thank you 

letters. The curriculum activities include art projects, bulletin boards, and music for children, nutritious snacks, playground 

activities, science activities, storytelling, and thematic lesson plans. This class meets all state standards. 

 

A. Flores (Agriculture) 

AGRICULTURE/SCIENCE ACADEMY PROGRAM OVERVIEW 

The Agriculture Science Academy is a four-year course designed to create an understanding of the 

agriculture industry, participate in the Agricultural Leadership Organization – FFA, and provide 

students with a hands-on project or work experience related to agriculture.  The students enrolled in 

this program will take a prescribed list of courses designed to meet the minimum requirements to 

enter the CSU/UC system.  Agricultural Leaders as well as Agricultural Universities will provide 

opportunities for the student to participate in job shadowing, internships and earn scholarship 

money.  This program promotes academics as well as the importance of agriculture education.  

Students are motivated to achieve a 2.5 GPA with the opportunity to enroll Honors & Advanced 

Placement classes.  The students will take many classes together creating a ―school within a 

school.‖.  Opportunities offered through the FFA youth organization will be an integral part of this 

program. The FFA offers many opportunities to earn recognition and awards. Students will be 

encouraged to have a Supervised Agricultural Experience (SAE) and will be offered the 

opportunity to participate in the Ventura County Fair.  Agriculture courses will include Plant 

Science, Animal Science, Ornamental Horticulture, Agriculture Business Management and 

Agriculture Mechanics. 

 
AGRICULTURE SCIENCE ACADEMY I  (Grade 9) 

The Agriculture Science Academy I class is an introductory/exploratory class to give students a 

chance to experience the field of Agriculture. The curriculum includes California Agriculture, 

Supervised Agricultural Experience, Leadership and the FFA, Basic Plant and Animal Science, 

Introduction to Ag. Business Management, Practical Agricultural Mechanics Employability and 

Careers.  

 
AGRICULTURE SCIENCE ACADEMY II  (Grade 10) 

The Agriculture Science Academy II class is offered for those students that have shown a sincere 

interest in the field of Agriculture and are continuing with the Agriculture Science Academy 

Program. Trips to the Agricultural Universities will be offered in this class. Active participation in 

FFA activities is expected.  An agricultural project is required in this class. 
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AGRICULTURE SCIENCE ACADEMY III  (Grade 11) 

The Agriculture Science Academy III class is offered for those students continuing with 

Agriculture/Science Academy Program. The curriculum in this class consists of an Advanced 

Animal and Plant Science curriculum. Students perform Job Shadowing with local Agriculture 

Partners and visit the Agriculture Universities. Active participation in FFA activities is expected.  

An agricultural project is required in the class. 

 

AGRICULTURE  SCIENCE ACADEMY IV  (Grade 12) 

The Agriculture Science Academy IV class is offered to the advanced students continuing with the 

Agriculture Science Academy Program. The curriculum is based on Agricultural Business 

Management, Employability, Careers Leaderships and other  related areas. Students participate in 

Internships with local Agriculture Partners and develop a portfolio of academic work, awards, 

projects and activities for use after graduation. Active participation in FFA activities is expected 

and a project is required. 

 

2. Determining Differentiation within Classrooms 

a. What differentiation strategies are used by teachers in the department in each course 

taught? 

 

The entire CTE Department discussed differentiation strategies that are used. 

 

English Learners: 

 B. Atwood (Automotive): Group Projects, Diagram Handouts. 

 A. Flores (Agriculture): Hands on Projects 

 J. Gregory (HSA): PowerPoints (visual/audio), Group Projects, Hands-On Projects. 

 D. Sillars (Technology): Online Visuals, Demos, Hands-On Modeling of Techniques 

(Projector), Individual Assistance. 

 

Special Education: 

 B. Atwood (Automotive): Individual Assistance, Peer Tutoring, Working in Pairs, Modifying 

lessons to highlight strengths. 

 A. Flores (Agriculture): Individual Assistance, Modifying lessons to highlight strengths 

 J. Gregory (HSA): Individual Assistance, Peer Tutoring, PowerPoints, Community Service, 

Working in Pairs, Modifying lessons to highlight strengths. 

 D. Sillars (Technology): Individual Assistance, Modifying lessons to highlight strengths, 

Online Visuals, Hands-On Modeling of Techniques (Projector). 

 

High Performing Students 

 B. Atwood (Automotive): Individual Work, Increased Responsibility / Challenges 

 A. Flores (Agriculture): Individual Work, Increased Responsibility / Challenges, Additional 

Leadership Roles, Community Service. 

 J. Gregory (HSA): Individual Work, Increased Responsibility / Challenges, Additional 

Leadership Roles, Community Service, Teacher Directed Rewrites. 

 D. Sillars (Technology): Individual Work, Increased Responsibility / Challenges, Advanced 

Techniques 
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b. How often are the various differentiation strategies used in each course taught? 

 B. Atwood (Automotive): Automotive - Mostly weekly. 

 A. Flores (Agriculture): Will include with lesson plans, etc. 

 J. Gregory (HSA): Detailed breakdown on ―Differentiated Curriculum Strategies in Consumer 

and Family‖. 

 D. Sillars (Technology): Techniques are used daily. 
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Appendix C: Master Schedule 

Teacher Period 0 Period 1 Period 2 Period 3 Period 4 Period 5 Period 6 

Ajiri, Sofia  Algebra 2, H Teacher Prep Trigonometry, CP Algebra 2, H Trigonometry, H Algebra 2, CP 

Arguelles, Edward  
American 
Government, CP 

World History, H World History, H 
American 
Government, CP 

Teacher Prep 
American 
Government, CP 

Atwood, William  Auto 1, 2 & 3 Teacher Prep 
Financial Math 
Applications 

Financial Math 
Applications 

Financial Math 
Applications 

Financial Math 
Applications 

Beckett, Judith  Teacher Prep Global Science, CP Health Health Health Health 

Binder, Melissa  Economics, CP Teacher Prep US History, SDAIE 
AVID Senior 
Seminar 

Yearbook Prep Yearbook 

Blevins, Brian  US History, CP US History, CP US History, CP 
World History, 
Sheltered 

US History, CP Teacher Prep 

Calhoun, Karen  Teacher Prep US History, AP 
9

th
 Grade 

Transitions 
9

th
 Grade 

Transitions 
9

th
 Grade 

Transitions 
9

th
 Grade 

Transitions 

Cathcard, Samuel  
Physical Education 
10 

Physical Education 
10 

Physical Education 
10 

Physical Education 
10 

Physical Education 
10 

Teacher Prep 

Colborn, Jeff  Global Science, CP 
Global Science, 
SDAIE 

Global Science, 
Sheltered 

Chemistry, CP Teacher Prep Chemistry, CP 

Davidson, Meta  Algebra 2, CP Algebra 1, CP Algebra 1, CP Algebra 1, CP Algebra 1, CP Teacher Prep 

Enriquez, Gabriel  AVID 2 World History, CP Teacher Prep  Teacher Prep / ASB Leadership / ASB Teacher Prep / ASB 

Enriquez, Stephanie  Teacher Prep Link Crew Government, SDAIE US History, CP Link Crew US History, CP 

Fischer-Dobson, 
Dedra 

 Resource Prep Social Studies, MC Social Studies, MC Teacher Prep Science, MC Social Studies, MC 

Flores, Alex  
Agriculture Science 
2 

Agriculture Science 
3 

Agriculture Science 
1 

Lead Teacher Prep Teacher Prep 
Agriculture 
Leadership 

Foster, Donald  Geometry, H Teacher Prep Geometry, H Algebra 1, CP Algebra 1, CP Algebra 1, CP 

Gomez, Edward  Teacher Prep World History, CP World History, CP Economics, CP World History, CP World History, CP 

Gomez, Susana Teacher Prep Physical Education 9 Physical Education 9 Physical Education 9 Physical Education 9 Physical Education 9 Athletics 
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Teacher Period 0 Period 1 Period 2 Period 3 Period 4 Period 5 Period 6 

Gomez, Valerie  English 11, CP Teacher Prep English 11, CP English 11, CP English 11, CP English 11, CP 

Gonzalez, Lydia  Biology, CP Biology, CP Biology, CP Teacher Prep Biology, SDAIE Biology, SDAIE 

Gorman, Kathryn  ELD 1 ELD 1 English 10, CP Teacher Prep English 10, CP English 10, CP 

Gregory, Jill  Teacher Prep 
Intro to Human 
Services 

Child Development, 
Honors 

Lead Teacher Prep 
Intro to Human 
Services 

Health Careers / 
Internships 

Health Careers / 
Internships 

Guzman, Daniel  Physical Education 9 Physical Education 9 Physical Education 9 Teacher Prep 
Athletic Director 
Prep 

Athletic Director 
Prep 

Halpern, Annette  ELD 2 ELD 2 English Transitions 1 ELD 3 ELD 3 Teacher Prep 

Halverson, Steve  English 9, H English 9, H English 9, H English 9, CP English 9, CP Teacher Prep 

Harrod, Gwen  
English 9 
Collaboration 

English 11 
Collaboration 

Resource Prep Teacher Prep Directed Studies 
English 10 
Collaboration 

Hillberry, Michelle  Geometry, CP CAHSEE Math Teacher Prep Geometry, CP Geometry, CP CAHSEE Math 

Kadansky, Benjamin Jazz Ensemble Band 
Instrumental Music 
Band 

Instrumental Music 
Band 

Band Teacher Prep 
Instrumental Music 
Band 

Band Teacher Prep 
Musical Theatre 
Band 

Lamb, Nicola  English 11, CP English 11, CP English 11, CP English 11, AP Teacher Prep English11, CP 

Lopez, Steven  Teacher Prep Physiology, CP Biology, CP Biology, CP Biology, H Biology, H 

Maag, Diane  Teacher Prep Math, MC Algebra 1, ACC 
Essential Algebra, 
ACC 

Resource Prep Math, MC 

Madrigal, Dora  Spanish 2, CP Teacher Prep Spanish 3, H Spanish 4, AP Spanish 3, H Spanish 2, CP 

McPherson, Amber  Teacher Prep US History, CP US History, CP Economics, CP Teacher Prep BTSA Teacher Prep 

Monroe, Leaf  Global Science, CP Teacher Prep Global Science, CP Global Science, CP Global Science, CP Global Science, CP 

Newville, Jessica  Algebra 1, CP Algebra 1A Statistics, CP Statistics, CP Geometry, H Teacher Prep 

Park, Ellen  Art 1B Art 1B Drawing 1B Teacher Prep Ceramics 1B Ceramics 1B 
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Teacher Period 0 Period 1 Period 2 Period 3 Period 4 Period 5 Period 6 

Payne, Kelley  English 9, CP English 9, CP Reading English 9, CP Reading Teacher Prep 

Petropulos, Diana  Global Science, CP Global Science, CP Teacher Prep Global Science, CP Global Science, H Global Science, H 

Quick, Cori  Spanish 3, CP Spanish 2, H Spanish 2, H Teacher Prep Spanish 1, CP Spanish 2, H 

Ramirez, Samuel  Spanish 2, H Spanish 2, H Teacher Prep Spanish 1, CP Spanish 2, H Spanish 1, CP 

Renteria, Veronica  English 10, CP English 9, CP Teacher Prep English 10, CP English 10, CP English 9, CP 

Rodriguez, Gloria  Geometry, SDAIE Algebra 2, CP Calculus, AP Algebra 2, CP Geometry, CP Teacher Prep 

Romero, Mariann  Drawing 1B Art 1B Teacher Prep Commercial Art 1B Commercial Art 1B Art 1B 

Rosique, Deborah  Algebra 1, CP Geometry, CP Geometry, CP Teacher Prep Algebra 1, CP Geometry, CP 

Royce, Christopher  Chemistry, CP Physics, CP Teacher Prep Chemistry, CP Chemistry, CP Chemistry, CP 

Ruiz, Nikole  Teacher Prep Global Science, ACC 
Biology 
Collaboration 

Science, MC Resource Prep 
9

th
 Grade 

Transitions, ACC 

Sanchez, Miguel  
World History, 
SDAIE 

World History, H World History, H World History, CP Teacher Prep Athletics 

Schmidt, Justin  Resource Prep English, MC English, MC English, MC Directed Studies Teacher Prep 

Sillars, Daniel  
Multimedia & Web 
Design 

Computer Literacy Teacher Prep Computer Literacy Computer Literacy Computer Literacy 

Smith, Betty  
World History, 
Collaboration 

US History, 
Collaboration 

Resource Prep Teacher Prep 
American 
Government, Coll. 

Directed Studies 

Soble, Karen  
Mythology and 
Legend 

Mythology and 
Legend 

Mythology and 
Legend 

English 10, H Teacher Prep English 10, H 

Speer, Gretchen  Teacher Prep AVID 1 English 9, CP English 9, CP CAHSEE English CAHSEE English 

Spinner, Paul  English 12, AP English 12, CP English 12, CP English 12, CP English 12, CP Teacher Prep 

Tapia Heredia, 
Daniela 

 Teacher Prep Algebra 1, SDAIE Algebra 1, CP Essential Algebra Algebra 1, CP Algebra 1, Sheltered 
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Teacher Period 0 Period 1 Period 2 Period 3 Period 4 Period 5 Period 6 

Thompson, Pamela  Teacher Prep English 10, H AVID 3 English 10, H English 10, CP English 10, CP 

Tonello, Paul  World History, CP US History, CP US History, CP Teacher Prep 
American 
Government, CP 

Economics, CP 

Torres, Michael  Computer Art, 1B Teacher Prep Computer Art, 1B Computer Art, 1B Computer Art, 1B Computer Art, 1B 

Whaley, Jody  Algebra 1, H Algebra 1, H Algebra 1, CP Teacher Prep Algebra 1, H Algebra 1, CP 

Wilkinson, Christine  Biology, CP Zoology, CP Biology, H Biology, H Teacher Prep Biology, CP 
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Appendix D: School Accountability Report Card 
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Appendix E: CBEDS School Information Form 

California Department of Education 
Educational Demographics Unit  

2010-11 CBEDS - Online Reporting Application (CBEDS-ORA)  
School Information Form (SIF) 

CD Code: 5672595 
District: Santa Paula Union High 

 
School Code: 5635776 
School: Santa Paula High 
 

A. Number of Classified Staff 

Description 

Hispanic or 
Latino of Any 

Race Male 

Pacific Islander 
not Hispanic 

Female 
Filipino not 

Hispanic Female 

Hispanic or 
Latina of Any 
Race Female 

African American 
not Hispanic 

Female 
White not 

Hispanic Female 

Two or More 
Races not 

Hispanic Female Total 

Full time Paraprofessionals 1 0 0 7 0 1 0 9 

Part time Paraprofessionals 0 0 0 0 0 0 0 0 

Full time Office/Clerical Staff 0 0 0 7 0 5 0 12 

Part time Office/Clerical Staff 0 0 0 0 0 0 0 0 

Full time Other Staff 3 0 0 3 0 2 0 8 

Part time Other Staff 1 0 0 0 0 2 0 3 

Demographics that include no classified staff have been removed for legibility 

Section B, C, D CDS Code: 5672595-5635776 
School: Santa Paula High  
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B. Educational Options 

The number of students in educational options.  
 

Type of Educational Option K-8 9-12 

Alternative Schools and Programs of Choice 0 0 

Magnet Schools or Programs 0 0 

Smaller Learning Communities 0 0 

Thematic Schools 0 0 

Total (unduplicated) 0 0 

 

C. Technology 

The number of computers less that 48 months old used for instruction-related purposes.  222  
The number of classrooms utilizing a high-speed Internet connection.   82  

 

D. Educational Calendar 

The type of calendar on which the school operates.  

Traditional Calendar  True  

Year-round Calendar 

  Single-track   False 
  Multitrack   False 

Single-track or multitrack only, the year-round calendar type. 

 
  60/20  False     90/30  False     Concept 6  False  
  Custom  False     60/15  False     45/15  False     Modified Concept  False  
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E. Parental Exception Waiver 

The number of parental exception waiver requests from English-language classrooms.  

Number requested   0 
Number granted   0  

 

F. Bilingual Paraprofessionals (Aides) 

The number of bilingual paraprofessionals (Aides) providing services to ELs.  
 
There is no data submitted for Section F. 
 
 

G. Alternative Schools Accountability Model Data (2009-10) 

ASAM Schools Only 

Enrollment Data 

Total unduplicated count of students enrolled during the school year. n/a  

Total number of long-term students enrolled during the school year. n/a  

    

Attendance Data 

Total number of apportionment DAYS claimed for all long-term students enrolled in the school during the reporting year. n/a  

  
 

Total number of DAYS of enrollment for all long-term students enrolled in the school during the reporting year. n/a  
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Appendix F: Graduation Requirements 
 

SANTA PAULA UNION HIGH SCHOOL DISTRICT BOARD POLICY 

 #6120 

 

 
GRADUATION REQUIREMENTS 

 

BASIC REQUIRED COURSE OF STUDY 

  Starting with class of 2003 

English (10 credits each in Grades 9-12) 40 40 

Mathematics 20 30 

Science (Minimum of one Physical and one 

    Biological Science) 20 (30 recommended) 20 (30 recommended) 

Social Studies (Global Concepts, U.S. History, 

 Government, Economics,  

 Geography/Study Skills 35  35 

Health  0  5 

Physical Education 20  20 

Fine Arts or Foreign Language 10  10 

Vocational Education 10  10 

Elective Courses  65   60 

  220   230 

 

 Note:  Freshmen class of 2003 will be required to take 10 more credits.  They will be required to 

                earn 230 credits for graduation. 

 

 Note: Freshmen class of 2004 will be required to pass the State Exit Exam in order to graduate. 

 

NINTH GRADE COURSE REQUIREMENT 

 

Effective with the class of 2003, all entering 9
th
 grade students will be required to enroll in and pass a one-

semester Health class. 

 

STANDARD OF PROFICIENCY – Class of 2003 only 

 

To receive a high school diploma, district students also must achieve at least minimum proficiency in reading 

comprehension, writing and mathematics.  The Board shall adopt proficiency standards in these areas and any 

others it deems appropriate.  All adopted proficiency standards shall correspond with the goals of the course of 

study required for graduation. 

 

STATE HIGH SCHOOL EXIT EXAM / STANDARD OF PROFICIENCY – Class of 2004 

 

The freshmen class of 2004 will be the first class that must pass a high school examination to receive a high 

school diploma.  This new graduation requirement was authorized by state law in April 1999 (Senate Bill 2X, 

Statutes of 1999).  The purpose of the High School Exit Examination will be to help improve student 

achievement at the high school level and to make sure that all graduates meet identified state content standards 

in reading, writing, and mathematics.  The EXIT Examination will serve as the proficiency level in reading 

comprehension, writing and mathematics. 
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SANTA PAULA UNION HIGH SCHOOL DISTRICT BOARD POLICY 

 #6120 

 
GRADUATION REQUIREMENTS – (continued) 

 

PHYSICAL EDUCATION CREDIT FOR ATHLETICS 

The Superintendent or designee may grant physical education credit for participation in district interscholastic 

athletic programs or the pep squad program.  A student may be exempted from physical education classes due to 

participation in athletics and pep squad programs only when such participation entails a comparable amount of 

time, physical activity, and meets the requirements prescribed in this policy.  The parents of the students may 

apply for up to 10 credits of physical education for participation in interscholastic athletics or pep squad; 

however, under unique circumstances, a student may petition for an additional 10 credits. 

 

This exemption must meet the following administrative regulations: 

 

A.  A letter from the parents requesting a waiver prior to the first interscholastic event 

 

B.  A copy of the Individual Learning Program completed by the advisor, coach, or instructor prior to the first 

interscholastic event of the season of sport 

 

C. The number of hours completed in athletics or pep squad 

 

The Superintendent or designee will determine the final approval of the request. 

 

A parent must petition for physical education credits for the student participating in athletics or pep squad.  A 

student must complete one season of sport successfully to earn five credits of physical education credit.   

 

ALTERNATIVES 

 

All alternative means for students to complete the prescribed course of study are Independent Study, approved 

correspondence courses, Adult School, and credit earned at a post-secondary institution. 

 

Legal Reference: 

EDUCATION CODE 

35160 Authority of Governing Boards 

35160.1 Board Authority of School Districts 

48431.6 Review and counseling of academic progress at age 16 or 10
th
 grade 

51215-51218 Student progress; standards of proficiency 

51220 Area of Study; grades 9-12 

51225-3 Requirements for graduation 
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SANTA PAULA UNION HIGH SCHOOL DISTRICT BOARD POLICY 

 #6120 

 
GRADUATION REQUIREMENTS – (concluded) 

 

51226 Model curriculum standards 

51230 American government and civics 

51242 Exemption from Physical education for athletic program participation's 

51400-51442 Diplomas and certificates 

 

VEHICLE CODE 

12507 Driver Education 

CODE OF REGULATIONS, TITLE 5 

1600-1651 Graduation of pupils from grade 12 and credit toward graduation 

 

 

 

 

 

 

ADOPTED: 5/18/82 

REVISED: 4/3/90 

  7/10/91 

  6/4/97 

  6/18/97 

  10/8/97 

  4/14/99 

  5/12/99 

  6/7/00 

  3/13/02 

  6/26/02 
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Appendix G: Multiyear Standardized Test Data 
 

STAR Exam: Multiyear Proficiency Level Scores 
 

Multi-year grade (9-11) level scores by proficiency levels: advanced, proficient, basic, below basic 
and far below basic compared. 
 

English: Language Arts 

 
9th  

Grade 
10th  

Grade 
11th  

Grade 
Total 

Advanced 

2006 10% 7% 9% - 

2007 12% 9% 11% - 

2008 11% 12% 10% - 

2009 13% 13% 11% - 

2010 11% 16% 15% - 

Proficient 

2006 18% 15% 18% - 

2007 18% 19% 18% - 

2008 21% 19% 23% - 

2009 27% 21% 29% - 

2010 29% 25% 23% - 

Basic 

2006 31% 28% 23% - 

2007 30% 34% 32% - 

2008 30% 37% 30% - 

2009 29% 37% 27% - 

2010 28% 31% 31% - 

Below Basic 

2006 21% 25% 27% - 

2007 27% 24% 21% - 

2008 25% 22% 19% - 

2009 21% 14% 17% - 

2010 18% 14% 18% - 

Far Below Basic 

2006 20% 24% 24% - 

2007 12% 14% 18% - 

2008 13% 10% 18% - 

2009 9% 16% 15% - 

2010 13% 14% 14% - 

Number of Students Taking Test 
2006 (9

th
) 

487 Students 
2007 (9

th
) 

481 Students 
2008 (9

th
) 

444 Students 
2009 (9

th
) 

476 Students 
2010 (9

th
) 

468 Students 

2006 (10
th

) 
416 Students 

2007 (10
th

) 
360 Students 

2008 (10
th

) 
337 Students 

2009 (10
th

) 
317 Students 

2010 (10
th

) 
366 Students 

2006 (11
th

) 
314 Students 

2007 (11
th

) 
319 Students 

2008 (11
th

) 
326 Students 

2009 (11
th

) 
255 Students 

2010 (11
th

) 
240 Students 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported   
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General Mathematics 

 
9th  

Grade 
10th  

Grade 
11th  

Grade 
Total 

Advanced 

2006 0% - - 0% 

2007 0% - - 0% 

2008 2% - - 2% 

2009 7% - - 7% 

2010 0% - - 0% 

Proficient 

2006 6% - - 6% 

2007 4% - - 4% 

2008 3% - - 3% 

2009 7% - - 7% 

2010 0% - - 0% 

Basic 

2006 25% - - 25% 

2007 32% - - 32% 

2008 27% - - 27% 

2009 7% - - 7% 

2010 0% - - 0% 

Below Basic 

2006 49% - - 49% 

2007 41% - - 41% 

2008 46% - - 46% 

2009 33% - - 33% 

2010 29% - - 29% 

Far Below Basic 

2006 20% - - 20% 

2007 23% - - 23% 

2008 22% - - 22% 

2009 47% - - 47% 

2010 71% - - 71% 

Number of Students Taking Test 
2006 (9

th
) 

230 Students 
2007 (9

th
) 

213 Students 
2008 (9

th
) 

147 Students 
2009 (9

th
) 

151 Students 
2010 (9

th
) 

17 Students 

2006 (10
th

) 
0 Students 

2007 (10
th

) 
0 Students 

2008 (10
th

) 
0 Students 

2009 (10
th

) 
0 Students 

2010 (10
th

) 
0 Students 

2006 (11
th

) 
0 Students 

2007 (11
th

) 
0 Students 

2008 (11
th

) 
0 Students 

2009 (11
th

) 
0 Students 

2009 (11
th

) 
0 Students 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  

 

  



 338  

 

Algebra I 

 
9th  

Grade 
10th  

Grade 
11th  

Grade 
Total 

Advanced 

2006 1% 0% 0% 1% 

2007 0% 0% 0% 05 

2008 2% 0% 0% 2% 

2009 3% 0% 0% 2% 

2010 1% 1% 0% 1% 

Proficient 

2006 22% 8% 9% 14% 

2007 17% 9% 0% 13% 

2008 20% 3% 3% 14% 

2009 21% 10% 7% 18% 

2010 13% 5% 10% 11% 

Basic 

2006 33% 25% 12% 27% 

2007 41% 29% 20% 35% 

2008 30% 33% 24% 30% 

2009 19% 22% 27% 20% 

2010 27% 26% 10% 26% 

Below Basic 

2006 33% 46% 49% 40% 

2007 31% 50% 63% 40% 

2008 38% 49% 45% 42% 

2009 37% 41% 47% 38% 

2010 34% 46% 66% 39% 

Far Below Basic 

2006 11% 22% 30% 18% 

2007 11% 12% 17% 12% 

2008 10% 16% 27% 13% 

2009 21% 27% 20% 22% 

2010 24% 22% 14% 23% 

Number of Students Taking Test 
2006 (9

th
) 

184 Students 
2007 (9

th
) 

205 Students 
2008 (9

th
) 

216 Students 
2009 (9

th
) 

385 Students 
2010 (9

th
) 

361 Students 

2006 (10
th

) 
171 Students 

2007 (10
th

) 
120 Students 

2008 (10
th

) 
80 Students 

2009 (10
th

) 
102 Students 

2010 (10
th

) 
106 Students 

2006 (11
th

) 
43 Students 

2007 (11
th

) 
35 Students 

2008 (11
th

) 
33 Students 

2009 (11
th

) 
15 Students 

2010 (11
th

) 
29 Students 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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Geometry 

 
9th  

Grade 
10th  

Grade 
11th  

Grade 
Total 

Advanced 

2006 2% 1% 0% 1% 

2007 2% 0% 0% 0% 

2008 16% 1% 0% 4% 

2009 5% 0% 0% 1% 

2010 4% 1% 0% 2% 

Proficient 

2006 38% 8% 3% 12% 

2007 31% 6% 1% 9% 

2008 32% 7% 1% 10% 

2009 34% 8% 4% 13% 

2010 45% 6% 0% 15% 

Basic 

2006 45% 32% 8% 27% 

2007 41% 23% 11% 22% 

2008 29% 18% 7% 17% 

2009 32% 22% 23% 24% 

2010 37% 32% 27% 32% 

Below Basic 

2006 15% 49% 56% 45% 

2007 26% 53% 58% 50% 

2008 20% 55% 61% 49% 

2009 19% 51% 45% 42% 

2010 10% 44% 60% 38% 

Far Below Basic 

2006 0% 11% 34% 16% 

2007 0% 18% 30% 19% 

2008 3% 20% 31% 19% 

2009 10% 19% 29% 20% 

2010 5% 16% 13% 13% 

Number of Students Taking Test 
2006 (9

th
) 

47 Students 
2007 (9

th
) 

58 Students 
2008 (9

th
) 

69 Students 
2009 (9

th
) 

62 Students 
2010 (9

th
) 

83 Students 

2006 (10
th

) 
150 Students 

2007 (10
th

) 
149 Students 

2008 (10
th

) 
153 Students 

2009 (10
th

) 
136 Students 

2010 (10
th

) 
172 Students 

2006 (11
th

) 
79 Students 

2007 (11
th

) 
116 Students 

2008 (11
th

) 
95 Students 

2009 (11
th

) 
80 Students 

2010 (11
th

) 
67 Students 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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Algebra II 

 
9th  

Grade 
10th  

Grade 
11th  

Grade 
Total 

Advanced 

2006 - 0% 0% 0% 

2007 * 10% 3% 5% 

2008 * 8% 3% 5% 

2009 * 15% 1% 8% 

2010 * 7% 3% 5% 

Proficient 

2006 - 27% 2% 7% 

2007 * 24% 13% 17% 

2008 * 32% 12% 18% 

2009 * 33% 14% 20% 

2010 * 33% 19% 25% 

Basic 

2006 - 40% 19% 24% 

2007 * 36% 26% 29% 

2008 * 40% 30% 33% 

2009 * 21% 24% 23% 

2010 * 32% 33% 33% 

Below Basic 

2006 - 17% 36% 32% 

2007 * 29% 36% 34% 

2008 * 15% 29% 24% 

2009 * 23% 34% 30% 

2010 * 25% 26% 25% 

Far Below Basic 

2006 - 17% 43% 38% 

2007 * 2% 22% 16% 

2008 * 4% 27% 19% 

2009 * 8% 27% 19% 

2010 * 4% 20% 12% 

Number of Students Taking Test 
2006 (9

th
) 

0 Students 
2007 (9

th
) 

2 Students 
2008 (9

th
) 

1 Students 
2009 (9

th
) 

7 Students 
2010 (9

th
) 

2 Students 

2006 (10
th

) 
30 Students 

2007 (10
th

) 
42 Students 

2008 (10
th

) 
52 Students 

2009 (10
th

) 
52 Students 

2010 (10
th

) 
57 Students 

2006 (11
th

) 
106 Students 

2007 (11
th

) 
102 Students 

2008 (11
th

) 
112 Students 

2009 (11
th

) 
96 Students 

2010 (11
th

) 
70 Students 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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Summative High School Mathematics 

 
9th  

Grade 
10th  

Grade 
11th  

Grade 
Total 

Advanced 

2006 - - 0% 0% 

2007 - - 0% 0% 

2008 - * 6% 6% 

2009 * * 3% 2% 

2010 - * 36% 37% 

Proficient 

2006 - - 14% 14% 

2007 - - 35% 35% 

2008 - * 35% 36% 

2009 * * 35% 40% 

2010 - * 31% 33% 

Basic 

2006 - - 31% 31% 

2007 - - 27% 27% 

2008 - * 38% 39% 

2009 * * 38% 35% 

2010 - * 21% 19% 

Below Basic 

2006 - - 51% 51% 

2007 - - 27% 27% 

2008 - * 18% 17% 

2009 * * 25% 23% 

2010 - * 7% 6% 

Far Below Basic 

2006 - - 3% 3% 

2007 - - 12% 12% 

2008 - * 3% 3% 

2009 - - 0% 0% 

2010 - * 5% 6% 

Number of Students Taking Test 
2006 (9

th
) 

0 Students 
2007 (9

th
) 

0 Students 
2008 (9

th
) 

0 Students 
2009 (9

th
) 

1 Students 
2010 (9

th
) 

0 Students 

2006 (10
th

) 
0 Students 

2007 (10
th

) 
0 Students 

2008 (10
th

) 
2 Students 

2009 (10
th

) 
2 Students 

2010 (10
th

)  
10 Students 

2006 (11
th

) 
35 Students 

2007 (11
th

) 
26 Students 

2008 (11
th

) 
34 Students 

2009 (11
th

) 
40 Students 

2010 (11
th

) 
42 Students 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  

 

 

  



 342  

 

World History 

 
9th  

Grade 
10th  

Grade 
11th  

Grade 
Total 

Advanced 

2006 - 10% - 10% 

2007 2% 12% * 10% 

2008 6% 12% 0% 11% 

2009 5% 20% 17% 17% 

2010 4% 28% 8% 23% 

Proficient 

2006 - 16% - 16% 

2007 3% 20% * 17% 

2008 4% 19% 0% 16% 

2009 16% 14% 0% 14% 

2010 15% 20% 13% 19% 

Basic 

2006 - 30% - 30% 

2007 24% 27% * 27% 

2008 19% 31% 14% 28% 

2009 31% 25% 0% 25% 

2010 22% 22% 38% 23% 

Below Basic 

2006 - 16% - 16% 

2007 18% 16% * 17% 

2008 21% 17% 29% 18% 

2009 15% 18% 25% 18% 

2010 13% 11% 13% 11% 

Far Below Basic 

2006 - 28% - 28% 

2007 53% 25% * 29% 

2008 50% 21% 57% 27% 

2009 33% 23% 58% 26% 

2010 47% 19% 29% 23% 

Number of Students Taking Test 
2006 (9

th
) 

0 Students 
2007 (9

th
) 

62 Students 
2008 (9

th
) 

72 Students 
2009 (9

th
) 

55 Students 
2010 (9

th
) 

55 Students 

2006 (10
th

) 
415 Students 

2007 (10
th

) 
361 Students 

2008 (10
th

) 
310 Students 

2009 (10
th

) 
275 Students 

2010 (10
th

) 
328 Students 

2006 (11
th

) 
0 Students 

2007 (11
th

) 
0 Students 

2008 (11
th

) 
14 Students 

2009 (11
th

) 
12 Students 

2010 (11
th

) 
25 Students 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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US History 

 
9th  

Grade 
10th  

Grade 
11th  

Grade 
Total 

Advanced 

2006 - - 18% 18% 

2007 - - 23% 23% 

2008 - - 24% 24% 

2009 - - 26% 26% 

2010 - - 28% 28% 

Proficient 

2006 - - 25% 25% 

2007 - - 21% 21% 

2008 - - 20% 20% 

2009 - - 29% 29% 

2010 - - 18% 18% 

Basic 

2006 - - 23% 23% 

2007 - - 28% 28% 

2008 - - 27% 27% 

2009 - - 22% 22% 

2010 - - 23% 23% 

Below Basic 

2006 - - 19% 19% 

2007 - - 17% 17% 

2008 - - 14% 14% 

2009 - - 8% 8% 

2010 - - 13% 13% 

Far Below Basic 

2006 - - 14% 14% 

2007 - - 11% 11% 

2008 - - 15% 15% 

2009 - - 15% 15% 

2010 - - 19% 19% 

Number of Students Taking Test 
2006 (9

th
) 

0 Students 
2007 (9

th
) 

0 Students 
2008 (9

th
) 

0 Students 
2009 (9

th
) 

0 Students 
2010 (9

th
) 

0 Students 

2006 (10
th

) 
0 Students 

2007 (10
th

) 
0 Students 

2008 (10
th

) 
0 Students 

2009 (10
th

) 
0 Students 

2010 (10
th

) 
0 Students 

2006 (11
th

) 
303 Students 

2007 (11
th

) 
319 Students 

2008 (11
th

) 
327 Students 

2009 (11
th

) 
251 Students 

2010 (11
th

) 
240 Students 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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Life Science 

 
9th  

Grade 
10th  

Grade 
11th  

Grade 
Total 

Advanced 

2006 - 4% - 4% 

2007 - 9% - 9% 

2008 - 12% - 12% 

2009 - 13% - 13% 

2010 - 16% - 16% 

Proficient 

2006 - 13% - 13% 

2007 - 17% - 17% 

2008 - 15% - 15% 

2009 - 20% - 20% 

2010 - 19% - 19% 

Basic 

2006 - 25% - 25% 

2007 - 24% - 24% 

2008 - 29% - 29% 

2009 - 30% - 30% 

2010 - 33% - 33% 

Below Basic 

2006 - 32% - 32% 

2007 - 21% - 21% 

2008 - 21% - 21% 

2009 - 15% - 15% 

2010 - 17% - 17% 

Far Below Basic 

2006 - 26% - 26% 

2007 - 29% - 29% 

2008 - 24% - 24% 

2009 - 22% - 22% 

2010 - 16% - 16% 

Number of Students Taking Test 
2006 (9

th
) 

0 Students 
2007 (9

th
) 

0 Students 
2008 (9

th
) 

0 Students 
2009 (9

th
) 

0 Students 
2010 (9

th
) 

000 Students 

2006 (10
th

) 
408 Students 

2007 (10
th

) 
358 Students 

2008 (10
th

) 
341 Students 

2009 (10
th

) 
317 Students 

2010 (10
th

) 
365 Students 

2006 (11
th

) 
0 Students 

2007 (11
th

) 
0 Students 

2008 (11
th

) 
0 Students 

2009 (11
th

) 
0 Students 

2010 (11
th

) 
000 Students 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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Biology 
 9th  

Grade 
10th  

Grade 
11th  

Grade 
Total 

Advanced 

2006 * 5% 1% 4% 

2007 4% 10% 3% 8% 

2008 3% 11% 0% 8% 

2009 12% 10% 3% 9% 

2010 0% 11% 4% 9% 

Proficient 

2006 * 19% 14% 17% 

2007 18% 25% 11% 21% 

2008 10% 23% 8% 19% 

2009 12% 21% 9% 18% 

2010 9% 27% 22% 25% 

Basic 

2006 * 44% 28% 40% 

2007 18% 41% 50% 42% 

2008 29% 40% 49% 41% 

2009 32% 40% 46% 41% 

2010 39% 39% 46% 40% 

Below Basic 

2006 * 23% 43% 28% 

2007 14% 14% 28% 18% 

2008 32% 17% 24% 20% 

2009 27% 17% 22% 19% 

2010 26% 13% 16% 15% 

Far Below Basic 

2006 * 9% 14% 11% 

2007 46% 9% 9% 12% 

2008 26% 10% 19% 13% 

2009 17% 11% 20% 13% 

2010 26% 10% 12% 12% 

Number of Students Taking Test 
2006 (9

th
) 

3 Students 
2007 (9

th
) 

28 Students 
2008 (9

th
) 

31 Students 
2009 (9

th
) 

41 Students 
2010 (9

th
) 

23 Students 

2006 (10
th

) 
224 Students 

2007 (10
th

) 
273 Students 

2008 (10
th

) 
261 Students 

2009 (10
th

) 
252 Students 

2010 (10
th

) 
283 Students 

2006 (11
th

) 
88 Students 

2007 (11
th

) 
109 Students 

2008 (11
th

) 
75 Students 

2009 (11
th

) 
65 Students 

2010 (11
th

) 
50 Students 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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Chemistry 

 
9th  

Grade 
10th  

Grade 
11th  

Grade 
Total 

Advanced 

2006 - - 4% 4% 

2007 - - 13% 13% 

2008 - * 5% 5% 

2009 - * 4% 4% 

2010 - * 11% 14% 

Proficient 

2006 - - 24% 24% 

2007 - - 23% 23% 

2008 - * 21% 21% 

2009 - * 27% 28% 

2010 - * 39% 38% 

Basic 

2006 - - 49% 49% 

2007 - - 53% 53% 

2008 - * 47% 46% 

2009 - * 51% 50% 

2010 - * 35% 34% 

Below Basic 

2006 - - 15% 15% 

2007 - - 9% 9% 

2008 - * 17% 17% 

2009 - * 14% 13% 

2010 - * 12% 11% 

Far Below Basic 

2006 - - 7% 7% 

2007 - - 3% 3% 

2008 - * 10% 10% 

2009 - * 3% 4% 

2010 - * 4% 3% 

Number of Students Taking Test 
2006 (9

th
) 

0 Students 
2007 (9

th
) 

0 Students 
2008 (9

th
) 

0 Students 
2009 (9

th
) 

0 Students 
2010 (9

th
) 

0 Students 

2006 (10
th

) 
0 Students 

2007 (10
th

) 
0 Students 

2008 (10
th

) 
3 Students 

2009 (10
th

) 
2 Students 

2010 (10
th

) 
4 Students 

2006 (11
th

) 
97 Students 

2007 (11
th

) 
93 Students 

2008 (11
th

) 
146 Students 

2009 (11
th

) 
117 Students 

2010 (11
th

) 
85 Students 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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Earth Science 

 
9th  

Grade 
10th  

Grade 
11th  

Grade 
Total 

Advanced 

2006 5% 1% 0% 4% 

2007 6% 4% 11% 6% 

2008 7% 0% 0% 6% 

2009 16% 3% 12% 14% 

2010 15% 7% 0% 14% 

Proficient 

2006 16% 11% 5% 14% 

2007 18% 10% 11% 16% 

2008 19% 13% 33% 19% 

2009 27% 17% 12% 25% 

2010 32% 28% 36% 31% 

Basic 

2006 47% 42% 40% 45% 

2007 40% 44% 33% 41% 

2008 42% 42% 33% 42% 

2009 38% 44% 35% 38% 

2010 35% 28% 18% 34% 

Below Basic 

2006 21% 29% 40% 24% 

2007 18% 28% 17% 19% 

2008 16% 24% 20% 17% 

2009 11% 28% 29% 13% 

2010 12% 25% 18% 14% 

Far Below Basic 

2006 11% 18% 15% 13% 

2007 18% 14% 28% 18% 

2008 15% 20% 13% 16% 

2009 9% 8% 12% 9% 

2010 6% 12% 27% 7% 

Number of Students Taking Test 
2006 (9

th
) 

337 Students 
2007 (9

th
) 

373 Students 
2008 (9

th
) 

356 Students 
2009 (9

th
) 

373 Students 
2010 (9

th
) 

400 Students 

2006 (10
th

) 
152 Students 

2007 (10
th

) 
79 Students 

2008 (10
th

) 
45 Students 

2009 (10
th

) 
36 Students 

2010 (10
th

) 
60 Students 

2006 (11
th

) 
2 Students 

2007 (11
th

) 
18 Students 

2008 (11
th

) 
15 Students 

2009 (11
th

) 
17 Students 

2010 (11
th

) 
11 Students 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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Star Exam Multiyear Significant Sub-Population Proficiency Level Scores 
 

Multi-year grade level scores of significant sub-populations by proficiency levels: advanced, 
proficient, basic, below basic and far below basic. 
 

English-Language Arts 
Percent Proficient & Above 

 9th Grade 10th Grade 11th Grade Total 
Hispanic 

2006 25% 19% 26% - 

2007 28% 25% 26% - 

2008 29% 27% 28% - 

2009 38% 30% 37% - 

2010 38% 40% 35% - 

White 
2006 54% 47% 28% - 

2007 52% 51% 51% - 

2008 63% 51% 60% - 

2009 67% 67% 65% - 

2010 80% 69% 71% - 

English Learners 
2006 54% 47% 28% - 

2007 52% 51% 51% - 

2008 63% 51% 60% - 

2009 67% 67% 65% - 

2010 16% 21% 2% - 

Economically Disadvantaged 
2006 22% 17% 23% - 

2007 25% 22% 23% - 

2008 28% 26% 27% - 

2009 36% 29% 36% - 

2010 36% 38% 31% - 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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General Mathematics 
Percent Proficient & Above 

 9th Grade 10th Grade 11th Grade Total 
Hispanic 

2006 6% - - 6% 

2007 4% - - 4% 

2008 5% - - 5% 

2009 14% - - 14% 

2010 0% - - 0% 

White 

2006 6% - - 6% 

2007 7% - - 7% 

2008 * - - * 

2009 20% * - 17% 

2010 - - - - 

English Learners 

2006 3% - - 3% 

2007 3% - - 3% 

2008 3% - - 3% 

2009 * - - * 

2010 0% - - 0% 

Economically Disadvantaged 

2006 5% - - 5% 

2007 4% - - 4% 

2008 6% - - 6% 

2009 17% - - 17% 

2010 0% - - 0% 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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Algebra I 
Percent Proficient & Above 

 9th Grade 10th Grade 11th Grade Total 
Hispanic 

2006 21% 7% 9% 13% 

2007 16% 9% 0% 12% 

2008 21% 3% 3% 15% 

2009 24% 9% 7% 20% 

2010 14% 6% 11% 12% 

White 

2006 41% 18% * 28% 

2007 25% * * 20% 

2008 40% * * 30% 

2009 20% * - 17% 

2010 18% * * 15% 

English Learners 

2006 14% 4% * 8% 

2007 15% 0% * 11% 

2008 14% 3% 0% 9% 

2009 16% 5% * 13% 

2010 9% 3% 6% 7% 

Economically Disadvantaged 

2006 20% 7% 7% 13% 

2007 16% 9% 0% 12% 

2008 23% 4% 4% 16% 

2009 22% 11% 0% 19% 

2010 14% 5% 9% 12% 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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Geometry 
Percent Proficient & Above 

 9th Grade 10th Grade 11th Grade Total 
Hispanic 

2006 36% 6% 1% 9% 

2007 31% 5% 1% 7% 

2008 37% 7% 4% 12% 

2009 47% 7% 1% 13% 

2010 49% 8% 0% 17% 

White 

2006 * 17% * 24% 

2007 46% 15% * 21% 

2008 * 11% * 17% 

2009 * 25% * 25% 

2010 * * - 9% 

English Learners 

2006 * 0% 0% 3% 

2007 30% * 0% 14% 

2008 25% 3% 0% 6% 

2009 31% 10% 0% 9% 

2010 * 5% 0% 6% 

Economically Disadvantaged 

2006 38% 8% 2% 11% 

2007 22% 6% 1% 7% 

2008 48% 7% 0% 13% 

2009 48% 7% 5% 15% 

2010 47% 7% 0% 16% 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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Algebra II 
Percent Proficient & Above 

 9th Grade 10th Grade 11th Grade Total 
Hispanic 

2006 - 21% 1% 5% 

2007 * 31% 14% 19% 

2008 * 47% 16% 29% 

2009 - 44% 14% 23% 

2010 * 37% 18% 26% 

White 

2006 - * * 27% 

2007 * * 24% 32% 

2008 * 36% 13% 27% 

2009 * * 7% 33% 

2010 * * * 50% 

English Learners 

2006 - - 0% 0% 

2007 - - * * 

2008 - * * * 

2009 - * 0% 11% 

2010 -* 33% * 20% 

Economically Disadvantaged 

2006 - 20% 1% 4% 

2007 - - * * 

2008 * 39% 11% 20% 

2009 * 42% 16% 27% 

2010 * 40% 15% 26% 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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Summative High School Mathematics 
Percent Proficient & Above 

 9th Grade 10th Grade 11th Grade Total 
Hispanic 

2006 - - 17% 17% 

2007 - - 32% 32% 

2008 - * 39% 38% 

2009 * * 40% 44% 

2010 - * 64% 66% 

White 

2006 - - * * 

2007 - - * * 

2008 - * * 55% 

2009 - * * * 

2010 - * * * 

English Learners 

2006 - - - - 

2007 - - - - 

2008 - - - - 

2009 - - * * 

2010 - - * * 

Economically Disadvantaged 

2006 - - 17% 17% 

2007 - - 27% 27% 

2008 - * 60% 56% 

2009 * * 30% 36% 

2010 - * 70% 71% 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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World History 
Percent Proficient & Above 

 9th Grade 10th Grade 11th Grade Total 
Hispanic 

2006 - 23% - 23% 

2007 5% 29% * 25% 

2008 8% 28% 0% 23% 

2009 20% 29% 17% 27% 

2010 19% 46% 17% 40% 

White 

2006 - 48% - 48% 

2007 * 51% - 46% 

2008 * 52% * 50% 

2009 * 76% * 77% 

2010 * 91% * 85% 

English Learners 

2006 - 1% - 1% 

2007 0% 8% - 6% 

2008 0% 4% 0% 3% 

2009 4% 19% * 15% 

2010 14% 26% 8% 23% 

Economically Disadvantaged 

2006 - 21% - 21% 

2007 4% 28% * 24% 

2008 8% 27% 0% 22% 

2009 22% 29% 18% 27% 

2010 16% 44% 17% 39% 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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US History 
Percent Proficient & Above 

 9th Grade 10th Grade 11th Grade Total 
Hispanic 

2006 - - 40% 40% 

2007 - - 40% 40% 

2008 - - 40% 40% 

2009 - - 52% 52% 

2010 - - 43% 43% 

White 

2006 - - 62% 62% 

2007 - - 65% 65% 

2008 - - 64% 64% 

2009 - - 76% 76% 

2010 - - 79% 79% 

English Learners 

2006 - - 7% 7% 

2007 - - 10% 10% 

2008 - - 4% 4% 

2009 - - 23% 23% 

2010 - - 4% 4% 

Economically Disadvantaged 

2006 - - 36% 36% 

2007 - - 37% 37% 

2008 - - 38% 38% 

2009 - - 51% 51% 

2010 - - 38% 38% 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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Life Science 
Percent Proficient & Above 

 9th Grade 10th Grade 11th Grade Total 
Hispanic 

2006 - 14% - 14% 

2007 - 23% - 23% 

2008 - 40% - 40% 

2009 - 29% - 29% 

2010 - 32% - 32% 

White 

2006 - 38% - 38% 

2007 - 51% - 51% 

2008 - 49% - 49% 

2009 - 67% - 67% 

2010 - 77% - 77% 

English Learners 

2006 - 0% - 0% 

2007 - 3% - 3% 

2008 - 2% - 2% 

2009 - 14% - 14% 

2010 - 15% - 15% 

Economically Disadvantaged 

2006 - 13% - 13% 

2007 - 22% - 22% 

2008 - 23% - 23% 

2009 - 29% - 29% 

2010 - 32% - 32% 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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Biology 
Percent Proficient & Above 

 9th Grade 10th Grade 11th Grade Total 
Hispanic 

2006 * 19% 11% 17% 

2007 22% 33% 13% 27% 

2008 7% 31% 9% 24% 

2009 23% 26% 11% 23% 

2010 9% 35% 21% 31% 

White 

2006 * 44% * 45% 

2007 * 51% * 44% 

2008 * 49% * 43% 

2009 * 80% * 75% 

2010 * 73% * 73% 

English Learners 

2006 * 0% 0% 0% 

2007 * 6% 0% 5% 

2008 0% 4% 0% 2% 

2009 7% 15% 4% 11% 

2010 * 17% 9% 14% 

Economically Disadvantaged 

2006 * 19% 8% 15% 

2007 14% 30% 13% 24% 

2008 11% 31% 12% 25% 

2009 23% 27% 12% 24% 

2010 6% 35% 17% 31% 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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Chemistry 
Percent Proficient & Above 

 9th Grade 10th Grade 11th Grade Total 
Hispanic 

2006 - - 31% 31% 

2007 - - 36% 36% 

2008 - * 22% 22% 

2009 - * 26% 27% 

2010 - * 46% 47% 

White 

2006 - - 8% 8% 

2007 - - 35% 35% 

2008 - * 41% 45% 

2009 - * 48% 45% 

2010 - - * * 

English Learners 

2006 - - * * 

2007 - - - - 

2008 - - * * 

2009 - - 0% 0% 

2010 - - * * 

Economically Disadvantaged 

2006 - - 29% 29% 

2007 - - 32% 32% 

2008 - - 23% 23% 

2009 - * 25% 25% 

2010 - * 41% 42% 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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Earth Science 
Percent Proficient & Above 

 9th Grade 10th Grade 11th Grade Total 
Hispanic 

2006 20% 10% 5% 18% 

2007 21% 11% 18% 19% 

2008 23% 11% 33% 22% 

2009 41% 21% 14% 38% 

2010 45% 35% 36% 44% 

White 

2006 36% * - 35% 

2007 48% * * 48% 

2008 58% * - 59% 

2009 55% * * 57% 

2010 79% * - 75% 

English Learners 

2006 11% 2% * 7% 

2007 16% 0% * 14% 

2008 12% 15% * 12% 

2009 25% 18% * 24% 

2010 26% 28% * 27% 

Economically Disadvantaged 

2006 19% 9% 0% 15% 

2007 19% 14% 27% 18% 

2008 23% 14% 36% 22% 

2009 38% 22% * 36% 

2010 44% 32% * 42% 

* Number of pupils in this category is too small for statistical accuracy or privacy protection. 
- No Data Reported  
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CAHSEE Subtest Scores for 10th, 11th and 12th Grade 
 

10th Grade: English Language Arts 

 

ELA: 10th Grade 2005-2006 
 10

th
 (Mar) 

Mean Scaled Score 365 

Reading: Correct Word Analysis 72% 

Reading: Correct Reading Comp. 67% 

Reading: Lit. Resp. Analysis 70% 

Writing: Correct Writing Strat. 66% 

Writing: Correct Writing Conv. 67% 

Writing Applications: Essay 2.3 

 

ELA: 10th Grade 2006-2007 
 10

th
 (Mar) 10

th
 (May) 

Mean Scaled Score 370 * 

Reading: Correct Word Analysis 78% * 

Reading: Correct Reading Comp. 71% * 

Reading: Lit. Resp. Analysis 74% * 

Writing: Correct Writing Strat. 65% * 

Writing: Correct Writing Conv. 68% * 

Writing Applications: Essay 2.5 * 

 

ELA: 10th Grade 2007-2008 
 10

th
 (Mar) 10

th
 (May) 

Mean Scaled Score 374 374 

Reading: Correct Word Analysis 82% 66% 

Reading: Correct Reading Comp. 73% 75% 

Reading: Lit. Resp. Analysis 74% 79% 

Writing: Correct Writing Strat. 64% 69% 

Writing: Correct Writing Conv. 77% 80% 

Writing Applications: Essay 2.4 2.3 

 

ELA: 10th Grade 2008-2009 
 10

th
 (Mar) 10

th
 (May) 

Mean Scaled Score 370 * 

Reading: Correct Word Analysis 72% * 

Reading: Correct Reading Comp. 71% * 

Reading: Lit. Resp. Analysis 74% * 

Writing: Correct Writing Strat. 66% * 

Writing: Correct Writing Conv. 72% * 

Writing Applications: Essay 2.4 * 

 

ELA: 10th Grade 2009-2010 
 10

th
 (Mar) 10

th
 (May) 

Mean Scaled Score 353 * 

Reading: Correct Word Analysis 72% * 

Reading: Correct Reading Comp. 78% * 

Reading: Lit. Resp. Analysis 63% * 

Writing: Correct Writing Strat. 55% * 

Writing: Correct Writing Conv. 74% * 

Writing Applications: Essay 1.5 * 
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10th Grade: Mathematics 

 

Mathematics: 10th Grade 2005-2006 
 10

th
 (Mar) 

Mean Scaled Score 368 

Probability & Statistics 73% 

Number Sense 62% 

Algebra & Functions 66% 

Measurement & Geometry 58% 

Algebra I 55% 

 

Mathematics: 10th Grade 2006-2007 
 10

th
 (Mar) 10

th
 (May) 

Mean Scaled Score 369 * 

Probability & Statistics 71% * 

Number Sense 62% * 

Algebra & Functions 65% * 

Measurement & Geometry 60% * 

Algebra I 58% * 

 

Mathematics: 10th Grade 2007-2008 
 10

th
 (Mar) 10

th
 (May) 

Mean Scaled Score 379 368 

Probability & Statistics 73% 74% 

Number Sense 73% 62% 

Algebra & Functions 69% 68% 

Measurement & Geometry 66% 57% 

Algebra I 59% 53% 

 

Mathematics: 10th Grade 2008-2009 
 10

th
 (Mar) 10

th
 (May) 

Mean Scaled Score 373 * 

Probability & Statistics 68% * 

Number Sense 67% * 

Algebra & Functions 69% * 

Measurement & Geometry 61% * 

Algebra I 59% * 

 

Mathematics: 10th Grade 2009-2010 
 10

th
 (Mar) 10

th
 (May) 

Mean Scaled Score 384 * 

Probability & Statistics 77% * 

Number Sense 69% * 

Algebra & Functions 77% * 

Measurement & Geometry 66% * 

Algebra I 64% * 
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11th Grade: English Language Arts 

 

ELA: 11th Grade 2005-2006 
 11

th
 (Nov) 11

th
 (Mar) 

Mean Scaled Score 331 335 

Reading: Correct Word Analysis 52% 58% 

Reading: Correct Reading Comp. 52% 49% 

Reading: Lit. Resp. Analysis 50% 54% 

Writing: Correct Writing Strat. 46% 52% 

Writing: Correct Writing Conv. 50% 52% 

Writing Applications: Essay 1.5 2.0 

 

ELA: 11th Grade 2006-2007 
  11

th
 (Oct) 11

th
 (Feb) 

Mean Scaled Score 332 331 

Reading: Correct Word Analysis 58% 53% 

Reading: Correct Reading Comp. 52% 51% 

Reading: Lit. Resp. Analysis 60% 52% 

Writing: Correct Writing Strat. 49% 45% 

Writing: Correct Writing Conv. 54% 50 

Writing Applications: Essay 2.0 1.9 

 

ELA: 11th Grade 2007-2008 
 11

th
 (Oct) 11

th
 (Feb) 

Mean Scaled Score 346 352 

Reading: Correct Word Analysis 57% 72% 

Reading: Correct Reading Comp. 61% 59% 

Reading: Lit. Resp. Analysis 62% 71% 

Writing: Correct Writing Strat. 52% 52% 

Writing: Correct Writing Conv. 63% 67% 

Writing Applications: Essay 2.2 2.0 

 

ELA: 11th Grade 2008-2009 
 11

th
 (Oct) 11

th
 (Feb) 

Mean Scaled Score 347 347 

Reading: Correct Word Analysis 60% 66% 

Reading: Correct Reading Comp. 61% 67% 

Reading: Lit. Resp. Analysis 62% 61% 

Writing: Correct Writing Strat. 50% 52% 

Writing: Correct Writing Conv. 63% 61% 

Writing Applications: Essay 2.1 2.1 

 

ELA: 11th Grade 2008-2009 
 11

th
 (Nov) 11

th
 (Feb) 

Mean Scaled Score 353 345 

Reading: Correct Word Analysis 62% 68% 

Reading: Correct Reading Comp. 65% 57% 

Reading: Lit. Resp. Analysis 65% 63% 

Writing: Correct Writing Strat. 55% 50% 

Writing: Correct Writing Conv. 65% 60% 

Writing Applications: Essay 2.2 2.1 
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11th Grade: Mathematics 

 

Mathematics: 11th Grade 2005-2006 
 11

th
 (Nov) 11

th
 (Mar) 

Mean Scaled Score 338 341 

Probability & Statistics 50% 60% 

Number Sense 51% 43% 

Algebra & Functions 48% 48% 

Measurement & Geometry 44% 44% 

Algebra I 35% 38% 

 

Mathematics: 11th Grade 2006-2007 
 11

th
 (Oct) 11

th
 (Feb) 

Mean Scaled Score 335 333 

Probability & Statistics 52% 49% 

Number Sense 44% 41% 

Algebra & Functions 47% 42% 

Measurement & Geometry 41% 40% 

Algebra I 36% 36% 

 

Mathematics: 11th Grade 2007-2008 
 11

th
 (Oct) 11

th
 (Feb) 

Mean Scaled Score 347 357 

Probability & Statistics 59% 63% 

Number Sense 54% 55% 

Algebra & Functions 50% 59% 

Measurement & Geometry 46% 53% 

Algebra I 50% 47% 

 

Mathematics: 11th Grade 2008-2009 
 11

th
 (Nov) 11

th
 (Feb) 

Mean Scaled Score 354 344 

Probability & Statistics 66% 52% 

Number Sense 54% 48% 

Algebra & Functions 56% 58% 

Measurement & Geometry 49% 48% 

Algebra I 46% 43% 
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12th Grade: English Language Arts 

 

ELA: 12th Grade 2005-2006 
 12

th
 (Sept) 12

th
 (Feb) 

Mean Scaled Score 327 329 

Reading: Correct Word Analysis 49% 47% 

Reading: Correct Reading Comp. 53% 51% 

Reading: Lit. Resp. Analysis 50% 54% 

Writing: Correct Writing Strat. 39% 41% 

Writing: Correct Writing Conv. 51% 47% 

Writing Applications: Essay 1.6 1.7 

 

ELA: 12th Grade 2006-2007 
 12

th
 (Jul) 12

th
 (Oct) 12

th
 (Feb) 12 (May) 

Mean Scaled Score * 330 331 323 

Reading: Correct Word Analysis * 47% 54% 45% 

Reading: Correct Reading Comp. * 53% 50% 48% 

Reading: Lit. Resp. Analysis * 55% 53% 46% 

Writing: Correct Writing Strat. * 46% 42% 42% 

Writing: Correct Writing Conv. * 54% 54% 50% 

Writing Applications: Essay * 2.1 1.8 2.0 

 

 

ELA: 12th Grade 2007-2008 
 12

th
 (Jul) 12

th
 (Oct) 12

th
 (Feb) 12

th
 (Mar) 12 (May) 

Mean Scaled Score * 333 342 331 329 

Reading: Correct Word Analysis * 53% 67% 51% 43% 

Reading: Correct Reading Comp. * 55% 57% 52% 55% 

Reading: Lit. Resp. Analysis * 54% 65% 49% 47% 

Writing: Correct Writing Strat. * 47% 43% 48% 47% 

Writing: Correct Writing Conv. * 54% 65% 53% 52% 

Writing Applications: Essay * 2.0 1.9 1.9 1.9 

 
ELA: 12th Grade 2008-2009 

 12
th

 (Jul) 12
th

 (Oct) 12
th

 (Feb) 12
th

 (Mar) 12 (May) 

Mean Scaled Score * 345 343 333 327 

Reading: Correct Word Analysis * 60% 68% 46% 57% 

Reading: Correct Reading Comp. * 59% 63% 47% 48% 

Reading: Lit. Resp. Analysis * 58% 61% 54% 53% 

Writing: Correct Writing Strat. * 52% 49% 50% 40% 

Writing: Correct Writing Conv. * 60% 59% 62% 46% 

Writing Applications: Essay * 2.2 2.0 2.1 2.1 
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12th Grade: Mathematics 

 

Mathematics: 12th Grade 2005-2006 
 12

th
 (Sept) 12

th
 (Feb) 

Mean Scaled Score 333 328 

Probability & Statistics 52% 51% 

Number Sense 43% 38% 

Algebra & Functions 43% 39% 

Measurement & Geometry 45% 34% 

Algebra I 31% 27% 

 

Mathematics: 12th Grade 2006-2007 
 12

th
 (Jul) 12

th
 (Oct) 12

th
 (Feb) 12 (May) 

Mean Scaled Score * 349 344 331 

Probability & Statistics * 52% 54% 52% 

Number Sense * 53% 48% 42% 

Algebra & Functions * 56% 49% 39% 

Measurement & Geometry * 51% 46% 39% 

Algebra I * 44% 41% 36% 

 

Mathematics: 12th Grade 2007-2008 
 12

th
 (Jul) 12

th
 (Oct) 12

th
 (Feb) 12

th
 (Mar) 12 (May) 

Mean Scaled Score * 333 349 346 * 

Probability & Statistics * 50% 61% 54% * 

Number Sense * 42% 47% 45% * 

Algebra & Functions * 41% 55% 51% * 

Measurement & Geometry * 41% 55% 51% * 

Algebra I * 38% 39% 41% * 

 
Mathematics: 12th Grade 2008-2009 

 12
th

 (Jul) 12
th

 (Oct) 12
th

 (Feb) 12
th

 (Mar) 12 (May) 

Mean Scaled Score * 351 350 347 * 

Probability & Statistics * 66% 60% 62% * 

Number Sense * 56% 55% 56% * 

Algebra & Functions * 55% 59% 48% * 

Measurement & Geometry * 51% 53% 49% * 

Algebra I * 40% 35% 40% * 
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Appendix H: Budgetary Information 
 

 
 

Santa Paula High School 2009-2010 
Funding Source Report 

 
Total Site Plan Budget:       $351,543 
Total Annual Expenditures for Current School Plan:    $613,130 

 

Funding 

Resource Code 
Funding Resource Description 

Funding 

Allocation 

Budgeted 

Allocation 

Balance 

Available 

3010 
NCLB: Title I, Part A, Basic Grants Low-Income and 

Neglected 
$51,000 $204,105 ($153,105) 

 

Assuring Initial Mastery of High School 

Competencies Through Computer Assisted 

Technology            
 $10,000  

 Campus Monitoring                                                                                     $5,000  

 
Deepen Scope of Teacher Knowledge Related to 

Alignment of Math Standards                              $5,000  

 Evaluating our Attainment of Math Goals                                                               $1,000  

 Expanding Powerful Mathematics Learning Venues                                                        $68,135  

 Focusing on the Results of Learning                                                                   $400  

 
Instructional Support for Student Mastery of Math 

Standards Prior to the April, 2010 STAR  Exams      $500  

 Mandatory Extended Student Day                                                                        $8,000  

 Progressive Data Driven Accountability                                                                $1,000  

 Reading Must Be Omnipresent                                                                           $4,500  

 
The Power of Curricular Alignment for Mastery 

Learning of Proficiency Standards                       $97,570  

 
The Scope of Teacher Knowledge Towards the 

Alignment of Standards                                     $2,500  

 
The Utility of School Site Developed Assessment 

Strategies                                            $500  

3012 
NCLB: Title I, Part A, Program Improvement School 

Assistance and Intervention Teams (SAIT) 
$5,000 $500 $4,500 

 
Changing Teaching Behaviors Based Upon 

Attainment of Quarterly Academic Benchmarks                    $500  

3060 
NCLB: Title I, Part C, Migrant Ed (Regular and 

Summer Program) 
$10,000 $0 $10,000 

 

 

Expenditures by Funding 

Source 
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Funding 

Resource Code 
Funding Resource Description 

Funding 

Allocation 

Budgeted 

Allocation 

Balance 

Available 

4035 NCLB: Title II, Part A, Teacher Quality $0 $41,000 ($41,000) 

 Classroom Management                                                                                  $1,000  

 
Deepen Scope of Teacher Knowledge Related to 

Alignment of Math Standards                              $14,000  

 Evaluating our Attainment of Math Goals                                                               $10,000  

 Powerful Teaching is a Craft to be Learned                                                            $5,000  

 
Student Mastery of English Language Arts Content 

Standards Prior to the April, 2010 STAR  Exams       $1,000  

 Teaching is a Craft to be Learned                                                                     $10,000  

4201 NCLB: Title III, Immigrant Education Program $0 $10,000 ($10,000) 

 
Enhancing the Learning Potentials of Limited 

English Proficient Students                               $10,000  

4203 
NCLB: Title III, Limited English Proficiency (LEP) 

Student Program 
$5,000 $0 $5,000 

6010 After School Education and Safety (ASES) $0 $5,000 ($5,000) 

 Partnering with the community                                                                         $5,000  

7055 CAHSEE Intensive Instruction and Services $37,620 $29,040 $8,580 

 
Assuring Initial Mastery of High School Competency 

in English Language Arts                            $2,500  

 CAHSEE Professional Development                                                                       $1,000  

 Mandatory Extended Student Day                                                                        $8,000  

 
Supporting Initial Mastery of High School 

Competency in Mathematics                                   $10,300  

 
The Power of Curricular Alignment for Mastery 

Learning of Proficiency Standards                       $7,240  

7090 Economic Impact Aid (EIA) $10,000 $126,100 ($116,100) 

 
Assuring Quality Instructional Resources for Students 

of Limited English Proficiency                  $2,500  

 
Everyone within the  Santa Paula High School 

Community of Learners Must Contribute                    $1,600  

 Guiding Efforts for English Language Acquisition    $100,000  

 Teachers are Models of Life-Long Learners  $7,000  

 
The Importance of Parent Involvement in High 

school Competency Attainment                             $5,000  

 
The Necessity to Maximize Hours of Powerful 

Teaching and Learning                                     $10,000  
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Funding 

Resource Code 
Funding Resource Description 

Funding 

Allocation 

Budgeted 

Allocation 

Balance 

Available 

7271 
California Peer Assistance & Review Program for 

Teachers (CPARP) 
$0 $12,000 ($12,000) 

 Powerful Teaching is a Craft to be Learned                                                            $6,000  

 Teaching is a Craft to be Learned                                                                     $6,000  

7390 Pupil Retention Block Grant $0 $9,000 ($9,000) 

 
All Students Must Demonstrate "Normal and Timely" 

Progress Towards Graduation                         $3,000  

 

Counselors Must Deliver Customer Service to the 

Parents of Potential Non-Grads at Every 

Opportunity  
 $5,000  

 
The Mentoring Responsibilities of the Academic 

Counselors                                             $1,000  

7396 Discretionary Block Grant – School Site $0 $500 ($500) 

 
Articulating with the Feeder Districts on the 

Prerequisites of High School Competencies               $500  

2000 Restricted Revenue Limit Resources $232,923 $171,685 $61,238 

 
A Total Emphasis on Quarterly Academic 

Advancement for Each Individual Student                        $1,000  

 Expediting  the Pathway to Commencement                                                               $10,050  

 More Judicious Options for Credit Recovery                                                            $3,000  

 Reading Must Be Omnipresent                                                                           $20,000  

 
Reading Resources through Computer Assisted 

Technologies                                              $20,000  

 
The Expectation of Contemporary and Supportive 

Textbooks                                              $50,000  

 
The Necessity to Maximize Hours of Powerful 

Teaching and Learning                                     $8,000  

 
The Power of Curricular Alignment for Mastery 

Learning of Proficiency Standards                       $38,135  

 Towards an Expanded Community of Learners                                                             $21,500  

5800 Other Restricted Federal: Locally defined $0 $4,200 ($4,200) 

 Reaching Out to Our Community of Learners                                                             $1,000  

 The Power of Collaborative Teacher Planning                                                           $700  

 

Use "Master Teacher PD Program is a guide for 

professional development throughout the school 

year    
 $1,500  

 
With Respect to a Seamless Transition from the 

Feeder Districts                                       $1,000  

Total amount of categorical funds allocated to this school: $351,543 $613,130 ($261,587) 
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Appendix I: List of Standards Based Local Board Adopted Texts 
 
 

English Language Arts 
 

Course Book Title Copyright 

Reading Edge: reading, writing  & language 2004 

9th Grade English Literature & Language Arts 3rd Course 2003 

10th Grade English Literature & Language Arts 4th Course 2003 

11th Grade English literature & Language Arts 5th Course 2003 

12 Grade English Literature & Language Arts 6th Course 2003 

Mythology Malory's le Morte D'Arthur 1962 

ELD 2 Milestones A 2009 

ELD 3 Milestones B 2009 

English Transitions 1 Milestones C 2009 

ELD 1 Milestones Introductory 2009 

Mythology Mythology and You 2006 

Mythology Nordic Gods and Heroes 1996 

ELD 2 (SS*) Visions A 2004 

ELD 3 (SS*) Visions B 2004 

 N/A Visions Basic 2004 

English Transitions 1 (SS*) Visions C 2004 

ELD 1 (SS*) Visions - Introductory 2006 

* Summer School 

 

Mathematics 
 

Course Book Title Published 

Algebra 1,CP/H Algebra 1 - California 2007 

Algebra 1A Algebra Connections 2008 

Essential Algebra Pre-Algebra – California 2008 

Algebra 2,CP/H Algebra 2 2007 

Geometry, CP/H Geometry 2007 

Statistics Introductory Statistics 2007 

Calculus Calculus 2005 

Trigonometry / Precalc., CP/H Graphical Approach to Precalculus with Limits 2007 

Financial Math Applications Mathematics with Business Applications. 2004 
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Science 
 

Course Book Title Published 

Biology, CP/H Biology 2007 

Chemistry, CP/H Chemistry - Matter and Change 2007 

Physical Science, CP/H Earth Science - Geology, the Environment, and the universe 2007 

Physiology, CP Essentials of Human Anatomy & Physiology 2006 

Health, CP Health 2004 

Zoology, CP Integrated Principles of Zoology 2006 

Physics, CP Physics 2006 

 

 

Social Science 
 

Course Book Title Published 

American Government American Government 2004 

US History, AP American Spirit, Vol 1 to 1877 2002 

US History, AP American Spirit, Vol 2 Since 1865 2002 

Us History, CP/H Americans, The Reconstruction to the 21st Century 2006 

Economics, CP/H Economics - Principles in Action 2005 

US History, AP Enduring Vision - A History of the American People 2004 

World History, H (Sanchez) A History of World Societies 2009 

World History, CP/H Modern World History 2006 

US History, AP People's History of the United States 2003 

US History, AP United States History - Preparing for the AP Examination 1998 
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Appendix J 
Acronyms Used in the WASC Report 

 
ACT: American College Test 
ADA: Average Daily Attendance 
AFDC: Aid to Families with Dependent Children 
AMO:  Annually Measured Objectives 
AMAO: Annual Measurable Achievement Objectives 
AP: Advanced Placement 
ASAM:  Alternative Schools Accountability Model 
AFDC:  Aid to Families with Dependent Children 
API: Academic Performance Index 
ASB:  Associated Student Body 
AVID: Advancement Via Individual Determination 
AYP: Average Yearly Progress 
BCLAD: Bilingual, Crosscultural, Language, and Academic Development 
BTSA: Beginning Teacher Support and Assessment 
CAHSEE: California High School Exit Exam 
CPA:  California Partnership Academy 
CPARP:  California Peer Assistance & Review Program for Teachers 
CSF:  California Scholarship Federation 
CBEDS:  California Basic Educational Data System  
CDE: California Department of Education 
CELDT: California English Language Development Test 
CLAD: Cross-Cultural Language And Academic Development 
CP: College Preparatory 
CSR:  Comprehensive School Reform 
CST: California Standards Test 
EIA:  Economic Impact Aid 
EL: English Learner 
ELA: English Language Arts 
ETS: Educational Testing Service 
FEP: Fluent English Proficient 
FFA: Future Farmers of America 
GATE: Gifted and Talented Education 
GOTAGS: Getting off to a Good Start 
HPSG:  High Priority Schools Grant 
IEP:  Individualized Education Plan 
II-USP:  Immediate Intervention Underperforming Schools Program 
LEP: Limited English Proficient 
NCLB: No Child Left Behind 
PLC: Professional Learning Communities 
PSAT: Preliminary Scholastic Aptitude Testing 
PTSA: Parent Teacher Student Association 
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R-FEP: Redesignated Fluent English Proficient 
RtI: Response to Intervention and Instruction 
ROP: Regional Occupation Program 
SAIT:  School Assistance Intervention Team 
SARB: School Attendance Review Board 
SAT: Scholastic Aptitude Test 
SDAIE: Specially Designed Academic Instruction in English 
SED: Socioeconomically Disadvantaged 
SESP: Special Education Support Program 
SESPEA:  Students Encouraging Social, Political and Environmental Action 
SIOP: Sheltered Instruction Observation Protocol 
STAR: Standardized Testing and Reporting Program 
QES: Quality Educational Services 
UCOP:  University of California Office of the President 
UCSB:  University of California @ Santa Barbara 
 

 

 

 

 


